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"Art is the most effective mode of communication that exist.” 
(Dewey, 1934)
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[bookmark: _Toc33218659]ABSTRACT
This text will critique the proposed course of study and draw upon relevant links between the teaching, learning and assessment strategies. A range of teaching strategies are incorporated into the teaching and interchange  between a pedagogical and andragogical style of delivery. The ten week schedule is envisaged to encompass both theoretical and practical learning, thinking and making. Formal theory is delivered on a weekly basis to students over two hour periods. Teaching strategies that are outlined within them are lecture, guided and controlled discussion all of which is underpinned with critical thinking. The practical elements are also presented on a two hour weekly basis. Strategies here also involve controlled, guided and group discussion. Additionally, there is an emphasis on group activities, demonstration, further independent study, homework and tutorials. Embedded within the module design are aspects of mentoring, a gallery visit and an artist talk. As a result, students are exposed to various learning strategies. Some of which include; direct instruction, interactive instruction, indirect instruction, individual study and experiential learning. Subsequently this is supported by formative and summative assessment. It must also be stressed that the range of learning theories namely, behaviourism, humanism, constructivism and cognitivism can be applied to the prospective scheme of work.
[bookmark: _Toc33218660]
INTRODUCTION 
This paper will outline the teaching strategies included within the course design. It will attempt to consider their potential advantages and disadvantages. Each is linked with a breakdown of their association to the learning and assessment strategies. Finally, underpinning each strategy are connections with pertinent learning theories.



[bookmark: _Toc33218661]DISCUSSION
Epitomising the Socratic method (Grondin, 2018) is the guided discussion strategy of carefully planned and structured questioning. The indirect feel of this aims to allow students to draw from their own “knowledge  that they have implicitly but which they may have not articulated, crystalized or related to a wider theoretical perspective.”(Jarvis, 2010, p.150) An effective way of imposing this can be through drawing on a student’s experience. When adopting this approach in group discussions vigilance and direction is important. The lecturer should “follow the students lead and redirect questions” to keep the discussion in line with the objectives. Although seemingly simplistic this strategy requires a great amount of confidence, knowledge and preparation. (Jarvis, 2010, p.150)
               Comparatively, controlled discussion is relatively didactic and appropriate to theoretical art lectures. The teacher initially sets the theme and begins to discuss it. In terms of the course this could involve presenting the students with an image of an artwork. Following this, the learners are encouraged to contribute to the process and share information in order to “help boost critical thinking.”(Bowen et al, 2014) All the while the teacher is the centre of the discussion and comments are directed to them. Although a useful tactic in art analysis a hinderance may be a “tendency for only the dominant or the confident to interject.”(Jarvis, 2010, p.150) Consequently, the learning needs for quieter members of the group run the risk of being bypassed. Perhaps one way to overcome this could be a consideration of the classrooms seating arrangements, a circular layout may be more suitable for inclusivity. (Davenport, 2018)
               Similarly the lecture discussion can be cross referenced with the previous method. A slight differentiation is that the teacher opts for “a larger initial input rather than merely focusing on the topic to be discussed.”(Jarvis, 2010, p.151) This direct instruction can be particularly useful in discussing topics of a controversial, provocative or sensitive nature. Often times artworks and their context can share much of these qualities. 
               The maxim “‘if you don’t know a subject well, lecture it” (Jarvis, 2010, p.152) thus could be contested. In summary, all forms of discussion in reality require meticulous planning. A teacher should be prepared to endure silences, in particular during the beginning of a discussion. Confidence is key in refraining from too early intervention in prompting discussion. It is also necessary to be mindful of “injuring self-esteem.”(Jarvis, 2010, p.150) Therefore, good social skills are as “important to the teaching and learning process as are knowledge and teaching techniques.” (Jarvis, 2010, p.151) 

[bookmark: _Toc33218662]DEMONSTRATION
In a skills based creative environment demonstration needs to be carefully implemented. There is “possible danger in this approach if teachers present themselves as perfect role models” (Jarvis, 2010, p.149) Instead, a teacher should explain that their skill has developed with experience and students learn this through practice. During the practical activities aspects of this type of indirect instruction aims to aid students cognitive learning. (Piaget, Erikson, 1936)
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MENTORING
Good mentoring of adults according to Daloz involves support, challenge and providing a vision. (Daloz, 1986, p.215-235) In education, facilitated mentoring is called for. This approach could prove very beneficial and comforting for the level four learners on this course. In terms of the module the discussion and tutorial strategies have the potential to indirectly inspire students reflection in improving their practice.

[bookmark: _Toc33218664]TUTORIAL
According to Davies there are three types of tutorial “supervision, group and practical.” (Davies, 1971, p.167-168) Tutorials can often prove challenging for the tutor, the unknown territory of providing advice has the potential of not succeeding. In some cases the student adopts the role of child (Berne, 1968) in the hope of being told what to do. Instead, in terms of fine art a sense of ambiguity in one-to-one tutorials can be a useful technique to encourage students in constructing their own ideas. (Shreeve, 2010, p.13) Tutorials based within a practical studio environment can “engage students with the language and concepts of the material and performance aspects of creative work.” (Shreeve, 2010, p.23)  Interactive tutorials with the work in situ allows focus on students process. It is said that the dialogue of tutorials can “develop an increased understanding of where the work and student sits within the wider social practice.” (Shreeve, 2010, p.18) It is evident that these exchanges  are fundamental to the development of art students and experiential learning. 

[bookmark: _Toc33218665]INDEPENDENT STUDY 
[bookmark: _Toc33218666]Homework and self-directed learning 
Independent study is built into this module in the hope that learners will endeavour into a personal creative development of their subject matter. As a result, students are expected to “experiment and explore, producing diverse responses to projects, not right answers.” (Shreeve, 2010, p.10) A possible downside to this strategy is that some students struggle to negotiate and adapt to the ambiguity of self-directed learning. In response to the modules brief students are automatically participants of constructivist theory (Dewey, Vygotsky, Bruner Lave and Wegner, 1991) through time management, discovering resources as well as generating and articulating ideas. The teacher adopts the role of “facilitator or co-researcher”(Shreeve, 2010, p.12) in supporting the discovery process of each individual. Engaging in developing ideas through sketchbooks, drawing, process and reflection means that learning in this way has a “visible and social dimension.” (Shreeve, 2010, p.11) Here the holistic notions of humanism(Maslow and Rogers, 1959) are present. Through “recognition of the whole person’s involvement in learning; it is not simply a matter of cerebral activity, but a bodily learning that involves the emotions and senses.” (Shreeve, 2010, p.3)This could prove difficult as teachers will need to trust in students ideas with no preconceptions.  
[bookmark: _Toc33218667]VISIT 
[bookmark: _Toc33218668]artist talk and gallery visit 
The inclusion of an external gallery visit and artist talk seeks to “provide a learning experience.” (Jarvis, 2010, p.168) This can be seen as an “episodic experience” (Jarvis, p.168) to provide primary experiences and a sense of reality. This form of experiential learning(Kolb, 1984) in turn supports the secondary experiences of the teaching environment. The hope in incorporating this method with students at the beginning of their studies is to facilitate integration. However, potential disadvantages are the planning demands, costings and sometimes precludes learners. More importantly, it runs the risk of becoming a leisurely trip for students making it difficult for the teacher to reinforce the learning opportunities they present. 

[bookmark: _Toc33218669]GROUP WORK
[bookmark: _Toc33218670]group discussion and group activities 
Providing groups of students with activities and discussions strives to “enhance human relations and self-awareness, and create a willingness to consider new ideas.” (Jarvis, 2010, p.159) Subsequently, students are encouraged to take responsibility for their learning. If successful this can facilitate the sharing of ideas, teamwork and help students build self-confidence. However, it is reliant on participants actively articulating ideas and listening to one another. If the cohort does not function smoothly goals may not be achieved. Dominant participants may take control resulting in the remainder becoming passive learners. (Jarvis, 2010, p.160)
[bookmark: _Toc33218671]ASSESSMENT
[bookmark: _Toc33218672]formative assessment, summative assessment
The materiality of fine art education and this module has its positives. The studio environment and practical elements give insight into processes, ideas and making. Dialogue within group activities, discussions, tutorials and questioning inform the formative assessment. The immediacy of discourse in analysing practical elements as opposed to an essay for example can be an effective way of assessing learners. With constructivist theory in mind, it has potential to meaningfully connect with students and inform their learning and development prior to the modules final submission. 
The culminative submission of the module includes summative assessment and provides students with “developmental feedback.” (Shreeve, 2010, p.18) in the continuation of their studies. 
[bookmark: _Toc33218673]CONCLUSION
To summarise, it can be seen that a variety of discussion based strategies inform the majority of the course design. In this way there is a conscious aim to modernise aspects of the traditional domineering behaviourist(Skinner, Pavlov and Watson) lecture style. Students are not expected to retain and recite knowledge but  gain a general understanding of the fine art canon and situate themselves in the context of today. The making, doing and situated peripheral participation (Lave and Wenger, 1991) of the experiential learning experiences are essential to this design. Experiencing art through theoretical and practical teaching is proven to develop students empathy and tolerance. (Greene et al, 2014) Studies of creative education also support the practical elements of this modules. Findings were that art production can actually change the wiring of our brains, helping students wellbeing and stress management. (Bolwerk, 2014) This paper draws upon numerous crossovers of strategies and their connection to learning and assessment. Consideration of the learning environment is equally important and should have pertinence in the design and delivery of the course, , in particular for creative learners. It can be stressed that summative assessment should be implemented with due care. A reason being is due to the dialogic nature of formative assessment teachers need to ensure they do not hinder students’ self-esteem and confidence with the final summative assessment. There needs to be continuity in the assessment, after all art is a holistic process. 
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