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	Targets
	How you have worked on this
	An example can be found on

	Target 1

	Read a wide range of academic sources and use them to support your ideas.

	Within the Literature review.

	Target 2

	Use more paragraphs to group your ideas together.
	Throughout the assignment.







Critically reflect on how your professional practice has been transformed in relation to planning, teaching and assessing.
Identify up to three of the 12 pedagogical principles to critically explore and justify the next steps in your development.
Evidence should be taken from your PLP.



















ECAD6008 – Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?
	During my time on my final placement I completed ECAD6010. For this assignment I needed to introduce an AFL strategy of my choice. After observing the class during the bridging days I decided to introduce lollipop sticks to the class as when the pupils were asked questions shouting out was an issue and the same pupils always put their hands up to answer and the same pupils never put their hands up to answer.
After a week of teaching the class I introduced lollipop sticks in a math lesson in order to select the pupils to answer the questions at the end of the lesson. I decided not to tell the pupils I was going to use lollipop sticks as I didn’t want their opinion on the lollipop sticks before I simply asked for no hands up and I will select the pupils to answer with the use of the lollipop sticks. This allowed the class to self-assess their work.
After the self-assessment on the mathematics work was completed I asked the pupils to put a thumb up if they liked the use lollipop sticks to select pupils to answer questions or thumbs down if they didn’t like the use of the lollipop sticks just so I could gain quick, rough feedback on how the pupils felt about lollipop sticks straight after they had experienced how they would work.
When the pupils came back in from their break I selected the pupils I based my observation on during the bridging days to do a quick interview on the use of lollipop sticks and their opinions on them. It was clear to me that the majority of pupils liked the use of lollipop sticks as it gave everyone a fair chance and opportunity to answer questions asked by the teacher but they agreed that they wouldn’t like lollipop sticks to select pupils to answer in certain contexts or lessons. For example, if they had worked hard on a piece of work and wanted to share it with the class but the lollipop sticks did not select them they would be disappointed. 
The feedback from this allowed me to plan assessment accordingly, to use the lollipop sticks in the correct context and use other forms of AFL when suited.

	What have you learned?
	I have learnt that using a wide variety of assessment for learning in the classroom allows the pupils to gain a better understanding of their work and what mistakes they had made in order to develop. I have also learnt that whilst planning and preparing my lessons it is important to plan for the right AFL strategy otherwise they will not work properly during the lesson. 

	What next?
	I will continue to use a wide variety of AFL strategies throughout my time on placement and when I qualify and have a classroom of my own.





	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences

	What did you do and why?
	Whilst on placement I made sure to plan and prepare my lessons by making sure to meet the needs of all learners. To do this I incorporated a wide range of resources into as many lessons as I could. For example, the use of the chrome books was a popular choice of resource by the pupils along with planning and preparing worksheets and work to be done in their books. I also followed a scheme of mathematics work from the text books. When planning I tried to give the pupils choice on how they want to complete the work set for the lesson. This allowed the pupils to have choice in their learning and also produced a wide range of outcomes to the lesson. 

A topic lesson that I taught was about gold, as a class we used the snowball effect. The pupils watched 2 short videos about gold whilst writing notes down on a mini whiteboard, they then paired up and shared their notes with a partner on a piece of A4 paper, they then got into groups of four and shared their notes further on a piece of A3 paper. It was their choice if they wanted to create a list of things they have learnt about gold, a spider diagram or something else.   
I then said to the pupils they need to do further research into gold using the school computers, chrome books or I pads and present their findings to the class in whatever way they would like to. This resulted in all sorts of presentations. I had big posters on giant pieces of paper with diagrams and drawings, power points, flip grids and a script that they shared with each other and read out to the class. This allowed the pupils to see different ways in which they could present their work to the class and also allowed the pupils to peer asses each-others work by saying a what went well comment and an even better if comment if needed. 

	What have you learned?
	I have learnt that it is important to give the pupils a range of approaches to their learning to allow the learners to benefit as much as they can. It is also important to challenge the pupils to select their own resources in order to meet the pedagogic challenges. It was nice to see at the end of my lesson the different approaches the pupils had taken from that lesson. It was also nice to see what peer assessment comments the pupils came up with about different groups work.

	What next?
	I will continue to give the pupils a range of approaches to their learning during lessons and also give them choices on how they can reach the goal and outcomes of the lesson.




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts

	What did you do and why?
	When I was on PTE 3 I taught a series of mathematics and numeracy lessons with the topic of money. The pupils needed to work out change they would receive if they were paying from a £10, £100 and £1000. For these lessons I started off with basic questions and activities from a text book to see what the pupils would be able to achieve when working out how much change was needed. 
From marking the pupils books I then decided to progress their learning and development by making the questions more relatable to them and their real life outside of the school gate.
For this I decided to create worded problem solving questions where the pupils would need to buy an item from the shop and work out how much change they needed back from the shop keeper. For example, I made sure to use items in the questions that would relate to the pupils. For example, roblox points or football items to purchase. I also used different names in the questions such as famous footballers and youtubers they liked to watch. This made the pupils more engaged in the lesson and instead of just asking them questions from the textbooks it allowed the pupils to visualize themselves in a shop buying different items and receiving change from their purchases. 
Over the course of three mathematics and numeracy lessons I created one work sheet on adding money, one work sheet on taking away and one work sheet on a mix of both to make sure the pupils were reading the questions and working out what the question was asking them to do.
As an extension task the pupils were able to create their own questions for a friend to answer they were expected to work out the answers to these questions themselves in order to peer-assess their questions they had shared with a friend.


	What have you learned?
	I have learnt the importance of not just setting the pupils work from a text book and only to do this when it is necessary and beneficial to the learners progression. When planning and preparing the lessons more relatable to real life or introducing something that the pupils can relate to the engagement in the lesson is lifted and the result in their work is also to a higher standard. The amount of pupils who made it onto the extension task during these lessons compared to the amount of pupils who complete the extension task during math lesson using the text-books had also risen.

	What next?
	I will make sure to link as many of my lessons to real life authentic contexts in order to gain the pupils engagement and make it something that can relate to.





	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	During planning with my class-mentor he would allocate me lessons I was going to teach in the following week and what the topic was. It was then up to me to plan my lessons and create resources.
 During a number of my lessons during placement I made sure to use cross-curricular themes in order to achieve the lesson goals.  
For example, in a Welsh lesson the pupils task was to translate a Welsh poem into English, they then needed to write the Welsh poem out in their best handwriting in order to enter it into the Eisteddfod handwriting competition at the end of the week. After they had completed this they needed to do some research into different Welsh emblems and illustrate their poem with their Welsh emblem designs they had found. Whilst doing this the pupils also needed to find out why we have so many different Welsh emblems and what they mean to Wales. Not to just search them on the chrome book or I pad and draw them around their poem not knowing what they mean and why they are important to Wales. I wanted to know why they drew a daffodil around the outside of their poem or the Welsh dragon.
This lesson included Welsh, Language Literacy and Communication, Digital competency and also expressive arts.

	What have you learned?
	I understand the principles of the curriculum design and am able to plan lessons accordingly making strong links between cross-curricular themes whilst meeting the progression step for the lesson and reaching the learning outcomes. I have also learnt that making cross-curricular links develops the pupils progression and further and also  introduces new learning experiences. It is important to plan and prepare for cross-curricular themes when possible.

	What next?
	I will continue to make cross-curricular links during my planning of my lessons in order to meet the learning outcomes for that lesson.
























ECAD6008 Assignment – part 2
Introduction 
Throughout this assignment I am going to reflect on how my professional practice has been transformed in relation to planning, teaching and assessing. The pedagogical principle I am going to critically explore to do this and justify my next steps for development is real-life authentic contexts. This is the sixth pedagogical principle from The Successful Future report written by Professor Graham Donaldson “good teaching and learning creates authentic contexts for learning”. This links to the QTS standard ‘real-life authentic contexts’. To meet this standard the student teacher needs to understand the use of real-life authentic contexts for learning being a natural part of learning experiences. This will enhance the learners' experience (Donaldson, 2015). This pedagogical principle links to the four purposes of the curriculum for Wales. “Good teaching and learning creates authentic contexts for learning” links to ‘ambitious, capable learners who are ready to learn throughout their lives as they can use digital technologies creatively to communicate, find and analyse information.  ‘Ethical, informed citizens who are ready to be citizens of Wales and the world’ as they are knowledgeable about their culture, community, society and the world, now and in the past (Implementation and practical considerations - Hwb, 2020). The curriculum for Wales states that when designing your curriculum, you must implement pedagogy and the twelve pedagogical principles as they state what good teaching and learning should include. Pedagogy refers to the methods of a teacher and how they approach their teaching style and relates to different theorists they use and how they deliver the curriculum to the class (What Are the Different Pedagogical Approaches to Learning? 2021). To support the curriculum, pedagogy will help the learners to develop their problem-solving skills, communication skills and metacognitive skills. The learning environment is an important aspect of the curriculum as it should encourage the learners to be independent and include all learners, it should allow learners to experience authentic learning opportunities both indoors and outdoors which strongly links back to the sixth pedagogical principle “good teaching and learning creates authentic contexts for learning“. To support the learners, teachers should build positive relationships, respond to the learners, plan engaging learning opportunities, have high expectations, have good community links including engaging with parents and carers and be reflective (Developing a vision for curriculum design - Hwb, 2020). Throughout my time on this course, I feel I have developed my knowledge and understanding of the pedagogical principles “good teaching and learning creates authentic contexts for learning” and I now consider the principle when planning, teaching and assessing my lessons.

Critical Discussion of Chosen Aspect 
The Successful Futures Report written by Professor Graham Donaldson states that the sixth pedagogical principle is ‘good teaching and learning creates authentic contexts for learning’. This means that the curriculum and four purposes will reinforce the need to make the learning as authentic and meaningful as possible. It is important to the learners that they see the relevance in their learning to the real world outside of the school gates. They can make clear links between what they have learnt within the classroom to real-life experiences. Mick Waters states that every teacher should be bringing ‘the world into range’ during lessons and learning experiences. There are a number of different strategies teachers can now implement in order to make the learning more authentic. Outside agencies can work with schools, visits and visitors can also help bring the learning to life as well as the use of the internet to access different resources and engage with real-life issues that are happening in the world around us (Donaldson, 2015). Whilst on my third year placement I taught a series of mathematics and numeracy lessons on the topic of money. To link the course of these lessons to ‘good teaching and learning creates authentic contexts for learning’ I created worded problem solving questions that included things they were interested in. For example, one question involved the pupils buying Roblox points and calculating how much change they would receive if they were paying with a fifty pound note. Another question involved them buying a new football kit and calculating how much change they would receive if they were paying one hundred pounds. I also introduced a classroom shop, I sectioned off part of the classroom and created a roleplay area where the pupils could go and use the plastic money to practice buying different items and working out how much change they would be given just as they would at their local shop to buy an item using real money. The role play area was open for pupils who had completed the work set for the lesson, although I made sure every pupil had the opportunity to use the role play shop. 
The Reggio Emilia approach to education puts the children in charge of their learning and lets them explore and learn from the environment and the relationships that they build. The children are viewed as strong intelligent individuals rather than having needs that must be fulfilled. This means that the learning is driven by the child and has control over the direction of the curriculum, this encourages communication, self-expression, problem-solving and teamwork. The environment both indoors and outdoors around the child acts as a ‘third teacher’ as they are influenced by everything that is around them. Teachers then need to plan the learning process and activities based on the child’s interests and also by working with the parents to gain an understanding of how each child learns (Berg, 2021). This links to the pedagogical principle I am looking at ‘good teaching and learning creates authentic contexts for learning’ as the Reggio Emilia approach makes strong links between the indoor and outdoor environment. This means that the pupils can explore the outdoor setting making connections to the real world outside of the school gate. Whilst on placement I taught a series of science and technology lessons focussing on solids, liquids and gasses. In the lesson looking closely at solids, I included the outdoor learning areas where the pupils had the opportunity to go outside and look for all the different solid materials they were able to find. They needed to make a list of all the different solid materials they could find, what they were used for and if they were transparent or not. The Reggio Emilia Approach has its principles of the educational project that include children are active protagonists in their growing processes, the hundred languages, participation, learning as a process of construction, subjective and in groups, educational research, educational documentation, progettazione/designing, organisation, environment and spaces, formation/professional growth and finally evaluation (Reggio Children - Reggio Emilia Approach, 2022). This is similar to the twelve pedagogical principles written by Professor Graham Donaldson.
The Montessori method is also a child-led approach to learning and education similar to the Reggio Emilia approach. It involves putting the children into a prepared learning environment where the pupils have free choice in which activities they want to do. This allows the children to make their own choices, learn and develop at their own pace in order to build up their confidence. This holistic approach aims to help develop the children’s cognitive, physical, emotional and social abilities through exploring the world around them. The children have access to self-educating practical play which then leads them to ask their questions and discover the answer by themselves. Montessori classrooms have indoor and outdoor areas set up to meet the needs of a certain age range to encourage collaboration and self-learning. The learning areas are set up to support the child's development with a wide range of resources available to them. They can move around the areas as they wish and do not need to stay at an activity for a specific amount of time.  Each area of the classroom is set up with different resources and is organised by each area of learning. For example, mathematics and numeracy and language, literacy and communication. As each individual child moves around the classroom and explores different learning areas they are taught and expected to tidy the learning area before they move on to a new one. This allows the learning area to be set up ready for the next child that wants to explore it. Montessori teachers are trained to guide the children rather than instruct them or tell them what to do. They prepare the learning areas and encourage the children to engage in the activities whilst supporting their development. This again similar to the Reggio Emilia approach links to the pedagogical principle I am looking at “good teaching and learning creates authentic contexts for learning” as it strongly includes the use of the outdoor areas in the development of the pupils learning and also the Montessori method has strong links to the pupils selecting the activities they want to take part in and complete (Berg, 2021). During my time in my placement school, there were a number of mathematics and numeracy lessons which I taught with free choice in the activities they could complete. For example, I taught a series of lessons on conversions throughout the school week. I introduced the lesson and the skill they needed to use in order to complete the activities. I then put a selection of worksheets on the back table that the pupils could select from. There was a mix of ability worksheets available for the pupils but it was their choice if they started on the lower ability worksheets or the higher ability worksheets depending on how confident they were with the skill being taught.
 Albert Bandura’s Social Learning Theory emphasizes the importance of children observing, imitating and modelling behaviours. It also considers how the environment and cognitive factors influence the children to learn and behave. Albert Bandura agrees with the behaviourist theories of classical conditioning which mean when you put two stimuli together to produce a new response in a person and operant conditioning which means learning which includes rewards for good behaviour and punishments for bad behaviour. However, he adds two important ideas to classical and operant conditioning. Mediating processes occur between stimuli and responses and behaviour is learned from the environment through the process of observational learning. Observational learning is when children would observe people around them and imitate them later on. For example, parents of the children, friends, characters they see on television or their teachers at school. They imitate these people even if the behaviour is not ‘gender appropriate’. If a child is to imitate bad behaviour, they will face punishment but if a child is to imitate good behaviour they will get rewarded. The child will also take into account what happens when other people behave in a certain way. For example, if a child was observing their sibling being rewarded for acting in a certain way, they will most likely behave in that manner to get rewarded themselves. The mediational process is also described as the bridge between the traditional learning theory and the cognitive approach. Bandura believes that they think about their behaviour and the consequences. Observational learning could not occur unless cognitive processes were working. This means that children do not just observe behaviour and imitate it, they go through the mediational process first. This happens when observing the behaviour and imitating it or not. There are four mediational processes. These are attention, retention, reproduction and motivation. The child will pay attention to behaviour and the consequences then they will remember the behaviour or not and this will lead to imitating the behaviour if they do remember, they will then perform the behaviour and if they receive a positive reward it will motivate them to continue to behave that way (McLeod, 2016). Once again this linking back to the pedagogical principle “good teaching and learning creates authentic contexts for learning’ as it states that a large number of factors influence the child and the way in which they behave. If a child imitates ‘bad’ behaviour they have observed outside of the school gate and brings it into school other pupils may then imitate this behaviour in school. On the other hand, if a child imitates good behaviour and brings it into school this could have a positive effect on other pupils' behaviour.
 Bronfenbrenner’s Ecological Systems Theory of Development suggests that there are five systems that influence a child’s development. These five systems are the microsystem which involved the family, school, peers, health care, religion, daycare or nursery and the playground or park in which they play outside of the school gate. Mesosystem is the interactions between the child’s microsystem and Exosystem. Exosystem includes extended family, school services, media, parents' economic situation and government agencies. The macrosystem involves attitudes and ideologies of the culture and finally, Chronosystem includes the environmental changes that occur over the child’s life course. This suggests that the child’s life outside of the school gate affects the child’s development and attainment in school (Guy-Evans, 2020). This means that the child’s ‘real life’ has an impact on their school life and it is important that the teacher addresses this and understands. This mainly focuses on the microsystem which is the system closest to the child. The factors in the microsystem have a strong impact on the child. For example, if a child has a strong relationship with their parents this will have a positive effect on the child. On the other hand, if a child does not have a good relationship with their parents it will have a negative effect on the child and this then could be brought into the classroom environment. Whilst on placement the pupils arrived in school between quarter to nine and nine o’clock, within this time the pupils would do well-being activities such as mindful colouring and have the opportunity to speak to a member of staff if they had any issues before starting the school day even if they were issues outside of the school gate. This allowed the pupils to clear their heads and minds before a day of learning.   
Conclusion 
During my time on the course and over the three placements schools I have visited, I feel I have gained knowledge and experience in the pedagogical principle ‘good teaching and learning creates authentic contexts for learning’ linking to the QTS standard ‘real life authentic contexts’. I feel this pedagogical principle is not something I met very easily during my first-year placement as I was teaching small groups in a Nursery setting, I taught mathematics and numeracy with the topic of money in the role play area within the classroom. The role play area was set up as a café with items that the pupils could buy. I questioned the pupils on what we need money for and why we use it in the real world before taking part in a small activity which involved the pupils buying items using whole number. For example, a cake was priced as two-pound so the pupils just needed to give two coins to pay for it, it didn’t matter what coins that they were using.  
During my second-year placement I was placed in a year five class, I found I was able to link my lessons to the QTS standard ‘real life authentic contexts” more frequently as the pupils had developed more knowledge of the real world outside of the school gate allowing me more opportunities to make clear links. The topic that was being taught when I was on placement was The Olympics Games, this topic obviously linked clearly to “good teaching and learning creates authentic contexts”. Over the course of these lessons we looked at how to keep our bodies healthy. We looked at healthy foods and nutrition we put into our bodies and some diets that athletes follow. We also spoke about exercises we enjoy doing and new exercises we would like try. As well as looking at the different Countries the Olympic Games have visited and where in the World they are going to be hosted in the future. At the end of this topic we had a sports day where the pupils could take part in fun activities such as an egg and spoon race, a relay, bean bag throw and a sack race. We also provided smoothies made up of different fruits and fruit salads that the pupils could eat in between their activities whilst watching their peers.
 During my third and final placement on the course I found it a lot easier to plan my lessons and make links to “good teaching and learning creates authentic contexts’ as I felt I had gained good experiences in my second year placement. This placement was also set in a year five class. I was set lessons for the following week by my class mentor during PPA time. He would also give me the topic that was being taught throughout the week. It would then be up to me to plan and prepare my lesson and resources based on the topic. 
For my next steps I will make sure to plan, prepare and assess my lessons with the pedagogical principle ‘good teaching and learning creates authentic contexts” in mind. This is because it will allow the pupils of my class to have a better understanding of what they are learning about and will be able to make connections to the real world. For example, I will make the effort to link the topic being taught to the world outside of the school gates and plan trips and visits to reinforce their learning and development.
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