Write a report in response to a ‘current debate’ or ‘hot topic’, demonstrating critical thinking.

The chosen topic of this report is the effects of screen time on a child’s education. This report will focus on two areas surrounding screen time and technology. Firstly the report will discuss the behaviour surrounding technology. Both positive and negative behaviours will be discussed. It will cover policies that schools may use when considering technology such as cyberbullying. This report will also cover aspects of Behaviourism, and what B.F Skinner believes when discussing behaviour. It will also consider classroom management and how technology can assist classroom management. The second aspect of this report is how technology is implemented into education and in particular ‘The curriculum for Wales 2022’ compared with the current and older curriculum. Professor Donaldson’s report ‘Successful Futures’ that inspired The Curriculum for Wales 2022 will also be taken into account when considering how technology can be used in a classroom.  It will also consider what Estyn believe best practice is when using technology and the digital competency framework and how easily it can be weaved into a lesson in a primary school classroom using a cross-curricular approach. By looking at cross-curricular approaches using technology this report will consider how Vygosky’s scaffolding theory and Mihaly Csikszentmihalyi’s flow theory can be used in a way that can promote the development of skills and knowledge.
Technology and Behaviour 

When considering the link between technology and behaviour in children Sue Palmer’s extensive research has plenty of viewpoints when touching upon this topic. In the Book Toxic Childhood notes that the ‘clash between technological culture and biological heritage’ has had an effect on children in many ways including their behaviours (Palmer, 2015, p. 3). This notes that since technology has developed and become popular within our culture that it has had an impact on children and how they behave. This impact could be because of the ‘cotton wool effect’ (Palmer, 2015, p. 54). This is when parents or caregivers avoid exposing their children to risks. Therefore children are left inside using technology rather than spending time outdoors. Unlike children who had a lot of screen time experience, Montessori believed in concrete experiences that happens beyond a screen. It notes in a journal article based on Montessori’s approach in the early years that an outdoor space is not always needed to experience outdoor experiences (Isaacs, 2007, p. 34), therefore when taking a creative approach outdoor activities can be taken into the classroom for children to experience new things without using technology within a controlled environment where risks can be reduced. But on the other hand, Sue Palmer also believes that screen time can have a negative impact on children as she also notes although programs on television are restricted what is displayed on the news is not and children are often exposed to traumatic images on the television (Palmer, 2015, p. 55), this proves that this can have a negative impact on children. Palmer also notes that these traumatic experiences can affect children’s behaviour in a negative way (Palmer, 2015, p. 55). This impact may lead to negative behaviour within the classroom which in turn can have an impact on a child’s education. 
Although Palmer’s viewpoints may be mainly focused on the United Kingdom and the United States of America. A study in Australia done in 2017 show that parents are not always aware of what their children are looking at on a screen. It also looks into the interaction between a child and their parent when surrounding the topic of screen time. It was founded in the research a parent would interact with a child more when sharing the on-screen activity compared to when the children do the on-screen activity independently. (Lusted & Joffe, 2018). Although not directly linking with behaviour this studies shows how supervision can help a child’s learning outside the classroom environment. This learning at home can be then transferred to the classroom when using technology in a classroom. Sue Palmer also states that parents often use technology as a ‘babysitter’ (2015, p. 285). Linking this to the study done in Australia, this shows that parents are not using the benefits of technology such as using technology for educational purposes. Palmer adds that children under two should not be having any screen time (Palmer, 2015, p. 286). Therefore the concept of using technology as a ‘babysitter’ could have a negative impact on a child’s health and wellbeing. 
Additionally to this Sue Palmer notes that when children are exposed to violence especially using technology can cause children’s behaviour to change. It can often lead to bullying and aggressive behaviour (2015, p. 308). Therefore if a parent or guardian do not supervise what children view on a screen it can have negative impacts that can be taken into the classroom. In line with this behaviour linked with screen time, it is commonly known that most primary schools have an anti-bullying policy within the school. Estyn highlighted these policies in a report based on how schools respond to bullying. This report highlights that school should be aware of ‘The Equality act 2010’ (Estyn, 2014). Upon research, this act was updated in 2015. The act covers the rights and protects a wide range of characteristics such as disability, religion and race (UK Government, 2015). These are often topic covered by media and therefore can as Palmer noted have an impact on children’s behaviour such as bullying. The report by Estyn also covers aspect of cyberbullying which will be discussed later in this report. With bullying being one of the behavioural issues when considering the impact and how Estyn reports they are unsure how many children are impacted by bullying (Estyn, 2014, p. 8), school staff should attempt to be up to date with technology and parent should take an interest on what a child sees using technology could make a positive impact to help prevent negative behaviour surrounding technology.
 Although Sue Palmer mainly has a negative bias towards technology and screen time. In her book Toxic Childhood, she also raises awareness towards the positive impact of screen time and technology. She states that television can have an educational side (2015, p. 312). This educational side can have an impact by raising a child’s awareness of different cultures and give children an educated understanding of different ideas and concepts. This educational aspect could give children a positive attitude towards other’s values and ideas, therefore, could prevent bullying and negative behaviour and could promote positive social interaction.  
Technology can be used to help towards classroom management. Schools can have access to many technological resources that can be used for everyday classroom management and resources that can be used for lessons. For example, one recourse the Welsh Government provides is Hwb Cymru. This resource covers aspects of the curriculum alongside online safety information. This recourse can also help with a teacher’s professional development (Welsh Government, 2019). Alongside Hwb teachers can use ClassDojo. ClassDojo’s original purpose was a classroom management recourse where children could be rewarded with DojoPoints. Then teachers can use the points in any way they wish. Points can be added for different reasons that the teacher set out beforehand, therefore, can easily link with classroom rules and school policies (ClassDojo, 2018). If used on a projector on a daily basis this can be used to help promote positive attitudes and behaviour in the classroom. But on the other hand, a journal article written on the relationship between teaching, classroom management and technology states that although technology can be used effectively in the classroom it can be very time consuming to use and plan for (GÜNEŞ & BULUÇ, 2018, p. 741). This may mean teachers may be unsure if the technology is truly effective as a classroom management resource as it takes time to prepare. 
An interesting finding from this same article is that more senior teachers are more comfortable using technology in the classroom compared to new or less senior teachers who may use technology on a daily basis struggle to transfer the skills into a professional classroom situation (GÜNEŞ & BULUÇ, 2018, p. 741). This insight shows how maybe it is assumed that new and less senior teachers don’t need as much training as senior staff who may have less everyday knowledge. This shows that training throughout the school is essential for effective classroom management when using technology. 
A journal article features ClassDojo and notes in more detail the benefits of using the free online software. The journal article states that by using ClassDojo trends can be tracked on how children behave in the classroom based on how points are earned (Lynne, et al., 2017, p. 1050), by being able to access this information can allow a teacher to create an awareness on what aspects and areas of classroom management need to be improved. As ClassDojo can give up to date information, teachers can instantly tell if a new classroom management method is working or not meaning, it can be adapted and adjusted sooner. Additionally according to the journal article negative behaviour can also be logged using the same method (Lynne, et al., 2017, p. 1050). By showing negative behaviour trends alongside positive trends can allow teachers to track trends of individuals in the classroom, this can help address any further behavioural issues with any individuals. When using software such as ClassDojo where points are earned the journal article states that using technology to record points can improve accuracy of recording points (Lynne, et al., 2017, p. 1051), as the point could potentially only be adjusted by the teacher this could reduce the risk of disagreement between the children in the classroom.
Software such as ClassDojo may sound like a simple way of assisting with classroom management, teachers need to be aware of the context behind a reward system and how it has an impact on behaviour. B.F Skinner has a theory that different behaviours are due to different consequences (Gregory, 2006). Therefore if a child is rewarded as a consequence for an action they may be likely to repeat this action, the same may apply if a child receives negative consequence a child may reframe from repeating the same action. Therefore by adding or deducting points in a rewards and consequence concept shows that software such as ClassDojo can help with behaviour and classroom management. Skinner also believes that we learn behaviour through seeing or copying others (Gregory, 2006). Therefore if a child sees another child gain a reward from a certain behaviour they are likely to copy the same behaviour. Therefore if a teacher is using a reward and consequence system either using technology or not, how the children get rewarded for must be consistent and have the same reward for each child to ensure good behaviour is consistent in the classroom. John Halt also presents a similar argument in his book ‘How children learn’, the book provides several examples of a child imitating behaviour of an adult (2009, pp. 41-45). This shows how children learn through copying and may often copy actions of an adult, therefore in a classroom the teacher needs to lead by example especially when considering behaviour in the classroom.
In Gregory’s book it is later added that behaviour can be understood better in three steps which are ‘the situation in which behaviour occurs, the behaviour itself, and the consequences that follow’ (Gregory, 2006), this shows how behaviour can be situational and needs to considered by multiple angles at why the child has acted in a positive and negative way. If the child has behaved negatively the teacher may also want to consider if this action is repeated and consider why and if the method of consequence has a big enough impact on the child. 
Although technology can be used in the classroom to assist with behaviour and classroom management, and as stated above has the potential to be a successful tool in the classroom. Sue Palmer states that behaviour in children has become an issue within schools (2015, pp. 9-10). This increasing issue can have an influence on a child’s education, as a teacher may have to spend more time dealing with classroom management issues thus reducing the amount of teaching and learning time in the classroom. Palmer states that technology may not be the primary blame in the change in a child’s behaviour. This change in behaviour may be due to parents not allowing their child to go outdoors to use any extra energy (2015, p. 11). Therefore by not allowing a child outdoors may lead to children using more technology and being inactive.
Although not directly linked to behaviour in 2008 the Welsh Government released a document named the Digital Competency Framework which has later been updated for new curriculum. The curriculum itself also has an ICT aspect. Both of these touch upon health, wellbeing and safety using ICT and technology. In the guidance for Digital Competency Framework, it states that the framework covers ‘Online behaviour and cyberbullying’ (Education Wales, 2018, p. 5). By noting that the framework covers some aspect of behaviour this shows how the curriculum has developed in ways to focus on behaviour and wellbeing of a child around technology. But on the other hand, since the framework was originally released in 2008, the Welsh Government have discovered that ‘1 in 5 girls’ and ‘1 in 10 boys’ are cyberbullied (2017, p. 1). As these statistics show that many children are either being cyberbullied or are cyberbullying others shows that the framework may not be as effective as the Welsh Government wish it to be. Upon discussing the topic of cyberbullying Sue Palmer also raises concern toward the increasing issue of negative behaviour online. Palmer states that screen time is having an impact on a child’s behaviour, mental health and physical health (2015, pp. 284, 285) proving that use of technology by children can have a negative impact on behaviour. As cyberbullying is a form of bullying schools should try and put more emphasis on online safety when considering technology. As stated previously Estyn has created a report based on bullying. This report does cover some elements of cyber-bullying. The report states that cyberbullying is mainly an issue within secondary schools (Estyn, 2014, p. 10). Estyn also states to help tackle this that teacher’s need to have up to date training on technology and cyber-bullying (Estyn, 2014, p. 10). To help schools with this Estyn also states some best practice advice for secondary schools. This best practice covers how a school educates children on cyber-bullying and how each report of bullying is acted on (Estyn, 2014, p. 11). Although this is advice for secondary schools this advice could be used in a primary school to give children of a primary age especially key stage two children an awareness of online safety.
On the other hand to this Estyn states that some school have a good attitude towards technology. By looking at one of Estyn’s best practice examples a school in Flintshire is giving teachers updated training on technology and teaches the children how to safely use technology to communicate with their wider community (Estyn, 2018). This shows that if teachers have correct training before educating children in a classroom a positive impact can be made on how children spend their time using technology for communication. According to Estyn the school also tries to include parents when educating children on technology (2018). This shows that screen time needs to be supervised to avoid any negative behaviour that could potentially occur when using technology.  
When looking at technology and behaviour as a whole there are both positive and negative aspects. Some issues such as cyber-bullying may be tackled by educating children on the topic in the classroom. Sue Palmer believes that technology can mainly have a negative impact on behaviour but moderation is key alongside using the outdoors as a learning experience (2015). It has been proven that software that uses a reward and consequence concepts work in line with B.F Skinner’s Behaviourism theory as children learn from consequences (Gregory, 2006). Teachers also need to understand that children can learn new behaviours by copying (Halt, 2009) therefore rewards and consequences need to be consistent. Schools also need to have a positive attitude towards technology and educate children on how to use it safely.
  

Technology in the classroom

By looking at both the new and older curriculum we can gain an understanding of technology is used in schools during a child’s education. From understanding, Professor Graham Donaldson’s report named Successful Futures technology is a growing aspect of education and one of Donaldson’s concerns was that technology taught in schools may be out of date (2015, p. 15). Therefore as a part of designing the new curriculum, Donaldson decided that technology will be a part of one of the new ‘areas of learning’ in the 2022 curriculum (2015, pp. 38-40). This shows the importance of technology within a classroom. It also emphasises that when Estyn stated that teachers need more training on technology (2014) that it had been noticed by others in the education sector. Donaldson also noted in his report that digital competency should be integrated into the curriculum using a cross-curricular approach (2015, p. 40). This means that some aspect of technology must be used most days in a classroom. This is where software such as Hwb can be useful for a teacher. Hwb is run by the Welsh Government. Hwb contains software that can be used in lessons and information for teachers to give them up to date information on education in Wales and the curriculum (Welsh Government, 2019). This allows teachers to try and stay up to date with any new technological advancements. It is noted on Hwb that computer science will be implemented into The Curriculum for Wales 2022 (Welsh Government, n.d.). This may mean that current teachers may need further training as this is a new subject area in schools in Wales. Therefore although technology may be advancing in the classroom it may take time for teachers to gain experience and training to be confident in what they are teaching.
When looking at the curriculum in Wales and its focus in technology it can be noted that the Welsh Government released the Digital Competency Framework in 2008 and has been since updated for the 2022 Curriculum for Wales. The purpose of the Digital Competency Framework it to enable to use of technology throughout the curriculum. This is used in conjunction with the Numeracy and Literacy frameworks (Welsh Government , 2019).  By looking at the most recent Digital Competency framework which has been released ready for the Curriculum for Wales 2022 there are 4 strands which are ‘Citizenship’, ‘Interacting and Collaborating’, ‘Producing’ and ‘Data and computational thinking’ (Welsh Governement, 2018). This framework implies that technology should be used using a cross-curricular approach developing a child’s transferable skills which could be useful in a child’s future when developing a career. 
The Citizenship strand mainly focuses on the importance of using technology safely. The early elements of this Strand contain tasks such as identifying themselves or others from an image (Welsh Governement, 2018) which could be argued that technology is not needed to develop these skills as images do not have to be displayed on a screen. But on the other hand, modern technology can make use of cameras that do not need to have the photo developed but can be shown on a screen; this means that the children will be able to view up to date photos of themselves with the help of technology. 
Fortunately, the Citizenship strand develops children progress across the elements and safety aspects of using technology appear more often. These are skills such as recognising online safety such as the dangers of strangers online or how to keep a child’s identity safe online (Welsh Governement, 2018). Unfortunately, upon conducting research there is no concrete evidence of methods or good practice on how effective it is to teach children about online safety. But on the other hand, a journal article that focuses on keeping children safe online states several times that one way of keeping a child safe online is to educate them of the dangers and how to stay safe (Whitaker & Bushman, 2009) this proves although there may not be any research into the education of online safety there is a need for the education, therefore the latest developments for the curriculum are relevant to what children need to be educated on in the modern world where technology can be used daily. This strand can also link to behaviour such as cyberbullying which Estyn states that staff need more training to understand the dangers of technology (Estyn, 2014). Therefore this strand may promote improved training for staff in schools to ensure children receive up to date and correct information and skills. The second strand of the Digital Competency Framework which is ‘Interacting and Collaborating’ has some links to the ‘Citizenship’ strand as it has aspects of communicating using technology (Welsh Government , 2019) . By having this link it may put an emphasis on online safety as children will need to use the internet to communicate using technology.
The next strand ‘Producing’ has a different approach as it mainly has the focus on creating products (Welsh Governement, 2018). This branches away from internet safety and branch into the cross-curricular approach that Professor Graham Donaldson had hoped for (Donaldon, 2015). In this strand of the Digital Competency Framework, it notes the use of Hwb (Welsh Governement, 2018). This shows how Hwb can have a benefit in the classroom to help reach aspects of the curriculum. As a cross-curricular approach is a fairly new concept there is very little research into what theories and approaches work best but a Journal Article which focuses on cross-curricular approaches states that Billy McClune, Joy Alexander and Ruth Jarman research into cross-curricular approach states that when children are developing on previous experiences is when the cross-curricular approach works best (Heywood & Solomon, 2012). This approach can be viewed in a way that is similar to Vygotsky’s zone of proximal development which can also be known as scaffolding. This approach focuses on the growth of a child’s knowledge. Previously known knowledge can be then used to develop new knowledge or skills in the classroom (Fani & Ghaemi, 2011). This approach can be used in a cross-curricular approach by allowing the children to use knowledge from one subject and apply it using a different or new skill in another subject. For example, a child may already know how to create a sentence but doesn’t have the skills to type, therefore a child may learn the new skills of typing in the context of the previous skill of creating a sentence giving the new skill context on how it may be used in relevance to real-world experiences. Additionally, when setting a cross-curricular task that involves technology it is important to understand how challenging a task may be. When considering how challenging a task it can be important to consider the flow theory by Mihaly Csikszentmihalyi. This theory considers how interested and how challenging a task may be (Csikszentmihalyi, 2005). It is important that a task can demonstrate the growth of knowledge or skill, without making a child feel anxious because the task is too difficult. On the other hand, when considering flow if a task is too simple for a child they could potentially become bored and may not develop knowledge or skills. Flow theory can also be used for classroom management and behaviour management. If a child is in a state of flow they can appear to be on task and focused, but on the other hand, if the task is too difficult or too easy for a child they can become anxious or bored and therefore may struggle to focus on the task and may misbehave, Therefore it is important for a teacher to have an understanding of a child’s progress in each subject area when considering a development in both classroom management and curricular aspects of education. Therefore to link Flow with Scaffolding using technology in a cross-curricular approach a child must have previous knowledge of some aspect of the task to scaffold the new task that needs to be appropriately challenging for the child to grow their skills. 
The final strand of the Digital Competency Framework is ‘‘Data and computational thinking’. This strand can link other areas of the curriculum such as numeracy, literacy and computer science. This area of the framework focuses on thinking skills and problem-solving skills while looking at how information and data is stored on a computer and how real-world information can link with the digital or technological world information (Welsh Governement, 2018).  This aspect of the framework also links very well with Professor Graham Donaldson’s report ‘Successful Futures’ as Donaldson highlighted the need to focus on skills such as problem-solving as they are transferable skills that employers consider (Donaldon, 2015, p. 15). These skills can also link to The Curriculum for Wales 2022 aims such as the aim ‘enterprising, creative contributors, ready to play a full part in life and work’ (Welsh Government, n.d.). Therefore it is essential that this aspect of the framework is considered and used within the classroom. 
When considering the use of technology in the classroom in the context of the curriculum Estyn gives examples of good practice of screen time use in schools. For example, Estyn states that one school has had a positive response when using ICT in the classroom and that children have developed confidence in using technology as it is used in a cross-curricular approach across the whole school (Estyn, 2018). Therefore this shows how the Digital Competency framework can be effective in a classroom environment. The report states that the school uses a range of hardware such a tablets and computers (Estyn, 2018), therefore it is important that a school has access to a wide range of hardware to assist with successful pedagogy. Estyn also reports the use of a blog created by the collaboration of year six students (Estyn, 2018), this shows how technology can help develop teamwork skills within the classroom.
When looking at this cross-curricular approach that the Welsh Government presents by using the Digital Competency framework it is clear that Gardener’s theory of Multiple Intelligences can come into play. This theory proves that children learn in different ways based upon their intelligences (Tobias, 2011, pp. 3-8). This means children may respond to tasks in their own individual way based on their own intelligence. Therefore by appropriately combining technology with a task that is suitable for an individual’s intelligence could help promote growth in skill and knowledge or even trigger Mihaly Csikszentmihalyi’s theory of flow.
In Wales, a cross-curricular approach is the main approach when it comes to using technology in the classroom. Teachers in Wales have access to a recourse named Hwb (Welsh Government, 2019) which directly links to some aspects of the curriculum such as the Digital Competency Framework. The Digital Competency Framework highlights the importance of online safety and the use of transferable skills (Welsh Governement, 2018). Estyn also believes that a cross-curricular approach is a good way of using ICT in a school but it is important that school has wider access to hardware (Estyn, 2018). Teachers also need to consider the concepts of flow, multiple intelligences and scaffolding when planning and conducting cross-curricular lessons using technology.    
Conclusion 
[bookmark: _GoBack]To conclude technology can be an effective tool in the classroom in both curricular and behaviour aspects. It is important to be aware of the dangers of technology such as cyber-bullying. When considering cyber-bullying Estyn has made it clear that teachers need more training (Estyn, 2014) and a journal article states that less senior and new teachers are often the ones that need more training (GÜNEŞ & BULUÇ, 2018). By educating a child about online safety they may be less likely to suffer from or cause cyber-bullying, therefore, linking technology to the curriculum could have positive impacts on behaviour. Inside the classroom, both curricular and classroom management aspects have technological resources such as Hwb and ClassDojo; but on one hand when using resources such as ClassDojo to assist with classroom management it is important to stay consistent when rewarding students as B.F Skinner believes that children learn behaviour through experience and copying others (Gregory, 2006). Parents will also need to play a role when considering screen time and behaviour as Sue Palmer believed that children are often too protected from the outside world by the ‘cotton wool effect’ (Palmer, 2015) therefore children are not learning through experience and letting out any excess energy. Palmer also believed that children are often exposed to traumatic images through the media (Palmer, 2015), this can have a large impact on a child’s mood or behaviour and may cause aggressive or anxious behaviours. Estyn states that good practice can come through educating a child and allowing them to use technology both inside the classroom and in the community in a safe and supervised manner (Estyn, 2018). In the classroom technology can be used in a cross-curricular manner and theories such as Vygotsky’s Scaffolding can come into play to help the development of technological skills (Fani & Ghaemi, 2011). These skills can be transferable skills that can be used in everyday life which accomplishes one of the aims of The Curriculum for Wales 2022 (Welsh Government, n.d.). Therefore by making children aware of what behaviours are acceptable when using technology or by using a technological classroom management resource children can improve their behaviour. Additionally, the curriculum can help improve behaviour and prepare children for the future. 
References
ClassDojo, 2018. ClassDojo. [Online] 
Available at: https://www.classdojo.com/en-gb/?redirect=true
[Accessed 25 October 2019].
Csikszentmihalyi, M., 2005. Flow Experience. [Online] 
Available at: https://go-gale-com.ezproxy.uwtsd.ac.uk/ps/i.do?p=GVRL&u=walamp&id=GALE|CX3424501054&v=2.1&it=r&sid=exlibris
[Accessed 26 December 2019].
Donaldon, G., 2015. Successful Futures. [Online] 
Available at: https://dera.ioe.ac.uk/22165/2/150225-successful-futures-en_Redacted.pdf
[Accessed 27 December 2019].
Education Wales, 2018. Digital Competence Framwork Guidance: Uptate - June 2018. [Online] 
Available at: https://hwb.gov.wales/storage/337437b8-cfe3-4305-ae32-f47ad82f3e76/digital-competence-framework-guidance-2018.pdf
[Accessed 10 December 2019].
Estyn, 2014. Action on bullying. [Online] 
Available at: https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Action%20on%20bullying%20-%20June%202014.pdf
[Accessed 29 November 2019].
Estyn, 2018. Digital technology in primary school life. [Online] 
Available at: https://www.estyn.gov.wales/effective-practice/digital-technology-primary-school-life
[Accessed 21 December 2019].
Estyn, 2018. Using technology and developing pupils’ ICT skills. [Online] 
Available at: https://www.estyn.gov.wales/effective-practice/using-technology-and-developing-pupils%E2%80%99-ict-skills
[Accessed 5 January 2020].
Fani, T. & Ghaemi, F., 2011. Implications of Vygotsky's Zone of Proximal Development (ZPD) in Teacher Education: ZPTD and Self-scaffolding. Procedia - Social and Behavioral Sciences, Volume 29, pp. 1549-1554.
Gregory, R. L., 2006. Behaviourism, B. F. Skinner on. In: The Oxford Companion to the Mind. Oxford: Oxford University Press.
GÜNEŞ, A. M. & BULUÇ, B., 2018. The Relationship Between Classroom Teachers’Classroom Management Skills and Technology Use. Journal of Science and Mathematics Education, 12(2), pp. 739-771.
Halt, J., 2009. How Children Learn. New York: Da Cappo Press.
Heywood, D. & Solomon, Y., 2012. Policy, theory and practice in cross-curricularity: What ‘problems’ does a cross-curricular approach aim to solve?. International Journal of Educational Research, Volume 55, pp. 1-5.
Isaacs, B., 2007. Bringing the Montessori Approach to your Early Years Practice. [Online] 
Available at: https://www-dawsonera-com.ezproxy.uwtsd.ac.uk/readonline/9780203931769
[Accessed 20 December 2019].
Lusted, C. & Joffe, B., 2018. Parent-child interactions around television and other on-screen content: Considering communication and social skills.. Australasian Journal of Early Childhood, Volume 43, pp. 43-45.
lynne, S. et al., 2017. Use of a technology-enhanced version of the good behavior game in an elementary school setting.. Psychology in the Schools, 54(9), pp. 1049-1046.
Palmer, S., 2015. Toxic Childhood. 2nd ed. London: Orion.
Tobias, O., 2011. The concept of distributed intelligence in Gardner’s theory of Multiple Intelligences.. [Online] 
Available at: https://s3.amazonaws.com/academia.edu.documents/35264060/Gar.pdf?response-content-disposition=inline%3B%20filename%3DGardner_s_theory_of_Multiple_Intelligenc.pdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIAIWOWYYGZ2Y53UL3A%2F20200112%2Fus-east-1
[Accessed 11 January 2020].
UK Government, 2015. Equality act 2010: Guicance. [Online] 
Available at: https://www.gov.uk/guidance/equality-act-2010-guidance#content
[Accessed 1 December 2019].
Welsh Goverment, 2017. Cyberbullying Facts. [Online] 
Available at: https://www.stopbullying.gov/sites/default/files/2017-10/cyberbullying-infographic.pdf
[Accessed 10 December 2019].
Welsh Goverment, n.d. Science and Technology. [Online] 
Available at: https://hwb.gov.wales/draft-curriculum-for-wales-2022/science-and-technology/
[Accessed 3 January 2020].
Welsh Governement, 2018. Digital Competence Framework. s.l.:s.n.
Welsh Government , 2019. Digital Competence Framework: draft Curriculum for Wales 2022 version. [Online] 
Available at: https://hwb.gov.wales/draft-curriculum-for-wales-2022/digital-competence-framework-draft-curriculum-for-wales-2022-version
[Accessed 29 December 2019].
Welsh Government, 2019. Hwb Cymru. [Online] 
Available at: https://hwb.gov.wales/
[Accessed 27 November 2019].
Welsh Government, n.d. A guide to Curriculum for Wales 2022. [Online] 
Available at: https://hwb.gov.wales/draft-curriculum-for-wales-2022/a-guide-to-curriculum-for-wales-2022
[Accessed 29 November 2019].
Whitaker, J. L. & Bushman, B. J., 2009. Online Dangers: Keeping Children and Adolescents Safe. Washington and Lee Law Review, 66(3), pp. 1053-1063.

Bibliography
Anonymous, 2010. LETTER: Online safety education is vital for children. [Online] 
Available at: https://search-proquest-com.ezproxy.uwtsd.ac.uk/docview/737801544?accountid=130472&rfr_id=info%3Axri%2Fsid%3Aprimo
[Accessed 15 December 2019].
Biometric Technology Today, 2007. Keeping children safe online. Biometric Technology Today, 15(6), pp. 4-5.
Boles, S., 2011. USING TECHNOLOGY IN THE CLASSROOM. Science Scope, Volume 34, pp. 39-43.
Chang, I.-H., Hsu, C.-M. & Chang, I.-T., 2014. The Strategies of Integrating Information Technology into Classroom Management: A Discussion on the Innovative Application of TEAM Model Smarter Classroom. [Online] 
Available at: https://search-proquest-com.ezproxy.uwtsd.ac.uk/docview/1695974480?accountid=130472&rfr_id=info%3Axri%2Fsid%3Aprimo
[Accessed 27 November 2019].
de Melo, C., de Castro, M. & de Rose, J., 2015. Some Relations Between Culture, Ethics and Technology in B. F. Skinner. Behavior and Social Issues, 1 May, 24(1), pp. 39-55.
Hebb, D., 1975. Review Article: "Skinner's Behaviourism". [Online] 
Available at: https://search-proquest-com.ezproxy.uwtsd.ac.uk/docview/1296936187?rfr_id=info%3Axri%2Fsid%3Aprimo
[Accessed 27 December 2019].
Ipek, I. & Ziatdinov, R., 2017. New Approaches and Trends in the Philosophy of Educational Technology for Learning and Teaching Environments.. [Online] 
Available at: https://eu.alma.exlibrisgroup.com/view/uresolver/44WHELF_UWTSD/openurl?ctx_enc=info:ofi/enc:UTF-8&ctx_id=10_1&ctx_tim=2020-01-13T21%3A11%3A08IST&ctx_ver=Z39.88-2004&url_ctx_fmt=info:ofi/fmt:kev:mtx:ctx&url_ver=Z39.88-2004&rfr_id=info:sid/primo.exlibrisgro
[Accessed 10 January 2020].
Ivers, K. S., 2003. A teacher's guide to using technology in the classroom. 1st ed. s.l.:Westport, Conn. : Libraries Unlimited.
Kuo, M.-S., Chuang, T.-Y., Tao, S.-Y. & Yang, J.-W., 2017. Designing a Digital Gamification Platform to Support Classroom Management. [Online] 
Available at: https://eu.alma.exlibrisgroup.com/view/uresolver/44WHELF_UWTSD/openurl?ctx_enc=info:ofi/enc:UTF-8&ctx_id=10_1&ctx_tim=2020-01-13T21%3A11%3A08IST&ctx_ver=Z39.88-2004&url_ctx_fmt=info:ofi/fmt:kev:mtx:ctx&url_ver=Z39.88-2004&rfr_id=info:sid/primo.exlibrisgro
[Accessed November 27 2019].
Pickering, L. E. & Walsh, E. J., 2011. Using Videoconferencing Technology to Enhance Classroom Observation Methodology for the Instruction of Preservice Early Childhood Professionals. Journal of Digital Learning in Teacher Education, 27(3), p. 99.


