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The 4 Elements of AfL: all elements essential

Sharing criteria Quality of Use and Peer and self
with learners guestions/ quality of assessment
quality of talk feedback

Learners know | All learners Ongoing Learners benefit

what will make | actively think up | feedback keeps | from evaluating

their work good. | answers to learning on each other’s
good, open track. work.
guestions.

Learners know | Learners Learners acton |Learners

where they are, |explainideasto |the feedback gradually

and the next each other, there and then. | become more

step, according | reinforcing their | Learners take Independent by

to the criteria. learning and the next step. learning how to
understanding. self-assess.




Walt-tlm

not everyone in the class thinks at the
o .Samé speed.oi{: |nthe Sameway—. Wa|t|ng ...... “““““ ““““““ R

allows students to build their thoughts

) Teachér speaks fand thenf waits béfore : : :
R .. taking student responses...... .. Lo L R L

ii) ° Student response ends and then'
: - teacher waits before responding. This
©..........gives.the student.space to.elaborate or
: - continue — or for another student to
" respond. : :




Traffic Lights

Use traffic lights as a visual means of

shoWing understanding.

* Students have red, amber and green cards
which they show on their desks or in the
air. (red don t understand green = totally

 the 4
moment

* Students self-assess using traffic lights. The

teacher could then record these wsually in thelr
mark book. ' :

« Peer assess presentations etc. with traffic lights -




you are teaching by asking them

to sﬁow the'fr thumbs.

Teacher
informed

....... about where
' ' ' : ' : : : students are

Thurnbs half way = sort of : : at




work, show them examples that make

it clear what it is they are being asked

to do—and what they needto do in

ﬁ order to meet the assessment crlterla. | | _

Students could mark exemp?lar work

using the assessment criteria. This

will heIp model what IS belng asked

for and how:it reIates to the process

._5.._.of.a_sse_ssm.ent_._.__f_.__.._._é AR - plar 3 AN




Talk Partner

As a plenary or a starter referring to




. pupils can show vou their answer.

| member of the class has four, with

A,B,C and D written on them. Ask

guestions with four answers and

people’s response so as.to copy.

Teacher

posesa E
question
with four
possible

answers — A,

B, Cand D.

Students

~holdupa-

cardto
indicate

think_is the
correct

Teacher
-uses the . .
information
to adapt the -
‘what they  lesson. They
might speed
things up,

down or re-
teach an



Groups, pairs or individuals can

ansWer:

« What have | learnt?

« What have | found easy? -
* What havé I found difficuit?

What do I want td know rﬁow?




GoonueonnStems ............................................

How would i/ou...?

Coulﬂ you e)jtplain...?

What might...?




........ Understand“.m..“.g‘.” ..... ....... ........
: some parts but understand and |
- notall need to look at



Stud@ents write a seritence 5

summarising their khowledge of a

topié.

The sentence could have toinclude:

Who; what When, why, how,éwhere

etc.

The sentences could then be peer-

assessed, re-drafted and so on.



Tell puﬁils they should only raise their

hand to ask a question, not to answer one:
. The. teaécher. then cihooses.pupiils to... ... ......... ........ .
answer; therefore gaining infoﬁmation on
whetheér everyone IS learning. ’

www.classtools.net — fruit machine

prograrhme on here where yotﬁ can input

Write names on lollipop sticks and pull out

at random to answer.

Write riumbers on balls or couhters that
tally to register or seating position and re--

use with every class.



the first two columns and then return to

the third at thé end of%the unit (or refer%

thro@ghout) .



GenerateandAnS Wer .................................................

When prepafring forﬁexams, students
" generate thelrownquestlons L .................
then practice answering them.

This makes learners think explicitly :

about the urﬁderlying structures of -

assessment, as well as the material -




The teacher can then teach the unit

ﬁaccordlngly, usmg eX|st|ng knowledge and

Giving and
Following up
on Formative

Opening up
Success

Qeedback 2 \Cnter:a



articulate their thinking before

answering —

. 30 seconds silent thlnklng before ‘any

answers :

e Bramstorm in pa|rs first for 2-3 :
D m]nutesuE ““““““ : “““““ : ““““““ D

* Write some thoughts down before
answermg ‘



Bouhce ansWers arou'nd the r*oom to -
..bu||d on understandmg and. have ...... ......... ......... ......... ......... ......... ......... ........

students develop stronger reasonlng

“Jimmy, what do you think of:

Sandra’s answer?”

”Sandra how could you deveiop

Carl’s answer to mclude more detall?”

"“Carl howmlght \/OU Comb[ne a" ..... ........ ........ .........

we ve heard 1nto a smgle answer?”



Openvsclosed

Closed questions can be useful
however are not great at facilitating
the use of abstract thinking skills,

encduraging; talking or eliciting much

understanding. Open questions are:

- more Iikely todothis andthus ...... .......
improve learning.
e.g.:

Did you go out last night?

Whét did you after school yesterda\??



e About what they would like to know on a : :
SRR new tOplC. : ‘; “““““““““““““ ; “““““ ; ‘‘‘‘‘‘‘ L :

* To demonstrate thelr :
lea rnmg/mlsconceptlons/areas they would
like to further explore ;

- The claissroom (:ould hav"e a question box :
end of a Iesson

Or, a plenary could involi/e students writing




Students ask Questions

Create opportunities for students to
ask questions. This could be of their

peers, of the teacher or as a means

A ’question boxf for written questions

offers a different means of

communication for students

Allowtimeforstudentstoask N

guestions about pieces.of work. This

éliminate ambiguity



Comr%nent—only? markinggprovides fstudents
.. .with a focus for progression instead ofa . ... .. .. SR oy
: reward or pun[shment fOr their ego (asa : ‘
gracle does). -
Comr;‘nents coQId be ma§:|e in books, ina
. o ‘tableiat .the‘frc::ant.of booiks,. ina .Ie:ar.ning. . ........
diaryiorjournail. The Iatﬁer are heipful for
teacﬁer and st[:Jdent to frack the :
‘‘‘‘‘ bi‘bérzéés‘;i‘c‘)r‘l'6f§ébi‘h‘rh‘ér‘1fté‘éh'd‘ ‘s‘e‘ei‘ R
imprc}vement.g : :

Comments should make it clear how the

student can improve.

Plan activities and work with feedback in

-~ mind ~ let the design assist the process. ..~ . S S T ST ST R -



When questlonmg, |nsert the word
mlght’ to glve students greater ‘

opportunlty to thlnk and explore

p0551ble answers

What might the meanmg of

. .democracy be? ...... ......... ......... ......... ......... ......... S

-The flrst mfers a sungle ansWer known
by the teacher whereas the second is

‘.|nherently more. open ........ T . R L L T D S



understanding of topics, the process
of assessment and what they are -

doing in their own work; This helps to

make them more aware-of ‘what -

learning in this way.

Marking

Students could self- or peer- mark
homework or assessments.

This could be done in pairs or
individually with a student-made or

‘official’ mark-scheme. -




I\/laklng alms clear;

- Put lesson objectlves on the board at: the

....... beg|nn|ngofthe|esson Alml

...~ . Talktostudents about why theyare ..... ... ST - D A- ______ 2
| studying what they are studying. | ' |

- - Contextualise short-term aims in long-term - : ‘ Al m 3
' aims (e.g. analysing Shakespeare will - ' f | '
contribute to a wider knowledge of the

cultural canon and stronger analytical skills
among other Iong term alms)

- Check with students that they are clear
about the aims of the lesson/unit/subject

- Produce aims in conjunction with students



students by setting targets at the

begihning atf)out whét you efnd the

Thes}e can bé referréd to thrfough tHe

Iesson and/or rewsnted in the plenary

Students could have to show how 3




Iesson or umt using questlomng to : : ®

eI|C|t unders;tandmg;from students.;

...... effect[venessof.thelessonat“‘“““““‘
' faC|I|tat|ng Iearn|ng—| e. can students .. : : : '
. ‘thlnk Of WayS that It COUld be altered “““““ ......... _ ““““ ........ ....... ......... ““““““

to |mpr0ve thelr Iearnlng?

The teacher could model review byZ
...;.‘..evaluatmg the Iesson in. relat|on to ........... ......... ........ ......... ......... ....... .........

thelr own objectwes



elther in groups or |nd|V|duaIIy ThIS

could be done as a plenary,

mini-plenary or as an activity to help

planning for:future revision or the |
: : N
, Review

Giving and
Following up

Opening up

. : Success : : : : : : : :
on Formative A . 18 N S AP

veedback / \Crltena




Students give: "themselves targets based on
- their self-assessment. :

Theseglearninzg goals oould be5 recordéd

: Workbook)

- “They ‘oo-uld- bei oompafe'd'to téacher‘térgets a :
the tWo brought to cofnsensusi if diffeﬁent.

Targets

Giving and

Following up Opening up

Success

L, on Formative [N LB Corer
\Feedback : iteri



For peer assessment, ask students to

give two stars and a wish.

Lo '|' WO Stars N Zthmgs that are good : ........................

about the piece of work

ve

A wish = sorﬁething ?they can impro



Set the scené for the lesson by using
a big, open question or problem-
solvihg task that requires abstract
...... thinki_ng_ skills. Anticipate _reshonses o N

and follow-up so as to work these

through.

. E.g.A'lesson on the Vietham War
could begin with the question —

Db Ameriéa ns think they fight waré, or

win them?




means of articulating their thoughts.

- Aska questlon glve thlnkmg time

and then ask students to teII thelr

nelghbour their thoughts

- Tell students what the new topicisand
: then ask them to tell their neighbour : ~ Neggh bour : :
. ....... everyth|ng they knOW about'l‘t' S ......... ......... ......... .. .......



to a question, open up the thinking

behind it by asking what others think




the key words you are asking for and

therf reframé the qdestion - - asking ffor

a synthe5|s which recaps the whole:

discussion by joining all these words

into a singleicoherent answer,

paragraph etc

Giving and
Following up
on Formative

Feedback




Use [nCOITECt answers asa : : :
H.dlscuss'on pomt ...... ......... ......... ......... .....

.. .Rathér then aismissiﬁg somefhing o ........ .- .
because it is wrong, or saylng ‘that’s ‘
mterestlng etc Use the ‘

~ misconception in reasoning to draw
the @rocess céut into fhe operf.

This leads toi lmprovmg on




Devise questions that —

- * Challenge common ‘ :

. . ....... misconception.s E ......... ......... ......... ..................
-« Create conflict that requifes |
ST discussion... ... . D D R S ) L
* Explore ambiguity and encourage






Redrafting

Use lesson time to redraft work.

the feedback for improvement they

have been given.




alongside oral work, intend for them

to dévelop afnd shoviv underétandiné

of the key features of what students

have learned.

Giving and

Following up Opening up

Success

on Formative i ' . Criteri
\Feedback y \n eria



When making comments on pupils
. '\)&bvrvl«f:,' oot fhe " ii‘ke éuvi'de'n? IS
showing how the pupil can improve. d5C
Develop this by asking students to
wrlte in the same way when peer 4R
. “'?‘55.“7‘55.'?8. V.".‘?.r.k. ..................................
. Di .S.C.us.s .th.e.no.t!onef gu.l.d.a.n c.e.a.nd ..........
how it d|ﬁers from other types of 5t




up comments -

- Create t|me in the lesson to talk to
|nd|V|duaI students

students book

‘‘‘‘‘‘ Use a comment tracker or targets‘ e
sheet to formalise the dlalogue ina
workbook



concerning peer-assessment of work

can help make the teacher aware of_

If a group feéds back then |t draws

more attention and presents

infofmation ihat ha§ already been .




to see model work and reason past

mlsconceptlons



act collaboratively. Indeed, AfL isa

collaborative enterprise. Therefore,

~ explicitly teach skills of collaboration. 4
This §process§ can be éssisted by
disc&ssing collaboration with pupilsE

and maklng 1t VISIb|e as a part of the

classroom

Givingand %
Following up

Qpening up
Success

on Formative . : Criteri
\Fepdback 4 \ riteria



When revising a topic or subject, work
 through the different areas with
students and ask them to traffic light

according to their grasp of each.

Subsequently, studefnts should be

abletotarget their revisionmore - .
carefully and engagé in it actively,
rather than simply reviewing
everything they have done ér readihg

__passively over their entire notes. = .



- Ask students to produce their own

mark—ischemeés workiﬁg indiviﬂually oér

- in groups. They can then peer- or

- self-assess work in accordance




agree on answers when tests are

returned or 1n other 5|tuat|ons

The process of agreeing should
include reasbning over the \?alidity of

E : E f : Answers

the consensus answer, as well as

reasened negation of misconceptions

Giving and
Following up
on Formative

Feedback

Qpening up
Success
Criteria




‘ Talkihg aIIowS students to arti:culate ‘ _ ‘ ‘ : ‘ : ‘
X thE|rth0ughtsand thUS to |eal‘n ....... ......... ......... ......... ......... ......... ......... .........

W|th —

}M(.s.mall group work rn.creases ther o rE ““““““ “““““ ....... ““““““ ““““““ ““““““ ““““““
: surface area of talk i rn the classroom : : : : : : :

as opposed to whole class



reqLures factual recaII mvert it to

request E‘Xp|ICIt reasonlng

e.g.:

‘Is France a democracy'-”

becomes

democracy'-”







comment only marklng by |n5|st|ng on
seelng ewdence of student

correct|ons on their: own work before

Iooklng at it (have to allow t|me for:

Giving and
Following up
on Formative

\ Feedback ‘:rltena

Opening up
Success




Criteria

Giving and
Following up

Opening up

: Success
on Formative

eedback




assessment to convey progress to

students and thus make what they

- Lihk Iearnihg between units

- Usea Iearnlngjournal

- Refer to past targets and hlghllght where
the student is achle\nng this :

- Have a target chart where |t is visible how
the student has progressed

.~ Link assessment to.student goal-setting ... . e S S ST S |



words and Iook at them speaﬁcally

Dlscuss how ‘they are being used - ;

Is there any ambiguity?

Is everyone usmg the word i m the

same way? :

Giving and

Following up Opening up

Success

on Formative X F
Qeedback / ' \



Communlcat|on

Ask StudentS to communicate thinking

through different mediums — not jUSt

wrltlng, drawmg, drama maps

The medlum is the message and

herefor cwcumscrlbes to some

extent how communlcatlon can take

place Usmg alternative mediums




Thoughtful Dialogue

Dialogue between teacher and students

focussed to evoke and exploré
~understanding, and conducted so thatall =«
pupils have an opportunity to express

Dylan William, nferNelson,1998)
Discuss the quality of dialoguewith -~~~ .
students and:ask them to articulate what
its purpose is, why, and how (if

necessary) it:may be improved).



Feedback Sa ndW|ch

Feedback ca;n be delivered |n
different ways, two feedback

‘sandwiches’ are —

i) P05|t|ve comment

~Constructive criticism’ w:th explanatfon R

of how to tmprove

Positive comment

||) Contextual statement - I
liked... because....f

NOw/Next time...

Interactlve statement e. g a questlon R

based on the work

|

{1




Spend time ensuring that there is
consensus between yourself and the
pupils over what makes a piece of

work ’gbod’, and how they are

expected to achieve it. Use questions

Cosuchas—

‘Can yozu tell me what makes azpiece

L OfWOFI‘é good?‘" o ........ ........ ....

‘How do you feel about comments?’
‘Do you always know what you need to dof
next/thlnk about?’

‘Do you know when you have done a

‘good’ biece of work?’



Self-evaluation

Self-evaluation involves learning how we
N Iearn,whereas Self_assessment is . [P [P N s+ 1 [P [P .o . N [P [P N [P . . ......

what we learn. To train pupils in self-

* Think about what has happened when the
learning has taken place

* What really made you think? What did you
find difficult?

. * . What do you need more help with? -
. What are you pleased about? .
*  What have you learnt new-about X?

.°...Hov:wwould.yo[:j.changethe.learning.; .. e R ......

actjvity to suit another class?

The teacher can model answers to these

to show the pupils how to self-evaluate.



‘good’ question. The process can
explicitly show them the difference:

between open and closed questions.

They can then come up with

questions on a topic and decide
‘‘‘‘‘‘ which are best, and thenmoveon =

to discuss and answer these.




Graphic Organisers

Use graphic organisers to help pupils self-assess.

.

| o Similar to "mind map” or *concept map”-

It can map the leaming at beginning or end of
module. ﬂ'uepupisseeﬂ\eheyereasvmldwﬂmey
have identified or missed. It supportthe

‘| development of linking ideas and elements; - - - - -

: mddanwhd\hashebedmleam
e inber-connacting senses and emotions

Thorgmtsers(sedhobreakdaﬂncertdmtype_s
of leaming. There are 4 sectionsto be used -
| creatively. ItcmstppnrttheVAKldaas pupils
can add Hﬂywwldii:ehoask,ntcm
helpﬂmepl.piltoﬂwinkaheadtowhetelseﬂ'\ey
would like to leam or remember o do next time

S venn diagl’am ..... s
diferent - same- different

. ';saafu'l'f& corrparin'g'anﬂ contrasting’ '

o+ shows interrelations between two elements

- Pupils use the venn diagram to re-arrange:

- information in order to reveal to themselves more

| clearly similarities and differences. In placing key . .
| information on the diagram the pupil is more likely
to understand their pattem of leaming

¢ Useful for ranking, prioritising, identifying

areas of darity and locating unsure ground
|- It-can help the pupil. come to.2 decision by - . . . .
involving her in placing learning in a ranking
order — which was most impartant? which have I
really understood best?

-PMI diagram

lements of the work

. Encwragsptpllstoldentrfy\\hdhas
- worked and not worked for their leaming
. Rm&obedm&utable

inter estl'




) Response Darthers B OO SO OO

PupiIS invite a partner or a group to

discuss or comment on their work.

For it to be efféctive, students shduld
be aware of learning objectives and
success criteriag. They should also
~ appreciate the role of aresponse
partnér —to offer positive and
... constructive feedback around the: .. ... ... .

learning goals. :

~ Students could be given prompt -~

questions to ask the person who has

: ..d.one:thewor.k,é. L



students are engaged in an activity -

means the teacher can collect

information on learning, employ

different assessment strategies and:

inteﬁvene where apﬁ)ropriatfe.

Giving and
Following up
on Formative

Opening up
Success

vedback - ‘\criteria



thelr best plece of work and then to

tell you why itis thelr best. Th|s

explanatlon could refer to success

criteria, Ievels targets etc.

Giving and

Following up Opening up

Success

on Formative ] o
Qeedback j \-—J eria



studgnt can fwrite 0|f draw their

answer and show it to you (or their-

Eliciting and

Using
Information

Giving and
Following up
on Formative

Feedback

Opening up
Success




engaged partmpants in thelr Iearnlng.

Thlnk of ways in whrch content can be

mampulated for these ends rather

than the other way round

If the content seems boringéthen

Giving and
Following up

Opening up
Success

on Formative Criteria
&eedhack \\



The short term targets could be

rewewed weekly or fortnlghtly and the

more cogency to the pupll’s and : :
. teacher S ;h_e_rt_teunta rgets. [t may - o
also ellow the pupil to focus qn what : :

Really motivates them about a



Stud;ents identify the most significaht

(useful, meaningful, unlikely) thing -

they have learnt during the lesson or

unit.

Giving and

Following up Opening up

Success

on Formative . . YA
\Feedback ; \rl eria



Use an enquiry question to stimulate

highi—level thinking in the Ieséson or

un |t




Whén a pupil has fihished agpiece of
work they draw a square on the page.
If théy do not underStand the work;

they:colour it red, if they are so-so

then yellow and if A}OK thezgreen.

Giving and

Following up Opening up

Success

on Formative \ e
. Qadback L




pomts on WhICh they are Ieast clear

This could be from the prthous

Iesson the rest of the unit, the

precedlng act|V|ty etc The teacher

and class can then seek to remedy

the muddlness

Giving and Opening up

Success

Following up
on Formative
Feedback
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