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Target What have I done in this assignment

Target 
1

At times It would benefit the writer to 
synthesise appropriate research to support the 
discussion.  

I carried out wider reading and ensured 
to include appropriate research to 
support the discussion.

Target 
2

A greater range of proposed recommendations 
for classroom practice would benefit.

I tried to include more 
recommendations appropriate to the 
content provided.

Target 
3

There were sections that were wordy and a 
more concise writing style in some of the 
sentence structure would benefit. 

I tried to improve my academic tone by 
being precise and accurate in 
sentences.

Link to OneNote:
https://uowtsd-my.sharepoint.com/:o:/g/personal/1900123
_student_uwtsd_ac_uk/EoPnxdcPGIZOiuEs06CdzmgBWNFnifp1SnU72mZ66lSmjg?e=cB9DY0 
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Within my reflective journal, my 
class teacher displayed 
feedback when observing. It 
shows that within these lessons 
questioning techniques were 
implemented in order to assess 
understanding. 

Questioning techniques are implemented into planning to ensure that it is carried out. Turn and talk is the name that is give n by the school for 
Think Pair Share. Children are given a topic or focus question and the children are given time to think about the topic, then turn to each other 
and discuss. Children are then chosen to feedback by either cold calling or waiting for more hands. Cold calling is a Teach L ike a Champion 
(Lemov, 2014) technique that involves asking children for feedback who haven't put their hand up. This helps to assess childr en engagement 
and listening skills as you tell the children beforehand that you will be cold calling. Therefore they are aware and prepared to be questioned as 
well as it potentially acting as a warning to pay attention. The 'Hands Up, More Hands' technique is used to allow children t o have more time to 
think about the question and encourage them to put their hands up and just 'have a go'.

Use of Questioning in Year 4

Good teaching and learning means employing assessment 
for learning principles.
Tuesday, December 10, 2019 9:07 AM
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In year 4, at the end of every math lesson, children have a chance to self -mark. The answers to the questions are displayed 
on the interactive white board, they are discussed to acknowledge any misconceptions and children self -mark and self-
correct with a purple pen. Children also occasionally self -mark in other AoLE's but this is fundamental to every math 
lesson. When marking in other AoLE's children use a SIAT checklist to improve their work. They amend their work with a 
purple pen and mark it against the SIAT criteria provided.

Peer and Self Assessment in Year 4

Good teaching and learning means employing assessment 
for learning principles.
Monday, December 9, 2019 10:02 AM
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Children are given allocated time to 
review feedback from teacher 

marking at the beginning of following 
lessons. Children are able to clearly 

see where they are within their 
learning and what they need to do in 

order to improve their work. 
Children correct their work using 

purple pen to show the clear 
progression.

At the end of every lesson, each book has to be marked and a LEIP form has to completed to 
show the findings, who worked well and any common misconceptions. This allows teachers to 

assess where the learners are and what steps need to be taken for the following lessons.  
Children are given either an A or an I depending on their level of understanding. An I is given if a 

child needs to review, improve or complete their work. A is an extension question given as 
feedback if child completed work correctly. Children are given time to extend their work at the 

beginning of the following lesson. The extension question is displayed on the interactive 
whiteboard but only an A is written in the pupil's book. 

Quality Feedback in Year 4

Good teaching and learning means employing assessment 
for learning principles.
Monday, December 9, 2019 2:36 PM
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R.E lesson – write own guidelines to life based on the knowledge about the Qur'an

Following the introduction and teaching of the Qur'an, children were asked to apply the knowledge they have about the Qur'an and the Bible to create their own guidelines to life. 
Children discussed the structure of writing that would be appropriate for guidelines and decided as a class that a list would be suitable and showed understanding of why a list 
would be important. The children decided that a list would be important as it would be a set of rules and compared them to the Ten Commandments in the Christian Bible. This links 
to one of the strands within the Year 4 Literacy component of the Literacy and Numeracy Framework which consists of understanding and using different structures within writing.

Good teaching and learning regularly reinforces Cross 
Curriculum Responsibilities, including literacy, numeracy 
and digital competence, and provides opportunities to 
practice them.
Thursday, December 12, 2019 6:35 PM
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Once a child as completed their directed task within a maths lesson, they are instructed to use their 
'Maths Journal' to explain the process in which they used to solve the maths problem or question. The 
children are able to explain their process in any way they wish, whether it be, descriptions, examples or 
diagrams. This links to the organising ideas and information element within the Year 4 Literacy 
component of the Literacy and Numeracy Framework.

Good teaching and learning regularly reinforces Cross 
Curriculum Responsibilities, including literacy, numeracy 
and digital competence, and provides opportunities to 
practice them.
Thursday, December 12, 2019 6:35 PM
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Within this particular context lesson about the human 
body, children were asked to use their knowledge about 
the nervous system to create a fact file. The children were 
encouraged to use both text and images provide a wider 
range of features to complete the fact file. This also links to 
the organising element of the writing strand in the Literacy 
and Numeracy Framework. 
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Context Lesson – to create an informational paragraph

R.E Lesson – to research key information and create a poster 

These two pieces of work display the use of Digital Competence within a context lesson and an R.E lesson in a Year 4 classroom. Within the context lesson 
the children used computers to create an informational paragraph sharing facts about a chosen animal in a specific animal group. Children were able to 
import images, change the font and make a piece of work presentable using technology. This fits into the creating element of the producing strand within 
the DCF 2008 that links specifically for Year 4. 

The aim of the R.E lesson was to use an internet search engine to research information about a 
significant person who followed the Christian faith. Prompts were displayed on the interactive white 
board providing children with key questions that they need to research. They were then able to create 
an information poster using computer software, inserting textboxes, images and modifying the 
background to make it presentable. This not only links to the creating element of the producing strand 
but also the planning, sourcing and searching element.

Good teaching and learning regularly reinforces Cross 
Curriculum Responsibilities, including literacy, numeracy 
and digital competence, and provides opportunities to 
practice them.
Thursday, December 12, 2019 6:34 PM
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During a context lesson in a Year 4 classroom, the aim 
was to recall knowledge previously learned about the 
human body. To start the lesson, the children had a 
discussion recapping facts about the skeletal system 
and the human body. The lesson consisted on building 
on the knowledge learned about the skeletal system by 
discovering facts about different types of bones in the 
body. The children then created a sketch note to use as 
a piece of work to recall knowledge at a later date. The 
sketchnote was created using all of the previous 
knowledge learned and the enhanced knowledge they 
learned about the skeletal system in more detail during 
that lesson

Good teaching and learning sets tasks and selects 
resources that build on previous knowledge and 
experience and engage interest.
Sunday, December 15, 2019 5:54 PM
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The children throughout the school continuously complete work relating to the UNCRC as they are a Unicef Rights Respecting School. This means that 
children are aware of their rights according to the UNCRC and they are scattered around the school on plaques, display boards and they have parliament 
groups within the school that allow children to use their pupil voice to make changes within the school. 

Building on the children's prior knowledge about the Rights of the Child, the children had an opportunity to work collaboratively to create their 
own Dream School. They had to consider which rights would be appropriate for school and how they could be achieved within a school setting, 
Therefore the children designed various features within a school in order to meet specific rights that relate to education. They were able to do this 
as they had such a solid foundation of prior knowledge regarding Rights of the Child and they applied this knowledge to the task. 

Good teaching and learning sets tasks and selects 
resources that build on previous knowledge and 
experience and engage interest.
Sunday, December 15, 2019 5:54 PM
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Through the scheme of Singapore Maths, children were previously learning how to add and subtract using the column 
method. This continued for a couple of lessons to establish the understanding of the method on a deeper level. Once the 
children were ready to extend their knowledge, the children used their prior knowledge to solve word problems. The 
children were encouraged to extend their knowledge by applying their understanding of the column method and combining 
it with a concrete resource using the bar model.

Good teaching and learning sets tasks and selects 
resources that build on previous knowledge and 
experience and engage interest.
Sunday, December 15, 2019 5:54 PM
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The following essay will consist of a critical reflection which displays the progression and 
implementation of my own planning, regarding three of the pedagogical principles derived 
from Successful Futures (Professor Graham Donaldson 2015). The three principles will 
address the implementation of Assessment for Learning, cross-curriculum responsibilities 
and the ability to build on prior knowledge which is demonstrated within the evidence 
provided. The critical reflection will not only evaluate my implementation but discover links 
with literature and identify further recommendations that can develop my professional 
practice. The evidence provided was collected throughout my Professional Teaching 
Experience (PTE) part 1 within a year 4 class in a one form entry Catholic primary school in 
the Vale of Glamorgan. For the purpose of this essay, the school will be addressed as 
School X in order to ensure anonymity. School X has adopted many Teach Like a Champion 
2.0 techniques which allowed them to construct their own approach to learning. (Lemov, 
2015). It follows a knowledge rich curriculum and activating prior knowledge which is 
believed to deliver enhanced learning and retaining knowledge on a deeper level. This is 
accomplished by recapping learning in order to transfer knowledge into long term memory 
(Willingham, 2009). School X also sets high expectations for all students but differentiates 
through levels of scaffolding provided rather than planning various tasks according to 
children’s level of ability. The expectations of School X were implemented into my planning 
in order for children to receive a consistent approach to learning and will be displayed 
throughout the essay. 

In order to critically reflect on the implementation of the principles, it is essential to gain a 
wider understanding of teaching and learning from various perspectives. In regards to 
principle number 7 ‘good teaching and learning means employing assessment for 
learning principles’, there are many sources that agree with the importance of this. Black 
and Wiliam (2005) are significant to the application of Assessment for Learning (AfL) as they 
highlight the features of formative assessment throughout the review of ‘Inside the Black 
Box’. Formative assessment is ongoing rather than a final assessment and Black & Wiliam 
(2005) suggest that four specific strands should be considered for it to be effective. These 
consist of quality questioning, self and peer assessment, sharing success criteria and 
providing quality feedback. Hattie (2012) agrees that AfL is essential for identifying current 
level of learners, where they need to be and how they can reach it. By using formative 
assessment, it allows teachers to plan accordingly to children’s needs and create meaningful 
tasks. Payne & Scott (2017) state the importance of questioning within lessons to establish 
curiosity as well as assessing learning. Wiliam (2011), cited by Payne & Scott (2017) , 
believes that a range of questioning techniques ensure all children are catered for and make 
more progress when they are all involved in the questioning. For example, ensuring all 
children are ready with an answer and calling on random children, encourages children to 
stay engaged and raises self-esteem as they are aware that the teacher is not favouring the 
children who are confident to raise their hand. This approach, referred to as Cold Calling by 
Lemov (2015) and recommended by Allison & Tharby (2011), is displayed throughout the 
evidence during PTE 1. 

Petty (2014) states that questioning can be an opportunity for positive feedback which 
develops their self-esteem and therefore encourages them to feel confident to answer 
questions in the future. Quality feedback is also a form of formative assessment and can be 
applied in various ways, including verbal and written feedback. Brown (2005) believes that 
feedback is the foundation of both teaching and AfL. Without it, teachers wouldn’t recognise 
the progress of children’s learning and how to support them. She states that written 
feedback is crucial for children to recognise what they need to do to improve their learning 
by providing children with an opportunity to acknowledge teachers comments and amend 
their work. Allison & Tharby (2011) suggest that this provides a scaffold as it gives them 
guidance to use when improving their work. Verbal feedback can take place continuously 
throughout the lesson and can help with self-esteem if used effectively. Dweck (2007) states 
that praising children for their efforts and not just for good work can have a positive impact 
as they can feel valued and encouraged to work to their full potential. 

Critical Reflection
Monday, December 16, 2019 9:14 AM
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as they can feel valued and encouraged to work to their full potential. 

Verbal feedback can also be implemented through the use of self and peer marking. Self-
marking can be used to encourage ownership over their work, allow them to identify where 
they currently are and how to improve. By combining whole class feedback with self-
assessment, Allison & Tharby (2011) believe that children are able to establish a better 
understanding of how to improve. When children have the opportunity to self/peer mark 
while the teacher discusses errors, teachers are able to identify common misconceptions 
and can support future planning. Cited by Gardener (2012),  White & Frederiksen (1998) 
discovered peer marking had more of an impact on the learning environment as children 
were able to build a success criteria for their own work after identifying strengths and 
weaknesses in others work then comparing it to theirs.

Throughout PTE 1, I was able to implement opportunities for Assessment for Learning which 
can be identified within the evidence provided. In regards to questioning, I was encouraged 
to use Teach Like a Champion techniques created by Lemov (2015) which I observed during 
my first week in my Year 4 classroom. I applied questioning techniques from beginning to 
end of every lesson and is displayed throughout my planning. Cold calling (Lemov 2015) 
was used to ensure that all children were ready with an answer if they were chosen at 
random. I found this beneficial as it encouraged children to concentrate as they were aware 
they were expected to know the answer if they were chosen. This also sets high 
expectations and allows children to understand what the teacher expects from them 
(Willingham, 2009). Although a study carried out by Northeastern University (Antonios, 
2017) showed that Cold Calling made children feel vulnerable and could therefore hinder 
their learning, appropriate scaffolding proved to prevent this during PTE1. By choosing a 
child depending on the level of the question provided, children seemed pleased and 
motivated to answer another question when their answer was correct. 

Verbal and written feedback was greatly implemented throughout every lesson during PTE1 
and children were already familiar with it. Written feedback was used when marking 
children’s books at the end of the lesson. School X employs the use of a Lesson Evaluation 
and Improvement Plan (LEIP) in order for teachers to assess the children’s learning and 
identify any common misconceptions after reviewing children’s work. 

After completing a series of LEIP sheets, I found this beneficial as it displayed how I could 
improve my teaching as well as supporting or challenging the children. Following the 
evaluation, School X implements written feedback by writing an 'A' or an 'I' in each child’s 
book depending on the level of understanding shown. The ‘I’ is written in the books of those 
who need to improve their learning by possibly editing, correcting or completing work. The 
‘A’ is given to those who need to apply their learning in a different context in order to either 
consolidate what they have learned or to extend the skill.

During PTE1 within School X, children were given designated Self Improvement and 
Application Time (SIAT) to amend their work while considering the ‘A’ or ‘I’ they have 
received.  If a child receives an ‘I’, there will either be an instruction, question or a number 
adjacent to it, showing how they need to improve. As displayed in the evidence, every child 
is given a SIAT checklist which they then use to discover how they need to improve their 
work. If the child receives an ‘A’ however, it is displayed on the Interactive White Board 
(IWB) and children have to complete the task in the given time. SIAT time was provided at 
the beginning of every lesson in order for children to identify and value the process of 
learning and develop their independence and resilience (School X Marking Policy). I 
discovered that children can use the SIAT checklist as a tool for developing their own 
success criteria by reviewing the steps before they present their work. 

Self-marking also displayed clear benefits for both the children and myself. At the end of 
every Maths and Literacy lessons, children were provided with the correct answers which 
they marked with purple pen. This was especially useful as it allowed me to identify any 
common misconceptions and address them as a class. Children enjoyed the class 
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common misconceptions and address them as a class. Children enjoyed the class 
discussions as they were able to explain and support the reasons behind their answers. This 
also provided opportunities for verbal feedback when children discussed their answers as I 
was able to praise them for their confidence and effort (Dweck, 2007).

The second principle that I displayed throughout PTE 1 was number 9 ‘good teaching and 
learning regularly reinforces Cross-curriculum Responsibilities, including literacy, 
numeracy and digital competence, and provides opportunities to practise them’. As 
many sources agree, employing a cross curriculum approach to teaching ensures that 
children receive an enhanced level of learning by accessing more than one skill at a time.  
Donaldson (2015) states that there was already a lot of emphasis on implementing literacy 
and numeracy in all areas and that the new curriculum recognises the importance of 
including digital competence as an equal. Although children’s education is taught through 
subject specific topics, Plowden (1967) states that children’s learning is more fluid than this 
and does not fit into subjects. With this being said, in order to provide children with a holistic 
approach to learning, lessons need to be planned with the intention of combining more than 
one aspect of learning. Estyn (2016) promotes the importance by publishing the effective 
practice of schools across Wales, including the benefits of implementing cross-curriculum 
responsibilities. One particular school suggests the enriched curriculum has developed a 
continuity across areas of learning and showed an overall improvement in results at the end 
of key stage 2. 

Literacy and numeracy skills are essential to everyday aspects of not only a child’s life but 
when they progress into adulthood. Literacy is used throughout almost every subject but if it 
isn’t recognised then lessons cannot be planned accordingly to promote and develop 
specific literacy skills in other areas (Welsh Government, 2013). Goos, et al (2012) states 
that numeracy is also a fundamental skill for adult life and should be promoted in various 
contexts. Therefore, suggests that numeracy across the curriculum will cater children to deal 
with mathematical situations in the real world. With the use of technology continuously 
increasing, the need to be digitally competent is crucial. Ala-Mutka et al (2008) suggests that 
it shouldn’t be classed as a separate subject but should be combined with other teaching. 
This allows pupils to develop digital skills in various contexts and obtain a greater use of a 
wide range of multimedia. The Welsh Government Digital Competence Framework (DCF) 
guidance (2018) outlines the importance of embedding digital skills throughout the 
curriculum but places great emphasis on ensuring that it is separate to ICT. Although it has a 
great significance, it also states that the promotion of digital skills should not be forced into 
lessons but should happen organically with meaningful tasks. This should also be 
considered with the incorporation of both literacy and numeracy across the curriculum.

During PTE1, I discovered that School X followed a very structured, knowledge rich 
curriculum rather than skills based therefore, I initially felt that I may have some issues 
applying cross-curricular responsibilities. However, once I became more familiar with the 
planning and teaching, I recognised where I was able to incorporate wider skills and where I 
wasn’t. Unfortunately, there were no opportunities for me to promote numeracy skills other 
than in Maths lessons as the scheme of work did not allow me to. 

School X has over 30 personal Chromebooks for pupils use to enhance their digital 
competence and ICT skills. With the help of this resource, I was able to include the 
promotion of digital competence skills within an R.E lesson and a context lesson. The 
children had previously written a draft of an informational paragraph about an animal group 
and their next step was to publish a final piece. The children used the Chromebooks to 
produce their paragraph by adjusting the text, choosing a font and adding an appropriate 
image. I decided to approach the task this way as it links to the ‘creating’ strand of the DCF 
(2018) They were able to develop their word processing skills which, according to Hall et al 
(2018), is essential for life in the 21st century. Children were also provided with the 
opportunity to use Chromebooks in an R.E lesson when discussing the life of a significant 
man within the Christian faith. The children worked collaboratively to research, develop a 
plan and produce a poster about the specific person. Not only did this link to the ‘creating’ 
strand but it also corresponded with the ‘planning, sourcing and searching’ strand as the 
children used the search engine to discover their information (DCF, 2018).
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children used the search engine to discover their information (DCF, 2018).

I discovered that was able to promote the use of literacy skills throughout many lessons 
particularly in R.E. Within one particular lesson about the Qur’an, the children created their 
own list of their own guidelines for life. The LNF (2013) states the importance of employing 
different styles of writing in order to develop their writing skills. I introduced writing as a list 
as previously the children has used lists in maths or when answering questions, therefore, 
this displayed that lists can be used as a tool for literacy too. The LNF (2013) also states that 
children should develop their literacy skills by also using visual information. I was able to 
incorporate this into a Science and Technology lesson as well as throughout maths 
extension work by drawing diagrams for a fact file and showing how to solve a maths 
problem. They proved to be beneficial as it encouraged children to draw diagrams 
independently in other contexts and at home, therefore, promoting this particular literacy 
skill. 

Pedagogical principle number 5 ‘good teaching and learning sets tasks and selects 
resources that build on previous knowledge and experience and engage interest’ is 
the final principle displayed throughout my PTE1 evidence. As suggested by Willingham 
(2009), recapping on knowledge for consolidation results in deeper learning because it 
transfers from working memory (WM) to long term memory (LTM). In agreeance to this, 
Lemov (2015) states that memory recall embeds the learning and enhances the level of 
which it is remembered. There are many ways in which knowledge can be built on and 
according to Payne & Scott (2017) activating prior knowledge at the start of a lesson allows 
children to be reminded of previous learning. This is essentially providing background 
knowledge which acts as a foundation that the children can build on. Sullivan et al (2014) 
suggests that by building on knowledge, children are extending their learning and without 
prior and background knowledge, children are unable to be challenged as they may not have 
an initial understanding. Willingham (2009) suggests that in order for children to transfer WM 
to LTM, continued practice is essential and new information is more likely to be remembered 
if it has some relevance to previous learning. 

Throughout PTE1, building on and activating prior knowledge was fundamental to the 
school’s teaching ethos, therefore, this was easy to incorporate into my own planning. At the 
beginning of every lesson, children are asked questions about the previous lesson which 
gives them background knowledge and something to refer to before moving onto the next 
concept. As this is such a prominent feature within the school, I decided to allow the children 
to have ownership of their own memory recall. The children created a sketch note using all 
of the facts previously learned about bones in the human body. This would then be used for 
referring back to when producing a piece of writing or just when answering questions. 

School X is a UNCRC Rights Respecting School and the Rights of the Child are 
continuously discussed throughout the school, resulting in the children having an excellent 
understanding. With that being said, I decided to build on the children’s excellent level of 
knowledge by creating a lesson that incorporated rights. The children had to design their 
own dream school, including facilities that would help children meet a number of the UNCRC 
Rights. Although children were already aware of their rights verbally, this allowed children to 
display their understanding. 

Building on prior knowledge was continuous within maths lessons in order to enhance the 
children’s progression. As School X follow the Singapore Maths scheme (2019) building on 
each topic happens naturally, therefore I adapted my technique by incorporating concrete 
resources to consolidate understanding of a new concept. The children were learning how to 
solve word problems using 4 digit numbers, following previous lessons that consisted of 
subtracting 4 digit numbers using column addition. I told the children to use this method for 
support as well as introducing the bar method. I chose this way to build on prior knowledge 
as Singapore Maths (2019) states that concrete materials establish understanding as 
children are able to physically see the problem solve. 

Overall, PTE1 has allowed me to identify my strengths and weaknesses as a trainee 
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Overall, PTE1 has allowed me to identify my strengths and weaknesses as a trainee 
teacher. Although I displayed successful experiences, there are also points that I feel I could 
improve for the future. In regards to implementing Assessment for Learning, I believe that it 
would be beneficial to both myself and the children to create success criteria together. This 
way, children will have an ownership over what they are creating and will develop a deeper 
understanding of what it needs to consist of. I would benefit from this as children would be 
aware of their expectations and shouldn’t need to ask for support regarding this. I also 
lacked the opportunity to include the development of numeracy skills into other areas of 
learning due to the limited lesson ideas provided regarding the topic. In order to overcome 
this, I will discover the class topic then adapt lesson ideas according to the scheme of work 
to incorporate numeracy skills. In addition to this, I also feel that Cwricwlwm Cymreig is an 
essential cross-curricular responsibility and therefore will try to plan aspects into my future 
lessons. Finally, in regards to building on prior knowledge, I will apply this to the beginning of 
every new concept/topic to establish a discussion and provide background knowledge for 
pupils to relate to and engage interest. 

To conclude, this critical reflection has displayed the implementation of three pedagogical 
principles. It has not only identified and evaluated myself as a trainee teacher but outlined 
the importance of these specific principles regarding children’s education. It has been clear 
to see that by understanding the principles and implementing them effectively, children 
should receive the highest possible standard of teaching and learning. 
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