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of the overall 
Professional Teaching Experience
By Lisa Jane Jagger

For my professional teaching experience, I spent just over eight months teaching in HMP Parc prison in the young offender’s unit teaching male offenders aged between 15 and 18 who wore serving a custodial sentence or on remand awaiting court proceedings and sentencing. The students came from a wide range of backgrounds and many of the students had special educational needs or wore below the educational average when compared to their peers. This reflective evaluation will explore the last eight months of my teaching in HMP Parc and how the experience has developed my teaching skills and strategies. 
For my teaching practice I took on the role of the culinary arts teacher. I have a good subject knowledge of the culinary arts as I have a VRQ Level three qualification in advanced professional cookery, have a portfolio of over 18 years working in catering from country inns, modern gastro pubs, hotels and fine dining establishments holding positions from kitchen porter, commis chef, chef de parties, chef manager and executive head chef which is a position I still hold in my current employment in a country inn. I have also previously held a teaching position as a cookery teacher, teaching children aged between 6 and 16 culinary skills.
Having the subject knowledge there already was a huge support for my professional development and all I had to do was change how I used that knowledge from a practical perspective to an educational theory-based approach. Having the subject knowledge in place allowed me to spend that extra time to learn and develop other skills such as classroom management and pedagogical skills. 
The importance of teachers having good subject knowledge is supported by a number of professionals within the educational field; Massachusetts consistently ranks in the highest performing state in the US in national tests (Morrison, 2014), Mitchell Chester the education commissioner for Massachusetts states that the reason for their high achievements is their belief that subject knowledge is at the core of being a good teacher.
“To become a teacher in Massachusetts you have to show strong subject knowledge. We feel that is an absolutely essential component. How can you be a teacher of mathematics or science if you are not strong in that subject?”                                 (Mitchell Chester, cited by Morrison, 2014).
Supporting Chester’s statement is Pilvi Torsti the state secretary for the minister of education in Finland. Finland’s performance ranks at the top of European performers in Pisa’s reading and science tests. Torsti believes Finland’s results in Pisa is down to the quality of their teachers and adds that ‘Finnish teachers need a master’s degree unless they are teaching preschool, where a bachelor’s degree is considered sufficient, Teachers are academically qualified, professionals” (Torsi, cited by Morrison, 2014).
What I believe makes a subject specific professional a good teacher is that teachers who are professionals in their field have excellent subject knowledge but also have a passion for the subject. And having passion shows and students pick up and respond well to this as it creates an effective and encouraging learning environment which increases the learning potential of the students.
Fried (2001) Supports the connection between passionate teaching and the quality of student learning and explains that the reasons for this is: 
1. If students know that teachers are immersed in their subject and sets high standards for students, they take their studies more seriously. At which point, teaching ceases to be a job done by force, and turns into an inspiration for students. 
2. There is little chance of building a relationship based on respect and trust between teacher and student unless a collaborative learning environment and willingness to take risks are created.  
3. Students will not be motivated to learn if they do not have a clear idea of how to apply things they have learnt to their own lives. 
During my first few sessions I collaboratively taught alongside another teacher and was shown the qualifications and handbooks that the students work towards achieving. When I took over the teacher role I started by planning lessons around handbooks the previous teacher had designed. Easing into the position allowed me to build confidence and by half way through the teaching experience I was choosing ‘Agored’ Qualifications from their database and compiling my own handbooks and assessment methods which included both formative and summative assessments. Throughout the session I would use ongoing formative assessments with the students such as strategic questioning, observations and analysing students work. By continuously doing these it allowed me to determine what their current knowledge is and their attitude towards the subject and determine what skills they possess and what skills need to be developed which allowed me to tailor lesson plans to meet their educational needs. As the students sit qualifications provided by ‘Agored’ I would plan and design assessment methods to achieve the learning outcomes set out by the module description with ‘Agored’ this would consist of a handbook that the students would complete and evidence their work in by written entries, photographic evidence and completed tasks such as menu planning, food costing and recipe designing. 
Using Kolb’s (Kolb, 1984) reflection model on my own teaching experience was an extremely useful tool, after each lesson I would take the time to think back on the lesson and note what I see, how I felt and what I was thinking at that time. I would then reflect on this and decide what worked well, what didn’t work so well and why did people including myself behave the way we did. After deciding these important factors, I make a list of how and what I can to do improve myself and my practice; When I found this part difficult my mentor was always there to help support and guide me into making appropriate changes for the better and id filter these changes into my next lot of sessions and at the end of those sessions the reflecting practice would repeat like an ongoing cycle and even now that my professional teaching experience has come to an end it is a practice I still plan to use to continue my professional development.
When I look back at my earlier lesson plans I can see that there wasn’t a flow or an established link from one lesson to the other to fit into a programme of lessons, they wore very much product orientated and with a limited learning outcome. As I have now developed in both confidence and in skill my lesson plans flow from one to the other which complement the qualifications outcomes while still developing a more refined set of knowledge and skills in a topic and have several cross-cutting themes and a number of objectives that can be linked throughout all the lessons. 
An example of an early block of lessons would be 
Lesson 1 working with beef – Meatballs
Lesson 2 Working with chicken – fajitas 
The outcomes would be very much limited to the end product. Where as now my lessons flow and have cross cutting themes such as:
[bookmark: _Hlk515402316]Lesson 1 – Working with Beef – Burger (Basic skills needed) -  Knife skills – Cooking methods – Food safety – Mathematics – communication – work place skills
Lesson 2 – Working with beef – Steak pie (Average to advance skills needed) - Knife skills – Cooking methods – Food safety – Mathematics communication – work place skills
Lesson 3 – Working with beef – Spaghetti bolognaise (Average to advance skills needed) - Knife skills – Cooking methods – Food safety – Mathematics communication – work place skills
As you can see students are working with the same produce but for a longer period and this now gives them more time to learn more in-depth skills and knowledge in food preparation. It also gives them the time to ask more structured and critical questions as they can reflect on past lessons. As my lesson planning and delivery has become more refined I find it easier to have constructive group discussions as it gives the students something to compare and discuss once they have reflected and evaluated the lessons.
To deliver the lessons I used several teaching strategies the ones that I found to be successful with the students wore Kolb's experiential learning theory and inquiry-based learning. When the students wore in a cooperative and calm manor I would also use cooperative learning (Jigsaw Learning) as this method is beneficial for personal development also as it exposes students to transferable skills such as communication, problem solving, team work and critical thinking.  
A high number of young offenders in HMP Parc have Special educational needs with 18% of young offenders in custody having a statement of special educational needs before entering prison (Council for disabled children, 2014) with a lot more being diagnosed while in custody.  So, having a clear understanding of SEN was one of my firm goals, I spent evenings reading around SEN and Teaching students with SEN. 
As expected there wore a lot of behaviour problems within the classroom and Classroom management played a huge part of being a teacher in HMP Parc, Students often demonstrate a range of behaviours ranging from unacceptable behaviours such as violence, aggression and bullying  to worrying behaviours such as the visual signs of depression, anxiety and bullying. Spending up to three hours with a student in a classroom it is important that I was aware of indicatory signs of the welfare of the student and for my taught lessons I attempted to maintain an approachable persona so that students feel comfortable and slightly more relaxed than what they are used to during their daily regime in the prison. 
One of the main reasons I chose to maintain an approachable and supportive persona was due to Skinner’s Behaviourism theory that positive reinforcements such as praise, nonverbal cues such as nods and thumbs up and rewards can motivate students and help with the building of trust and respect which helps me manage student’s behaviour which is an ongoing battle within the young offender’s unit as students always have the constant reminder of their environment which is institutionalised, hostile and regime orientated.
One of the goals I set myself at the start of the teaching experience was to establish a good teacher-student relationship in accordance with professional values I knew this would be difficult from the onset due to the environment of the teaching, but I feel that Skinner’s Behaviourism theory assisted in me achieving this.
When I reflect at my time spent in HMP Park I often felt that the management didn’t support the culinary arts program as much as the core subjects and that it was very much left to mine and my mentor to promote the importance culinary arts can have for the students especially when linking in with employability skills.  
My overall teaching experience within the young offender’s department in HMP Parc has been quite disappointing and I wouldn’t recommend that an enthusiastic student teacher take a professional teaching experience within the young offender’s department. The reason for this is the limited amount of professional development that the place can offer a student teacher. I feel like my experience lacked the opportunity to develop a range of teaching strategies, pedagogies and assessment methods as the main focus was classroom management and often I would find myself spending an hour debating the days contents with the students before we even commenced the lesson, and then there were often outbreaks of shouting, antagonising and fighting to deal with. 
[bookmark: _GoBack]However, one of the things I have learned through this experience is that being a teacher is an ongoing learning process and to be successful as a teaching you must possess the willingness to want to constantly improve yourself, the resources and materials you rely on and the willingness to reflect and analyse your practices repeatedly.
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An academic critique of current thinking in relation to the use of reflective practice in teaching and learning

Reflective practice is widely used in teaching and learning and is classes as a lifelong learning tool. Teachers are encouraged to use reflective practices throughout their training and their career as a tool for professional development and is supported by the professional standards for FE who describes teachers as ‘reflective and enquiring practitioners who think critically about their own educational assumptions, values and practices (The Education and Training Foundation, Undated)’ which they can achieve using reflective models. Students are encouraged to use reflective practices to aid the learning process. This essay will look at what reflective practice is, models of reflective practices, why teachers and students are encouraged to use reflective practices, and what benefits are there from using reflective practices before concluding with my own experience of reflective practice. 
Over the years there has been a lot of emphasis on reflection for personal and professional development However, it was Dewey (1933) that first identified reflection as a unique way of thinking, Dewey believed that reflection came from having doubt and hesitation from an experience which prompted purposeful inquiry and solutions as it aloud people to move away from their routine thinking and actions and reflection become a tool for development (Finlay, Undated). However, unlike the models we are going to look at below Dewey didn’t share the belief that there are set stages to learning as seen in the models below.  
The term Reflective practice applies to the practice of learning through experience by reflecting and acting on experiences to improve the way you work. It requires a person to be self-aware and able to critically evaluate their practices so that they gain a new understanding to improve their future practices. It is very useful for life long learning and development. It enables a person to become more confident and proactive in both their learning and development. 
Some of the more well-known models of reflection include Kolb, Gibbs and Schon.  
Kolb's (1984) Learning model is based on the theory that to learn from our experiences it is not enough to just have them, there needs to be a process of reflection and evaluation which  is a repetitive cycle of learning from our experiences and it can be applied to almost everything on a daily basis to achieve refinement and improvement. Kolb’s model can be used by individuals, groups and teams but to be effective it needs to be based on the active part of doing something, the concrete experience. 
Kolb’s reflective model treats reflection as the integral process of learning and according to Kolb (1984) the learning process follows a repetitive cycle that has four stages. The four stages include:
1. Concrete experience – This can be from anything, but as a teacher it could be a teaching experience in a classroom or session. Good practice for this stage is to think over the experience and note what you see, how you felt and what you wore thinking at that time.
2. Reflective observation – The second stage is to reflect and interpret on the concrete experience and decide what worked well, what didn’t work so well and why did people including myself behave the way they did. 
3. Abstract conceptualisation – At this stage you look at your reflective observations and conceptualise on what and how you can improve your practices. 
4. Active experimentation – In this stage of the cycle you test your findings from your hypothesis from the conceptualisation stage. And from this the reflection cycle starts again. 
(Leeds Beckett University, 2015)
Gibbs (1988) is reflective model is based on the work of Kolb but has six stages to the reflective cycle. 
The stages include:
1. Description– such as what happened or the event, where and when did it happen, what wore my reactions to this and what was my role in it could be included in this description. 
2. Feelings – How did you feel during this and what did you feel afterwards
3. Evaluation – What was good or bad about the experience, what needs improving
4. Analysis – compare past experiences and see what differences and similarities there wore and what sense can you make of the situation, 
5. Conclusion – What have you learned and what more could you have done to improve in the future
6. Action plan – What will you do in the future if a similar situation happens how would you approach it differently
(Leeds Beckett University, 2015)
Schon’s model of reflective practice is based on two stages firstly the reflection ‘in-action’ which is the ability to think during the experience and focusing on the experience itself, how to act at the time and acting immediately. Secondly the reflection ‘on-action’ is the reflection on something after the experience where you think about what you may do differently given the chance, what new information you have gained, what new theoretical perspectives you have. Schon described the model’s practitioners process of experience as:
“The practitioner allows himself to experience surprise, puzzlement, or confusion in a situation which he finds uncertain or unique. He reflects on the phenomenon before him, and on the prior understandings which have been implicit in his behaviour. He carries out an experiment which serves to generate both a new understanding of the phenomenon and a change in the situation. (Schon 1983, cited by Smith 2001)
The importance of reflective practice in education is supported throughout educational establishments. The Open university have their own reflective model where as the reflective practice is seen as a mixture of reflection, self-awareness and critical thinking (Eby 2000, cited by Finley, Undated). Similarly, to the other models we have looked at The Open universities model focuses on a distinct experience, a self-awareness, the ability to think critically and reflect to be able to nurture change and development. 
All reflection models involve thinking about what we have done and experienced, how they have felt about it and what have they learned from it. Some people are naturally good at this. Others train themselves to be more deliberate about reviewing their experiences and recording them than others. And although not everyone is aware of reflective models most people follow some sort of reflective model without even realising it as having an experience alone isn’t sufficient enough to learn from it so without even realising it people are following a thought process that would resemble or be an adaptation of a reflective model.
During the research for this essay I found several models that share similar characteristics and process of thought as Kolb and Gibbs including Johns model, Bain’s model, Moon’s levels of learning. Although similar each reflective model did have unique characteristics but what they do share is a model that represents a process of thought for personal and professional development. It is down to the user to choose a model that works for them and gets them to achieve a reflective practice that supports their personal or professional development. 
Although reflective practice is widely supported by institutions and establishments it isn’t without criticism. These could be from the lack of clarity with the term reflective practice, VanManen (1995) criticised the concept of reflection and reflective practice due to the complexity of the cognition and philosophy that is linked to the methods and attitudes of the user. Bleakley (1999) supports the statement and believes that reflective practice is becoming an umbrella term for a process that is ill-defined. Schon’s reflective model comes under scrutiny for having a lack of guidance and a clear distinction between the reflection ‘in action’ and ‘on action’, the lack of guidance is imperative to the ‘in-action’ reflection as it is  time limited and having a lack of clarity on the ‘in action’ process can faulter success. However overall census does concede that the combination of  ‘in action’ and ‘on action’ when understood and demonstrated correctly is an effective reflection tool.
It is evident from these criticisms that the problem with reflective practice is the lack of clarity due to the multiple interpretations that can be applied to the practice and the environments that the practice can be applied to. 
To conclude, the use of reflective practice over the last year has supported my development as a teacher in training. From the onset applying reflective practice to my Micro teach then to my practice while on professional placement allowed me to build confidence, develop my pedagogies and my overall professional development it allowed me to identify my own strengths and weaknesses and put action plans and goals in place to overcome these weaknesses. I do however understand the criticism that reflective practice has received from its critics as it is a process that requires a lot of self-reflection and understanding and can be a difficult process to enter on demand as for most reflective practice isn’t is something people do unaware. 
References
Bleakley, A. (1999). From reflective practice to holistic reflexivity. Studies in higher education, 24(3), 315-330.
Dewey, J. (1933). How we think: a restatement of the relation of reflective thinking to the educative proce. Chicago: Henry Regnery Co.
Finlay, L. (Undated). Reflecting on ‘Reflective practice. The open universty. Retrieved 05 20, 2018, from http://www.open.ac.uk/opencetl/sites/www.open.ac.uk.opencetl/files/files/ecms/web-content/Finlay-%282008%29-Reflecting-on-reflective-practice-PBPL-paper-52.pdf
Gibbs. (1988). Learning by doing : a guide to teaching and learning methods. London: FEU.
Kolb, D. A. (1984). Experiential learning: experience as the source of learning and development. New Jursey: Prentice Hall.
Leeds Beckett University. (2015). Models for structuring reflection. Retrieved 05 20, 2018, from Skills for learning: https://skillsforlearning.leedsbeckett.ac.uk/preview/content/models/03.shtml
Smith, M. K. (2001). Donald Schon (Schön): learning, reflection and change. Retrieved 05 30, 2018, from Infed: http://infed.org/mobi/donald-schon-learning-reflection-change/
The Education and Training Foundation. (Undated). Professional Standards for FE Teachers. Retrieved 05 21, 2018, from Education and training foundation: http://www.et-foundation.co.uk/supporting/support-practitioners/professional-standards/
VanMenan, M. (1995). On the epistemology of reflective practic. Teachers and teaching: Theory and practice, 1(1), 33-50.

 



