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Introduction
This assignment is dedicated to unravelling the intricacies of a School Development Plan (SDP), aiming to comprehend its operational mechanisms and underlying rationale. The primary objective is to select a specific priority from the SDP from PTE1 and conduct a thorough investigation of the priority, strategies employed to achieve it and the impact measured within an evidence-based framework (Rogers, 1994). A focus will be placed on understanding the measurement metrics applied to assess progress and evaluating the tangible impact of these initiatives. In adherence to ethical guidelines set by the British Educational Research Association (BERA), the school under examination will be anonymised as School X, ensuring the confidentiality of its identity throughout the exploration (BERA, 2018). School X is a 1250 pupil-on-roll, nine-form-entry, age 11-18 comprehensive school situated in West Wales. Nearly a quarter of the student body, specifically 23.8%, are eligible for free school meals (EFSM), a percentage that surpasses the national average by almost 4%. This statistic suggests that the school is situated in a socioeconomically disadvantaged community which contributes to an important factor later in the assignment.  







Literature Review 
The SDP functions as the strategic blueprint for a school’s enhancement. It delineates the measures a school will undertake to elevate learner outcomes, informed by ongoing self-evaluations and contextual data assessments (Welsh Gov, 2014). The SDP encompasses the school’s improvement priorities, encompassing both short and long-term targets (Davies and Ellison, 2003). These priorities often include the national goals of enhancing educational standards in literacy, numeracy, digital competency, and mitigating the impact of poverty on academic achievement (Welsh Gov, 2014). The plan outlines the strategies the school will employ to achieve its targets, particularly in relation to its priorities, and details the utilisation of available resources, including funding (Hopkins, 1995). Additionally, it outlines the school’s intentions for staff development, aligning with the school’s priorities and targets (Hargreaves and Hopkins, 2005). As a dynamic document, Welsh Gov (2014) state that it requires periodic updates to reflect the school's progress and latest performance data.
Designed for accessibility, the SDP serves as a shared point of reference for all staff and governors, facilitating reflection and improvement efforts (Knight, 2014). It is emphasised that the quality of planning should be evaluated based on its impact on improvement rather than the sheer volume of details it contains (Brown and Horne, 2013). Participating in the national model for regional collaboration, the SDP assumes a pivotal role in guiding Challenge Advisers in their ‘challenge and support’ function within schools (Welsh Gov, 2014). Furthermore, it serves as a singular, comprehensive reference point for local authorities and regional consortia to track schools’ planned improvement activities (Welsh Gov, 2014).
This assignment will centre its attention on the strategic priority  “improve the standards of the Welsh skills” set by School X. The proposition that this objective might be marginalised due to perceived lower priority is acknowledged; however, it underscores its inherent significance. Despite the potential relegation in importance, the Welsh language carries profound connotations, rendering its improvement imperative (Davies, 2014). This assignment will delve into the multifaceted importance of elevating Welsh language skills within School X, addressing not only linguistic considerations but also the broader cultural and societal implications associated with its utilisation. 
The Curriculum for Wales introduced the concept of “Cynefin” as a foundational principle (Welsh Gov, 2020). “Cynefin” emphasises a deep connection to one’s environment, culture and community (Welsh Gov, 2020). The curriculum seeks to integrate “Cynefin” into the learning experience to encourage a sense of belonging for pupils (Welsh Gov, 2020). By emphasising the use of the Welsh language within this context, the curriculum aims to create a learning environment where pupils feel connected to their linguistic and cultural heritage (Chambers, 2008). This approach cultivates a more meaningful educational experience, promoting a sense of identity and belonging for pupils through the recognition and celebration of their Welsh language and cultural roots (Cutcher, 2015). It supports the broader goals of the Curriculum for Wales, which seeks to make education more relevant, inclusive, and connected to the local context (Welsh Gov, 2020). 
The goal of a million Welsh speakers by 2050 was published in the Welsh Government’s Welsh Language Strategy, emphasising its significance within education (Welsh Gov, 2017). Section 78 of the Government of Wales Act places a duty on Welsh Ministers to publish an annual action plan explaining how they will implement the proposals outlined in their language strategy (Welsh Gov, 2017). The action plan for the 2023-2024 financial year stated that the number and percentage of Welsh speakers ages 3 years or over fell from 565,000 (19%) in 2011 to 538,300 (17.8%) in 2021 (Welsh Gov, 2023). Whilst it is important to note that the censes does not provide data about language, it is evident that a target to improve Welsh language in the majority of English medium high schools will be evident (Welsh Gov, 2023).
The emphasis on improving the standard of the Welsh language within the SDP is prominent, especially in the context of the Curriculum for Wales (Edwards, 2009). The curriculum outlines a seamless progression in learning across various domains, underscoring the developmental journey of children aged 3-16 as they advance from limited language skills to proficiency (OECD, 2020). Of particular note, is the Framework for Welsh in English-medium education, a non-statutory guide unveiled in October 2022 (Welsh Gov, 2022). The guide is tailored for practitioners involved in organising, planning, assessing and reviewing the Welsh language in their curriculum. This framework serves as a valuable resource as it aids in enhancing comprehension of the teaching and learning processes and cultivates a nuanced understanding of progress (Edwards 2009). This initiative across government sectors and external stakeholders aims to shape a policy that accommodates diverse perspectives, including those of young people (Welsh Gov, 2022). The Siarter Iaith/Welsh Language Charter remains a pivotal intervention, particularly as it transitions into a national program (Welsh Gov, 2024). 
Financial support for organisations such as the Urdd and Young Farmers’ Clubs highlights the commitment to providing opportunities for young people to use Welsh (Welsh Gov, 2023). The Memorandum of Understanding with S4C (2015), solidifies the commitment to strengthen the relationship with S4C, offering young people diverse opportunities to engage with the Welsh language (Welsh Gov, 2015). Overall, these initiatives collectively contribute to the broader goal of enhancing the standard of Welsh language, with specific emphasis on its integration and significance within educational settings. 
The information provided by the Welsh Government regarding initiatives to enhance the standard of the Welsh language is highly pertinent for a SDP, as it offers valuable insights into collaborative efforts, strategic goals, and educational frameworks that can inform and shape the school’s language policies, curriculum planning, and overall development strategy (OECD,2020). On the contrary, Vygotsky (1967) suggests that introducing a second language could potentially add cognitive load and hinder learning, as a child’s fundamental needs may not be adequately addressed. Nevertheless, Anzaldua (2009) posits that the Welsh language significantly contributes to the well-being of young people in Wales, emphasising its role in shaping linguistic identity, self, and a sense of belonging. This perspective aligns with the four purposes (Welsh Gov, 2020) of the Welsh curriculum, as Anzaldua’s (2009) insights, particularly on language’s influence on identity, resonate with the curriculum’s objectives. Overall, Anzaldua’s (2009) ideas contribute to the integration of language, identity, and well-being within the fundamental goals of the Welsh curriculum (Welsh Gov, 2020). Hall (2004) resonates with this, after extensively exploring how language serves as a crucial tool in constructing cultural identities, confirming that language not only reflects but actively shapes individuals’ sense of self and belonging. 











Developing an Action Point
Overall, School X’s SDP has three categories:
· Standards/Learning
· Wellbeing, care, support and guidance 
· Leadership
It focuses on assessment processes, student leadership, communication, attendance, professional learning, curriculum evaluation, leadership development and self-evaluation, and the impact that these have upon the priorities. 
Examining School X’s SDP reveals seven areas aimed at enhancing the standards of Welsh, which is in the Standards/Learning priority. The improvements are stated as:
1. Formulate working group to ensure faculty accountability for progress
2. Develop a calendar of events to ensure continual promotion of Welsh language skills
3. Explore mechanisms to improve Welsh competency for parents and pupils
4. Further develop pupils’ skills in Welsh language and their awareness of the benefits of learning Welsh and striving to be bilingual
5. Promote and develop bilingualism across the curriculum and develop Siarter Iaith
6. Further develop pupils skills in Welsh language and their cultural awareness
7. Create Welsh ethos working party
Monitoring progress and evaluating current practices of the SDP is the responsibility of stakeholders, the Deputy Head Teacher, Siarter Lead (Head Teacher), and teaching staff. This is accomplished through learning walks, lesson observations, quality assurance books, and Siarter Iaith Minutes. 
Following a recent learning walk aimed at assessing the implementation of the schools objectives, a noticeable increase in bilingualism was observed in classrooms. Some teachers are now seamlessly incorporating Welsh into their pedagogy, contributing to a more evident presence of the language (Risager, 2007). However, it was observed that while pupils in years 7 and 8 utilised some incidental Welsh within the classroom, its prevalence diminished in the older year groups. This trend suggests the exposure to the Welsh language from primary schools diminishes as pupils progress through high school (Howe and Richards, 2011). 
Furthermore, the learning walk highlighted a tangible improvement in pupil engagement during Welsh lessons. The same class was revisited, revealing a heightened level of enthusiasm and participation. The positive shift may be attributed to alterations in lesson plans, with teachers now placing a greater emphasis on the significance of the Welsh language and concurrently promoting Welsh culture (Kramsch, 1993). Despite the positive strides, it was noted during the learning walk that the library’s impressive Welsh corner, stocked with Welsh books, resources, and dictionaries, seemed to be underutilised by pupils which is a common theme according to Car (2011). 
The head teacher has been evaluating the impact of the Siarter Iaith, with the aim of enhancing language and cultural awareness among pupils (Welsh Gov, 2024). The Siarter Iaith offers secondary school pupils opportunities to expand their proficiency in Welsh (Welsh Gov, 2024). The effective implementation of this initiative has been hindered by challenges in time management, as competing priorities, particularly concerning the approximately 25% of pupils residing in the 20% most deprived areas of Wales, brings forth additional issues (Estyn, 2012). 
Following a discussion with the head teacher and the evaluation of the SDP, it became evident that activities focused on building confidence have been introduced for learners to practice Welsh and advance their studies, all while addressing other pressing matters (Hattie, 2012). Consequently, this holistic approach has yielded a commendable 7% improvement in Welsh outcomes at Key Stage 4. Bandura (1986) supports this approach by acknowledging that the deliberate inclusion of confidence-building activities aligns with his social cognitive theory, emphasising the fundamental role of self-efficacy and observational learning in enhancing language acquisition and academic outcomes.
According to the evidence presented in the SDP and evaluation, it has been observed that the Areas of Learning and Experience (AoLE) faculties have actively engaged in diverse Welsh activities, including the Eisteddfod, Seren yr Wythnos, Urdd days, and commemorating Welsh athletes, artists, and influential figures. This concerted effort has conveyed to pupils that Welsh identity is linked with ambitious goals and positive outcomes (Chambers, 2008). It serves as a commendable step towards enhancing the Welsh government’s objective of promoting culture and a thriving Welsh language as part of one of the seven well-being goals (Welsh Gov, 2015). However, the SDP recognises that sustained and consistent efforts over an extended period are necessary for further improvement in this regard. 
The Language, Literacy and Communication (LLC) faculty has played an essential role in leading school-wide initiatives focused on enhancing Welsh language skills and developing a deeper connection to being informed citizens within a Welsh context. After data analysis, it is apparent that the teaching of Welsh has undergone significant improvements in the last three years, although many pupils still pursue the Entry Level qualification. The ambitious goal is to transition the majority of learners to GCSE Welsh within the next three years. Efforts to promote the use of Welsh among staff and pupils are underway, with a weekly focus on specific words or phrases. Despite these advancements, the utilisation of incidental Welsh by learners outside the classroom remains minimal. Furthermore, there has been substantial progress in implementing activities to support Siarter Iaith. 
School X has undertaken a comprehensive approach to improvement through its SDP, encompassing various areas such as standards of learning, wellbeing, and leadership. This process involves self-evaluation, data analysis, and active participation of stakeholders in formulating strategic plans. 






















Reflection, Evaluation and Conclusion
In reviewing and evaluating the SDP, several enhancements can be identified to further promote the use of the Welsh language and create and immersive language environment. Implementing more Welsh signs and displays across the school would immerse pupils in daily linguistic exposure (Spangler and Mazzante, 2015). Incorporating Welsh into daily announcement and notices, mirroring the repetition seen with English, offers a practical and effective method for language reinforcement (Van den Branden, 2022). Themed days or weeks dedicated to Welsh language activities can add excitement and engagement whilst introducing incidental Welsh challenges within mentor/form groups encourages casual language promotion (Watts and Forder, 2013). Allocating cross-curricular planning time with the Welsh department encourages collaboration and integration of the language with more confidence (Savage, 2010). Professional development afternoons focused on Welsh language skills provide continuous learning opportunities (Kelly, 2006). General staff encouragement reinforces the importance of Welsh language usage and its positive impact on mental health (Skinner, 1976). For pupils, the Welsh language not only instils a sense of belonging but also plays a role in mental health by creating a supportive community, addressing feelings of isolation, and connecting pupils to the rich cultural heritage of Wales (Edwards, 2009).
An emphasis on “Cynefin” within the use of the Welsh language holds particular importance for pupils from socioeconomically deprived areas for several reasons (Welsh Gov, 2020). Firstly, it provides a mean for these pupils to connect with their cultural roots and heritage, cultivating a sense of pride and identity (Bennett and Smith, 2018). This connection can serve as a source of resilience and motivation in the face of socioeconomic challenges (Mills and Gale, 2010). Additionally, the emphasis on the Welsh language encourages effective communication skills, a valuable asset for academic and future professional success. By creating an inclusive learning environment that recognises and values linguistic and cultural diversity, education becomes more accessible and relevant to pupils in economically disadvantaged areas (González-Falcón, 2018). This approach also addresses the broader socioeconomic disparities by offering equal opportunities for success and promoting a sense of belonging to a community support (Block, 2009). Ultimately, integrating “Cynefin” into education contributes to breaking down barriers and nurturing the holistic development of pupils in economically deprived areas, empowering them with the tools they need for a more promising future (Glazzard and Bostwick, 2018).
To enhance the use of the Welsh language in a school, a holistic approach is recommended (Welsh Gov, 2020). This involves integrating Welsh across various subjects and creating a language-rich environment within the school. Initiatives such as Welsh language clubs, cultural events, and extracurricular activities can promote engagement (Hattie, 2012). Encouraging bilingualism, promoting connections with the local community, and organising professional development opportunities for teachers are crucial strategies (OECD, 2020). Collaborating with other schools, leveraging technology, and celebrating Welsh language days contributes to a supportive language-learning environment. Involving parents, establishing language mentoring systems, and continuously evaluating and adapting language initiatives ensure a comprehensive and community-oriented approach to promoting the Welsh language in the school (Block, 2009). 
Encouraging a collaborative Welsh language community spirit is paramount, motivating all members to actively practice and participate, thereby inspiring confidence among both staff and pupils (Hopkins, 1995). Utilising systems like Class Charts, where positive points are awarded for incidental Welsh usage, creates a tangible and rewarding framework. Emphasising rewards such as prizes further motivates engagement, while consistently highlighting interesting Welsh figures adds a cultural dimension that sparks enthusiasm and enhances the overall learning experience (Skinner, 1976). 
This research underscores the transformative impact that data and research have had on the role of a student teacher, illuminating the potential influence one can wield on pupils’ well-being through informed actions, critical reflection and a robust evidence base. 
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