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	Assignment Title: 
	Design and conduct a small- scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice. 
	Word count (or equivalent): 
	Equivalent to 4000 words 
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	Submission method: 
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.) 
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark. 
Penalties for late submission: Up to one week late, maximum mark of 40%. Over one week late, 0%. Only the Extenuating Circumstances Panel may approve a change to submission dates. 
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	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment. 













	Target 1
	Improve upon my criticality and use less descriptive writing. Focus on clearly arguing points both for and against before making judgements. 

	Target 2
	Within this assignment I should look to extend my range of reading to support my work and list all of my references alphabetically in the reference list for clear structure. 


What are the pupils and staff perceptions of Assessment for Learning?

Research Question – What impact do AFL methods linked to questioning have on classroom practice? 

This assignment will examine the effectiveness of a variety of research tools and assess their usefulness in personal practice and research. Assessment For Learning (AFL) methods linked to questioning and the impact on classroom practice will be evaluated through the collection of data. The impact of this on researchers and learners in school will also be analysed. The rationale behind writing this assignment is based on establishing how methods of Assessment for Learning linked to questioning can influence pupil learning in the classroom. It will also examine how pupils, along with class teachers and support staff, use questioning in an influential way to impact upon learning. Undertaking this study is extremely important as it provides opportunities to assess the usefulness of questioning in classroom practice with ‘questioning being one of the most common methods of checking learner understanding’ (Learning and Skills Development Agency, 2005, p.10). 

This assignment will closely examine research methods that form the basis for discussion around the significance of research in improving professional practice both for researchers and in schools. Unsurprisingly, there has been much discussion regarding this and the idea that schools should ‘influence their practice by examining the potential benefits of research-based skills and knowledge for improving school performance and student outcomes’ (RSA, 2014). Given this, the use of questionnaires, interviews and observations with both groups and a full class of pupils is a means of evaluating the importance of research in practice. However, their main importance will be to effectively analyse AFL methods linked to questioning and how they impact upon classroom practice. Using these three methods will allow for a range of different viewpoints to be gathered and to assess how questioning is used from a pupil perspective.  

Assessment for Learning (AFL) provides a stimulus around classroom practice in schools as it sets up learning for pupils and provides all stakeholders with information on the aims of the pupil and the learning that is expected to take place. Moreover, AFL is important in the setting of targets which allow pupils to build on their learning and make future improvement. It is a two-way process involving the cooperation from both the learner and teacher. 

One method of AFL that is commonly used throughout learning is questioning. This method is used in all aspects of classroom practice and if undertaken effectively, can significantly improve the learning of pupils. Furthermore, questioning is used by both pupils and teachers throughout every aspect of the school day, but most significantly during lesson time, transitions and at school assembly. Evidently, the type of questioning is different for learners and teachers. Pupils will more often ask questions regarding their learning whereas teachers will question pupils on their understanding of the work they are undertaking. Questioning is undoubtedly vital within the overall classroom setting and to every learner individually which suggests that it will always be ‘an integral part of classroom life and a teachers’ pedagogical repertoire is measured by using effective questioning’ (Impact-Chartered College of Teaching, 2017). Research would suggest that questioning is an ‘active part of learning and pupils will always be enquiring about their work’ (Welsh Government, 2018). 

Whilst this statement supports the importance of questioning and its prevalence within schools’ classroom practice, there are however a variety of different viewpoints regarding the use of questioning within schools which include several positive and negative perspectives around the use of questioning as an AFL method within the classroom. From a positive stance, questioning can bring many advantageous aspects to the learning undertaken within the classroom. From the teachers’ perspective, having the opportunity to engage pupils’ learning through questioning learners can be particularly beneficial. Through effective questioning teachers can not only enhance learner’s knowledge in the teaching of specific lessons but it can also provide key guidance in the teaching of basic life skills to pupils. The development of adequate questioning skills stems from the teacher and relies upon how effectively they promote good questioning as a method of AFL. 
Similarly, questioning as an area of AFL takes up a substantial part of learning for pupils in school as it provides them with opportunities to improve, develop and check their progress and personal classroom practice. 

Teachers can give meaningful and challenging work for children according to where they are at and can then identify this by looking at how pupils develop through social interaction; questioning is a big part of this to show their understanding of collaborative learning and discussion based work (Vygotsky, 1962).

For pupils, it is significant to their development, not only for their learning but also in their progression of life skills and building confidence to ask questions which will make a difference to the way they interact within school and at home. Unsurprisingly, questioning generally brings advantages to both teachers and pupils such as the ‘development of expression for pupils in the classroom’ (Preserve Articles, No Date) and administers an opportunity for teachers to ‘check and analyse pupils’ understanding of work’ (Hub, 2018). 

There are however alternative viewpoints in relation to the usefulness of questioning, which may outweigh some of the positive aspects linked to the use of this AFL method, such as the ‘embracing nature of some questions for timid students aswell as the time-consuming aspect of questioning in class’ (Preserve Articles, No Date). Certain teachers may find the skill of questioning as an AFL method much easier to adopt than others and there is a case to suggest that there is ‘a lot of skill involved in using questioning properly’ (Preserve Articles, No Date). 
The research conducted in this assignment will focus on an in-depth use of questioning using three different research tools. The content of this assignment will provide information which can be discussed to show differentiated opinions and viewpoints from pupils on questioning as an AFL method. Previous research carried out on questioning in the classroom shows the importance of ‘the timing of questions and pupils responses to questions’ (Hub, 2018). The research gathered within this assignment will hopefully provide a similar result, establishing which aspects of questioning require improvement and where it can be developed to provide a noticeable difference on the pupils’ learning. 

The type of questioning by specific pupils can be linked to their knowledge level of the subject being studied and can be visibly evident in the classroom. Pupils who work at a higher level in class will ask questions which demonstrate their intelligence and cognitive level of thinking. It is believed that there are different levels of questioning and in Blooms Taxonomy (1956) it explains that ‘lower-gauge questions focus on recalling basic concepts whereas higher-gauge questions look at producing new work and justifying decisions’ (Vanderbilt University, No Date). The effectiveness of a pupils’ questioning skills can have a substantial bearing on their overall learning. Children will improve their understanding of work, apply, analyse and evaluate their learning in a much better way through effective and structured questioning and by engaging positively with the questions asked to them.

In this assignment, a variety of methods will be used to answer the research question. Questionnaires, interviews and observations will provide a varied contrast in viewpoints and ensure there is discussion that supports the positives and negatives related to each of the selected research tools. By critically analysing each method, it will be clear to see why the research has been undertaken and which tool provides the researcher with the most effective opportunities to gather valuable and in-depth findings.
 
Questionnaires are a method of research which allow a researcher to gather both qualitative and quantitative data. By having the opportunity to gather both types of data, it can enable the researcher to construct tables and graphs to display findings linked to quantitative data, especially through analysing and reviewing closed questions from the questionnaire. Qualitative data will come from open questions which will have provided the interviewees with the ability to share opinions and provide further information in support of their answers. This can assist the researcher in gathering a range of different viewpoints from the interviewees. The use of questionnaires as a method of research, particularly in schools, can be an effective tool as pupils’ responses will ‘not be influenced by interviewer bias and they will be able to make in-depth personal opinions’ (Your Article Library, No Date). However, using questionnaires as a method of research in schools may be difficult due to the ‘unreliability coming from misinterpreted readings of questions by pupils and a possible lack of information from pupils caused by feeling uncomfortable with answering questions’ (Your Article Library, No Date). 
Carrying out questionnaires can be an effective means of measuring behaviour, attitude and preferences. The structure of the questions asked is important, the use of both open and closed questions allows for an element of flexibility. Questionnaires allow the interviewee time to consider their answer and they are relatively easy to analyse. However, they do not offer the ability to probe responses. 

Interviews with pupils is another method which can be utilised to enable the researcher to gather qualitative data. Interviews provide an opportunity to obtain personal opinions and experiences from interviewees. This enables the researcher to gather information from pupils in relation to their personal experiences and in group interview settings the views of their peers in collaboration. This method, may be slightly time-consuming and some pupils may be reluctant to provide in-depth information. However, this method can provide effective insight into other aspects which a questionnaire could not capture such as the body language, expressions and response rate of pupils. The overall benefit of an interview as a method of research in schools is that the interviewer ‘can keep interviewees focused by asking questions and control the layout of the interview’ (Snap Surveys, 2014) but on the other hand, interviews are not as effective due to the ‘reluctance of interviewees to answer some questions, as they only prepare themselves to answer questions they know about’ (Sciedu Press, 2014, p.43).

In the interviewing process, the most effective interviewing method for this research task would be a semi-structured interview. By using this method of interviewing it allows the researcher to ask their own set of questions but also provides leniency for those taking part to expand upon their answers and counter opinions of others taking part. However, there are challenges to the usefulness of a semi-structured interview with possible problems including the ‘validity of this interview method due to possible leading questions set by the researcher coming from preconceived ideas about the topic of discussion’ (Academia, 2010, p.2). This demonstrates how semi-structured interviews are both a successful and challenging method of research for the interviewees and researcher.

The third and final research tool utilised in the gathering of information is an observation of the whole class in a lesson setting. This will allow for close observation of individual pupil and teacher actions and interaction with each other. It will also provide the researcher with an opportunity to compile notes which can be analysed and enable the reflection on the effectiveness of the questioning used by pupils throughout all aspects of their learning within a full lesson. Observations can offer an opportunity to assess how pupils questioning and attitudes to learning differ during their introduction, main activities and plenary whilst also gaining an insight into their reactions to teacher questioning and those questions presented by peers. An observation provides a substantial benefit to both the researcher and pupils involved as it ‘mitigates against the children feeling under pressure to answer questions as pupils may feel pressured to answer questions in an interview or questionnaire’ (Researching Primary Education, 2016, p.5). Moreover, by undertaking this method of research it can provide significant advantages for the teacher of a class as they can ‘identify exactly where children interact and think logically about questions and predict their future steps for work’ (Early Years Educator, 2018). On the other hand, the use of observations may carry some limitations in that ‘the observer may have their own ideas of right and wrong and different preconceptions regarding an event which affects the research’ (Your Article Library, No Date).  

To enable this research to be effective, groups of children will be selected to take part in the chosen research methods. In the samples of pupils chosen, there will be 14 pupils undertaking the questionnaire and 10 pupils will be taking part in the interview element. The observation will be carried out in a whole class setting during a full lesson. 

However, this study in its entirety may carry limitations in respect to its exposure to a group of young children. The reluctance of pupils to take part and provide sensitive information to particular questions may be an area to consider when conducting any future research involving questionnaires and interviews. There is a need to ensure that they do not expose personal information of pupils. This can also be linked to the ethical issues of research and the importance of being an ethical practitioner. Another limitation of this study could be that in the questionnaire research process, pupils from higher ability groups in a year 3 / 4 class were chosen to participate due to their ability to interact with the questionnaire independently. In future, it may be more effective to include children with lower ability in future research as it will improve the reliability of findings and represent the full class through a variety of different viewpoints on questioning. Whilst undertaking research it is extremely important to consider the needs of all participants throughout the study. (See Appendix 1 and 2). Needs of the participants may include their ‘wish to withdraw at any point, following their informed consent to be participants in the study at the beginning, they must always have options to withdraw’ (BERA, 2018, p.9). Also, it is important to consider the anonymity of those taking part in research and continuously reinforce the idea that as a skilled and ethical researcher, pupils taking part in the research study will be accorded of their ‘rights to confidentiality and anonymity’ (BERA, 2018, p.21) hence the questionnaires hiding any names of pupils along with interviews carried out without the use of names. 

Prior to undertaking the research, it could have been predicted that there was likely to be a variety and contrast in viewpoints from learners in school, on the methodology of questioning as an element of Assessment for Learning and its effectiveness for classroom practice. The evaluation of the findings from the research show that there are many pupils who see the positive use of questioning on their learning, both from a pupil and teacher questioning perspective. However, the research showed that some pupils showed sceptical feelings towards the use of questioning as an element of Assessment For Learning and seemed uncertain as to how they felt about this methodology, with some displaying feelings that the use of questions in class was of little benefit to their learning.
 
Both qualitative and quantitative forms of data were gathered during the research process through the utilisation of the three methods stated above. The first research tool that was used in the study was a class observation that entailed a 50-minute lesson observation where notes were taken concerning the children’s’ contributions within each part of the lesson. Although the focus was the questioning of pupils, a table within the observation form was also used to show how their classroom practice is linked to questioning and how often pupils engage with questioning in each stage of a lesson (See Appendix 3). 

On examination of the observational notes, it is clear to see the researcher identified areas to support the use of questioning and its drawbacks within classroom practice. The notes state that some pupils asked a number of questions whilst others were reluctant to participate. This can be linked to the work of Preserve Articles (No Date) when they spoke about the skilful nature of questioning and how it can be used effectively by teachers in class to involve pupils. An argument can be made that a teacher’s ability to ask questions that engage pupils and involve all pupils in some way is the best way to use questioning as an AFL method. However, the confidence and understanding of some pupils may prevent this from being successful. Therefore, it would be beneficial to provide additional support for pupils when asking and responding to questions, as stated in the observational notes. 

The interviews used as a research tool provided vast amounts of qualitative data which when analysed provided an insight into the pupils’ views on the impact the use of questioning has on classroom practice. Interviews were undertaken with two groups of 5 children (See Appendix 4) to establish their opinions on the use of questioning and whether they found it beneficial to ask questions and have opportunities to use questioning to improve their learning. The responses of the children (See Appendix 4) showed a positive attitude that indicated to the researcher that having effective communication with teachers in class through questioning as an AFL method is key to good and enjoyable learning. Many of the pupils displayed positive body language when interviewed. This provided the researcher with evidence to demonstrate that the pupils concerned had reacted positively to the use of questioning, with two of the interviewees stating that asking questions allowed for them to “improve” and “gain clues”. Furthermore, another two of the interviewees were asked when they were most likely to ask questions. Both replied with the same answer stating that they were more likely to ask questions when undertaking Numeracy work (See Appendix 4). The responses and the subsequent analysis of the data provides the teachers with opportunities to identify where pupils must improve and consequently enhance their classroom practice by using questioning as a stimulus for this. This can be closely linked to Hub (2018) who mentioned how teachers checking and analysing pupils work through questioning was vital for their improvement in school.
 
Through the use of questionnaires, a range of both qualitative and quantitative data was obtained which was analysed and interpreted in text form with the numeric findings presented in a chart. The questionnaire was undertaken with groups of higher ability children as they were deemed to have a greater ability to read and understand the questions asked. Using a group of 14 pupils in the questionnaire research tool allowed for a range of viewpoints to be gathered. Furthermore, by obtaining these opinions it allowed the researcher to collate data effectively and establish pupils’ overall opinions on questioning and its use in class. The use of a questionnaire is more beneficial when collecting quantitative data as many questions will be closed, providing an opportunity for a chart or graph to be easily constructed. 

The results of the questionnaires demonstrate that pupils clearly portray a positive attitude towards questioning, although many are unaware of its importance. The results from some of the questions highlighted children’s feelings towards questioning in class. The children were questioned on how often they asked questions (See Appendix 5), the results of which. indicated that some pupils expressed that they never asked questions whilst the same number said they always asked questions regarding their work. The most common answer was ‘not much’ as pupils may see themselves as independent learners or struggle to find confidence to ask questions. 

The impact of questioning as an AFL method on classroom practice is judged by how well questioning is used and what it is used for. Within the questionnaire pupils answered a question regarding what they ask questions about (See Appendix 5). The responses gathered a variety of opinions with pupils stating that they asked questions “in subjects”, asked questions related to “what they must do” and general questions such as when they are “asking for something”. The variety of viewpoints shows the importance of questioning and how often it is used. However, it is how pupils’ questions are acted upon and developed by teachers that impacts their learning and classroom practice. By extension, this idea that pupils ask a variety of questions is supported by Welsh Government (2018) who said that a big part of learning for pupils was ‘enquiry’ and ‘continuously looking to improve on their work’. 

The findings presented in this research are significantly important in identifying steps for development in classroom practice for pupils. By analysing questioning effectively, it can allow for clear understanding of where pupils are in their progress through learning which is supported by Vanderbilt University (No Date) who look at the higher and lower gauge questioning and how it is linked to Blooms Taxonomy. 

In conclusion, when setting out this study the main aims for the researcher were to establish the impact of questioning as an AFL method on classroom practice for children by examining methods of AFL linked to questioning such as ‘Lollipop Sticks’ and “Dojo Randomiser’. Similarly, analysis of pupil engagement with questioning and the overall impact of learning was a key aim for the researcher when beginning this research. This study consisted of three different research methods, that established results which could be analysed and evaluated for appropriate conclusions to be made. 

Within the research the general opinion of pupils who undertook some questionnaires and interviews was that questioning impacted their learning positively and having the opportunity to ask questions about unfamiliar work or uncertainties in school was beneficial to learning. By extension, during observations the impact of questioning on pupil learning was evident as the majority of questions asked by pupils had relevance to their understanding of work. 

Furthermore, most pupils hold a positive attitude towards learning and contribute through their discussion as ‘children are often curious of the world around them’ (Emilia, 1945), which links to the importance of being inquisitive and asking questions.  Specific methods of AFL such as ‘Lollipop Sticks and Dojo Randomiser’ gathered mixed views from pupils during the interview stage (See Appendix 4) but did not alter their positive attitude towards learning, with some pupils favouring other methods of AFL linked to questioning in the classroom.
 
For this study to be effective, the researcher needed to have the necessary skills to undertake effective classroom research and the ability to discuss the findings appropriately. Through the critical analysis of data during discussions clear judgements from this analysis, demonstrates the ability to make reasonable and informed conclusions along with effective suggestions for future improvement.
 
In the future, through subsequent evaluation of the study undertaken, the researcher must look to develop their personal practice by evaluating areas requiring improvement. For example, the ability to include all pupils in research activities to ensure that findings are more reliable and representative of the whole class. In addition, it could be more beneficial if a larger sample was used which could assist with the reliability of the research in the study.
For example, carrying out the same research in different age group classes within the school to gain wider perspectives on questioning as an AFL method and its impact on classroom practice. 
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