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Critically explore the need for educational alternatives to mainstream education settings in modern Britain

[bookmark: _Hlk528619769]The following assignment will critically explore the need for educational alternatives to mainstream education settings in modern Britain. The essay will detail three educational alternative environments, Outdoor Education, Home Based Education and Democratic education too see if they are still needed in comparison of the Foundation Phase Framework, regarding the appropriate age. Relevant theories will also be discussed, displaying the ideas of the educational theorists behind these, and whether those theories are still relevant for the need for the environments in this current age. Critical Pedagogy will be included when necessary, and a brief discussion of the need for change in the learning environment will be conversed, to outline the issues that need to be developed. Following the Donaldson Report, which completed recommendations such as introducing three ‘cross curriculum responsibilities’ - literacy, numeracy and digital competence that would be expected of all teachers’, the school curriculum and structure will be changing to meet the current needs of the learners (Donaldson,2015). This will be considered of whether the educational alternatives are still needed.
Recognizing the flaws and key issues with Mainstream Education and the National Curriculum in the United Kingdom highlights the benefits of alternative education provisions. The Government recognized the need for change within the UK education system, acknowledging that learners need to be adaptable to change and be able to progress with the quickly advancing world we inhabit. With the Curriculum not being updated since 1993, the Welsh Government acknowledged that new age learning needed to be more experience based, giving teachers more opportunity to fit the needs of their learners into their lessons. The New Curriculum should be in place by 2022 with the intentions of bringing students into a more progressive state of education (Welsh Government, 2017). Recent Ofsted inspections of 40 schools informed the UK that people were not even discussing the curriculum, as well as issues using ambiguous language to describe the curriculum and its faults. The intensity of some of the tests and grading systems for those in secondary and primary education also proved to be a concern. The Ofsted report emphasises how lower attaining pupils are at a disadvantage to the Curriculum by reducing their ability to study EBacc subjects like Geography and History, proving that the curriculum is impersonal and negatively effecting the education experience of those who potentially could need it the most (Harford, 2017).  One of the benefits of alternative education compared to mainstream education that follows the National Curriculum is that the experience can be more creative and free, with opportunities for learning to be unexpected individual. The National Curriculum can often be bland and stressful, yet also adding immeasurable and unnecessary pressure on students. A personalized learning environment that some alternative education can provide benefits those who can be failed by the national curriculum, for example someone with additional learning needs (Swift, 2009). As previously mentioned, creativity in schools is not a focus, but as the creative industries in the United Kingdom becoming one of the fastest growing parts of the economy, learners should be encouraged to explore their creative needs. The creative industries were worth an estimated ninety-two billions pounds in 2017, proving that careers in this industries prove valuable to the British economy, yet a drop of 28% of students taking creative GCSE subjects show the lack of value it retains in mainstream education. The creative subjects should not only be encouraged for job prospectus, but also as it develops the initiative and confidence of students, as well as communications skills and an understanding of team work (Norris, 2018). The Foundation phase has proven to be successful, with children benefiting from the focus on learning through play and outdoor learning. Reports discuss how children are happier and driven when learning through the Foundation Phase, as they are given opportunities to work with their peers with choice and options given (Estyn, 2011). The links between the Foundation Phase and the pedagogy of Experiential Learning that alternative education like Forest Schools visibly seem to benefit pupils.
The Foundation Phase acknowledges children’s social, physical and emotional developmental needs, by discussing how the child should be the heart of the planned curriculum. Child initiated activities should be directed by teachers and staff where they are able to use their own interests to build their knowledge, using their creative skills and surroundings. The importance of play is supported by displaying how it’s significant to intellectual development (Welsh Government, 2015). These ideas can also be incorporated into the ideas of home schooling. Home school is home based education that is privately funded. It consist of parents directing the education and is lawfully separate to the public school system. They have the responsibility to adapt a curriculum that is suitable to their child’s age and educational needs (Home-schooling of Maine, no date). Benefits of home schooling include creating a child led individual curriculum where children can use the environment to learn at their own pace (Barbieri, 2016). In 2018, over 82% of pupils aged 7, in the Foundation Phase were achieving the Foundation Phase Indicator, which represents the results of their educational aims including literacy, language and communication skills, as well as personal and social development, well-being and cultural diversity. Although this is a substantial percentage of students achieving, it does express that over 17% of pupils were underachieving with the new framework that the Government have issues (Statistics for Wales, 2018) The possibilities of those students achieving these standards could be different if their education was home based. A parent with adequate understanding of the educational needs of a chid are able to give unlimited individual attention to the learner, compared to a school teacher, who can sometimes have a class of 30. Some children need a quieter learning environment to meet the best of their ability, and home schooling environments can provide this (Bran, 2017). Children who could benefit from the individual experience home education provides are children with Additional Learning needs. Parents who feel that their child cannot be supported in the school environment are able to provide the one to one support that some children require. Teachers do not always have the training and experience to overcome the potential barriers for learning for the individual that the National Curriculum requires them to abstain (Welsh Assembly Government, 2004). The Foundation Phase Framework also encourages Learning through Play, which can include a lot of messy play or playing within groups, where children with Sensory Issues could struggle with. Parents in a home schooling environment understand these Sensory Issues and are able to avoid the difficulties that come with the Sensory Issues. The results of children who have been home educated express the improvement on their mental health since leaving mainstream education. Their anxiety levels have improved as well as their feelings of anxiety, benefiting their behavioural and psychological well-being (Kendall & Taylor, 2014). In comparison to the Foundation Phase Framework, which has full intentions to fuel creativity in the classroom, the need for home-schooling still persists as it can be the ideal learning environment for some children.
Democratic Education is the education environment that values democracy. The environment presents democracy as not only their goal, but as their method of teaching. The values of democracy are incorporated into the education, as well as trust and justice. At democratic schools the students opinions and voices are equal to the teaching staff and they recognize how children should be contributing to the organization of the community. The learners have the opportunity to choose their activities and courses and they vote for the decisions being made for the school, respecting the voice of the learners (Alternative to school, no date). Summerhill (no date), a democratic school in England argue that children are treated unfairly and their learning environment is unrestrictive allowing children to develop confidence, tolerance and consideration. Although the approaches of the Foundation Phase Framework include allowing children to learn with self-directed play, the principals of democratic education prove the significance of allowing children to make the choices that effect their day to day life. Democratic education prepares students, not for their time in education, like the Foundation Phase, but for citizenship, and being able to make valuable choices for your community. However, unlike in mainstream schools, their contribution is not marked and ranked, as teacher’s understand and respect the different levels of interest and how the learners work with it. Also, like the Foundation Phase Framework, they work within the community, nevertheless the student in democratic education, work far closer with the community, as it’s something that the school highly values and promotes (Apple & Beane, 2007). The need for democratic education as an education alternative could be simply as an advantage for the community. Apple (1993) understood how the inequalities in schools were affected by the inequalities in the community. With intentions for all communities to be democratic, democratic educators expect their students to help their communities. The critical pedagogy behind democratic education is something that can not be found within the Foundation Phase Framework. The vision of democratic education, like the Framework, is child centred, and progressive, like other alternative schooling, but their ideas stretch further than that. Michael Apple’s ideas condemn the harshness inequalities and pressures of schooling and respect that learners will benefit their communities, not with grading systems and pressure but with quality support to follow their individual interests at their own speed. The effectiveness of the critical pedagogy relies with the stances that democratic education stands against issues like racism, injustice, poverty and other education inequities that the Welsh Government do not propose like this alternative education does (Apple, 1993). John Dewey theories also raised the ideas of children being actively engaged with the decisions in society and argued that children need guidance to learn democracy to become responsible adults. The Foundation Phase Framework and the ideas of democratic education seek influence from Dewey’s ideas of children learning through their own experiences to develop their social and communication needs (Dewey, 1916). The need for democratic education, although having strong links with the experiential learning methods of The Foundation Phase Framework, could still be argued with the significant effect it has to develop the communities. 
A popular and very influential alternative education method that has been widely positively acknowledged recently is outdoor learning. The benefits of outdoor education effect physical development as regular exercise enhance the functioning of the human physique and lowering blood pressure. A learners social and personal development is affected as they acquire skills in negotiation, listening, problem solving skills and democratic decision making with outdoor learning. Moral development is unconsciously influenced with children learning social behaviour and acting appropriately with it. Learning outdoors also develops cognitive and spiritual aspects (Grigg & Lewis, 2016). Moran and Brown (2013) discuss how:

“Given freedom to make choices in their play, both indoors and out, children can be seen as powerful leader of their own learning, supported by other children and by informed adults as play partners. These constructs of children’s learning reflect the theories of Vygotsky’s and Bruners who saw play as a source of development and a tool or process through which children make sense of their world in social interaction. The key word is ‘their’.”

Vygotsky believed that children gained knowledge through hands on experiences and as a developing process. The Foundation Phase Framework is supported with Vygotsky’s theories of children needing to be taught by others who are more knowledge. On this occasion, the teacher is the person with the most knowledge. His theory of this is called ‘The Zone of Proximal Development and Scaffolding’ which includes a leaner not being able to learn a skill and another who has more knowledge, being able to aid. Vygotsky’s theories relate to outdoor education as a progressive alternative to mainstream as the teacher should be providing the knowledge to the students in their creative environment (McLeod, 2012). The relation of teacher aiding the pupils learning is prominent in the Foundation Phase Framework, however the use of outdoor learning is mentioned, but not discussed in detail, regarding how teachers should be promoting this learning tool. The framework details how the Physical Development needs of the child should be progressing, but teachers’ have the responsibility to promote the method of learning that they feel necessary. (Welsh Government, 2015). More than eight out of ten teachers felt that the learning experience was not being taken outside enough, and almost half of those teacher’s blamed the curriculum. The belief that outdoor education environments are still needed in comparison the mainstream education is highlighted with those facts, as those that work within the mainstream schools with the curriculum, personally believe this (Outdoor Classroom Day, 2018) . Sir David Attenborough stated: 
“Natural outdoor environments can offer a very special kind of learning experience: the opportunity for discovery and learning through touching and feeling, the chance to explore and take risks, the stimulations of the fresh air and limitless skies. And yet, we are steadily depriving our children of these wonders. This is why the quality of the last remaining external environment to which many children have frequent access: the school grounds, is so important. Barren tarmac playgrounds may have been sufficient for my generation with freedom to roam, but times have changed and so too must our attitude to these vital spaces.”

This essay has discussed the education alternatives in the United Kingdom and how they effect pupils learning, with evidence and research to show that they are still needed throughout the United Kingdom. The alternatives methods discussed, still hold a valuable place in society, as they each have benefits to the developmental and educational needs of students, that the current government guidelines do not propose. Comparing these findings to the Foundation Phase Framework highlights the need for the educational alternatives.
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