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Title: “How does the quality of the practitioner—child relationship influence
young children’s emotional wellbeing and sense of security in one early year's

setting?”

Part 1 Literature Review

This literature review explores the question: “How does the quality of the
practitioner—child relationship influence young children’s emotional wellbeing and
sense of security in one early year's setting?” This topic is important in early years
because secure, trusting relationships support children’s emotional development,

behaviour, and ability to be confident in their environment.

Cliffe and Solvason (2022) highlight that a person-centred approach, with high-
quality connections and relationships, is fundamental in early childhood in policy and
theory, as this helps a child to form effective, healthy attachments and good
relationships, and to form a bond with the practitioners. Cliffe and Solvason (2022)
also highlight that these relationships help shape a child’s development, their social
skills, behaviours, and how they cope inside and outside the setting. They explain
that these types of connections are crucial protective factors for children, especially

those who may not have had the best start to life (Cliffe and Solvason, 2022).

This literature review will analyse key theories on attachment and emotional
wellbeing, review policy frameworks in Wales and England, explore current research

on practitioner—child relationships, and explain why this study is needed.

Behrens, Jones-Mason and Forslund (2025) reinforce Bowlby’s original work on
attachment. They highlight the importance of children having a close and reliable
relationship with their caregiver, as this will help them feel secure and emotionally
stable. Behrens, Jones-Mason and Forslund (2025) explain that Bowlby’s research
demonstrated that children, especially infants, need the closeness of their caregiver
when they feel frightened. They explain that attachment theory is also relevant in an
early years setting, as practitioners become the child’s second caregiver. Behrens,
Jones-Mason and Forslund (2025) continue that when practitioners are sensitive,
attuned and consistent, they help children in their care develop a sense of security

and support their emotional wellbeing within their environment.



Student Number 2517872
ECGE5010

According to the Association P.U (n.d.), Pikler's work highlighted that children should
have emotionally secure relationships in their early childhood. Through observing
infants and their families, Pikler felt that when adults interacted with children
respectfully, calmly and attuned with them, this helped create children who
developed with confidence and emotional stability. Her strategy was to give time to
children and the space to explore, reliable routines and a kind, soft approach to
caregiving, which established a keen sense of security. The Association P.U (n.d.)
continued that when Pikler worked at the orphanage in Budapest in later life, she
demonstrated that having consistency with routines and warm relationships with
caregivers acted as a protective factor to support their wellbeing. This provides
further evidence that the quality of practitioner-child relationships plays a key role in

shaping children’s wellbeing and sense of security.

The Welsh Government (2024) states that by observing children regularly and
closely, recognising patterns in their behaviour and following the child’s lead,
practitioners can create learning experiences that are relevant and of interest to the
children. They continue by explaining that when children are encouraged to take
small risks and persevere with challenges, they develop resilience, independence
and confidence—outcomes that are strengthened when children trust the adults
around them (Welsh Government, 2024).

According to the Department for Education (2025), the quality of practitioner—child
relationships is crucial to the child’s emotional wellbeing and their sense of security.
They clearly state that children learn to be resilient and independent through the
positive relationships created through positive relationships, highlighting that an adult
can help shape a child’s development through warm, supportive and consistent
interactions, which will help children emotionally and enhance their confidence
(Department for Education, 2025). Within the framework in the Personal, Social and
Emotional Development (PSED) area, the Department for Education (2025)
reinforces that a strong nurturing attachment between an adult and child enables
children to recognise their feelings and the feelings of others, regulate their emotions
and behaviours and help children to form stability. They also nurture the ethos of a
key person. This person will help build those secure attachments, understand the

needs of the child, ensuring they help the child build emotionally stable connections
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(Department for Education, 2025). Overall, the framework highlights the importance
of the child—practitioner relationship to support a child’s wellbeing and sense of

security.

The Welsh Government (2024), in the Enabling Adults section, emphasises that
early year's practitioners have a key role in shaping a child’s development during
early childhood. They explain that practitioners who show enthusiasm for learning
and are attuned to children’s curiosity and fascinations help create positive emotional

experiences through everyday play.

The Welsh Government (2024) also emphasises that having a strong link with
families and the community contributes to children’s sense of belonging.
Practitioners who connect meaningfully with the children they care for, understand
their backgrounds and value their past and present experiences help children to feel
secure and understood. A practitioner who is kind, compassionate and respectful of
children’s choices, and who supports them through uncertainty, change and daily
transitions, further promotes children’s emotional wellbeing (Welsh Government,
2024).

While policy frameworks such as the EYFS and Curriculum for Wales strongly
promote warm, secure practitioner—child relationships as essential for emotional
wellbeing, and theorists like Bowlby and Pikler also reinforce this, researchers argue
that these relationships can be more complex to form in practice than policy
suggests. Page (2018) highlights the challenges practitioners face ensuring
professional boundaries are maintained when balancing closeness, even when they
are affectionate and attuned to supporting children’s wellbeing and sense of security.
Page (2018) identifies that this can involve emotional labour as well as potential
vulnerability for practitioners. In addition to this, McMullen et al. (2020) reinforce that
the work conditions can affect these relationships. This researcher shows that
practitioners who have poor work conditions, who feel stressed and have low
wellbeing, increase high turnover in early years settings; this then has inconsistency
of the positive relationships these young children need to be emotionally stable.

McMullen et al. (2020) continue that a high turnover of staffing does not help
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practitioners to be attuned and emotionally available to the children to create that
responsive relationship; this contradicts the policy expectations for a consistent

nurturing environment.

Together, these arguments suggest that a strong practice ethos requires a strong
organisational network of support to keep the staff motivated, attuned and positive to
build these strong positive relationships to support the children’s emotional wellbeing

and sense of security.

Part 2 Methodological considerations

The sample for this research project will consist of four children aged 2—3 years and
their key practitioner within a sessional Flying Start setting based in South Wales
that offers continuous free-flow paly, indoors and outdoors. These children have
open-ended, play experiences that reflect the Early Childhood Play, Learning and
Care (ECPLC) guidance (Welsh Government, 2023). Bowlby (1997) highlights in
NSPCC (2021) young children can form various attachment relationships, however
the most prominent connections are usually those formed from birth with their main
caregiver. Mary Ainsworth et al (2015) in NSPCC (2021) explains young children
who have a secure attachment formed, will have caregivers that understand their
cues, which are consistent and warm, help them feel safe and supported. Chloe
Webster (2025) draws on Dr Jools Page’s work on professional love to emphasise
the importance of emotional warmth and security in early years relationships.
Professional love focuses on creating a nurturing, emotionally warm environment
where children feel safe and secure. Emotional warmth is essential in the early
years, as it supports children to develop a sense of belonging and trust, both of
which form the foundation for children to effectively learn and form positive social
development. This sample was therefore selected to allow the researcher to observe
these relational processes in practice, within a familiar environment that supports

natural interactions.

The researcher has chosen two methods to conduct their research, firstly
observation. Welsh Government (2025) highlighted in Early Childhood Play,
Learning and Care: Assessment Arrangements for 0 to 3-year-olds in Wales

observations should be a natural, responsive process that helps practitioners to
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understand a young child’s interests, development and their individual needs. They
explain observation should be purposeful, meaningful and ensure it is child focused,
with the aim of understanding the child’s unique journey and helping the child to
develop at their own pace through personal interactions and engaging experiences.
There are different types of observation approaches, These all help build a picture of
holistic development, these include spontaneous observation that capture Wow
moments, focused observation that track likes, dislikes, interests behaviour over time
and see how the child is settled, developmental observations identifying key
milestones and key areas where support may be needed, lastly planned
observations to explore specific areas of learning in more depth (Welsh Government,
2025). This is the primary method chosen and the observation method the
researcher chosen is focused observation this will allow the children to play naturally
in a familiar environment they attend 5 days a week. This should minimise
disruptions when the observation is being conducted as the environment and
researcher are familiar to the children. This setting was also chosen as the children
have a key person. The Birth to 5 Matters (2021) guidance frames a key person as
an adult in the setting who builds a positive and warm relationship with a child and
the family. Their role is to ensure a child feels a sense of belonging, form their
identity and help them to be understood cared for and emotionally safe. Birth to 5
matters (2021) concludes through consistent, affectionate and thoughtful interactions
the key person will support the child to form secure attachments, this will give the

child the confidence to develop, learn and explore their surroundings.

The use of focused observation has a range of strengths within this research. A key
strength is that it allows the children to be observed within the environment they
attend daily, meaning their interactions and play is more likely to be natural and
authentic. This helps ensure the findings are accurate, as children are able to play
with resources, they are familiar with freely without any disruption Additionally,
focused observations allows the researcher to record detailed information about
practitioner-child interactions, this directly supports the aim of the research question
understanding emotional wellbeing and a sense of security. The practitioner being
the children’s key person strengthens this choice of method, as it allows the

researcher to observe those secure attachment and the relationships formed in
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practice. However, with any method chosen there is also limitations. One limitation
could be researcher bias, as it is the researcher interpretation of what they have
seen. In addition, observations cannot offer insight into thoughts or feelings of the
practitioner or child, this may limit the understanding of emotional wellbeing, as they
only capture what is visible. Another limitation is if the child is aware they are being

observed this may alter their behaviour negatively or they may go shy,

As highlighted by Cohen, Manion and Morrison (2018), observational methods can
be influenced by a personal view and may not fully capture participants’ internal

experiences.

Overall, focused observation provides valuable and detailed insight into practitioner—
child relationships within an environment they are in daily, however it is important to

recognise its limitations when analysing the findings.

For the second method the researcher has chosen semi-structured practitioner
interviews. Corwin and Harper (2024) argue that interviews help the practitioner to
reflect and interpret on their everyday lives and experiences through discussing what
has happened. They explain before the interview careful planning is required by the
participant and the researcher, from the planning, conducting and the conclusion the
finding should be credible to ensure it is valid to support the research. Their process
can be recorded and have a transcript to ensure the voice of the practitioner is heard

correctly.

Cohen, Manion and Morrison (2018) explain that there are multiple types of
interviews that a researcher can use, these are unstructured, semi-structured and
thorough interviews. An unstructured interview is usually informal and is more a
conversation, allowing the participant to reflect and express their thoughts and are at
slow pace. This will help gather rich data whereas semi structured interviews require
questions that are open-ended this will guide the conversation but allow a flexible
approach to explore further. This type of interview begins with planned questions but
is ready to adapt the questions if the conversation takes the discussion elsewhere.
Cohen, Manion and Morrison (2018) further highlight semi structured interviews are
excellent to be able to understand a practitioner view points as they encourage a

deep conversation to discuss what is important in the working environment, this will
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help the researcher to gain a clear understanding of how and why this may happen.
Additionally, the explain that an interview that is recorded and transcribed can help

ensure the data collected is accurate.

The use of semi-structured practitioner interviews has various strengths within this
research. One key strength to this method, practitioners can share their own
thoughts and experiences in detail, providing meaningful data. This interview method
is particularly useful for this study as it explores practitioner—child relationships and
emotional wellbeing, which require a deeper understanding. This method is flexible
and enables the researcher to tailor the follow up questions, allowing deeper
meaningful conversations to happen of important points, which will help the
researcher have a clearer understanding of how and why certain interactions occur.
The use of recorded the interview and transcription also is a strength to this method
as it ensures the data collected is accurate ensuring the practitioner voice is

represented correctly.

However, there are also limitations to this method. A limitation could be practitioner
bias; the responses could be influenced by the practitioner’s personal view. Meaning
the information collected may be interpretive and not fully objective. Another
limitation is that interviews rely on what is said by the practitioner says and they may

forget things.

Additionally, an interview can be time consuming to implement and then analyse the
findings, furthermore practitioners may not reflect correctly to avoid anything
negative when discussing their professional practice, which may affect the findings.
(Cohen, Manion and Morrison, 2018).

Overall, while semi-structured interviews provide valuable insight into practitioners’
view and professional insight, however it is important to recognise the potential for
bias and limitations in the information collected.

The researcher applies a qualitative approach, Mehard and Zangeneh (2019)
explain, qualitative methods focus on first-hand experiences in a real environment.
Naturally, this makes qualitative research particularly suited to capturing emotions,
interactions, and those first-hand experiences rather than gathering data numerically.

This approach is especially relevant within early years, where understanding
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children’s emotions and security is important. he combination of focused
observations and semi-structured interviews allowed for triangulation. Bans Akutey
and Tiimub (2021) describe triangulation as using more than one method to achieve
the best outcome when researching findings, and that this will help strengthen the
credibility and validation of the research as well as critically analysing any findings.
Therefore, this supports a more trustworthy and comprehensive interpretation of the

data collected.

Part 3 Ethical Considerations

Ethical considerations are important to researching “How does the quality of the
practitioner—child relationship influence young children’s emotional wellbeing and
sense of security in one early year setting?” is important as young children are
involved in the research. According to Bertram et al. (2024) a researcher should
carry a professional responsibility and act with sensitivity, respect and care, while
ensuring that children are not treated as objects of study, but as participants with
rights. it is important to understand a child is not an object of research, children
should be approached to see if they want to be a part of the research and asked
throughout every stage of the research in a developmental and appropriate way to

see if they are still a willing participant.

This is so important to adhere to when young children are involved as their dignity
and autonomy should be considered. Young children are vulnerable. A researcher
has a duty of care to ensure children have the chance to make their own choices and
have a chance to communicate. The researcher should always ensure the
participation is always voluntary. Children may use body language facial expressions

or behaviour to show they have had enough rather than using words.

Stalford and Lundy (2022) emphasise the importance of children’s rights within
research, children should be able to express their own views and be heard and
listened to throughout the research process. They argue that children are active
participants whose views help shape how the research is designed and conducted.
Stalford and Lundy (2022) highlight that ethically the researcher must create
conditions in which children feel comfortable and confident to share their views,
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rather than being treated as objects. They reinforce that a child’s voice should be

heard and if they no longer want to participate this is ok.

In Wales, children’s rights are protected through the UNCRC, which emphasises that
all children have the right to be safe, happy, treated fairly, have their best interests
placed at the forefront, and to have their views taken seriously in any decisions that
affect them, these rights are given legal standing through the Rights of Children and
Young Persons (Wales) Measure 2011(Welsh Government, 2022). This means that
children’s participation in research must be voluntary, informed, and respectful of

their development stage.

Bertram et al. (2024) guidance also highlights that a researcher has the duty to
ensure a child is happy and content, they should respond immediately if a child’s
shows sign of discomfort or distress, that no harm will come to them and they should
ensure confidentiality upheld throughout the entire research. The researcher should
be responsive and reflective ensuring they withdraw immediately if participants are
unhappy. They should be sensitive to the possibility that observations may capture
moment of distress or tension the child’s welfare should be the priority over collecting

data.

Parsons et al. (2016) emphasise that children consent should be gained, to do this
the researcher should ensure the environment is a place where the child can make
their own choices and supply clear accessible information. The researcher offers a
range of resources which include visual materials as well as verbal explanations to
ensure the children what their participation in the research involves. They also
highlight that throughout the research a child’s consent should be checked regularly,
parsons et al. (2016) note that the researcher should pay attention to a child’s
behaviour, if a child is withdrawn, silent or looks uncomfortable this is usually an

indication that they do not want to continue and these sign should be respected.

Josephson and Smale (2020) explains permission from a parent/guardian should be
obtained when research involves children. they explain that a researcher will often
have to get consent from the participant but also those you have parental
responsibility for the young children. gathering a parental consent is a standard

ethical requirement to ensure children’s right are protected.
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In addition, parental consent, consent from Manger of the setting or safeguarding
lead should be obtained, this will ensure all research aligns with the setting
safeguarding procedures, staffing ratios, and daily routines. This consent ensures
the setting understands the purpose, methods and ethical considerations for the

study.

University of Wales Trinity Saint David (2025) states ethical considerations are
essential when researching with young children and consent should be obtained
from the university to undertake research, they enforce confidentiality is essential
and data must be handled in line with the university responsibilities. They should
ensure the data is processed fairly, lawfully and securely. University of Wales Trinity
Saint David (2025) coninue the reseacher must follow guidance on consent and
data sharing, ensuring information is accurate, protected and stored correctly under
UK GPDR requirements. By following GDPR, university ethical procedures, and
secure data management processes, the researcher ensures that the university is

protected from legal, ethical, or reputational risk.

In order to disguise the identities of the practitioners and children and safeguard all
who are involved in accordance with BERA (2018) This setting will label participants
as practitioner A, B and the children child A, B and so on, ensuring anything that
makes the participant recognisable will be carefully altered. This also includes
anonymising the setting itself by removing the real name of the setting and replacing
it with a coded label as well as avoiding any descriptive details that could reveal the
location, size, or unique characteristics of the early years setting. Indirect identifiers
such as specific routines, distinctive behaviours, or personal circumstances will also
be adapted so that no individual child or practitioner can be recognised within the

local community.

Korkiamaki and Kaukko (2023) emphasise that researchers have an ethical duty to
protect children’s confidentiality and anonymity, noting that children’s faces should
be disguised with a blur to ensure no harm comes to them. However, they also
highlight an unintended consequence as children’s faces are obscured, they may
appear voiceless or faceless, despite being willing participants. For this reason,

Korkiamaki and Kaukko (2023) argue that anonymity should not be automatically
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imposed; instead, decisions about visibility should be made mutually with children,

supporting their right to be heard.

Stalford and Lundy (2022) also remind researchers that ethical participation requires
recognising the power imbalance between adults and young children, as this can
influence how children express their wishes. They argue that children’s views must
be enabled, supported and taken seriously, which means the researcher must be
attentive to non-verbal cues that indicate discomfort or withdrawal. Parsons e (2016)
similarly highlight that children often communicate dissent through behaviour rather
than words, and the researcher has a responsibility to stop the observation
immediately if a child appears unhappy or reluctant. Bertram et al. (2024) reinforce
that children’s wellbeing must always be the priority over any data collection, and
that researchers must act with sensitivity and care throughout the process. To
reduce risk to the university, the University of Wales Trinity Saint David (2025)
emphasise that all data must be stored securely, processed lawfully and destroyed
appropriately in line with GDPR. Following these procedures protects the participant,
the researcher and the university, ensuring the research is conducted safely,

ethically and in accordance with legislation.

In this study, the researcher will avoid collecting photographs or video data
altogether, thereby removing the ethical challenge of blurring children’s faces and
unintentionally erasing their emotional expressions. Instead, observational field notes
will be used to capture interactions without exposing children’s identities. All data will
be stored securely, in line with ethical guidelines, and will only be accessible to the
researcher. This approach ensures that no participant child or practitioner can be
traced or identified. These ethical procedures reduce risk not only to the children and
practitioners, but also to the researcher and the university, ensuring the study is

conducted safely, lawfully and responsibly.

Because the research takes place in an early year’s setting, safeguarding is vital.
The Wales Safeguarding Procedures (2020) state that a child’s safety and wellbeing
is always prioritised, everyone has a legal duty of care recognise, respond and report
any concerns that they may have that a child may be in danger or at risk of any
abuse. If at any point during the research the child discloses to the researcher, the
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safeguarding lead will be informed immediately. Observations will be in the session
watching normal natural routines that minimise disruption. The researcher will be
protected by ensuring they are always with someone and no lone working is taken

place.

Bans-Akutey, A. and Tiimub, B.M. (2021) Triangulation in Research. Academia
Letters, 2(3392). Available at: https://www.researchgate.net/profile/Benjamin-Tiimub-

2/publication/355425953 Triangulation_in_Research/links/616fd0f1b148a924b8013be

b/Triangulation-in-Research.pdf (Accessed: 20 May 2026).

Association, P.U. (n.d.) Emmi Pikler. Available at: https://pikler.co.uk/about
(Accessed: 19 May 2026).

Behrens, K., Jones Mason, K. and Forslund, T. (2025) Attachment Theory:
Contemporary Perspectives. London: Routledge. Available at:

https://www.routledge.com (Accessed: 19 May 2026).

BERA (2018) Ethical Guidelines for Educational Research. 4th edn. Available at:

https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018

(Accessed: 20 May 2026).

Bertram, T., Pascal, C., Lyndon, H., Formosinho, J., Gaywood, D., Gray, C.,
Koutoulas, J., Loizou, E., Vandenbroek, M. and Whalley, M. (2024) ‘EECERA
Ethical Code for Early Childhood Researchers’, European Early Childhood Education
Research Journal, 33(1), pp. 1-15. available at:
https://doi.org/10.1080/1350293x.2024.2445361. (Accessed: 20 May 2026).

Birth to 5 Matters (2021) Guidance for the Early Years Foundation Stage. Available
at: https://birthtoSmatters.org.uk (Accessed: 15 May 2026).

Cliffe, J. and Solvason, C. (2022) ‘What Is It That We Still Don’t Get? — Relational
Pedagogy and Why Relationships and Connections Matter in Early Childhood’,
Power and Education, 15(3). available at:
https://doi.org/10.1177/17577438221124296. (Accessed: 20 May 2026).

Cohen, L., Manion, L. and Morrison, K. (2018) Research Methods in Education. 8th
edn. London: Routledge. Available at: EpubReader (Accessed: 23 May 2026).


https://www.researchgate.net/profile/Benjamin-Tiimub-2/publication/355425953_Triangulation_in_Research/links/616fd0f1b148a924b8013beb/Triangulation-in-Research.pdf?utm_source=copilot.com
https://www.researchgate.net/profile/Benjamin-Tiimub-2/publication/355425953_Triangulation_in_Research/links/616fd0f1b148a924b8013beb/Triangulation-in-Research.pdf?utm_source=copilot.com
https://www.researchgate.net/profile/Benjamin-Tiimub-2/publication/355425953_Triangulation_in_Research/links/616fd0f1b148a924b8013beb/Triangulation-in-Research.pdf?utm_source=copilot.com
https://pikler.co.uk/about?utm_source=copilot.com
https://www.routledge.com/?utm_source=copilot.com
https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018?utm_source=copilot.com
https://doi.org/10.1080/1350293x.2024.2445361?utm_source=copilot.com
https://birthto5matters.org.uk/?utm_source=copilot.com
https://doi.org/10.1177/17577438221124296?utm_source=copilot.com
https://r1-vlebooks-com.uwtsd.idm.oclc.org/EpubReader?ean=1781315456515

Student Number 2517872
ECGE5010

Corwin, Z.B. and Harper, J. (2024) ‘Interviews: processes, strategies and reflections’,
in The Cambridge handbook of research methods and statistics for the social and
behavioral sciences. Cambridge: Cambridge University Press, available at:
Interviews: Processes, Strategies, and Reflections (Chapter 26) - The Cambridge
Handbook of Research Methods and Statistics for the Social and Behavioral Sciences

(Accessed: 23 May 2026).

Department for Education (2025) Statutory Framework for the Early Years
Foundation Stage. London: DfE. Available at:

https://www.gov.uk/government/publications/early-years-foundation-stage-

framework--2 (Accessed: 15 May 2026).

Josephson, G. and Smale, B. (2020) ‘Parental consent in child-centred research’,

Childhood Research Review, 8(2), pp. 112—124. Available at:
https://childhoodresearchreview.org (Accessed: 23 May 2026).

Korkiamaki, R. and Kaukko, M. (2023) ‘Children’s visibility and anonymity in
research’, International Journal of Children’s Rights, 31(1), pp. 55-78. Available at:
https://brill.com/view/journals/chil (Accessed: 23 May 2026).

McMullen, M.B., Lee, M.S.C., McCormick, K.l. and Choi, J. (2020) ‘Early Childhood
Professional Well-Being as a Predictor of the Risk of Turnover in Child Care: A
Matter of Quality’, Journal of Research in Childhood Education, 34(3), pp. 1-15.
Available at: https://doi.org/10.1080/02568543.2019.1705446. (Accessed: 20 May
2026).

Mehrad, A. and Zangeneh, M. (2019) ‘Qualitative research in natural settings’,
International Journal of Qualitative Methods, 18, pp. 1-9. Available at:

https://journals.sagepub.com (Accessed: 23 May 2026).

NSPCC (2021) Child Development 0-5 Years. Available at:
https://learning.nspcc.org.uk/child-development/0-5-years (Accessed: 23 May 2026).

Page, J. (2018) ‘Characterising the Principles of Professional Love in Early

Childhood Care and Education’, International Journal of Early Years Education,


https://www.cambridge.org/core/books/abs/cambridge-handbook-of-research-methods-and-statistics-for-the-social-and-behavioral-sciences/interviews-processes-strategies-and-reflections/ACD3CFF3B40C3D7EA57BD2C82FB56391
https://www.cambridge.org/core/books/abs/cambridge-handbook-of-research-methods-and-statistics-for-the-social-and-behavioral-sciences/interviews-processes-strategies-and-reflections/ACD3CFF3B40C3D7EA57BD2C82FB56391
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2?utm_source=copilot.com
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2?utm_source=copilot.com
https://childhoodresearchreview.org/?utm_source=copilot.com
https://brill.com/view/journals/chil?utm_source=copilot.com
https://doi.org/10.1080/02568543.2019.1705446?utm_source=copilot.com
https://journals.sagepub.com/?utm_source=copilot.com
https://learning.nspcc.org.uk/child-development/0-5-years?utm_source=copilot.com

Student Number 2517872
ECGE5010

26(2), pp. 125-141. available at: https://doi.org/10.1080/09669760.2018.1459508.
(Accessed: 20 May 2026).

Parsons, S., Sherwood, G. and Abbott, C. (2015) ‘Informed Consent with Children
and Young People in Social Research: Is There Scope for Innovation?’, Children &
Society, 30(2), pp. 132—145. available at: https://doi.org/10.1111/chs0.12117.

(Accessed: 20 May 2026).

Wales Safeguarding Procedures. (2020) Wales Safeguarding Procedures. Available
at: https://safeguarding.wales/en/ (Accessed: 23 May 2026).

Stalford, H. and Lundy, L. (2022) Children’s Rights and Research Ethics. London:

Bloomsbury. Available at: https://www.bloomsbury.com (Accessed: 23 May 2026).

University of Wales Trinity Saint David. (2025) Ethics and Integrity Policy. Available
at: https://www.uwtsd.ac.uk (Accessed: 23 May 2026).

Webster, C. (2025) Early Childhood Theorists and Approaches Explained. London:
Routledge.

Welsh Government (2022) Children’s Rights in Wales. Available at:
https://gov.wales/childrens-rights-wales (Accessed: 23 May 2026).

Welsh Government (2023) Early Childhood Play, Learning and Care (ECPLC)

Guidance. Cardiff: Welsh Government. Available at: https://www.gov.wales/early-

childhood-play-learning-and-care (gov.wales in Bing) (Accessed: 23 May 2026).

Welsh Government (2024) A Curriculum for Funded Non-Maintained Nursery
Settings. Available at: https://hwb.gov.wales/api/storage/1f581142-6b91-41e4-845d-

3d6¢7765df20/a-curriculum-for-funded-non-maintained-nursery-settings.pdf

(Accessed: 15 May 2026).

Welsh Government (2025) Early Childhood Play, Learning and Care: Assessment
Arrangements for 0-3-year-olds. Available at: https://gov.wales (Accessed: 15 May
2026).


https://doi.org/10.1080/09669760.2018.1459508?utm_source=copilot.com
https://doi.org/10.1111/chso.12117?utm_source=copilot.com
https://safeguarding.wales/en/?utm_source=copilot.com
https://www.bloomsbury.com/?utm_source=copilot.com
https://www.uwtsd.ac.uk/?utm_source=copilot.com
https://gov.wales/childrens-rights-wales?utm_source=copilot.com
https://www.gov.wales/early-childhood-play-learning-and-care
https://www.gov.wales/early-childhood-play-learning-and-care
https://www.bing.com/search?q=%22https%3A%2F%2Fwww.gov.wales%2Fearly-childhood-play-learning-and-care%22&utm_source=copilot.com
https://hwb.gov.wales/api/storage/1f581142-6b91-41e4-845d-3d6c7765df20/a-curriculum-for-funded-non-maintained-nursery-settings.pdf?utm_source=copilot.com
https://hwb.gov.wales/api/storage/1f581142-6b91-41e4-845d-3d6c7765df20/a-curriculum-for-funded-non-maintained-nursery-settings.pdf?utm_source=copilot.com
https://gov.wales/?utm_source=copilot.com

Student Number 2517872
ECGE5010



