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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident
Introduction

	In this essay I will evaluate a critical incident observed in the classroom in order to form my ability to reflect and develop an understanding of teaching and learning. Through exploring the importance of critical incidents, using various educational research, I will be able to analytically assess incidents observed in the classroom. In undertaking a relevant literature review, I will reflect on the incident in order to consolidate my understanding of teaching and learning methods. This evaluation will form a foundation on which I will begin to build my knowledge of effective pedagogy.  

Perhaps, the most prominent educational research into critical incidents derives from David Tripp’s (1993) study in Critical Incidents in Teaching. One of the most essential aspects of critical incidents, Tripp claims, is to understand the fact that these incidents are “created”, the critical aspect is what we, as practitioners, bring to the incident, making a “value judgement” and attaching meaning to make them significant ( 1993, p.8). Similarly, Khem Raj Joshi discusses how critical incidents are “any unplanned and unanticipated event[s]” that occur in a multitude of classroom contexts (2018, p. 82). Both researches emphasise the usefulness of observing critical incidents, Tripp highlighting that “they are an excellent” method of developing an “increasing understanding of and control over professional judgement” (1993, p.26). He portrays that using a case study is essential for the process of evaluating a personal pedagogical journey. In this case study I was able to witness a number of communications in the classroom which lead me to observe successful and less successful approaches. Again, Joshi reiterates Tripp’s theory claiming that the main purpose of identifying and analysing critical incidents is to “identify good practices of teaching a teacher is adopting”, which demonstrates the purpose of this analysis (2018, p.84). Recognising strengths and areas for development will enable me to become more effective as a teacher leading to better progress of learners. 

Observation

	In accordance with BERA (2012) guidelines I will be referring to the school attended anonymously, alongside any people involved within my observed incident. The classroom teacher will be referred to as ‘teacher’ and the child as ‘Child X’ (coinciding with the observation notes in the appendices p.15).  It is important, however, to include some details about the school to provide a context to this essay. The school in question, is a Community Primary school and has approximately 300 pupils on roll. The school is exceptionally equipped with facilities to support children with additional learning needs (ALN), of which they identify 50% of their pupils with these needs, which is highly above the national average of 22% (Estyn, 2019, p. 1).  In order to gain a full and fair insight into the pupils within the class I observed, I was informed that no children in the year five/six class in which I was placed were included within these figures of ALN. Of equal importance is the high figure of children entitled to free school meals within the school, which is around 55%, exceeding the Welsh national average of 18% (Estyn, 2019, p. 1). I was made aware that many of the pupils within the classroom came from difficult backgrounds, areas of high deprivation, including broken homes with at least one of the pupils in the classroom in care. As I was told this information at the end of the school day it enabled me to have a balanced, well-informed contextualised view of my outcomes. For example, some of the behaviours displayed and witnessed can be attributable to these circumstances and experiences. In their most recent inspection by Estyn the school was awarded good or excellent in each inspection area, leading to a very positive report, especially for the welfare and support of students. It is also necessary to identify the current climate and the repercussions the outbreak of coronavirus has had on schools and its pupils. During my evaluation of the critical incident witnessed, I will be taking into account all of these issues that may have some impact upon my findings.  

Methodology
	
	The process of methodology I will be using in this essay is a structured case study approach. This is illustrated in the use of the STEER documents attached in the appendices. In following these documents closely, as a guide through my observation I record my results in a structured, uniform way. It is vital to consider the idea of a case study for this essay. A case study examines the phenomena within its context and it is essential that the observer does not influence the case study in any way. There are a number of advantages of a case study, firstly it is a practical way to investigate a situation that can provide a detailed view of that occurrence. It emphasises the reality of a situation and shows real people in real-life situations. There are a number of disadvantages that need to be addressed in order to examine the case study fairly. One disadvantage is that the case studies may be observed with bias, which involves the observer affecting the normal routine of the participants and therefore changing behaviours for better or worse, which in turn could have an impact on the study. Another disadvantage is that the observer only sees a snapshot of the class’s experience, and therefore may witness an unusual or abnormal day to the participants norm resulting in a study that could be seen as unreliable. Due to COVID-19, we were given one day to attend the school for observation instead of observing a class for the usual three days. In only having one day, the study could be seen as limited due to not having the opportunity to see more of the routine and norm of the pupil’s school experience. 

This evaluation is of a non-participant study, as we were to act as witnesses to the lesson and not interfere with the daily routines occurring in the school. There are a number of reasons why it was essential that we remain observers of the children in the classroom. Firstly, it was important to observe the unique and natural setting of the classroom and not to cause an excessive amount of participant error. Participant error, such as the students acting in a different way due to the presence of someone new in the classroom could have had a positive or negative effect on the learning. In some instances children could behave better to impress the new-comer, on the other hand some children may be distracted from their usual routine and misbehave due to the disturbance. The way in which I interacted with the children could have affected participant bias, which questions whether the children were answering truthfully to questions or not due to the observer being an abnormal presence in the classroom. In regard to being a researcher it was essential to obtain some information about the students that would aid us in our discussion of the behaviour we observed. In order to check that my findings were consistent I consulted with the teacher as to whether there were any ALN or special behaviours I should be aware of after the school day. Therefore, I was able to minimise the researcher error and bias during the day. 


Links to the Four Purposes

	By 2022 all schools in Wales will be teaching the New Curriculum, based on Graham Donaldson’s Successful Futures report (2015). A key element of the New Curriculum for Wales are the Four Purposes, designed to “be the starting point and aspiration” for curriculum development and its learners (Welsh Government, 2020). In order for a useful and effective evaluation of a critical incident that will aid my next steps and future in teaching, it is imperative that the incident is discussed alongside aspects of the New Curriculum. I will give a shortened description of the critical incident I observed, however, for a detailed version with contextual information see the Critical Incident Identification Record 2 (p.15) of appendices. 

The teacher introduced the focus for the afternoon session by discussing and explaining what the children would be doing. The teacher then asked, “are there any questions?”, they waited, then asked the question again. After no response for a second time the teacher told the children to begin working on the task. The child I observed (Child X) quickly looked around, noticed that everyone was starting their work and then swiftly put their hand up. It took a few moments for Child X to be noticed by the teacher, once seen the teacher turned and asked what the problem was. Child X says “I need help, I can’t do this. I don’t know what to do”. The teacher responds by guiding the child to a working wall which shows images of Growth Mindset and a poster describing the ‘four B’s’- brain, book, buddy and boss. The teacher asks Child X to try and find the answers themselves and use adults or the ‘boss’ as a last resort. After some contemplation, Child X looked in their book, discussed with a partner, achieved their answer and continued to fully engage in the lesson’s tasks and continued to use the method throughout the day. 

This critical incident links with a number of the Four Purposes. For example, when guiding the student to the working wall, and using the ‘four B’s’ links with one of the Four Purposes, which is inspiring learners to “become ambitious, capable learners who are ready to learn throughout their lives” (Welsh Government, 2020). By encouraging the learner to overcome a challenge and seek a resolution independently the teacher gave the child the opportunity to “enjoy solving problems” and “seek and enjoy [the] challenge” of being proactive in their learning (Welsh Government, 2020). The other aspect of the Four Purposes which encourages learners to be “enterprising, creative contributors who are ready to play a full part in life and work” also relates well with the chosen case study. It again shows the importance of solving problems and overcoming challenges, a skill that is useful beyond school in working life (Welsh Government, 2020). Ideally, Child X will use this technique throughout their studies to become a more independent learner, meaning that the following challenges they face they will be able to use the strategies to think and learn efficiently. The other Purpose this case study resonates with is forming “healthy, confident individuals” who are “developing … resilience” and “overcome challenge” and “have the skills and knowledge to manage everyday life as independently as they can” (Welsh Government, 2020). This underpins the significance of the critical incident I observed, show in the resilient techniques the teacher was instilling into Child X. 

Literature Review

	It is crucial to link the critical incident with relevant literary critics that will inform understanding and build knowledge of pedagogical ideals. The incident I witnessed has close links to the Humanist school of learning, where students are engaged in their own learning and are significantly influential over their own learning experience. Personal growth is at the core of the Humanist school of learning, learner’s emotional needs are vital for their success in school. Humanists believe that the importance of learning is in the method and process of learning instead of the result, personal development taking prominence and learning being part of that process (Hare, 2019). Abraham Maslow (1943) contributed greatly to the Humanist school of theory, building the Hierarchy of Needs. In the framework Maslow (1943) demonstrates the needs of people in order for them to achieve the skills demonstrated in the critical incident witnessed, for example confidence and effective problem solving. The basic physiological needs such as food, water and sleep form the basis for success, this is built on by access to safety, reaching to self-esteem and self-actualisation. In order to reach these higher achievements, the fundamentals to existence must be met in every learner. There are a number of criticisms of the Humanist school of learning, some argue that the Humanistic approach disregards scientific investigation, Jack Willers discusses how the reliance upon “strategies, techniques and models […] raises doubts about the confidence of humanistic teachers” and how this lack in confidence derives from humanistic education’s failure to “exhibit an objective, scientific base” (Willers, 1975, p. 43).  Willers (1975) continues to discuss how more contemporary research about humanistic teaching includes more scientifical aspects, therefore counterarguing the belief that this school is based on philosophies. 

Building on Humanistic theory, John Holt demonstrates the vitality of learner’s wellbeing and emotional needs being met before they can learn and build the essential skills for life such as resilience, independence and problem solving. Holt describes the danger of children being afraid of making mistakes, he states, “they are afraid […] of failing, of disappointing or displeasing” those in authority surrounding them (Holt, 1984, p.5). He continues to discuss how this “fear” has a significant effect upon a “child’s capacity for intellectual growth”, which demonstrates the importance of a Humanistic approach in learning to support children’s development of essential skills (Holt, 1984, p.5). In order for children to take responsibility for their learning they must firstly achieve the self-confidence in making mistakes and learning from them, without fear and humiliation.

Additionally, Carl Rogers’ research on facilitating learning links to the humanistic approach within education. He evaluates how the world we live in is “continually changing”, he says, “changingness, a reliance on process rather than upon static knowledge, is the only thing that makes any sense as a goal for education in the modern world” (Rogers, 2002, p.26). Rogers’ theory shows the teacher as a facilitator of learning, someone who gives the opportunities for children to learn and explore themselves, in opposition to receiving knowledge imparted from the teacher. The way in which the teacher guided the students to use a method of independent learning in the critical incident observed demonstrates the humanistic method of teaching Rogers exemplifies in his research. Instead of simply relaying information the teacher guided the student to learn for themselves, building those essential life skills of resilience and independence. 

Another fundamental aspect to research whilst evaluating the pedagogical approach towards this critical incident is the vast amount of study around classroom strategies. In using the strategy of the ‘four B’s’ the teacher enabled the child to work independently and have ownership over their own learning. These strategies can make a significant difference in promoting independent learning and generally keeping all children within the classroom focused and autonomous in their learning. Lyn Sharratt discusses the usefulness of effective teaching strategies in her book, Clarity (2019). She discourses that the physical classroom environment can act as “the Third Teacher”, meaning that “the learning space becomes a strategic tool in promoting creativity, originality, perseverance, risk taking […] problem solving” and various other vital skills for effective learning (Sharratt, 2019, p. 10). In displaying the ‘four B’s’ in the classroom the teacher paves a way for the children to be independent in their learning as much as possible. Sharratt detects various scaffolds that should be presented within and around the classroom, and notes that teachers must ensure that “students in the classroom are living in meaningful supportive learning spaces” that also “promote curiosity, wondering, thinking, questioning, inclusivity and risk taking” (Sharratt, 2019, p. 10). 

 Sharratt’s research links well with the critical incident observed, it shows how a student went from expecting spoon-fed information to an opportunity for that child to independently explore their options and overcome a problem. In using this “Third Teacher” effectively, teachers create a “supportive colleague” and form space for further learning and focus on other pupils (Sharratt, 2019, p. 10). Similarly to Sharratt, Carmel Cefai discusses the importance of “resilience- enhancing classrooms”, she proposes that the classroom acts as an “arena where caring relationships are made” and in which pupils learn the “socio-emotional competence” skills that are required for effective learning (Cefai, 2008, p. 35). In addition to Sharratt’s emphasis on the classroom itself promoting resilient learning, Cefai posits that resilience inducing classrooms are only successful if “the actual practice of resilient behaviour” is shown within the classroom (Cefai, 2008, p. 35). Therefore, successful and resilient, stimulating classroom must go hand in hand with the portrayal and encouragement of perseverance by the teacher and surrounding students in the classroom in order to be effective. Consistency of the approach is imperative, not only by the teacher but by all other adults and pupils in the classroom.
	
Additional to this, is the many discourses around the significance of strong emotional literacy within children. Physical literacy can be seen in building up resilient learners that can try multiple methods to get their answers without fear of failure. Elizabeth Hoult discusses the how vital resilience in learners can be, particularly those who come from a disadvantaged background, she says, “take the question of why some people are able to thrive in education despite suffering many disadvantages […] they perform resilient learning” (Hoult, 2016, p. 51). This underpins the prominence in creating resilient learners, the skills they develop could change their future significantly. The importance of emotional literacy is seen considerably within the New Curriculum 2022 and in the focus on growth mindsets. A growth mindset can be defined as the “belief that abilities are malleable and can be improved by exercise” (Zeeb, 2020, p.1). Carol Dweck emphasises the idea and power of “yet” turning phrases like ‘I can’t do it’ to ‘I can’t do it, yet’, changing children’s mind from a fixed mindset to a growth mindset (Dweck, 2014). In this growth mindset, failure isn’t seen negatively but just a step within the learning process, which builds upon Holt’s theories in How Children Fail. Being resilient and persevering in learning is a major trait that lots of students struggle to obtain and maintain in their adult life. 

In Building Learning Power, Guy Claxton posits that there are two common “erroneous beliefs” when preparing to become a resilient learner (Claxton, 2002, p. 23). The first being that “learning ought to be easy” and secondly that if you can’t pick things up easily it shows a lack of capability, he says “the idea that effort must be symptomatic of a lack of ability makes persevering an unpleasant experience” (Claxton, 2002, p. 23). Therefore, in order to become resilient, learners must rewire their thought process, moving from a fixed mindset to a growth mindset where perseverance is seen as strength and an achievement. When Child X continued to persevere in finding the answers independently after the teacher guided them and achieved the result they wanted, they demonstrated the positive effect of a growth mindset and the essentiality of perseverance in learning. Recent studies show that “levels of stress and anxiety among pupils” in Wales are rising, which highlights the importance for children to learn resilience skills to help them throughout their lives (Welsh Government, 2018, p. 20). It is necessary that the learning of these skills and “embedding well-being, emotional resilience and healthy coping mechanisms” occurs for modern day learners (Welsh Government, 2018, p. 29). Without useful strategies and assessment for learning such as the ‘four B’s’ children may struggle to build independent skills to rely heavily on as adults, which may negatively affect their chances in life. 


Reflection 

	The practice of reflection is an important component in any research study. Linda Finlay demonstrates the importance of reflective practice, highlighting that reflective practice is “often seen as the bedrock of professional identity” (Finlay, 2008, p. 2). She identifies how reflective practice “involves carefully structured and crafted approaches towards being reflective about one’s experiences in practice” (Finlay, 2008 p. 2). There are a number of models and approaches that can be used as a guide through effective reflective practice, these include David Kolb’s Learning Cycle and Gibb’s model of reflection. Both of these methods can be seen as toolkits in guiding practitioners through reflective practice to improve their own practice. 

	Kolb’s Learning Cycle is a four-stage sequence that demonstrates how one undergoes the reflective practice (Kolb, 2015). The four stages are as follows, firstly having a “Concrete Experience” in the professional setting, such as experimenting or observing something fresh in the classroom (Kolb, 2015, p. 50). In having an observation, I was able to observe and collect evidence and examples of critical incidents, these were recorded in the STEER document found in the appendices (p.10-p.22). I recalled the incident in detail and discussed in relation to the Four Purposes in this essay. The second stage is “Reflective Observation” where practitioners have the opportunity to reflect and consider what they’ve seen or experienced. In this stage thoughts around how and why the experience occurred can be considered (Kolb, 2015, p. 50). Again, this essay explored the critical incident in many ways, one being to relate it to the Four Purposes of the New Curriculum, where I could reflect upon the experience in relation to current ideals of schooling. Thirdly in the cycle, is “Abstract Conceptualisation” which embodies the critical aspect of the experience, it gives the opportunity to engage with relevant research and to deeply explore the experience from a number of angles (Kolb, 2015, p. 50). In looking at relevant theories and various pedagogical themes such as humanism and emotional literacy, I was able to expand the learning experience and reinforce my evaluation. The final aspect is “Active Experimentation”, this is the purpose of the cycle and uncover how everything you have reflected on will aid you in future practice (Kolb, 2015, p. 50).   

	Similarly to Kolb, Gibbs’ (1988) model of reflective practice can be seen as a cycle of events, supporting the notion that reflective practice should be a common occurrence throughout a person’s educational career. Gibbs’ model can be seen as more simplified compared to Kolb’s cycle, the model is split into more segments with clear aims. Gibbs’s model can be split into two sections – the first three aspects looking at what happened in the situation and the other three questioning the observation and seeing how it relates to you as a practitioner. Firstly, a detailed description of the event without being analytical, moving to the observer’s initial thoughts and honest feelings about the event. The third stage in Gibbs’ Model is the evaluation, where the observer looks at both the student and practitioner and evaluates the incident regarding both of their experiences. In thoroughly detailing my observation in field notes, I was able to explore the critical incident within its context and see how behaviours changed according to its context. Having these comprehensive notes facilitated the building and research of critical theory to support and challenge them. Subsequently is the analysis, where relevant literature is brought in to support and extend the incident. The final stages are the conclusion and action plan. The conclusion includes thoughts on how the researcher may improve and extend their research, and finally very similar to Kolb’s final stage is the action plan in which the researcher creates a plan for their next steps in their learning experiences. Again, in relating my ideas and research to influential theorists and researchers within the educational field enabled me to analyse the observed critical incident from numerous viewpoints. Finlay’s, Gibbs’ and Kolb’s reflective techniques and views show the importance of reflective practice being an embedded trait throughout the teaching profession, it is essential in a world where pedagogical techniques are everchanging to suit the lives of children and future citizens of the world. 

	 
Conclusion

		In using these approaches, I was able to reflect on my observations, research and evaluation analytically realising that this will aid my future career development within the teaching profession. Using reflective practice throughout the evaluation of a critical incident, initiates a base in educational research that is necessary in further teaching steps. In observing a positive incident, it demonstrated techniques and ideas that I will be able to adopt. In linking the critical incident to theories such as humanism, further understanding of contextualised teaching can take place. As a result of observing everyday school routines in an analytical way, drawing upon various educational research, I am beginning to use critical incidents as a self-reflection tool. Taking this practice further and creating a learning environment that support the development of resilient, independent learners will be an essential part of my own toolkit of teaching techniques. As education in Wales initiates its journey towards a new era of pedagogy, it is important that all teachers reflect on their own professional development. This expectation is exemplified in the Professional Standards for Teaching (Welsh Government, 2017). Engaging with and observing other practitioners is a fundamental component within the teaching profession, it creates crucial opportunities to improve practice and provides an opportunity to evaluate and change current methods and concepts that could be improved. 
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Appendices

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20     9am-10am  Y5/6 Class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
-Indoor lesson
-Big range in abilities- grouped into abilities by colour- glas/oren/coch
-Start of study- due to Covid first half of the term focussed on wellbeing so students seem behind in subject
-Numeracy lesson- focusing on place value



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
-Positive vibe
-Children seem happy to be there
-Behavior seems exceptional- using hand up/ politeness towards adults and eachother



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

-group work-lots of communication
-engaging lesson- including games, lots of opportunities for children to ‘show off’
-childrens mistakes where laughed off-links to growth mindset – no pressure to be perfect- given second chances to answer
-Movement and use of voice




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

-Use of walls- numeracy walls and engagement with growth mindset wall 




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Differentiation- different sheets with activities for different pupils according to their groups 
-Changing the way in which questions are asked depending on group/pupils ability
-Allowing and encouraging groups to push further if they can- trying higher ability









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


-Lesson warm up the game of ‘snaps,pats and claps’- there to test previous knowlege and to remind them about place value 
-Some students became more confident- shown in pleneray at end of lesson.





	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


-Please see Critical Incident Identification Record 1

































CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
-30/09/20
-10-11 yr olds
-Lower ability y5/6 Class- some MAT students
-Child observed (Child Z) Loud, chatty, confident in speaking- not so confident in workbook
-Teacher- good positive raport with class, strict, has a strong authority over children- effective learning space








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Incident:
Teacher introduces place vale game- snap, pat and clap- eachaction demonstrates a place value Eg Clap = Unit, Pat= tens and snaps=Hundreds so when the teacher snaps twice then claps that would be 201. The students then write the answer in books. Then they come up with their own in pairs and demonstrate to class. 
At the end of activity , Child Z puts hand up and asks “Miss it would be fun if we could do it backwards, can we do that?’ Teacher replies joking “Oh no that’s why too confusing!” she then pauses and responds to Child Z -“Actually (name) why can’t we do it that way?”. Child Z “Oh because then it won’t make sense because the units cant go before the tens!”.

Teacher turned a fun request into an opportunity for whole class learning experience. Teacher made an active choice not to dissmiss question and instead explored it openly. 

Possibility of it being linked to questioning- power of questioning in learning.



















OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20     10am-11am  Y5/6 Class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

-Indoors
-Big range in abilities- grouped into abilities by colour- glas/oren/coch
-Start of study- due to Covid first half of the term focussed on wellbeing so students seem behind in subject
-Pursuasive writing- looking at adverst and annotating them




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

-Children a little more distracted than initial lesson- mixture of tiredness, liveliness- possibly looking forward to play time. Teacher having to use more methods eg – clapping call to get attention, volume control, countdowns- repetition of instructions a lot more
 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

-links to previous lesson shown on board
-student encouraged to look back at their previous work








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Use of interactive board 
· Showing examples
· Stopping lesson to refocus – checking understanding with questions





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Teacher encoraged student to give task a go especially with spelling etc- opportunity for her to assess their work 
· Encouragement given to work independently 
· Teacher and TA aiding those in lower ability group to help with differentiation







	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

-Asking student to look in book to find answers 
-Plenary to assess acquisition of knowlege- repeat the main ideas
-showcase of what a good one looks like (WAGOLL)





	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


· Please see Critical Incident Identification Record 2
























CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/09/20     10am-11am  Y5/6 Class


Teacher – focusing on individual students and floating around the room
Student X- Capable child, distracted but positive in learning






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Teacher explained task for the day and asked three time whether there were any questions. Then she asked children to begin the task. Child X stayed quiet for a while then put her hand up and said without thinking “I need help, I need an adults help. I can’t do this. I don’t know what to do”.

 Teacher guided her to the wall where a poster had The Four B’s on them – Brain (think about it), Book (look for answers in your work), Buddy( as a friend for advice) then Boss (ask a teacher if really stuck). Student then worked independently and fully engaged for the rest of lesson following the stratagy. 

-Student continued to use the 4 B’s throughout the day- showel a lot of resilience

Possible links- bahaviourisms/ humanism/ resilience?






















OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20     11am-12pm  Y5/6 Class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

-Topic- How we make the World a better place- Rosa Parks and Racism
-Indoors
-3rd lesson on topic
-Mixed ability





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


-Children seem a lot more tired and restless- lacking in energy and focus
-Lesson before lunch- probably hungry 
-Due to wet play- spent all day in the class room 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?










	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


-Purposes not shown to class
-Topic itself shows lots of links to 4 purposes 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

 
- all doing same main activity- extra work and extension tasks for thso who finsih quicker 
-Discussions in partners and use of questioning 









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

-Continuity of work
-Plenary at the end of lesson to see students progress- questioning
 









	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

- Please see Critical Incident Identification Record 3


















CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
-30/09/20   
-11am-12pm  
-Y5/6 Class

-Teacher- less patient now, a lot more strict on partner work
-Child Q- Lower ability, agressive tendencies, lonely 




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The teacher held a plenary before the students had a break. Asking questions to the class. Asked Child Q a question – they answered incorrectly so teacher went to another student.. Child Q becomes sulky and frustrated put their head on the desk. Teacher asks them to sit up. Teacher gives them another opportunity to answer a question they know the student will know.  


Possible links: Behaviourism? 



























OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20     2pm-3pm  Y5/6 Class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

-Topic- continued- art- designing a poster about racism and BLM
-Indoors- children spent all day in one classroom- feeling of frustration 






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

-Lesson having to be a lot more structured due to kids being more rowdy and frustrated







	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

-Topic contiued- strong links to 4 purposes – ethical people etc








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 



· Relating to real people- Rosa Parks- learning about the past- putting themselves in other peoples shoes 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


-More of a creative opportunity- encouragement given to all students 








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


-NA







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?



- Please see Critical Incident Identification Record 4



























CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
-30/09/20     
-2pm-3pm  
-Y5/6 Class

Child Y- Well behaved, quiet 
Child K- Louder, excitable 






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Teacher asked a guestion to the class- a number of children, including Child Y raised their hands – as per norm- following class rules. Child K shouted out the answers. Despite the being correct Teacher refused to acknowldge the answer and aske Child Y who followed the rules in putting their hands up.
 
Possible links- Behaviourism school of learning, behaviour techniques
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