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Catalytic Leadership – Section 1 
Catalytic leadership is a term given to an almost new style of leadership. It allows leaders especially in education to delegate responsibilities amongst the workforce instead of tackling every challenge independently. The term catalytic comes from the scientific term of catalyst which is used to increase the rate of a reaction without being used up. This is referring to a leader who may try to carry out their tasks solely and eventually could ‘burn out’, instead that leader can focus on the end goal but use members of their work force to help get there, therefore releasing pressure of themselves, so they do not ‘burn out’ but are still at the helm of overseeing the process. This will result in the leadership being more sustainable and will also accelerate the aim of their leadership purpose. (YouTube, 
A leader who assumes sole responsibility for the setting can sometimes be seen as wanting to be heroic. But this heroic process often allows leaders to become over controlling and not use their workforce to their full potential. However, settings need to develop a level of agility these days to be able to change in real time of the processes which are forever changing especially in education. In order to reach this level of agility as a setting an effective catalytic leadership style needs to be incorporated in order to be able to manage their workforce into the highlighted areas of fast changing practice such as the roll out of new curriculums. (Joiner, 2017).
By a leader trying to solely lead on their own it can often lead to them becoming manipulative and controlling which can then result in a work force being reluctant to work and therefore be counterproductive. In early years this often sees head teachers or nursery managers being scrutinized by their staff however if a catalytic approach to the leadership of the setting was to be taken it could improve their staff retention by providing them with their own responsibilities and therefore enhance the quality of their work and provision. This could be down to different practitioners holding a different skill set even to that of their leader. (Ankrum, 2016). Terry, 2000 states: 
We must do outside of the box thinking to make sure that we are tapping into the skillsets of all the stakeholders in the school setting. Therefore, “it is essential that a principal create an environment conducive to empowerment, demonstrates empowerment ideals, encourages all endeavours toward empowerment, and applauds all empowerment successes.” (Terry, 2000)
However, Dyer, 2018, believes that teachers and nursery workers usually tend to lead and manage their own day within their own classes but because of organisational hierarchy’s they do not have the opportunities to share their strengths with other members of the settings as they would feel that this would be invading on their leader’s role. Because of these leaders in these settings could be seriously affecting their opportunities to strive in their practice. Practitioners could feel that they have the skillset and knowledge to promote and enhance the children in their settings learning but to avoid conflict they keep their practices to their own area or classes. 
There is extensive evidence which suggests there is huge potential for shared forms of leadership within early years settings. However, an area which has been less extensively researched is that of the challenges of early years practices that leader would go through. This could be designated leaders or practitioners who lead specific areas of the early year’s settings. (Copper, 2014, p.87). 
Mistry and Sood 2012 believe that one of the first challenges in leadership in the early years is to be able to bring staff and practitioners together to create a unified team. If this can be achieved, then the team would be able to share the same vision as well as having interlinking connections for their continuous professional development. 

One of the challenges for a catalytic leader in the early years is to be able to encourage other members of your workforce to take on a leadership role as these workers feel that the role involves more work and not enough credit often leaving staff to feel over worked and underpaid.  Early years workforces often feel that more emphasis is put on staff who are working in key classes or year groups such as those which hold national testing and or are big years in the form of transition these could include years 2 and 6. Also more emphasis is usually put on staff who are responsible for core subjects or areas such as numeracy, literacy and Additional Learning needs coordinators. 
This could also lead staff to feel a sense of incompetence as well as lack of accomplishment. This is highlighted by the lack of professional training involved with leadership such as managing other adults and difficult situations or fiancé budgeting.  (Mistry and Sood, 2012, p.28). 
Estyn 2015 believe that all practitioners who deliver or facilitate education at some point should have the opportunity to practice leadership. They believe that by leadership roles being shared amongst the workforce that it will help to develop leadership skills in practitioners and therefore contribute to the overall quality of leaderships and learning within a setting. 
A huge challenge of managing settings within the early years is the constant budget cuts that leaders have to work through on a daily basis. In Wales 942 throughout Wales have had to go though significant budget cuts since 2015. In total schools in Wales have lost out on a huge £58.9 in the last few years. With a huge decrease in funding leaders within educational settings are having to cut back on essential staff and resources which is having a negative effect on the children that need the recourses whether it is equipment or with the care and attention from the staff. (School Cuts, 2021).
Grubb and Allen, 2010, argue that there are mixed reviews when it comes to educational settings and the lack of money as they explain that “money does not educate children”. The go on to explain that it is the effectiveness of teachers and leaders within the setting that teaches the children and that love, and care has no cost. 
Ofsted 2020 found that for school leaders their main cause of concern when it came to managing their setting was the lack of funding and potential financial pressures they would have to face. This was found after a survey was conducted of which 80% of the participation leaders said that they all felt useless when it came to managing their settings budget. 
Unison 2022 have discovered that due to a lack of funding and budget cuts that Sure Start children’s centres have had to shut down. These centres are vitally important for providing families with much needed support through some of the hardest times. Unison believes that the consequence of this will be devastating for some families and believe that any amount of money that is supplied for education centres and resources such as this is fundamental and that the government should be looking to make cuts in other sectors because the benefits and effectiveness of these provisions are priceless. 
In relation to the budget cuts that educational leaders are facing also comes the implementation of the ALN reform. The new additional learning needs system will replace the special educational needs system which will see SENCO’s (Special educational needs coordinator) become ALENCO’s (Additional learning needs coordinators). (Welsh Government 2022). This will result in all children who are currently SEN becoming ALN including those who are under as school action or school action plus. As a result of this a lot more children will identify as ALN which means that interventions and support needs to be put in place for more children which will take its strain on the whole setting budget. (Snap Cymru, 2018). This on its own will put a strain on settings already stretched budgets and in effect will give leaders another ball to juggle. Through catalytic leadership the leader can give responsibility of these added pressure onto ALENCO’s who will effectively manage the new ALN transformation and can work out a way to ensure that all ALN children are having the support that they are entitled to.  
Clark 2012 challenges the concept of catalectic leadership. They explain that when a leader is appointed, they are appointed for that reason and in relation to this earn what they have been elected to do. Clark goes on to explain that leaders can sometimes refer to catalectic leadership for the wrong reason and instead of allowing other members of the workforce to show their potential and effectively make a difference to the designated outcome that leaders are putting more responsibility on others so that they don’t have to do something themselves. This gives the question of if leaders are efficiently being catallactic leaders or not and then how effective is the establishment they are running.  The leaders themselves need to determine whether the choices they are making for the right reasons and effectively change the end goals for their workforce and the children that they have in their care. 
Section 2. 
The UN Convention on the Rights of the Child (UNCRC) applies to all children who are under 18 years of age. The main aim of the UNCRC is to be able to identify the rights that children have which will help them to grow and develop with peace, tolerance, dignity, freedom, equality and solidarity. The UNCRC was first put together in 1989 and since then it is the biggest human rights treaty to be given formal consent in history. 196 countries in total have signed up to the UNCRC including the UK on the 16th December 1991. Just because a country has signed up to the UNRCR it does not mean that automatically these rights will be abided to them will have to be put into law by their relevant countries. (Together Scotland, 2022). 
The UNCRC consists of 54 articles which explains what the children’s rights are and how local governments can work together to make children aware of these rights. Save the Children 2022 states: 
Under the terms of the convention, governments are required to meet children’s basic needs and help them reach their full potential. Central to this is the acknowledgment that every child has basic fundamental rights. These include the right to:
· Life, survival and development
· Protection from violence, abuse or neglect
· An education that enables children to fulfil their potential
· Be raised by, or have a relationship with, their parents
· Express their opinions and be listened to.
(Save the Children, 2022). 
In Wales the rights of the child are already embedded in law under the Rights of Children and Young persons (Wales) Measure 2011. This measure highlights the importance of children’s rights and that of Wales’s recognition of the importance of the rights of the child. This enables ministers of Wales to underpin the UNCRC rights of the child through their legislation and when adopting new legislation and policies the rights of the child must be strongly considered throughout. (Welsh Government, 2022). Through this legislation the Children’s Rights Scheme was created. The children’s Rights Scheme 2022 was set up to support the need to create new policies and update existing that mark an positive improvement for children’s lives. The scheme also sets out to allow children to become aware of their rights which will help them to becoming enriching citizens of Wales and the rest of the world. The scheme highlights the significant changes that Wales has made in pushing forward with children’s rights and educating people on the very importance of these. Wales has also been fun mental in leading the way with children’s rights for other countries by becoming the first county to create legislation in which children’s rights are at the core. 
Inline with the UNRCR Wales was the first nation to appoint a Children’s Commissioner. The role of children’s commissioner was created to allow a person to be responsible in transforming the way in which Wales looks at and uses the rights of the child. (Welsh Government, 2014). In 2001 the first children’s commissioner Peter Clarke was appointed. As children’s commissioner their main purpose was to safeguard and promote all the rights that children have through the UNRCR and their welfare. (Children’s Commissioner for Wales Act 2001). 
The Children’s Commissioner is there to help fight for the rights of every child in Wales. This can be anyone from 18 years or younger or up to 25 years old if they have been through the care system and are still accessing education. The commissioner helps children to be able to know and understand their rights while actively listening to all the children in Wales to find out what is fundamentally important for them. The children’s commissioner is also there to stand up for children if they feel they have been treated unfairly as well as influencing the government and other organisations by ensuring that they have children and their rights at the heart of their decisions. (Children’s Commissioner for Wales, 2022).
When looking at the Children’s Commissioner for England, her values seem to be very similar of that of Wales’s Children’s Commissioner. The children’s commissioner for England claims that she is there to be able to speak up for children so that when policies and legislation is created that they have the children’s best interests at heart. The children’s commissioner works independently of the Government and parliament and with their own powers can implement and make improvements for all the children of England. The children’s commissioner England does not seem to notice the importance of the UNRCR. Where there is indication that the children’s commissioner of England is committed to supporting and being the voice of the children for England there is no mention in their statements on their website about their dedication and their work being centred around the United Nations and Convention of the Rights of the Child.  This is opposed to Wales’s Children’s commissioner where their work is based largely on the emphasis of the rights of the child. (Children’s Commissioner, 2022).  However, there is mention of the UNCRC In the Children and Young People’s guide – Review of the Children’s Commissioner 2010 which also states that that the role of the children commissioner for England and all that they advocate for is covered in English Law through the Children Act 2004. 
As appose to Wales Children’s Commissioner who was commissioned in 2001. The children’s Commissioner for England wasn’t commissioned until 2004. England appointed a children’s commissioner after a report by Lord Lambing in the Victoria Climbie Inquiry made a recommendation for one. (Children’s Commissioner, 2022). 
Lambing 2003, recommended that a national Agency for Children and Families should be created and that the chief executive of this agency may pose as and have the functions and responsibilities of a Children’s Commissioner this came after downfalls in the child protection strategies that followed after the tragedy of Victoria Climbie. From this Lambing created a report which reviewed England’s child protection strategies of which he made several recommendations which they government accepted in full. As a result of this Al Aynsley-Green was appointed the first children’s commissioner for England in 2004. The Children’s Act 2004 states the children’s commissioners main roles and responsibilities: 
The Children's Commissioner's primary function is promoting and protecting the rights of children in England. The primary function includes promoting awareness of the views and interests of children in England. In the discharge of the primary function the Children's Commissioner may, in particular—
· advise persons exercising functions or engaged in activities affecting children on how to act compatibly with the rights of children.
· encourage such persons to take account of the views and interests of children.
· advise the Secretary of State on the rights, views and interests of children.
· consider the potential effect on the rights of children of government policy proposals and government proposals for legislation.
· bring any matter to the attention of either House of Parliament.
· investigate the availability and effectiveness of complaints procedures so far as relating to children.
· investigate the availability and effectiveness of advocacy services for children.
· investigate any other matter relating to the rights or interests of children.
· monitor the implementation in England of the United Nations Convention on the Rights of the Child.
· publish a report on any matter considered or investigated under this section.
In the discharge of the primary function, the Children's Commissioner must have particular regard to the rights of children who are within section 8A (children living away from home or receiving social care) and other groups of children who the Commissioner considers to be at particular risk of having their rights infringed.
The Children's Commissioner may not conduct an investigation of the case of an individual child in the discharge of the primary function.
(Children’s Act 2004)
The new curriculum for Wales has taken special consideration of the aspects of the United Nations and the Rights of the Child. The curriculum aims to show a good understanding of children’s rights as well as being able to affectively promote them. The curriculum aims to teach children about human rights and the knowledge and skills that goes with them; To be able to teach children through human rights helping children to develop respectful values and attitudes that will help them to change their behaviours and to teach how to be able to lead through motivation of social action to be able to become informed citizens of Wales and the rest of the world. (Children’s Commissioner for Wales, 2022). 
To help promote children’s rights UNICEF have set up a committee which have produced a Rights Respecting School Award. The committee works with schools in the UK to help them create a setting which is safe and inspiring place to learn with children’s rights at the heart of this. The award which 5000 schools in the UK are now working to helps to ensure that children are given the best opportunities for a happy and healthy life. The rights respecting schools award will be fully met when the committee has assessed the school and recognises that the school is putting the United Nations Convention on the Rights of the child to good use and their features are at the core of their school. (UNICEF, 2022). 
Section 3 – ACE’s
Every experience we have in our lives especially those in our childhood have a fundamental result on how people develop such as their growth and development, physical and mental health as well as our thoughts feelings and behaviours. I crucial thing to keep in mind when thinking of these experiences are ACE’s (NHS, 2022). 
Young minds, 2018 describes ACEs as: 
 “Adverse Childhood Experiences are highly stressful and potentially traumatic, events or situations that occur during childhood and/or adolescence. They can be a single event, or prolonged threats to, and breaches of, the young person’s safety, security, trust or bodily integrity. 
(Young Minds, 2018) 
Examples of ACEs can include: 
· Abuse – Physical, sexual and emotional.
· Being around drug abuse
· Being around alcohol abuse 
· Being exposed to domestic violence 
· A family member going to prison 
· Being around someone with a serious mental illness 
· The loss of a loved one, through death, abandonment or divorce
(NHS, 2022)
ACEs can seriously affect a child’s development including their relationships with others. They can cause children to use health-harming behaviours and go on to experience poor mental and physical health later on in life. Children with 4 or more aces are: 
· 2 X more likely to binge drink 
· 3 X more likely to smoke 
· 4 X more likely to have negative mental health
· 7 X more likely to have been involved in violence 
· 11 X more likely to mis-use drugs
· 11 X more likely to be arrested (Bush and Brennan, 2018).
Scott, 2020’s research has found that in the UK more than 50% of people have experienced at least 1 ACE with 13% of people having suffered 4 or more ACEs. Scott also found that these children and people with higher ACE scores will lead to have a poorer education and later on in life will have unsuccessful employment outcomes and will also see an early death. 
ACEs research has shown that that by children being exposed to ACES there is a strong link with negative outcomes later on in life. These ACEs cause negative stress on both the body and mind. This stress is often referred to as toxic stress. By children suffering ACEs and receiving this toxic stress it can lead to the body triggering biological chemicals which results in negative results for the child. The toxic stress caused by ACEs can have effects on children’s developing brains, their immune system, their metabolic regulatory systems as well as their cardiovascular systems. When a child experiences an ACE their body reacts by producing this negative stress chemical to try and help cope with the situation however, overtime if ACEs continue the body continually produces these chemicals which will unfortunately have negative affects for the child. (Center on the developing child, 2022). 
Estyn 2020 believes that educational settings and practitioners have help to suppress the effects of ACEs explaining that practitioners who are effectively trained spend most of the day with these children who may have received ACEs. Estyn also explains that other professionals such as social workers and health workers also spend time with children however, they do not spend the same amount of time that early years practitioners do and through this time the practitioners are able to identify these issues and help support them. 
The bond between children and practitioners is something that is becoming more and more important. These practitioners spend most of their day with these children and understand them and their behaviours. Practitioners are trained to be able to identify children who have suffered trauma and how best to help them. In order to support these children’s practitioners and settings should prioritise making the environment a kind and caring place, help the children to create supportive relationships and work on social-emotional skills. All these are fundamental to a positive child’s development. This does not mean that settings and practitioners should single these children out but adopt and approach for the whole setting that has all these values at the core to create a safe and supportive learning environment for these children. (Murphy and Sacks, 2019). 
The Centre for Mental Health, 2022, states that on average it takes over 10 years for a child to be able to get the right support if they are suffering with a mental illness from the time they first displayed symptoms to the time of getting help. 
An organisation that claims that they are effective in reaching out to these vulnerable learners and making a difference to their lives is the Trauma Informed Schools UK. The Trauma Informed UK’s vision is to help schools, communities and organisations to become trauma informed settings and mentally safe places for all children. They believe that by doing this that the settings is set up to be able to support all children long before they suffer with mental health problems. The Trauma informed UK organisation believes that we should be trying to catch these children while they are falling and not after they have already fallen to be able to make a difference to the trauma they have suffered and them being able to have the strategies they need to be able to over come these. (Trauma Informed Schools UK, 2022). 
Scott, 2020 suggests: 
Routine enquiry about ACEs within health and social care and other sectors is needed so that appropriate interventions can be put in place to reduce current and future morbidity and mortality associated with ACEs. GPs have a pivotal role in providing holistic care to patients, in which ACE enquiry and response is likely to be appropriate. Government, council and public health policies need to address wider social and economic conditions and inequalities and support the funding and implementation of intervention programmes.
(Scott, 2020, p. 11)
The children’s commissioner – Sally Holland has a good understanding of ACEs and recognises the importance of addressing them to make a positive change. Sally Holland explains that the ACE study is developed by the USA yet, they are the only country to not ratify the UNCRC. In Wales with the legislation around the UNCRC the children’s commissioner feels that she is able to develop a children’s framework with their rights t heart which will be able to effectively support these children who have unfortunately developed an ACE. Sally Holland also states that increasing awareness of Adverse Childhood Experiences across Wales are very much welcomed. Herself and the Welsh Government intend to use this awareness to understand more in depth these experiences and how best to support them by creating a toolkit of reconfiguration. The commissioner remains cautious around the increasing evidence of ACEs and explains that they can not put all their effect into focusing on these and this could allow for children with lower ACE score to be left behind and not receive the support that they need. A grounded – Human Rights approached is needed to successfully manage this situation. (Children’s Commissioner for Wales, no date).
By children having suffered ACEs and trauma the importance of early intervention is crucial as identified by Trauma Informed Schools UK 2022. Early intervention has the opportunity to drastically improve children’s development to get them to a place where they can develop through adulthood. However, it is also important to realise that while it is apparent that early intervention is beneficial to children and their development it is also important to remember that these early interventions are not always a complete fix and their may always be vulnerabilities of their trauma with them. (Volkmar, 2014, p. 2979). 
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