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Introduction 
This study aims to design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and your professional practice. To do this research study I will use the Yr Athrofa Research dispositions which include being sceptical, being a skilled researcher, being ethical and being part of an inquiring profession. 
The focus of this assignment will be on how effective Assessment for learning (AFL) is in education. A method of teaching and learning referred to as assessment for learning delivers feedback that is applied to enhance students’ performance. Assessment for learning can be understood using the goal of supporting pupils to “close the gap” between where they are now and where their teacher wants them to be. (Cambridge Assessment International Education, 2011) This research is aimed to explore what are staff and year 6 learners’ perceptions of live feedback in the classroom.
For this research, I will be using the ‘mosaic approach and my research tools will be interviews and questionnaires. These research tools will be used to see the perceptions of Assessment of Learning (AfL) being used in education and how AfL improve professional practice. I will interview pupils and give teachers questionnaires. 
The research was carried out in a year 6 class in a primary school. I interviewed 5 pupils on their opinion of live feedback and questioned 5 teachers on how they find AfL effective in learning. 
My chosen aspect was live feedback as I wanted to explore it further in the classroom according to Gibbs and Sipson (Gibbs, G.; Simpson, C.) they state that several factors positively influence feedback in the classroom. The factors of feedback that must be given in education are that live feedback must be frequent, prompt, relevant, in-depth and clear for pupils to understand and make progress in their learning.

Literature Review 
Assessment for Learning (AfL) is used in Education to track student’s progress. There are two assessments for learning summative and formative assessment. I will be focusing on formative assessment as it helps pupil progress in their learning. Formative assessment can help teachers improve pupils' performance by using different strategies of Assessment for Learning. It can help pupils engage better with their lessons and encourage motivation. So as formative assessments are used to provide feedback summative assessments are usually done at the end of the topic to see students understanding. (Gardner, 2010). Summative assessment is used in education to see how much the student has progressed (OECD, 2008). The term “assessment for learning” refers to a wide range of methods utilized in educational settings. Teachers can gauge how well their students understand particular subjects and skills by using formative assessments. As the content is being taught, this “mid-stream” tool helps to pinpoint particular pupils' misunderstandings and errors. (Kahl, 2005, p.11) The first professors to establish “inside the black box” were Paul Black and Dylan Wiliam. The purpose of the black box was to improve student achievement through classroom evaluation. Research indicated that pupils who engaged in self and formative assessment performed better academically. (Black, P., and D. Wiliam (1998) Regarding formative assessment, many educators agree with the theories and principles presented by Black and Wiliam. According to their study, formative assessment may significantly affect pupils' academic performance and assist teachers in better understanding the expectations of their pupils so they can progress in their learning.  (Black and Wiliam, 2001)


There are four types of Assessment for Learning strategies which include self and peer assessment, feedback, questioning and sharing success criteria. The AFL strategy I have tested is live feedback. I chose to test live feedback as it can be the most effective and it is focused on the task. Wiener, Ramaprasad and Sadler argue that feedback is not simply information, but rather it constitutes information that is generated within a specific system and works on a distinct purpose. (Roos, B. and Hamilton, D.) AFL increases pupils’ self-efficacy, or their confidence that they can accomplish goals through hard effort, by having pupils participate in peer and self-evaluation as well as learning what is considered good work. (Cambridge International Education Teaching and Learning Team, 2011).
In education, the term “live marking” is frequently used. One way to effectively provide feedback on pupils' work while they are still working on it is through live marking. Its purpose is to provide students with immediate feedback on their work. (Prospero Teaching, n.d.)
 
                 Feedback is a component of AFL it lets pupils know how well their work is done and helps them identify areas for improvement. To maximize teaching and learning effectiveness pupils receive feedback in a formative manner. In learning formative assessment is used to evaluate students learning. According to the literature, feedback plays a key role in AfL because there have been positive outcomes. 
The literature states that primary teachers found that live feedback allows for a more dynamic exchange of ideas between teachers and pupils. (Kerr, 2017). Live marking allows teachers to have the chance to modify their remarks in the same lesson and allows pupils to ask questions. In my opinion, if feedback is effective pupils will move forward in their learning. 
Feedback encourages an opportunity to bridge the performance gap between their performance now and the performance they are expected to meet by their teacher. Boud (2000). 
Pupils must respond positively to the feedback given to see an improvement in learning for teachers to move forward with their learning. (Sadler, 1989). One of the most overlooked components of formative assessment is live feedback, unless students can use it to improve their work for instance, by reworking the assignment during class because pupils will comprehend the feedback better than if they have to redo it the next day. (Boud, 2000. P,158) 
In education, feedback must be given to pupils with consideration which can be critical and helpful for progression. Race (1998 p.81) argues that negative comments should be avoided in learning as they can lead to anxiety.  This statement could be considered true as I think that the term ‘feedback’ can be overwhelming for pupils and if comments are negative pupils may feel that they are being put down in their learning.  
Knight (2000) expresses that the order in which positive and negative feedback is given can have an impact on pupils on how they receive it. According to Falchikov (1998), he argues that pupils should not receive negative feedback as results have been shown to cause self–valuing reactions. According to Jacobs (1974), there was a lot of negative feedback, which has led to the confidence that verbal feedback carries a high level of tension. It is suggested by Ramaprasad and Sadler that the expression “feedback” should be avoided unless it has a positive effect on pupil performance. Black and Wiliam  (Black, P. and Wiliam, D.) acknowledge the term “feedback” as it is proven to enhance pupils' learning. 
The literature states that teachers should utilize feedback as an assessment tool to consider what they need to change. Testing different teacher strategies is important to determine the reason why pupils are not meeting the required learning outcomes. (Biggs 1989). 






Methodology 
This research aimed to explore “What are staff and year 6 learners’ perceptions of live feedback?” The research tools that were designed to carry this research out were questionnaires and interviews.  For the research, I used to Mosaic approach. The mosaic approach is a research procedure that includes accumulating data. When working with young children, data collection methods may not be a good option, the mosaic approach is especially helpful. Interviews can be too long for children, and they might have trouble expressing themselves, claim Clark and Moss. Researchers can obtain insights into people’s lives through the mosaic approach which is not possible through conventional or scientific methods. (Clark and Moss, 2001; Clark 2003).

In a research study, the mosaic approach was created to incorporate the child’s voice. (Clark and Moss, 2001; Clark 2003).  It has been modified to work with children between the ages of three- and four-year-olds, English is an additional language for parents and practitioners. The method was created within the framework of research. Early practitioners have used it, though as a result of discussions with other practitioners at conferences and workshops. (Clark, A., 2005.)
The mosaic approach is criticised for not being sufficiently scientific, which can prevent the appropriate generalisation of data. However, this approach has value and provides insights into people’s lives that traditional and more scientific approaches cannot. (Brown, 2015) The appeal of the mosaic approach is that researchers are not constrained by the questions they can ask, allowing them to be imaginative in how they develop each tile. (Clark 2005)
The mosaic approach encouraged all pupils to voice their opinions, which aided me as the researcher. 

Teachers and year 6 students from a small 200-student school in South Wales did this study. However, the school with be mentioned as School X for ethics and reasons of confidentially.
The ethics was obtained through BERA guidelines. The BERA guidelines consider the obligations that researchers have to participants, including consent to consent–related issues, withdrawal rights, potential harm, privacy concerns and data storage. 
To conduct the research and get teachers' consent a consent form ( see appendix 5) and a consent letter (see appendix 5) were generated and given to teachers to read and sign. (BERA, 2018, p.9)
Teachers, students and other stakeholders in the educational system are guided by certain values and principles, which are referred to as ethics. In the field of education, this is a general term that covers a great deal including professional ethics, moral education, values education and character education. (Singh, 2020) 
Education leaders, students, and other stakeholders make decisions based in large part on their ethical decisions. However, there may also be difficulties with using ethics in the classroom. For example, there might be more ethical issues when attempting to achieve a balance between a pupil's needs and the requirements of the curriculum. Biases and disadvantages can occasionally have an impact on ethical issues in education. It can be difficult to agree on ethical concerns since various participants in the educational system may have contradictory beliefs and priorities. (BERA, 2018, p.15)

For one of my research tools, I interviewed with a small focus group. Instead of obtaining data from a statistically representative sample of the general population, the approach is designed to gather data from a specifically chosen group of people. Through the use of open-ended questions, group interviews provide qualitative data. (Mcleod, 2019)
This enabled me, the researcher, to have a true understanding of the student’s comprehension of the subject. 
The purpose of this research tool was to gather comprehensive data from a comparatively small number of pupils. To investigate the nature of expressed opinions, perceptions, attitudes, preferences and behaviours by permitting in-depth lines of inquiry to topics of interest to be followed as they become apparent. The purpose of my interview was to observe how year 6 pupils find live feedback effective and what their perceptions of it are. 
Interviews are a good research tool as individuals can have a better response. Students can express what they understand and do not comprehend with this useful research tool. However, others state that interviews can be time-consuming. 
According to the literature conducting interviews has several benefits, one of which is their ability to provide data that covers the topic in detail. Interviews also have the benefit of requiring nothing in the way of complicated technology. Moreover, interviews are a useful research technique for gathering information on ideas. Pupils are given the chance to elaborate on their concepts and clarify their points of view. (Denscombe, 2007) 
I found that interviews were an effective tool as pupils were able to give qualitative data. 
I specified in my ethics form that I would randomly select five students from the class to interview. This worked well since I was able to observe pupils' opinions on live feedback. 

Interviews are a significant tool for gaining knowledge, stimulating discussion and comprehending experiences. If I was to conduct this research again, I would record the video to ensure I had reliable data, as I may have missed important information, and I will ensure that we have a large space and practice active listening (London’s Imperial College, n.d.) 
Additionally, I would have been able to focus on the discussion rather than taking numerous notes if I was able to record interviews with participants approval (Vidyard n.d.). Given that the interview was an element of a research study, which requires ethical approval, I obtained the headteacher of school x agreement, as stated in my appendices (Appendix 5) . Since the headteacher mentioned that some people would object to video recording owing to personal preferences, I was unable to get any video proof.  


Literature has stated that doing group interviews broadens individuals’ opinions as people can agree and disagree with others as pupils can discuss the topic among themselves. I found that this was successful as my focus group were able to understand what live feedback was and discuss the topic in detail. Pupils were able to understand what others were saying and they were able to elaborate on it, which made the discussion successful.  

As the researcher, I used both closed–ended and open–ended questions in my questionnaire design. Closed questions have potential answers provided, whereas open questions allow people to write their answers. The literature suggests that data from qualitative interviews frequently provide a deeper understanding of participant attitudes and behaviours (Kendall, 2008). 
Questionnaires are among the most popular tools for gathering rich data because it is a natural process to ask questions. (Dornyei 2003:5) Questionnaires are a widely used research tool for multiple reasons in education, apart from the fact they do require a lot of time. 
The identical questionnaire format is given to all teachers at the same time, resulting in more consistent and accurate data. However, questionnaires have their limitations. The literature states that questionnaires are not always a reliable way to gauge an accurate result, as there is a range of answers. 
According to published research, questionnaires offer cost-effective benefits since they can provide a large volume of data. According to the research, questionnaires are an easy tool to put together compared to interviews. Since the data is consistently available, surveys have effective data. 
When using this research tool, I found questionnaires an effective tool as I was able to get honest and accurate results to complete the research. However, as the researcher it took longer and required more personal engagement to interview the same number of people. Conversely, written questionnaires allow for the quick collection of a significant amount of data. (Denscombe, 2007)
 To allow respondents to complete the questionnaire on their schedule I conducted them using an internet platform. 
As the researcher, I considered several aspects when creating the questionnaire, including its structure and duration.  
Studies have indicated that there are drawbacks to using questionnaires. People may find it less demanding to just check the relevant boxes on questions, but they may also find them restrictive, which may discourage respondents from finishing the survey. (Denscombe, 2007)
To assist in motivating individuals to finish my questionnaire I made sure there were direct questions, so there wasn’t a need for a long survey. 





Discussion 

I now have a wide range of perspectives on live feedback in learning due to this research project. As previously said, questionnaires and interviews were the research tools I utilized in this study. However, the usage of questionaries is an effective way to get an extensive number of replies. Arguably an interview will gather qualitative data and encourage participants to voice their opinions. 

The staff’s perspectives regarding live feedback are included in the questionnaire (See appendix 1) one respondent stated, "I think it's effective because the children can learn from their peers' work and they can give child-friendly feedback that can be easier to understand, However, I believe that for the feedback to be useful, it must be taught properly. The kids could provide inappropriate criticism since they don't know what to say." The literature states that pupils who are aware of what they are attempting to learn, actively compare their work to the objective employing criteria, and take steps to make improvements to better are the ones who learn most effectively (Moss & Brookhart, 2012). This links back to Kerr's, 2017 opinion which was stated in the literature review “Primary teachers found that live feedback allows for a more dynamic exchange of ideas between teachers and pupils. 
Additionally, according to questionnaire responses, 70% of teachers use live feedback once a week, as contrasted to 30% who do it every day. This suggests to me that although it would be less work for the teacher, feedback might not be useful if it is not taught correctly. Teachers may find it challenging to find time to use these strategies. 

The average rating for assessment for pupil progression using feedback was 4.40/5 (see appendix 1) . This received a high grade overall. I recently received the following response from one respondent “This is good, as it gives pupils confidence and responsibility.” This relates to the report written by the Cambridge International Education Teaching and Learning team, where it was stated that “pupils’ self-efficacy is increased by AFL.”  When implemented effectively, it can assist pupils' progress by clearing misconceptions, promoting learning and closing the gap in pupils learning (Education Endowment Foundation, 2021). 
 

Considering I was able to obtain a solid response on live feedback, I asked the same questions in the interview that I had in the questionnaire. As pupils receive feedback on what they must achieve and improve on in the same lesson, more than half of students considered live feedback to be valuable. This relates to the statement made by Black and Wiliam that feedback has been shown to improve pupils learning (Black, P. and Wiliam, D). Nevertheless, some argue that it affects pupils’ self-esteem, which might have negative consequences. As a result, feedback is an effective tool that promotes pupils’ confidence, directs teaching techniques, and advances learning in the classroom. 

Everyone who participated understood what live feedback entailed. Pupils were able to express to me how it benefits in improving learning for them in their education. According to the research, live feedback emphasizes the learning process rather than the required result. Live feedback requires instant communication between the teacher and each pupil. Contradictory, others contend that students fail to accept responsibility and act on feedback (Morgan, 2019).   If students do not use it effectively it defeats the main aim of AFL in the first place. 
Furthermore, based on my interview findings, 90% of pupils comprehended the importance of live feedback in the learning process (see appendix 3). However, there was a challenge as 10% found it difficult to express their selves with the question given that they didn’t know what live feedback was. Nevertheless, this pupil was able to gain a piece of greater knowledge about what live feedback was and potentially interact with the teacher more when it is used in the classroom.  
 
Participants in the interview were allowed to talk about instances in which they received verbal comments. They had the opportunity to talk about what kind of feedback they have and why it is helpful to their peers. As previously stated, there were restrictions since student D (shown in the appendix) lacked experience with live feedback. Students were able to discuss the benefits and drawbacks of receiving live feedback. According to studies, AFL enables pupils to take charge of their learning. Pupils are aware of where they are in their education and where their teacher wants them at. However, AFL must be strictly examined, as some argue that assessing how well learners perform in a single class may not be a reliable indicator of long-term memory retention. Learning cannot be considered the same as performance, and real knowledge involves more than an instant assessment (Didau, 2014)


Following the tools undertaken for this study, it became apparent that there were limitations as I couldn’t film the interview since I couldn’t get the parents to sign a consent form. Since the interview was approved by the school's headteacher, I was permitted to conduct it. The validity of data may be questioned as the quality may not be there. I would send out a consent form for all parents and carers to sign to avoid any future restrictions. (BERA, 2018, p.15) Following this, I had a sample of ten questionnaires, but I only received seven replies, which was an additional limitation of using questionnaires as a research tool. To gain more responses, I would distribute the questionnaire sooner. 




Conclusion 400 words - 

The research tools have advantages and disadvantages, according to the research. I gained significant qualitative insights into the experiences and perspectives of live feedback through the interview. To explore unexpected themes, I was able to modify my questions in response to the replies. The interview did, however, have certain limits because I was unable to get accurate data since I did not have permission to record. 
One of the advantages of employing questionnaires as a research tool was its ability to effectively gather a substantial quantity of data. However, I’ve found that surveys don’t have the same depth as interviews. To sum up, there is a role for both approaches in educational research. Gathering data from questionnaires and interviews will help pupils fully comprehend methods of learning. (www.imperial.ac.uk, n.d.) 
Overall, my thoughts on live feedback and its frequency of usage in the classroom varied greatly. Most of the participants in this study agreed that receiving live feedback was beneficial, and both educators and students reported feeling as though their learning had improved. According to the study, live feedback enables modifications in real-time. During a class, students can provide feedback, which helps pupils make corrections or increase their comprehension. Nevertheless, some pupils' regular, real-time feedback can be overwhelming, particularly if it emphasizes areas that need work. Pupils may worry that their confidence and motivation may be undermined by ongoing evaluation. 
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