Reflection On Pembrokeshire College Work Placement

When deciding upon appropriate work placement opportunity, importantly I critically reviewed my own working experiences to better set a more specific target for improvement. Upon reflection I have a good variety of teaching and coaching experiences in both primary and secondary physical education, as well as a variety of coaching roles in both football and rugby. Subsequently generally my pedagogy and behaviour management skills are relatively good. Moreover, I have the relevant national governing body qualifications to demonstrate and support a higher level of sport knowledge. This has been fuelled by my enjoyment of both teaching and coaching therefore, opportunities to combine the two fields in future work would be most preferable. Thus, higher education work such as Pembrokeshire College allows both practical coaching in the sport academies and theoretical teaching in the classroom. However, work at this level of education requires a pre-requisite of qualifications and experiences. It would be unlikely to be a strong candidate for such jobs without prior experiences in the post sixteen sector. Furthermore, it is a very competitive field particularly locally with limited opportunities for mass employment. Therefore, gaining experiences in the post sixteen sectors would add necessary experience to my CV and allow opportunities to network and build strong relationships for future work opportunities. Hence, my placement with Pembrokeshire College will consist of two aspects; coaching in the sport academies and lecturing/shadowing theoretical classroom sessions on both Level 3 Sport & Fitness and Level 2 Public Services courses. Subsequently, I encountered a great variety of staff that allowed for networking and building relationships that could be used in future. As well as completing necessary experiences in the post sixteen sector to strengthen my candidacy for future employment. Also offers key learning experiences in both coaching and lecturer a variety of pupils regarding; ability, gender and sport/course. Therefore, this placement could be deeply beneficial to my personal and professional development.

Interestingly it allows for practical application on theories taught as part of my degree. Implementing such theories, understanding how they can be used could benefit my professional development by provide more tools or techniques to support my pedagogy. For instance, self-determination theory (Deci and Ryan, 1985) which is where three key factors; autonomy, relatedness and competence can support aspects of intrinsic motivation. Yet observations from my placement imply that current practice isn`t supported by such theories. Whilst shadowing lecturer on Level 3 Sport and Fitness course it was apparent that their command teaching style (Moston & Ashworth, 2008) had detrimental impact on pupils' engagement and motivation in class. Commonly pupils become disengaged or bored which led to talking and messing around. However, in more practical elements such as fitness testing (a lessons in which I assisted in delivery) the lecturer adopted a more practice style. This facilitated greater self-determined motivation as pupils were provided with perceived autonomy as were given task sheets and allowed to work through the tests independently from teachers instruction. Moreover, the lecturer also allowed for group work which differed from the typical classroom sessions that I`d observed. Again the greater relatedness between peers also nurture self-determined motivation as well as aspects of extrinsic motivation. Finally due to all pupils being sport orientated they were all relatively sport competent so the issue of competence was not a factor regarding motivation. However, Harter's (1978) perceived competence theory might play a significant factor if were to adopt fitness testing in a school setting with heterogenous classes. Those who perceive themselves a inferior or don’t score highly on tests can be hit with unmotivated behaviours. Subsequently, competence plays a factor in self-determined intrinsic motivation, if someone is good at something and receive praise they`ll want to participate again however the opposite is try for those perceived as not competent. Therefore, currently social challenges might mean that this particular lesson type is not transferrable into other professional teaching setting I might encounter on my professional journey. However, observations from my placement and experiences from leading aspects of theory/module-based classes is that there is greater intrinsic motivation and engagement in class when self-determination theory is facilitated into the lessons.

The experience to shadow lead lecturers who are experts in their field assists attainment of my knowledge beyond my own current abilities as is attainable through scaffolded learning from a more knowledgeable person (the lecturer). This concept is referred to as Vygotsky's (1962) zone of proximal development and, through having a designated mentor on placement facilitated this concept of learning well. For instance, learning different classroom management techniques which I hadn`t come across before will lift my current ability to manage the classroom to a better level. Particularly use of seating arrangements, typically my perception was that they were used to split people up so they`d work independently or just not interfere with others. Commonly from my experiences teachers would isolate the worst behaved kids on their own at the front. However, often these children would not engage well in class as due to the feeling of being punished they had little motivation to engage in learning. However, differing this mentor applied zone of proximal development theory into his classroom setting. Thereby partnering a more knowledgeable learner with a less knowledgably peer. Subsequently, the more knowledgeable peer was able to challenge and progress the less knowledgeable peer substantially more than isolating them at the front due to their bad behaviour. Thus, there was greater engagement in the lessons hence greater attainment and retainment of knowledge. Consequently, opportunities for personal learning through shadowing a more knowledgeable peer in line with Vygotsky's zone of proximal development theory allows for greater opportunity for personal growth that can be applied into my own teaching.

[bookmark: _Int_7Jcw57ed]However, through actual practical experiences that I had I also learnt and developed my own perceptions thus leaving me to challenge previous practice. Subsequently, practical experiences led to situated learning (Lave and Wenger, 1991) opportunities which would benefit my personal development for future work. Situated learning theory is conceptualised as broad component of constructivist theory where the learning is derived from community of practice. As Lave and Wenger (1991) imply knowledge is situated as the product of the activity, context, and culture in which it is authentically developed and used. Subsequently, to actively deliver is more effective for my learning than shadowing and observing current lecturers and coaches. For instance, when delivering rugby to the girls academy team, the opportunity to lead the coaching session allowed for more personal reflection on my performance. Therefore, whilst the drills were effective in encouraging the sessions aims, encouraging all the girls to participating in rugby during cold and wet conditions seemed challenging. However, the situated learning derived from that context presented opportunity to challenge my knowledge and find solutions. Therefore, by gamifying the drills and using conditioned SSG instead of traditional drill formats created greater enjoyment and engagement which supported motivational properties. This is contrary to some examples which I saw when observing senior coaches in the college sport academy as, often they used punishment style system to get effort from players. For example, if players dropped a ball, they`d do a lap around the pitch. Whilst the players then livened up a bit as they didn`t want repercussions of a punishment for bad performance. Rather it would be better to reward good performance, furthermore, praising individuals' good performance/actions can actually amplify group motivation. This is known as positive reinforcement psychology (Catania, 2001) where, through giving one person praise others therefore want to be praised too as is human condition to want good attention. Thus, multiplying affect as others try to receive positive instruction through mirroring or try something different however subsequent reaction for praise improves effort in by trying to do so. Consequently, in my experience challenging previous practice and minimising use of physical punishment to get players engaged and trying through gamifying the sessions and using concurrent praise as feedback during the session.

[bookmark: _Int_TSaN2pNl]Although, one area of improvement for future personal growth would be increasing my breadth and depth of content knowledge. Whereas, in the past my content knowledge has been sufficient for primary and secondary age bands the higher order of knowledge working in post sixteen sector is clear. Although, my content knowledge of my primary sport is to standard perhaps, due to my extensive background playing and coaching at a really good standard. Whereas my sporting knowledge of other sports was slightly limited and restrictive for this age range. Although able to put on competent rugby sessions there were certain elements that I was not confident to teach due to limited experience as both a player and coach such as scrums and line out etc. Subsequently, despite technical knowledge of defensive and offensive actions are good it would be beneficial to shadow more senior and knowledgeable rugby coaches to learn my game specific knowledge. Furthermore, despite passing my WRU Level 1 which covers all contact forms likes scrums in the course upon reflection I need more practical experience coaching these topics in order to retain and improve my knowledge around the subjects. Consequently, being able to assist in the rugby college sessions helped further my knowledge and having opportunities to lead elements of the session helped refine my knowledge and pedagogy. Furthermore, in relation to some of the theory classes, due to studying a higher level of education on my current degree was able to transfer knowledge well. However, it would support case studies and practical application to have a greater understanding of a wider variety of sports to help support the pupils learning. For instance, one pupil struggled to understand how components of fitness related to sporting actions. Therefore, by being able to provide examples specific to their interests this helped engage that particular pupil and by providing specific examples helped further their understanding. Therefore, important to have a good understanding of a breadth of sporting contexts to support academy and theory classes with the appropriate level of knowledge. Rather having greater specificity regarding the pupils needs in relation to their sports helps maintain motivation due to greater value of relevance. Thus, in order to improve my content knowledge would be useful to shadow experienced coaches in their field even as one of “guest” visit to session. Potentially learning from other sports methods may even provide new concepts to apply to my own pedagogical approaches. Furthermore, should engage more in a wider variety of readings outside of my primary sporting interests to support all pupils' interests when in a teaching environment.  

Similarly, feedback from my mentor conveyed that adding additional knowledge would be massively beneficial towards moving into a career in this sector. The knowledge referred to wasn`t purely content knowledge however gaining more practical experience in the industry which can be transferred and applied to lecturing. Not only as classroom management techniques but as industry experiences that can be passed onto pupils studying in that field. Subsequently, further experience teaching in the school system might be beneficial to future to future work in the post sixteen sector by providing industry experience. Upon critical reflection although had an extended period of time teaching primary and secondary at Castle School Pembrokeshire it was exclusively a private school. Subsequently, some experience might of been a little false such as the smaller class sizes and potentially the more generalised good behaviour of pupils during lesson in comparison to some public schools. Thus perhaps some experience in a public school might provide me with quality experience of the industry therefore, able to share knowledge from both sectors on to prospective pupils. On the contrary, some positive feedback from my mentor implied that my organisational skills and time management were efficient. This is likely due to my experience in teaching and coaching previously. It is important to still maintain my strengths by reflecting after session. Reflections offer opportunities to evaluate my strengths and weaknesses thereby setting targets for future. For example, on reflection from the first week of coaching was to manage block timings better in the session to allow for structured playing time hence allow good intensity and structured breaks for coaching interventions. However positively my time management was good, ensuring i was early to sessions and able to set up prior to players arriving. Therefore, maximising session time and opportunities to practice and develop the players. However, also managed time of the session well for example, working with the goalkeepers I`d be required to coach them for thirty minutes before the must go into the session. Therefore, important to manage time to get through all aspects of the session and finish on time not to disrupt the team element of the session which they were to rejoin. Consequently, on reflection the guidance by my mentor was overall very positive. The strengths highlighted imperative to maintain through reflecting well on my current practices. In regard to improvements conveyed setting targets to improve will benefit development, hence, should aim to get more practical teaching experience in schools.

Therefore, upon reflection I really enjoyed my work placement experience with Pembrokeshire College working in both the sport academies and on the Level 2 and Level 3 courses. Subsequently, certainly a future goal would be to work in the post sixteen sector in a hybrid role that includes both lecturing and coaching as part of the sport department. Personally, this certainly feels realistic as have networked and maintained good relationships with college staff. Secondly, the link between Pembrokeshire College and Haverfordwest County AFC strengthens my candidacy for any future work due to my current role as Head of Goalkeeping at Haverfordwest. Thus, the partnership which allows the sharing of nurturing players development means that someone involved with both systems would be beneficial as already has good preexisting relationship with players. Lastly, already hold relevant sports coaching qualifications from UEFA and the FAW to coach at the standard as well as on the right path to obtain my degree required to teach that level. The options by which I could begin employment with the college set up vary and might not be restricted until waiting for a full-time job to be advertised. For instance, there is the possibility that I stay on part time to work with the academy next year. This creates the opportunity to maintain good relationships with staff as well as keeping myself in the loop might mean there are internal opportunities for when I finish my degree to progress into more full-time based work for the college. Although, one potential obstacle to this is my university timetable for next year if I have timetabled lessons that clash with the training time of the college academy then this will mean I won`t be able to continue part time with the college therefore, will be reliant on waiting for external advertised jobs. Moreover, perhaps my part time role within the college academy might be rehired and that person could then be internally promoted instead of the job being externally advertised. Therefore, important to manage my time and prevent any possible clashes with university work affecting college coaching to maintain part time role opportunities moving forwards. Therefore, to help strengthen my case for future work whilst hopefully working part time with the college is to take on board mentors feedback and secure some experience teaching alongside my other roles to help build greater quality and variety of industry experiences.

Therefore, to summarise, the main aim of my work placement was to gain experience working in  the post sixteen sector for future employment. This is as when going for future jobs experience is just as important as qualifications. This aim was successful as I`ve had over fifty hours of experience in the college working in a variety of roles. Furthermore, the secondary aim was to network and build relationships with the view to gain future work, the fact that I have potentially the opportunity to stay on part time next year would imply that I have networked well and maintaining good relationships with the staff. Furthermore upon reflection I have learnt a lot from my time on placement being able to apply theories like self-determination theory and positive psychology re-enforcement. Whilst challenging myself with a different experience and developing my professional pedagogy and practice through practical learning opportunities. Hence, this placement has been very beneficial to my personal development in the present and adding considerable experience and connections for work in the future.
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