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Within this paper there will be a reflection on what I have learned about quality of 

services. It will discuss the meaning of quality, why it is important and how it is 

measured. This paper will also look in depth at what quality means for settings, staff 

and parents, whilst looking over the tools of different services on what works and what 

does not work within a setting and seeing what needs to be changed for the future of 

practice. 

All early year’s settings provide a high quality of care and service to meet the standards 

for inspectors of CIW, so practitioners can provide appropriate care and services for 

child, parents, and staff (King and Newstead, 2019). Quality is proved through all early 

year’s settings as Gregoriadis et al. (2016) explains, quality is seen as how effective 

a setting could be based on how practitioners prove their quality of service and care 

to families. Additional, Barnes and Melhuish (2017) agree explaining, quality is also 

seen as how the setting presents itself towards service users, as their child will be 

attending the setting. Quality is also important for setting services and care as Lewis 

and West (2017) explain, it helps practitioners to understand how to improve on their 

own services and care from feedback provided from parents. Moreover, Blanden, 

Hansen and McNally (2017) discuss, all staff can examine together on what is working 

well within the setting and suggest recommendations needed to provide a better 

standard of service and care. Quality is measured by using tools as Cottle and 

Alexander (2012) explain, these tools could measure the quality of indoor and outdoor 

environments by seeing if they are providing appropriate resources, environments, 

space and health and safety. Similarly, Buckley, Martin and Curtin (2020) explain, 

quality can also be measured by looking at adult interaction by seeing if the adult is 

using appropriate language during an activity or staff allowing the child to use 

exploration and imaginative skills.  

Quality will show based on the setting standards of service and care as Helmerhorst 

et al. (2015) explain, settings will be providing a high quality of service by providing a 

safe and hygienic environment full of toys, learning resources and equipment for 

learning and play. Additional, Ansari and Pianta (2018) agree explaining, settings will 

also supply nutritional snacks and foods following the healthy eating plan,  providing 

plenty of praise and encouragement during play and learning to support the high-

quality service and care.  
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The high quality and care of the setting will have a positive impact on children as 

Halfon and Langford (2015) state, children will feel safe and secure within the setting 

as they are having their needs met and not being judged based on their personality 

and abilities. Furthermore,  Cárcamo et al. (2014) agrees explaining children will feel 

more comfortable attending the setting, as their interests are being implemented in 

activities and learning, allowing them to thrive in their developmental learning. Quality 

also supports a positive partnership for parents as Douglass and Gittell (2012) explain, 

both parents and staff will be working together to support the child’s learning and 

families will also appreciate the support for their child’s needs. In addition, Halle et al. 

(2019) agrees explaining, parents will be relieved and feel more confident leaving their 

child with a high-quality setting, as they know their child will be secure and safe and 

their needs are  met. Practitioners learn from their own quality of care and service to 

improve on their own practice (Osgood, 2020). Practitioners have an impact on the 

setting quality as Sollars (2020) explains, teamworking skills are important as 

practitioners will discuss any recommendations needed for the setting, or any 

additional training required to help improve the setting’s quality. Moreover, Hallet 

(2013) concurs explaining, to build a positive relationship with every child and parent 

to practitioners need to understand each child’s development and provide support for 

children and parents who need it. 

For practitioners to understand  how to improve and recommend changes within  their 

quality they use tools that assess the early years quality of care and services (Cottle 

and Alexander, 2012). One of these tools could be Infant/Toddler Environment scale 

third edition. Bjørnestad, Baustad and Alvestad (2019) define, the ITERS as an 

assessment tool that focuses in depth on the environment that staff,  infants and 

toddlers use. Furthermore, Harms et al. (2017) discuss the scale of these 

assessments, covering indoor and outdoor environments which list off different levels 

of quality related to the environment. There is a purpose for the tools which influence 

the quality of care and services as Vist and Os (2020) explain, the purpose of these 

tools is for practitioners to analyse the setting environments, to also see if the standard 

of quality is kept high and if there are any changes that need to be made. 

There are some benefits from using these tool and drawbacks. The tools of the scales 

and subscales are very detailed and organized as Chan (2019) explains, the scales 

show detailed sub scales on the environment for practitioners to know how to keep 
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standards and improve the quality of the indoor/ outdoor environment. In addition, 

Kleppe (2018) discusses, for the subscales being organized, it gives the assessor a 

more accurate score of the environments and to list any changes or improvements 

needed for the setting. However, it only seems to detail the environment as 

Helmerhorst et al. (2017) states, the scales seem to only detail the environments of 

the setting and not include the child and adult interactions, team working and 

partnerships with staff and families. Furthermore, La Paro, Williamson and Hatfield 

(2014) agree explaining, the other scales of quality are underrepresenting within the 

setting as there seems to only be one focus with these scales and each quality must 

be assessed separately. The criteria subscales are clear and understandable as 

Rentzou (2017) explains, the subscales only focus on one quality which is the 

environment so practitioners will find it easy to assess one section of quality. However, 

some practitioners may need additional training as Hansen and Broekhuizen (2021) 

explain, some practitioners may lack the experience of working in early years and may 

not understand what is required for a high quality of care for the setting.  

It is also not time consuming as there is only one focus as Bjørnestad and Os (2018) 

explain, a practitioner can assess and score the environment quality on their own as 

there is only one focus of quality, and this allows practitioners to have more time with 

the children. Moreover, Torr (2019) agrees explaining, it also focuses on the 

practitioner’s interactions and the role of the teacher of the environment, by reflecting 

on their own quality to see if they may need any improvements on their quality within 

the setting. However, some practitioners may have a different opinions or feedback 

from others as Barros and Leal (2015) explain, practitioners may have a different 

opinion to the practitioner who assessed the environment and may cause a 

disagreement over the scoring assessment. It also covers the use of materials and 

resources within children’s learning and play as Manning et al. (2019) discuss, 

resources and materials would be measured on the quality by seeing if they are 

suitable for the child or if they need to be repaired to avoid harm. In addition, Biersteker 

et al. (2016) agree explaining, measuring the quality of toys and resources will help 

practitioners to have a wider understanding that quality is not just measured by the 

environment it is also the resources, equipment and toys used within the setting. The 

scale also assesses the practitioners’ interactions with the environment as 

Megalonidou (2020) explains, during this time the assessor will also assess their own 
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quality of care within their environment by assessing their interactions with the 

environment. Furthermore, La Paro, Williamson and Hatfield (2014) agree stating, 

practitioners could then use this time to set recommendations and changes needed 

for the environment and for themselves and other staff members if needed. 

There is also another type of tool scale that practitioners can use for assessing the 

quality of care in the setting. Another one of these tools are Sustain shared thinking 

and Emotional Well-being Scales as Siraj, Kingston and Melhuish (2015) explain, the 

SSTEW scale is another assessment which focuses on the role of the adult within the 

setting. Moreover, Howard et al. (2018) agrees explaining, it looks more in-depth on 

the pedagogy practice by looking into the interaction with children and how they 

support children with their development and learning. There is a purpose for this 

assessment tool as Melhuish (2016) explains, it helps practitioners to self-reflect on 

their own practice on why and how they can improve it by the interaction with the 

children during learning activities and play. Furthermore, Sutherland and Mukadam 

(2018) explain, practitioners can also reflect on their own interactions with the children 

for example, are they allowing children to be independent, are they taking in the child’s 

interest or are they using sustain shared thinking during a learning activity? 

There are some advantages and disadvantages of using this assessment tool. The 

SSTEW scales and sub scales and very detailed on adult interactions as Waters and 

MacDonald (2020) explain, it gives details on how adult interactions are impacting on 

a child’s learning development and are they making learning activities interesting and 

engaging for children. However, these scales seem to be aimed for practitioners who 

have experience with working with children as Siraj-Blatchford, Kingston and Melhuish 

(2015) state, new or in experienced practitioners may struggle using this as they may 

not have enough or no experience when working with children. Furthermore, Melhuish, 

Siraj and Kingston (2015) agree explaining, practitioners who are inexperienced may 

not understand child development or important learning interactions, thus may need 

extra training to understand children’s development and sustain shared thinking 

interactions. The SSTEW also benefits practitioners to reflect on their interactions and 

supportive learning with learning as Allingham (2015) explains, practitioners reflect on 

how they interact with adults and the child or children’s interactions and see if there is 

enough communication and open-end question being asked during activities. In 

addition, Powers and Packer (2017) state, the scales could also help practitioners to 
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reflect on how effective their learning activities are with children, by looking on how 

engaged they are and to also listen closely to their response to open-ended questions 

and sustained shared thinking. The SSTEW scale is a very clear guide for practitioners 

to understand as Vivanti et al. (2019) explain, the scale only discusses one 

assessment which is adult interaction, which is split into sub-scales detailing adult and 

childrens interactions and activity engagements. However, similarly to the first tool it 

only focuses on certain qualities as Thi, Yodosawa and Nakatsubo (2019) state, the 

SSTEW scales seem to only have one quality focus thus, using another assessment 

scale to assess the other qualities. The SSTEW also helps practitioners to develop 

their professional learning as Hoare (no date) states, while assessing the quality of 

interactions of adult and child the practitioner could use their professional development 

to see if they need any improvement or if there is a need for additional training to 

improve the quality of services. Furthermore, Melhuish et al. (2016) explain it also 

helps practitioners to understand the emotional and wellbeing needs of children by 

understanding the behaviours of children thus, supporting effective learning for 

children. SSTEW also supports in improving planning and teaching strategies for 

practitioners as Roberts, Griggs, and Robb (2017) explain, practitioners will analyse 

past and present interactions and learning activities with children to learn what worked 

well with activities and what did not, to see if there is a need to improve strategies. 

Moreover, Coventry City Council (2019) state, some children have specific needs so 

if one activity does not cater to a child’s need, practitioners will learn from this and 

change their strategies to suit every child’s needs. 

Overall, this module has been a new experience for me, and I have learned a lot 

throughout this whole module. Firstly, I will discuss the presentation. My role in the 

presentation was team leader which was a new experience for me and the topic I 

choose to cover quality, was parent partnership. From the group presentation I learned 

and understood more about quality of care and service. I agree that it is important to 

understand and learn from it, as practitioners can come together and discuss their own 

quality of service within the setting and to reflect on their own practitioners and how 

they can improve their quality of care and service. I also know how important it is to 

have a positive partnership with parents and child, as practitioners use parents’ 

feedback to improve their own practice and quality within a setting. I also learnt that 

there is a lot of preparation and work needed to improve high quality of care for all 
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early year’s settings, by ensuring all policies are up to date, to make sure all childrens 

and family’s needs are being meet and to make sure all staff paperwork and training 

are up to date. Being a team leader was a great experience and I would be happy to 

be a leader again as I have learned the team leader is there to help and support all 

staff members on what they need to do to improve quality and to listen to each 

recommendation and changes that can improve quality for the better. 

The reflection paper was also new to me as I did not know that there were tools to 

assess qualities within a setting. The two tools chosen were ITERS and SSTEW, 

which were very interesting and gave me a better understanding of the importance of 

assessing quality within a setting. ITERS was  about indoor and outdoor environments 

and discusses the resources, toys, materials and environment spaces. This is great 

from my own experience, as I can use this scale to analyse the quality of an 

environment setting whereby I can make my own recommendations that may improve 

quality. However, I did find it hard to find information on ITERS as it was new to me, 

and I did not know what I was looking for in my reflective paper. Another tool I 

researched was the SSTEW scale. From what I have learned, the scale was good as 

it was about children and adult interactions, sustain shared thinking and emotional 

welling being. I can see now why the scale is based on adult and child interactions, as 

I could learn from children interaction from their learning and play activities and I could 

learn from children feedback and the score to improve my own professional learning 

and change activities over time to meet all children needs. Even though SSTEW was 

new to me, it was very interesting in that I would be able to evaluate and improve my 

own professional learning and provide better practice with children, parents and staff. 

 

 

  



1901074 ECEY6008 2,487 

Page 7 of 11 
 

Reference list. 

Allingham, S. (2015) ‘Reflect on good practice’, Early Years Educator, 17(2), pp. 14-

16. 

Ansari, A. and Pianta, R. C. (2018) ‘Variation in the long-term benefits of child care: 

The role of classroom quality in elementary school’, Developmental Psychology, 

54(10), p. 1854. 

Barnes, J. and Melhuish, E. C. (2017) ‘Amount and timing of group-based childcare 

from birth and cognitive development at 51 months: A UK study’, International Journal 

of Behavioral Development, 41(3), pp. 360-370. 

Barros, S. and Leal, T. B. (2015) ‘Parents’ and teachers’ perceptions of quality in 

Portuguese childcare classrooms’, European Journal of Psychology of Education, 

30(2), pp. 209-226. 

Biersteker, L et al. (2016) ‘Center-based early childhood care and education program 

quality: A South African study’ Early Childhood Research Quarterly, 36, pp. 334-344. 

Bjørnestad, E. and Os, E. (2018) ‘Quality in Norwegian childcare for toddlers using 

ITERS-R’, European early childhood education research journal, 26(1), pp.111-127. 

Bjørnestad, E. Baustad, A. G. and Alvestad, M. (2019) ‘To what extent does the 

ITERS-R address pedagogical quality as described in the Norwegian Framework 

Plan?’, In Teachers’ and Families’ Perspectives in Early Childhood Education and 

Care pp. 155-171.  

Blanden, J. Hansen, K. and McNally, S. (2017) ‘Quality in Early Years Settings and 

Children's School Achievement’, 1468. Centre for Economic Performance. pp. 50. 

Buckley, L. Martin, S. and Curtin, M. (2020) ‘A multidisciplinary community level 

approach to improving quality in early years’ settings’, Journal of Early Childhood 

Research, 18(4), pp. 433-447. 

Cárcamo, R. A  et al. (2014) ‘The quality of childcare in Chile: Its stability and 

international ranking’, In Child & Youth Care Forum, 43, (6), pp. 747-761. 



1901074 ECEY6008 2,487 

Page 8 of 11 
 

Chan, W. L. (2019) ‘Exploring the impacts of staff-child ratio on quality of early 

childhood care and education–A comparative case study in Hong Kong’, Journal of 

Education and Human Development, 8(3), pp. 52-63. 

Cottle, M. and Alexander, E. (2012) ‘Quality in early years settings: Government, 

research and practitioners’ perspectives’, British Educational Research Journal, 38(4), 

pp. 635-654. 

Coventry City Council. (2019) Coventry’s inclusive approach to collaborative primary 

school improvement. Available at: 

https://www.stantonbridge.coventry.sch.uk/ckfinder/userfiles/files/Stanton-Bridge-

EYFS-SSTEW-Observation-161019.pdf. (Accessed: 17th February 2022). 

Gregoriadis, A. et al. (2016) ‘Comparing quality of childcare and kindergarten centres: 

The need for a strong and equal partnership in the Greek early childhood education 

system’, Early Child Development and Care, 186(7), pp. 1142-1151. 

Halfon, S. H. A. N. I. and Langford, R. (2015) ‘Developing and supporting a high quality 

child care workforce in Canada’, Our Schools/Our Selves, 24(4), pp. 131-144. 

Halle, T. et al. (2019) Implementation lessons from six early head start-child care 

partnerships. Early Education and Development, 30(8), pp. 990-1008. 

Douglass, A. and Gittell, J. H. (2012) ‘Transforming professionalism: Relational 

bureaucracy and parent–teacher partnerships in child care settings’, Journal of Early 

Childhood Research, 10(3), pp. 267-281. 

Hallet, E. (2013) ‘We all share a common vision and passion’: Early years 

professionals reflect upon their leadership of practice role,’ Journal of Early Childhood 

Research, 11(3), pp. 312-325. 

Hansen, J. E. and Broekhuizen, M. L. (2021) ‘Quality of the Language-Learning 

Environment and Vocabulary Development in Early Childhood’, Scandinavian Journal 

of Educational Research, 65(2), pp. 302-317. 

Harms, T et al. (2017) Infant/toddler environment rating scale (ITERS-3) Teachers. 

New York: College Press.  

Helmerhorst, K. O. et al. (2015) ‘Child care quality in the Netherlands over the years: 

A closer look’, Early Education and Development, 26(1), pp. 89-105. 

https://www.stantonbridge.coventry.sch.uk/ckfinder/userfiles/files/Stanton-Bridge-EYFS-SSTEW-Observation-161019.pdf
https://www.stantonbridge.coventry.sch.uk/ckfinder/userfiles/files/Stanton-Bridge-EYFS-SSTEW-Observation-161019.pdf


1901074 ECEY6008 2,487 

Page 9 of 11 
 

Helmerhorst, K. O. et al., (2017) ‘Improving quality of the child care environment 

through a consultancy programme for centre directors’, International Journal of Early 

Years Education, 25(4), pp. 361-378. 

Hoare, P. (No date) Sustain Shred Thinking and Emotional Wellbeing Scales. 

Available at: https://www.towerhamlets.gov.uk/Documents/Children-and-families-

services/Early-

Years/Sustained_Shared_Thinking_and_Emotional_Well_being_scales_Presentatio

n.pdf. (Accessed: 17th February 2022). 

Howard, S. J. et al. (2018) ‘Measuring interactional quality in pre-school settings: 

introduction and validation of the Sustained Shared Thinking and Emotional Wellbeing 

(SSTEW) scale’, Early Child Development and Care, 190(7). 

King, P. and Newstead, S. (2019) ‘Childcare Worker’s Understanding of the Play Cycle 

Theory: Can a Focus on “Process not Product” Contribute to Quality Childcare 

Experiences?’, Child Care in Practice, pp. 1-14. 

Kleppe, R. (2018) ‘Characteristics of staff–child interaction in 1–3-year-olds’ risky play 

in early childhood education and care’, Early Child Development and Care, 188(10), 

pp. 1487-1501. 

La Paro, K.,M., Williamson, A. C. and Hatfield, B. (2014) ‘Assessing quality in toddler 

classrooms using the CLASS-Toddler and the ITERS-R’, Early Education and 

Development, 25(6), pp. 875-893. 

Lewis, J. and West, A. (2017) ‘Early childhood education and care in England under 

austerity: continuity or change in political ideas, policy goals, availability, affordability 

and quality in a childcare market?’, Journal of Social Policy, 46(2), pp. 331-348. 

Manning, M. et al. (2019) ‘Is teacher qualification associated with the quality of the 

early childhood education and care environment? A meta-analytic review’, Review of 

Educational Research, 89(3), pp. 370-415. 

Megalonidou, C. (2020) ‘The quality of early childhood education and care services in 

Greece’, International Journal of Child Care and Education Policy, 14(1), pp. 1-12. 

Melhuish, E. et al. (2016) ‘Fostering Effective Early Learning (FEEL) through a 

professional development programme for early childhood educators to improve 

https://www.towerhamlets.gov.uk/Documents/Children-and-families-services/Early-Years/Sustained_Shared_Thinking_and_Emotional_Well_being_scales_Presentation.pdf
https://www.towerhamlets.gov.uk/Documents/Children-and-families-services/Early-Years/Sustained_Shared_Thinking_and_Emotional_Well_being_scales_Presentation.pdf
https://www.towerhamlets.gov.uk/Documents/Children-and-families-services/Early-Years/Sustained_Shared_Thinking_and_Emotional_Well_being_scales_Presentation.pdf
https://www.towerhamlets.gov.uk/Documents/Children-and-families-services/Early-Years/Sustained_Shared_Thinking_and_Emotional_Well_being_scales_Presentation.pdf


1901074 ECEY6008 2,487 

Page 10 of 11 
 

professional practice and child outcomes in the year before formal schooling: study 

protocol for a cluster randomised controlled trial’, Trials, 17(1), pp. 1-10. 

Melhuish, E. (2016) ‘Longitudinal research and early years policy development in the 

UK’, International Journal of Child Care and Education Policy, 10(1), pp. 1-18. 

Melhuish, T., Siraj, I. and Kingston, D. (2015) How SSTEW Scale Supports Quality 

Improvement. Available at: file:///D:/Users/Student/Downloads/Eary-Childhood-

Matters-a-presentation-by-Iram-and-Denise.pdf. (Accessed: 18th February 2022). 

Osgood, J. (2020) ‘Professionalism and performativity: the feminist challenge facing 

early years practitioners’, In The Routledge reader in early childhood education, pp. 

271-284. 

Powers, D. and Packer, M. (2017) ‘Putting some verve into your child 

interactions’, Early Years Educator, 19(1), pp. 32-34. 

Rentzou, K. (2017) ‘Using rating scales to evaluate quality early childhood education 

and care: reliability issues’, European Early Childhood Education Research Journal, 

25(5), pp. 667-681. 

Roberts, E., Griggs, J. and Robb, S. (2017) Study of Early Education and 

Development: Experiences of the Early Years Pupil Premium. Available at: 

https://www.kelsi.org.uk/__data/assets/pdf_file/0004/68629/SEED-Experiences-of-

the-Early-Years-Pupil-Premium.pdf. (Accessed: 17th February 2022). 

Siraj, I., Kingston, D. and Melhuish, E. C. (2015) Assessing quality in early childhood 

education and care: sustained shared thinking and emotional well-being (SSTEW) 

scale for 2–5-year-olds provision. Staffordshire: Trentham Books. 

Siraj-Blatchford, I., Kingston, D. and Melhuish, E. (2015) Assessing Quality in Early 

Childhood Education and Care: Sustained Shared Thinking and Emotional Well-being 

(SSTEW) Scale for 2-5-year-olds Provision. Available at: 

https://www.researchgate.net/profile/Iram-

Siraj/publication/327094598_Measuring_interactional_quality_in_pre-

school_settings_introduction_and_validation_of_the_Sustained_Shared_Thinking_a

nd_Emotional_Wellbeing_SSTEW_scale/links/5b8e45e0a6fdcc1ddd0ab8c4/Measuri

ng-interactional-quality-in-pre-school-settings-introduction-and-validation-of-the-

file:///D:/Users/Student/Downloads/Eary-Childhood-Matters-a-presentation-by-Iram-and-Denise.pdf
file:///D:/Users/Student/Downloads/Eary-Childhood-Matters-a-presentation-by-Iram-and-Denise.pdf
https://www.kelsi.org.uk/__data/assets/pdf_file/0004/68629/SEED-Experiences-of-the-Early-Years-Pupil-Premium.pdf
https://www.kelsi.org.uk/__data/assets/pdf_file/0004/68629/SEED-Experiences-of-the-Early-Years-Pupil-Premium.pdf
https://www.researchgate.net/profile/Iram-Siraj/publication/327094598_Measuring_interactional_quality_in_pre-school_settings_introduction_and_validation_of_the_Sustained_Shared_Thinking_and_Emotional_Wellbeing_SSTEW_scale/links/5b8e45e0a6fdcc1ddd0ab8c4/Measuring-interactional-quality-in-pre-school-settings-introduction-and-validation-of-the-Sustained-Shared-Thinking-and-Emotional-Wellbeing-SSTEW-scale.pdf
https://www.researchgate.net/profile/Iram-Siraj/publication/327094598_Measuring_interactional_quality_in_pre-school_settings_introduction_and_validation_of_the_Sustained_Shared_Thinking_and_Emotional_Wellbeing_SSTEW_scale/links/5b8e45e0a6fdcc1ddd0ab8c4/Measuring-interactional-quality-in-pre-school-settings-introduction-and-validation-of-the-Sustained-Shared-Thinking-and-Emotional-Wellbeing-SSTEW-scale.pdf
https://www.researchgate.net/profile/Iram-Siraj/publication/327094598_Measuring_interactional_quality_in_pre-school_settings_introduction_and_validation_of_the_Sustained_Shared_Thinking_and_Emotional_Wellbeing_SSTEW_scale/links/5b8e45e0a6fdcc1ddd0ab8c4/Measuring-interactional-quality-in-pre-school-settings-introduction-and-validation-of-the-Sustained-Shared-Thinking-and-Emotional-Wellbeing-SSTEW-scale.pdf
https://www.researchgate.net/profile/Iram-Siraj/publication/327094598_Measuring_interactional_quality_in_pre-school_settings_introduction_and_validation_of_the_Sustained_Shared_Thinking_and_Emotional_Wellbeing_SSTEW_scale/links/5b8e45e0a6fdcc1ddd0ab8c4/Measuring-interactional-quality-in-pre-school-settings-introduction-and-validation-of-the-Sustained-Shared-Thinking-and-Emotional-Wellbeing-SSTEW-scale.pdf
https://www.researchgate.net/profile/Iram-Siraj/publication/327094598_Measuring_interactional_quality_in_pre-school_settings_introduction_and_validation_of_the_Sustained_Shared_Thinking_and_Emotional_Wellbeing_SSTEW_scale/links/5b8e45e0a6fdcc1ddd0ab8c4/Measuring-interactional-quality-in-pre-school-settings-introduction-and-validation-of-the-Sustained-Shared-Thinking-and-Emotional-Wellbeing-SSTEW-scale.pdf


1901074 ECEY6008 2,487 

Page 11 of 11 
 

Sustained-Shared-Thinking-and-Emotional-Wellbeing-SSTEW-scale.pdf. (17th 

February 2022). 

Sollars, V. (2020) ‘Reflecting on ‘quality’in early childhood education: practitioners’ 

perspectives and voices’, Early Years, pp. 1-18. 

Sutherland, H. and Mukadam, Y. (2018) ‘INTRODUCTION TO THE CONTEXT OF 

WELLBEING. Supporting Toddlers' Wellbeing in Early Years Settings: Strategies and 

Tools for Practitioners and Teachers’, p. 19. 

Thi, T. H. D., Yodosawa, M. and Nakatsubo, F. (2019) ‘Common Characteristics of 

Innovative Pedagogical Approaches in Early Childhood Education in the Asia-Pacific 

Region’, International Journal of Early Childhood Education, 26, pp. 109-124. 

Torr, J. (2019) ‘Infants’ Experiences of shared reading with their educators in early 

childhood education and care centres: An observational study’, Early Childhood 

Education Journal, 47(5), pp. 519-529. 

Vist, T. and Os, E. (2020) ‘Music education through the lens of ITERS-R: Discussing 

results from 206 toddler day care groups’, Research Studies in Music 

Education, 42(3), pp. 326-346. 

Vivanti, G et al. (2019) ‘Outcomes of children receiving Group-Early Start Denver 

Model in an inclusive versus autism-specific setting: A pilot randomized controlled 

trial’, Autism, 23(5), pp. 1165-1175. 

Waters, J. and MacDonald, N. (2020) ‘Exploring the use of a rating scale to support 

professional learning in early years pre-school staff: the experience of one local 

authority in Wales’, Early Years, pp. 1-15. 

https://www.researchgate.net/profile/Iram-Siraj/publication/327094598_Measuring_interactional_quality_in_pre-school_settings_introduction_and_validation_of_the_Sustained_Shared_Thinking_and_Emotional_Wellbeing_SSTEW_scale/links/5b8e45e0a6fdcc1ddd0ab8c4/Measuring-interactional-quality-in-pre-school-settings-introduction-and-validation-of-the-Sustained-Shared-Thinking-and-Emotional-Wellbeing-SSTEW-scale.pdf

