ECES6007 - Dissertation
Academic Interview


Introduce myself & that today I will be answering the four questions within the academic interview based on my dissertation.


Q1) Why is your chosen area worthy of research? Explain the rationale for your topic.
My dissertation critically explored the effectiveness of children’s rights in primary schools. It looked at approaches and initiatives supporting all children, which Sally Holland, Children’s Commissioner for Wales (2017) states ‘all schools are to give each child an equal opportunity to develop to their full potential through using their rights’. This suggests that regardless of individuals gender, ethnicity or religion, Bessell (2015) states, that all children should be treated equally, with their rights considered at all times, which Unicef (2016a) identified as article two within the United Nations Convention on the Rights of the Child (UNCRC). 

 Serres (2012) explains using children’s rights effectively, gives children the opportunity to develop, which Professor Graham Donaldson (Welsh Government, 2015) adds encourages them to become independent learners and future citizens. Emphasising the importance of children’s rights being considered in all environments children learn, grow and live in. Alston Primary School (2020) express that this ensures children can develop to their full potential. Doek (2014) states children need extra protection compared to adults, suggesting why an additional fifty-four articles were added to support children (Unicef, 2016a).  Therefore, if these rights were introduced separately for children in particular, then they should be used effectively, ensuring children are being protected, supported and are developing; suggesting a reason for their initial introduction. 

Children’s Rights in School Environments was chosen for my dissertation as I strongly believe that all children are to be aware of their rights, and how they should, and can be used within the school environment effectively. Within the UNCRC, Jones and Walker (2011) states that article forty-two ensures all children are to have knowledge of their rights. However, Lansdown, Jimerson and Shahroozi (2014, p.7) states that realistically this is not always happening or being implemented effectively within school environments. Theobald (2019, p.253) explains that teachers and classrooms can sometimes unintentionally decrease children’s participation and contribution in school, affecting children’s knowledge and understanding of their rights. Most recent survey from the Welsh Government (2018) has shown that, in 2017, only forty percent of children knew that they had rights and what they are. This can interestingly suggest as to why Lundy and O’Lynn (2019) strongly believe that children who are not always given responsibility in school environments, cannot use their rights effectively. 

I wanted to explore children’s rights in an equal environment, no child was excluded due to their background or needs. For example, living in poverty or having an additional learning need (Welsh Government, 2009). As House of Commons (2019) explains that within the United Kingdom, children spend 190 annually days in a school environment, I decided this environment as most appropriate.  Children and staff of each school, will be in similar environments, Schwartz, Steifel and Wiswall (2016, p. 278) states it would create a fair comparison of children’s rights within school settings. 

I became passionate about children’s rights after completing my placement within the Lines of Enquiry module.  The school I attended demonstrated excellent implementation of children’s awareness and use of rights, every day (Ysgol Comins Coch, 2020). Although this was not a part of my research within the module, it became apparent that children’s rights are of interest to me, and I wished to explore further in my dissertation. Estyn (2018b) expressed the overall positive affect children’s rights has on individuals educational outcomes. Therefore, I wanted to explore whether all schools, regardless of its area, demonstrate and ensure children are aware of, and are using their rights effectively within the school environment. 

If children’s rights are not being implemented within the school environment effectively, Council of Europe (2016) states it can have an effect on individual development. Using Maslow’s Hierarchy of Needs (The School of Life, 2019) demonstrates that if poor implementation or use of children’s rights within schools, children’s development can be affected. Within the first stage of the hierarchy; physiological needs, article twenty-seven can be identified, which Unicef (2016a) states that all children have the right to standard of living, meeting their physical and social needs. 

In the school environment, if initiatives such as breakfast clubs begin to charge for attending, many children, especially those who rely heavily on free breakfasts, are penalised (Child Poverty Action Group, 2018). This can suggest that article twenty-seven within the UNCRC (Unicef, 2016a) which can be seen within the first stage in Maslow’s Hierarchy of Needs (Maslow, 1943, p.372) would not be met, and children’s development to their full potential would be impacted. O’Neill and Zinga (2008) states that this can create an on-going negative affect within the Hierarchy, where children cannot reach the fifth and final stage, known as self-actualisation. Regarding children’s rights within the UNCRC (Unicef, 2016a) it can suggest article twenty-nine and thirty-one may not be met if children are not given the opportunity to play and develop within education (Unicef, 2016a). As stated by Maslow (1943, p.371), this affects children’s opportunity to reach the final stage of self-actualisation, due to schools unable to implement children’s rights effectively within the environment. 

Therefore, I believe that children’s rights should be viewed and considered at all times in school environments, to ensure that all children, reach their full potential.

Q2) Summarise your findings.
Within the three chapters of my dissertation, I identified effective use of children’s rights in regard to the UNCRC (Unicef, 2016a) through approaches; Rights Respecting School Award (Unicef, 2016b) and Values-based Education (Hawkes and Hawkes, 2018). Initiatives; breakfast clubs (Harrop and Palmer, 2002) and School Councils (Estyn, 2018a). And approaches to support children with ALN using their rights in attending mainstream schools (Topping, 2014). Through using relevant policy, theory and practice within each chapter, all demonstrated an effective use and implementation of children’s rights within school environments. Children’s educational outcomes and well-being improved, with concentration levels increasing in classrooms and inclusivity being seen across the school environment (Unicef, 2016a). Therefore, to summarise my dissertation, if children are not having the opportunity to use their rights effectively within schools, it can have a negative impact on the whole child, including their education, well-being and day-to-day life. 


Q3) 
a) If you were required to carry out primary research on your topic, what methodology would you have used and why?

Ideally, I would have wanted to collect data within school environments myself; this would ensure the research focus would be on the question I wish to have answered, which Young, et al (2018, p. 10) and Gillham (2008) states can be through qualitative methodologies such interviews and structured observations. Pathak, Jena and Kalra (2013, p. 192) states that is using qualitative research ensures individuals experiences, attitudes and involvements are discussed, giving an understanding of the role which the individual has been allocated, ensuring that children’s rights are used effectively throughout. 

The methodologies used would be suitable for the teachers, head teachers, cooks and other members of staff as Plessis (2017) states that the school setting is a busy environment to work in. Therefore, through using a face-to-face interview the participant has the opportunity to discuss when, where and what time is best to conduct the interview as it is only held between them and myself.  While McGrath, Palmgren and Liljedahl (2018, p.1005) argues that interviews can be time consuming, especially when interviewing more than one person. However, the interviews need to be open-ended, as Silverman (1993) adds this ensures individuals are giving their own view, where questions can be adapted to suit the individual. Therefore, although it may take longer than other methodologies, such as focus groups, which Cohen, Manion and Morrison (2011) states can be used for groups of six to twelve people. This would not be suitable for those in a school environment, as Welsh Government (2011) explains staff have time consuming responsibilities including lunch time duties, staggered break times, planning and teaching. With is in mind, interviewing individuals, gives the best opportunity to ask detailed questions, relevant to roles within the school and opinions, in regard to children’s rights. 




b) What would have been your ethical considerations?

Conducting my primary research in  school environments, would have needed many ethical considerations, these would have been needed to be understood before attending the school. Before starting my dissertation, an ethics form had to be completed. To carry out primary research, British Educational Research Association (2019) states there would many changes to the ethics form to ensure I can attend, research and interview within a school environment. University of Wales Trinity Saint David (2020) can identify some of these as information for participants, health and safety, confidentiality, anonymity and data protection. 

As previously mentioned, one of the methodologies which I would use if my dissertation was primary research based would have been an interview. To begin, British Educational Research Association (2019) states that participants are to give consent to be involved within the interview and research. This ensures that all understand and agree to their participation. It is important that I make aware that participants can voluntarily withdraw from the interview, without needing to provide an explanation (British Educational Research Association, 2019).

Felzmann (2009, p.106) states that when conducting an interview, confidentiality and anonymity are important ethical considerations within school environments. Neither the schools nor individuals name would be used if I had attended to interview, ensuring participants are protected. For example, if a person believes that the school is not doing enough to implement children’s rights, Halej (2017) states that it is important that their name, job role and any other personal information is not shared to ensure they are anonymised and in line with the Guide to the General Data Protection Regulation (GDPR) (Information Commissioner’s Office, 2018) which British Educational Research Association (2019) states that this data should be protected. 

All completed interview answers would be recorded on my laptop, which Cohen, Manion and Morrison (2011) states would be password protected to ensure it is kept confidential. No files would be saved onto a memory stick, as it may get lost and anyone could gain access, which Felzmann (2009, p.106) states could include personal and sensitive subjects and answers, in regard to children’s rights. 

If I were to conduct primary research within school settings, I would remain professional throughout.  This would be through demonstrating an understanding of ethical considerations when conducting research in a school environment such as confidentiality, anonymity and data protection (Cohen, Manion and Morrison, 2011) as discussed above. And, also ensuring that all questions are addressed in an appropriate manner, as some may involve sensitive subjects. Participants will be made aware that I will only use the information they have answered into research context and will not be shared or discussed with others within or outside the setting as Bhui et al (2016, p.318) states that some individuals can create a sense of pressure to discuss, in order to be seen as a part of the group.

 By having a professional and ethical understanding within schools, Cottrell (2015) states when managing my time appropriately, all will have the opportunity to discuss and complete each interview. This will ensure I will be able to first hand experience schools implementing children’s rights within the setting (Unicef, 2016a).


Q4) What are the strengths and weaknesses of your study?


Cottrell (2015) states that through identifying and evaluating my strengths and weaknesses, I am able to take responsibility for my own progress. This reflection, which John (2009) explains can be through looking back at my experience of creating my dissertation, enabling me to identify any strengths and weaknesses throughout. 

The quality of sources used throughout is a strength. Blaxter, Hughes and Tight (2001) states that to create a reliable and credible piece of work, sources which are relevant and up-to-date should be used throughout. Therefore, as Cottrell (2017, p.111) states through using journal articles, books and government websites which are relevant to Children’s Rights, I have demonstrated strong and persuasive arguments, where I was able to see between the line, creating a reliable final statement by using the latest research available to me.

I used policy, theory and practice in each chapter, to ensure my work was credible.  Cottrell (2017 p.111) states that using ‘recognised authorities’ should be used to support individuals work. This can suggest that the term of ‘recognised authorities’ can be seen as Government documents. Therefore, within my dissertation I have used many recognised authorities, such as Welsh Government documents which are relevant to today and children’s rights. Theorists such as Maslow (1943, p.372), Vygotsky (Mooney, 2013) and Bronfenbrenner (Rosa and Tudge, 2013, p.245) were seen within each chapter. This ensured each individuals perspective were being used within school settings which was reinforced by relevant Estyn (2020) and Ofsted (2020) reports, identifying as evidence for ‘practice’, in regard to children’s rights being implemented in schools.

To reflect on my weakness within my dissertation, I will use Gibbs (1988) Reflective Cycle, through the five stages of description, feelings, evaluation, conclusion and action plan. One of my weaknesses was within chapter three, where I focused on children with Additional Learning Needs (Welsh Government, 2009) attending mainstream schools.

Description – 
 I felt as though discussing and involving children with Additional Learning Needs (Welsh Government, 2009) was important as all children have the right to receive good education – article 29, adequate standard of living – article 27 and knowledge of the UNCRC itself – article 42 (Unicef, 2016a). 

Feelings – 
However, as I began researching, I discovered that Welsh Government (2009) that children with ALN is a broad topic, which I did not realise before. This created a feeling of confusion on where to start, which Swetnam and Swetnam (2000) explains is one weakness which can be seen when beginning a dissertation, as there are so many areas to explore in regard to children with ALN and their rights. 

Evaluation - 
Although within chapter three, I recognised that children with ALN are being given the opportunity to use their rights with mainstream schools (Brown, 2017, p.3). 
I struggled with ensuring that the information I was using was relevant to my question and was within the word count. This can suggest that I could have used all three chapters to critically discuss and evaluate children with ALN and their rights within school environments, due to being such a broad and interesting topic to discuss.

Conclusion – 
While discovering that children with ALN is a broad topic, I am glad I took the time to plan and research to use within my dissertation. As Unicef (2016) states under article two that the UNCRC applies to all children, including those with an Additional Learning Needs (Welsh Government, 2009). Therefore, I believe that through effective planning, I was able to involve all children from different backgrounds, demonstrating how they are using their rights effectively within the school environment. 

Action plan - 
Therefore, if I were to write my dissertation again, I would first consider whether all topics within each chapter are not too broad, which Swetnam and Swetnam (2000) explains will ensure I can plan, prepare and present a concise assignment. 
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