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	Targets:
	How I have addressed it in this work

	Write an introductory paragraph at the start of your work.
	I have included an introduction paragraph 

	Read through your work to ensure that you are expressing each point clearly.
	I have made a conscious effort to express each point clearly.




Research question 

What are KS2 staffs’ perspectives on the effectiveness of a co-constructed success criteria?

Introduction
The question investigated was to explore KS2 staffs’ perceptions on the effectiveness of a co-constructed success criteria. This study aimed to analyse the effectiveness of a chosen Assessment for Learning (AfL) strategy. AfL within the Welsh curriculum is an on-going assessment process to support individual learner progress through a wide range of approaches where learners are supported to become an active participant in the learning process (Welsh Government, 2024.) A co-constructed success criteria supports education practitioners in the assessment for learning strategy to share learning outcomes (STEM, 2019.) It occurs when both teacher and learners work together to define the expectations and goals of a task or learning outcome (Vespone, 2023.) The research methods used to gather the necessary evidence were a semi-structured interview and a questionnaire allowing for qualitative and quantitate data to be collected. The participants of this study were key stage 2 teachers and classroom assistants from a small village school which are not named under the BERA 2024 guidelines. The purpose of this study is to contribute to existing research and knowledge of the effectiveness of involving learners in the planning for success (Welsh Government, 2022) and to develop professional practice and research skills. 
Literature review
The curriculum for Wales aims to create a learner-centered and holistic approach to learning. The curriculum for Wales is designed to allow all learners to be able to reach their full potential and become well-rounded individuals (Welsh Government, 2024.) The Curriculum for Wales uses the principles of progression outlining the expected development of knowledge, skills and understanding at different stages in a learner’s journey and are designed to ensure that learners build upon previous learning and make tangible progress throughout their education. The steps also contribute towards supporting the learners to strive towards achieving the four purposes (Donaldson, 2015.) The Curriculum for Wales emphasises that AfL is a fundamental part of the learning process differing from the format of formal summative assessment. It builds upon learners’ progress over a period using a range of different strategies (Welsh Government, 2022.) This is supported by Black and William’s study ‘Inside the Black Box,’ where they concluded that AfL is a key factor in raising attainment and achievement (Black and William, 1990 Sherrington, 2021.) Assessment for Learning encourages the involvement of learners in the creation of the learning outcomes and criteria for success (NCCA, 2019.) 

Co-constructed success criteria adherers to the pedagogical principle of encouraging learners to take increasing responsibility for their own learning (Welsh Government, 2023.) This proves to be an advantage as, whilst using a co-constructed success criteria, it allows learners to be supported to take ownership over their own progress. In supporting learners to take ownership over the outcomes of their work aids them to have a deeper understanding of what is expected of them and clear knowledge of the criteria they need to complete to achieve the learning goal (Gonzalez, 2021.) Learners being supported to become active participants in their learning process and taking responsibility over their work demonstrates an increase in levels of engagement. Through involving learners in the creation of success criteria for the task they are undertaking, instantly creates a sense of ownership as they have participated in creating the expectations and measures on how to be successful. Additionally, this boosts engagement during the task, as the learners have a clear understanding of how to achieve the expectations as it was them who decided upon them (NCCA, 2019.) However, despite boosting engagement and ownership by being created by collaboratively by both learners and teachers, not all learners will participate in the creation of it. Therefore, this strategy relies heavily on learner participation (Vandas, 2021.) There can be a potential limitations to using a co-constructed success criteria as it assumes full participation from all learners which is not realistic (McIntyre and Pedder, 2007 and TrevorMuir, 2023.) Some learners may be reluctant to participate in class discussions and not contribute to the co-constructed success criteria, this can result in the success criteria not containing expectations that are relevant to them but only relevant to the learners who contributed, thus resulting in them having an unclear understanding of how to complete the task successfully (Karjanto, 2022.) This potential disadvantage could be overcome using good questioning techniques from the classroom teacher to promote learner participation, such as ‘think, pair, share’ (Mundelsee, 2021.) 

A further advantage of the use of a co-constructed success criteria is that it is supported by John Hattie's theory. This theory details the concept of ‘teacher clarity’, which reinforces the importance of learners needing to know what is expected of them in order to achieve the best outcome of work through clear and transparent goals (Hattie, 2012.) As well as this, a co-constructed success criteria also aligns with Hattie’s views on student involvement in their own learning. Hattie believed that learners being involved in the learning process greatly impacts learning outcomes and achievement (Hattie, 2009.) However, a potential disadvantage of learners’ using a success criteria to measure their success in a task is that it could lead to limiting some MAT learners from reaching their full potential within a piece of work (Thomlinson, 2001.) This is a potential limitation as, if the learners were to only stick to the specific expectations on a success criteria when completing a task, even if capable of doing further, they may limit themselves to only the criteria’s points (NSW, 2024.) 

Methodology

For this research, semi structured interviews and questionnaires were used to gather the data. A semi-structured interview is a research method whereby an interviewer follows a set of established questions but also has the flexibility to ask follow-up questions to gather a deeper understanding of the participants responses. A semi-structured interview is used to collect qualitative data (Cohen, Manion and Morrison 2018.) An advantage of using a semi-structured interview to collect data is that it can encourage participant engagement. This could be due to the open-ended nature of the questions, which can make participants feel more comfortable sharing their views (Williams, 2024.) This can then result in the participants feeling encouraged to share their views more openly and honestly (Mozersky, 2020.) However, a weakness of semi-structured interviews can be interviewer bias. Interviewer bias occurs when an interviewer’s assumptions and beliefs consciously or unconsciously affect the effectiveness of the validity of the data (Roulston and Shelton, 2015.) Interviewer bias in semi-structured interviews can occur when leading questions are asked, this can be intentionally done or unintentionally but can lead participants to answer in certain ways they may not have intended answering in (UK statistics, 2022.) To overcome interviewer bias within this study, all predetermined questions were made neutral and could not lead to any certain answers, as shown in appendix one. 

The further research method used to collect the data was a questionnaire. The questionnaire was used to gather qualitative data and quantitative data. The questionnaire created on Microsoft Forms was sent to all participants through URL link or QR code. An advantage of using questionnaires as a research method is that they can be distributed to a large sample in a short amount of time, allowing for data to be collected quickly as it can be completed independently without the researcher present (Kuphanga, 2024.) However, questionnaires are completed independently and this can also act as a possible limitation as there is risk of participants misinterpreting questions (Dunn, Matson and Lopez, 2017.)  Misinterpretation or misunderstanding of questions can result in invalid data which can affect the accuracy of the findings (NBRI, 2025.) The questions within the questionnaire were worded as clearly and simply as possible to avoid confusion and no questions were compulsory, therefore if there was a misunderstanding, the participants did not need to answer. Furthermore, an email and contact details were given to all participants, so in the instance of misunderstanding or the need for further clarity, participants were able to contact for further support. 

As previously mentioned, the sample used in this research were KS2 staff from school X. School X is a small school, which is indicative of the smaller sample size. The sample consisted of eight participants all of which taught or supported different year groups within KS2. This study's small sample size can be viewed as a limitation when generalising as the findings may not be representative to a broader group (Rowley, 2024.) This limitation could be overcome by conducting interviews and sending the questionnaire to further schools in the area, creating a larger sample size. Furthermore, the quantitative data collected through the questionnaire was analysed through pie charts and bar graphs as shown in appendix 3. The qualitative data was then analysed through note taking and linking key words used. 

Whilst this research was being carried out, the BERA Ethical Guidelines 2024 were adhered to at all time in order to ensure the highest standard possible ensuring the protection of the rights of the participants. Prior to undertaking the research, it was essential that an ethics form was completed and approved. Firstly, all participants gave informed consent for their responses to be used in the collection of data. Participants were fully informed and aware of the purpose of the investigation. This meant that I made the aims of the investigation clear and accessible to all participants, by verbally disclosing how the data will be used and for what purpose, as well as including it in writing on the questionnaire and consent form for the interview. All participants in this research provided fully informed consent on both research methods. A limitation within this guideline was gathering fully informed consent for the learners as an original aim of this research was to gather teachers’ and pupils’ perspectives on a co-constructed success criteria. Unfortunately, it was not possible to gather the parents’/carers’ consent for their child in time for the research to be carried out. The learners are able to give their consent to their agreement to participate in the research but they do not have the legal capacity to give full consent requiring their parent/ carer’s consent (GOV, 2025.) 

Confidentially and the participants' privacy was also a key ethical consideration. It was ensured throughout that the identity of all participants was kept confidential and there were no leads to whom the participants may be. This was done through using secure data storage methods which require face authentication to access and, the school and participants names were anonymised throughout the data collection. It was crucial that participants were aware that their confidentiality and privacy was vital, in order to build a rapport with them to be able to gather the most authentic and valid information (Abbe, 2013.)

Furthermore, throughout the study it was important that all participants were aware of their right to withdraw throughout the study. This was clearly communicated to all participants outlining their right to withdraw throughout the process. In addition, participants were also reassured that their decision to withdraw would not have any negative consequences.

Findings and discussion

Within this section, the key findings to the research question, ‘What are KS2 staff perceptions on the effectiveness of a co-constructed success criteria?’ are discussed and analysed. Firstly, both the interview and questionnaire asked the participants to share their perceptions on if a co-constructed success criteria affects learner engagement. The qualitative information from both research methods displayed similarities within the answers. This was found through a consistent pattern of the word ‘positively’ and ‘improves’ being used when describing how the use of a co-constructed success criteria affects engagement, demonstrating that the participants find a co-constructed success criteria beneficial to the learner engagement. This finding further supports literature (NCCA, 2019) as they also stated that it boosts engagement. 

Additionally, the chart shown in appendix 3, displays the quantitative data collected for the question, ‘On a scale from 1-5 how would you rate the learner's experiences with using a co-constructed success criteria with your class?’ This chart highlights that 100% of the participants chose the two highest ratings on how they rated their learners’ experiences when using a co-constructed success criteria. This contrasts information gained from further literature, as Zakrajsek’s (2017) research highlights that learners do not enjoy their experiences of a whole class discussion task. However, as previously mentioned Mundelsee (2021) details how these negative experiences can be overcome through good questioning techniques. 

Additionally, in appendix 3, there is a graph that represents the quantitative data collected from the question, ‘On a scale from 1-5 how would you rate your personal experience with using a co-constructed success criteria with your class?’ This graph shows that 88% of the participants ranked their personal experience within the two highest ratings. This theme aligns with the qualitative data collected from the interviews. Participant X described their experience using a co-constructed success criteria as, ‘a very positive experience as it allowed me an inside to the children's expectations for themselves and it offered me an opportunity to enhance their collaboration skills.’  Overall, participants answered this question positively. 

The interview and questionnaire both contained questions to investigate how teachers find using a co-constructed success criteria affects learner attainment and outcomes. Through analysing the data gathered from both research methods, it was established that teachers find there is a significant link between using a co-constructed success criteria and high engagement levels. Participant Y states that ‘Yes, I have noticed a large improvement in the pupils’ work standard when a co-constructed success criteria is used compared to not using a criteria for a task.’ This supports John Hattie’s theory that ‘teacher clarity’ is needed (Hattie, 2009.) However, there was one participant who responded that they did not notice any changes in learner attainment and outcomes but did notice an improvement in engagement. 
Participants were asked to detail any limitations or drawbacks. 62.5% of participants could not identify any limitations or drawbacks when using a co-constructed success criteria. However, 37.5% of participants that could identify any limitations when using a co-constructed success criteria were all related to time constraints, feeling that there is not enough time within the lesson to carry this out in the depth they would have liked. Time constraints can be considered a common limitation within assessment for learning techniques as they can require both teacher and learner to actively engage in the process (McNutly, 2023.) Although, in the literature review, it was noted that a further limitation was that not all the learners will engage in the creating of the co-constructed success criteria, resulting in it not being as effective for them as it would for the learners actively participating in it (Karjanto, 2022.)
Furthermore, the participants were asked, ‘What advice would you give to other teachers who are considering using co-constructed success criteria in their classrooms?’ Participant Z recommended that other teachers make a co-constructed success criteria a class norm. They explained ‘the more familiar the pupils become using and creating one the more confident and comfortable they will be using one allowing for the highest level of participation and effectiveness.’ This could be seen as a possible solution to overcome the limitation that there is not one hundred perfect learner participation as the more comfortable and used to using a co-constructed success criteria the learners become, the more participation rates should rise (Andrade and Cizek, 2009.)
Conclusion
In conclusion this study explored Key Stage 2 staff’s perceptions of the effectiveness of co-constructed success criteria within the Assessment for Learning (AfL) framework. One key point that emerged from the findings was that KS2 staff found that co-constructed success criteria positively impacted student engagement, with clear evidence that learners felt more ownership and responsibility for their learning outcomes. Further key points this study highlighted are that the use of a co-constructed success criteria was linked to improved learner attainment and outcomes, with teachers noticing a boost in the quality of the learners’ work and, whilst also demonstrating some weaknesses such as the duration this strategy takes to undertake with the class. 
Should this research question was to be investigated again in future, a possible improvement that could be made is the incorporation of the use of an observational research method as well as semi-structured interviews and questionnaires. The triangulation of the three methods increases the reliability and depth of the data collected from the study (Carter, 2014.) Also, for future learning and development, an area of Assessment for Learning that I would value conducting further research on would be associated with the effectiveness of effective questioning techniques. This specific area has been linked to the possible solutions in overcoming the limitations within this study. I believe it would be beneficial to deepen my knowledge and understanding within this area and greatly impact my practice as a teaching professional. This research has impacted on my professional practice by allowing me to develop and deepen my knowledge on Assessment for Learning strategies on supporting learners to become active participants in making progress and their learning journey. Furthermore, it has given me the opportunity to build upon my ability to collect data, analyse it and draw conclusions from it whilst adhering to guidelines to protect all participants. 
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