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The purpose of this paper is to conduct an in-depth analysis of presentation skills from the point of view of education in the digital age. The process of using what one gains from participating in an experience or activity to further one's understanding of oneself or one's job is referred to as reflective practice. We shall choose with the Gibbs Reflective Cycle as our model of choice for reflection because of its widespread use. It is seen as a crucial strategy by members of the manpower who place an emphasis on continuous education (Cuofano, 2022). My education required that I take part in a concurrent reflective learning process, and I did so in order to keep track of significant aspects of my own growth, learning, and advancement as a direct consequence of the coursework I was required to do. On the other hand, learning from experience and reflecting on that experience are interrelated. This approach is based on the premise that competent and self-reliant individuals are capable of increasing both their professional and personal development, which will ultimately lead to progress on both fronts. Gibbs devised his unique "structured debriefing" technique in order to enhance experiential learning. The Gibbs Reflective Cycle, which was established in 1988, consists of six processes that allow the reflector to think about all of the aspects of an action or event. It was envisioned as a never-ending cycle of improvement applicable to a succession of events, but it is also relevant to the assessment of stand-alone experiences. The fact that Gibbs realises the importance of emotions as an element in analysis is one of the most crucial features of his personality. Moreover, he splits the assessment into two sections: what worked effectively and what did not. Although they make the method more realistic, some professional education programs see these extra procedures as too prescriptive. This model distinguishes out from others since it takes into account not just behaviours and emotions but also information and the idea that certain patterns are repeated.
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Gibbs' reflective model for presentation skills in the context of learning in the digital era
The goal of this study is on how effectively I manage my presentation-related nerves while maintaining adherence to standard operating procedures. In spite of the fact that I identified a number of areas in which I might grow and learn, the most significant insight came from a single source: my own beliefs, perspectives, and strategies for addressing my module.
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I am now pursuing a degree, and this process of education has been fraught with difficulty. My speaking skills, which caused me to get so apprehensive, was one of the most significant challenges. The presentation of a topic in front of my classmates is a recollection from my earliest days of graduating. Due to the early stage of my placement, I am primarily introducing the subjects, providing examples, and providing a summary of the entire presentation. The class instructor had just begun session planning and offered us the option to present first. The incident occurred in a class when I was scheduled to conduct my first presentation. However, as I approached the podium to present the session, Due to my anxiety, I was unable to interact with the group. I was clearly shaking and unable to formulate a coherent opening statement. The students were understanding, since they are all grad students and are mindful that I am new to this sort of activity and apprehensive, but the instructor was insensitive and took over as I sat in the back of the room attempting to hold back tears. I departed the session quickly after the conclusion of the seminar without communicating with anybody.
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Feelings
I was so depressed at the time that I pondered leaving.  I was ashamed and worried by my inability to speak in front of the class, but I was enraged by the teacher's response in front of the students. I thought that she did not allow me sufficient time to prepare and that she ought to have allowed me to calm my anxiety. The next week, I phoned in sick due to illness, and it wasn't until I considered the situation that I understood I needed to talk with the school supervisor. Later, I understood that anxiety is a common reaction to public speaking (Jones, 2000), which helped me feel less embarrassed. I did not feel that the issue had been resolved at the time. I left class without speaking to the teacher or any of my classmates. After discussing his own experience with a buddy, I felt substantially more positive. Everyone feels nervous before their first few presentations, I've realised. According to Suriyaarachchi (2006) in the pertinent literature, nine out of ten students found their first session "very intimidating." It shows that the majority of students experience "tongue-tied" and "session disorientation" times ( Altun and Congoz, (2002)
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Analysis
Both my behaviours and those of the teacher's aide aggravated the issue. I think I should have stood up to her instead of allowing her to take over the session, and I should have voiced my thoughts to her immediately after the session. Jones (2000) adds that it is best to deal with concerns like these promptly. Instead, I arranged to meet with my supervisor a few days later, and it would be several more meetings before I saw the teacher again. The situation might develop if it is not handled promptly and directly, but instead directed to an authority person. She did not allow me time to overcome my worries, and she humiliated me in front of the class. She said that she felt she was aiding me in conquering my concerns, but I do not think this to be true. However, because we did not raise the matter until a meeting with the supervisor over a week later, she accurately asserted that I should have said anything at the time.
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Conclusion
I would change some aspects of my behavior. I should have shared my thoughts with the instructor immediately following the session. I also should have been more firm in informing the instructor that I could continue the presentation. However, the situation taught me the significance of establishing a rapport with the teacher, a skill that Billah (2016) identifies as crucial to a successful placement. I believe that if I had established a professional relationship with the teacher in the prior weeks, I would have been able to communicate my anxiety. This would have afforded the opportunity to explore ways for coping with anxiety, and the event may have been avoided.
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Action Strategy
In the future, I will ensure that I establish and maintain an open relationship with teachers and students. As a full-time student who is required to participate in numerous stage performances with multiple teachers, I plan to tell each of them about my anxiety. I'm feeling less pressured now that I've had a fruitful conversation with one teacher and received advice for the next. I plan to bring this up with the other educators in charge of my class so that they can better empathise with me. I also need to communicate with my peers more frequently about how they feel, as I believe I may learn from them. Regarding training, I have registered for a presentation skills program at the university and plan to attend the subsequent practice sessions. On top of that, I want to implement the advice of professionals, such as the idea that the more I adapt to my surroundings, the more at ease I will be there. The space where I will be giving your presentation is one that I intend to spend a good amount of time in.  This experience has made me realize that I need to build greater presentation confidence, and I believe that addressing my presentation abilities will allow me to do so.
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Conclusion
The objective of this study is to demonstrate how presenting skills strategies reflect digital age learning reflections. The module emphasizes some of the most important things I've acquired during my academic career. Public speaking abilities are vital for the digital and contemporary world. Considering the increasing demands on both our professional and personal lives, it may be possible to achieve our goals, increase our productivity, and achieve a better work-life balance by enhancing these areas.
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