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Element 1
The concept of reflection has been widely explored in the area of teacher education for the last four decades (Zeichner, 1986; Calderhead, 1989; Hatton & Smith, 1995). Since then, a number of empirical and conceptual studies have attempted to investigate the ways in which reflection plays a vital role for pedagogical growth (for example, Cranton, 1998; Trigwell, Martin, Benjamin, & Prosser, 2000, Kreber, 2004).
Reflection is regarded as a mechanism of learning through experience and a philosophical view of how knowledge can be developed through experience (Wain, 2017). It is defined as ‘to think, meditate or ponder’ and it’s concept of learning through reflective practice, was coined by John Dewey, who states that reflection is an: 
‘Active, persistent and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusion to which it tends.’ (Dewey, 1933, p.9) 
Dewey (1933, cited in Ramsden 1992), believed that reflective thinking includes a systematic, scientific procedure of recounting an experience, postulating questions that rise from that experience in order to formulate theories and hypotheses, and in turn, taking rational decisions or action to test the theories. This questioning technique enables an individual to direct action with careful consideration. This approach would be useful for Early Years Practitioners. For example, carefully planning and considering which teaching and learning strategies are most effective in certain situations, in order to form better classroom management. 
[bookmark: _Hlk29899325]According to Dowling (2016), one of the first recognised reflective thinker known for his reflective theory is Schön (1983). Partly influenced by Dewey’s work, Schön (1983, cited in Eaude, 2000) identified two forms of reflection; reflection in action and reflection on action. The former consists of experiencing, acting on the spot and thinking on your feet, whereas the latter consists of taking time to consider things, thinking back to what happened and reflecting on how things could be done differently next time. 
Within the Early Years environment, professionals are often faced with unique situations, whether it’s dealing with a child suddenly exhibiting behavioural issues or dealing with an unexpected hazard. Schon (1983, 1987) states that in these situations, they rely on their previous knowledge and experience and utilise it as a foundation for action. This foundation is an experimental, transactional and active process which Schon (1987), refers to as ‘professional artistry’ – the types of competencies practitioners present in unique, uncertain and opposing circumstances. Early Years practitioners seldom participate in straightforward routine action, but rather what Schon (1987) refers to as ‘knowing-in-action’ displayed in the types of knowledge that present in their ‘intelligent action.’ 
However, Hatton and Smith (1995 cited in Sellars, 2017), argues that reflection-in-action requires that practitioners have appropriate experience from which to rely on and have obtained a level of competency from which they can reflect and practice concurrently. The theory therefore, postulates that practitioners are more likely to successfully utilise the cycle consisting of reflection-in-action, due to previous engagement in the reflection-in-action process. The question is, what specifically was the situation in the relevant experiences that could be successfully drawn upon, what was the content of the reflection and from which point of view was it examined?
Whilst Schon (1983), viewed past experience as a key role in practitioners’ processes of reflection, Kolb (1984) attributed an even greater fundamental role to experience. He highlighted the significance of experience and reflection on that experience, for meaningful learning. He constructed a model for experiential learning to show how knowledge is shaped and it is widely used in reflective practice. 
In the first stage of the cycle, Kolb (1984), refers to what he calls ‘concentrate experience’ where a person gets ‘hands on’ in doing the task. The second stage – reflective observation is where the person reflects back on what he/she has done. This third stage, referred to as abstract conceptualisation is when a person attempts to make sense of what has happened. This consists of interpreting the events and understanding the relationships between them. The final stage – active experimentation  is when a person thinks about how they are going to apply what they have learnt into practice.
In practice, early years practitioners can implement this cycle to facilitate learning. Kolb (1984) suggests that for an overall learning experience, learners have to go through all four stages of the learning cycle. The four stages enable learners to comprehensively evaluate topics through different views and activities and further accommodates for different learning styles. 
Forrest (2004, cited in Konack and Nasereddin, 2014) however, points out that Kolb’s (1984) model, assumes that learning occurs in a sequential manner which he argues does not, and that learning does not typically happen in ordered steps but instead, believes that the steps overlap. Konak and Nasereddin (2014), note that such criticism is not robust enough to oversee the benefits that the model delivers when applied to practice, particularly when designing hands-on activities
According to Wain (2017), Gibb’s (1988) reflective cycle builds on Kolb’s (1984) model in that he suggests a more detailed approach for investigating and analysing a situation, through six distinct stages. His reflective cycle aims to help learners to think systematically about different experiences and phases of a particular event. The mechanism of reflection was viewed as a cyclical pattern of behaviour, whereby, the aftermath of a prior reflection, helps make decisions for future engagements. This process can be applied within an early years setting, to allow children to develop their pre-existing knowledge and understanding (Walsh, 2014).
The six stages consist of the following: Description, here the learner describes what happens. The second stage, feelings, is where the learner recalls reactions to the event. Evaluation – this is where the learner analyses what was positive or negative about the experience. Analysis – is trying to make sense of the situation. Conclusion – here the learner explores what was learnt and what could have been done differently. The final stage – action plan consists of devising alternative approaches to the situation, a future plan of action (Wain, 2017). 
Reed (2000) adapted Gibb’s (1988) model and explained the concept of reflection as learning from and reassess practice, as a way of describing, analysing, evaluating and informing (Reed, 2000).
Whilst it could be argued that Kolb’s (1984, cited in Roderick, 2001) cycle can be used in an educational setting, Gibb’s (1988, cited in Roderick, 2001) model develops the learning theory further, by involving teaching methods in the theory and research stage. Gibbs (1988 cited in Roderick, 2001)) recommends action plans and learning contracts. In the experience and reflection stages, he includes discussions, peer- and self-assessment in a simpler process. 
As stated by Gary (2017), Gibbs reflective cycle helps people to think firmly about the experiences they had during a situation, event or activity in simple to follow steps. This then  makes people think about an experience, activity or event in more detail, making them aware of their own actions and better able to adapt and change their behaviour. By looking at both negative and positive impacts of the event, people can develop their skills. This would be useful for early year’s practitioners, particularly when devising learning and teaching strategies. 














Element 2 
	
Aim- The aim of this briefing paper is to inform Early Year Practitioners about the importance of reflective practice as a form of maintaining quality services for young children and their families. It also aims to enhance practitioners’ understanding and provide broad evidence to support the need for reflective practice. 



	
Reflective practice 
According to Pacey (2016), reflection is a vital aspect for practice and encourages better performance at the workplace. It also improves skills whilst refining confidence, motivation and increases self-esteem. It allows for the discovery of professional development needs which in turns, helps an individual to take ownership of their practice. This therefore indicates that reflective practice aids to uphold and repeatedly improve work-based skills. 
Reed and Canning (2010), state that reflective practice is a very sentimental method that aids everyone to ensure individual needs are met. Through reflection and continual progress, Early Year Practitioners can improve their learning and teaching strategies and effectively, improve academic skills of learners. 
The process can also benefit parents and carers, as they will be able to observe improvements in practice and feel confident that high quality care if being provided. This will then translate into improvements within the early years setting, improving efficiency and enhancing a practitioners’ reputation. Thus, supporting opportunities to evidence outcomes more clearly, making a positive impression for Ofsted, SEF (England), CSSIW, SASS or Quality of Care (Wales). 
Lindon and Trodd (2016), adds that reflective practice is a vital part of working with young children and enables a deeper understanding of their learning and development. Whilst there is long tradition among early childhood practitioners, of closely observing children’s learning so as to nurture and stimulate their development, they are increasingly expected to reflect on their own practice in a variety of ways, in order to enhance their professional development and improve professional practice.
Getting periods to reflect and to prevent and think about what has occurred, what is occurring, and what must take place next, is vital to producing and keeping positive interactions in the early years setting. It enables practitioners to:
· Be aware of how own practices and values control working practice. 
· Improve observation and communication skills with children and families
· Improve skills in building mutually respectful partnerships with families. 



	
Theory and history 
According to Reed (2008), the concept of reflection originates from the theorist John Dewey (1954). His recommended view on reflection, is described as constant, successful imagining and taking into respect the establishing evidence that forms from experience to the given situation. Dewey (1954) suggests that the individual uses their way of thinking and feelings to enable reflection. This indicates that Dewey (1954) describes reflective people as being open-minded, responsible and passionate. 
Robins (2006), proposes that professionals should find the meaning of reflection through description, rather than definition because to define reflection, is to suggest the author has authority over its meaning. This in turn allows reflections models and frameworks to be used intuitively. Through a holistic approach, it can be subjective and purpose driven.
Van (2007) summarise Dewey’s (1938) model of reflective learning, as experiencing through observing and reflecting on current or past events, which leads to gaining new or enhancing knowledge.
According to Schon (1983), reflection can happen in two ways: reflecting upon activities whilst they are happening also referred to as ‘reflection in action’ (present reflection) and ‘reflecting on action’, once they have happened (reflecting on the past). 
Kolb (1984) is regarded as one of the most influential theorists in the field of reflective practice. Kolb’s (1984) reflective cycle enable educators to review their own teaching to promote continuous development.  His theory paves a way of sequencing and structuring a given curriculum and provides suggestions as to how a lesson can be taught, in order to enhance learning and in this case, for learners in the early years setting. It postulates that learning is cyclical, consisting of four stages: concrete experience, reflective observation, abstract conceptualisation and active experimentation.  
[image: ]A vital aspect of this theory is that these four stages are related to specific learning styles. Learners vary in their learning styles and therefore, by recognizing individual differences, and by adopting different teaching and learning strategies, can help students become more flexible in achieving the demands of learning situations (Healey and Jenkins, 2000). 
In essence, Kolb’s (1984) theory encourages practitioners to:
· Use a range of teaching methods to improve learning outcomes
· Provides outliners on how to improve on practice
· Reinforces student learning through reflection
· Can be applied in any learning situation. 




 Morin (2016), outlines some useful tips for practitioners: 
· Be honest: you don’t help matters if you’re not 100% truthful about how things are going and how you are acting.
· Use monitor behaviour sheets: Some behavioural patterns are useful, and others are not. It’s good to be aware of behaviour so that you can make improvements. 
· Accept mistakes: old patterns are difficult to break. It is through errors, that we can reach our full potential. 









	Conclusion 
From this briefing paper and study, it is evident that reflection has been widely used since Dewey’s initial introduction. The models and frameworks of reflection, require practitioners to build a mental image of what occurred in each situation and this, prompts an individual to reflect on their strengths and weakness. 
Reflective practice can open so many doors to gain trust and support your work to build relationships with families, helps gain new knowledge and helps practitioners to share good experiences. It can positively promote job satisfaction and achievement.
Being able to reflect helps you develop your own knowledge about the way you learn. It can help to encourage critical thinking and problem-solving skills both in and on action. It can also be used to relate to life experiences. It is an essential part of personal development and prepares you for the world of work, encouraging you to develop the habit of analysing your actions or events and considering the consequences. 














[bookmark: cysill]Element 3: Reflective log
	Brief description of the activity (no more than 50 words)

	 
The activity is a mathematics-based activity aimed to improve numeracy skills, designed for children between the ages of 3-4. It will take place within an outdoor early year’s foundation nursery setting. 

The activity will involve 32 children and Teachers and Teaching Assistants will be participating. 


	                                         Aim/Objective of the activity

	
The aim of the activity is to help children recognise numbers through creative play.

The objectives of the activity were to:

· Transfer the knowledge of numbers through a play-based activity
· Recognise numbers and it’s spelling e.g 10 = ten. 
· Encourage Welsh speaking 


	Your role

	
As part of this activity, my role was to act as a leader. This consisted of planning the activity which involved organising resources, setting up the task, and explaining the activity to the children to ensure they had the proper understanding of what was required of them and how to participate. 

The activity required children to use they’re toy nerf guns, provided to them and shoot down the appropriate number once I called it out. 

I also explained the activity to all staff members associated with the class, to ensure that they are aware of what is required of the children and so that they could provide appropriate support. 



	Positive aspects – why?  How could these be developed further?

	
The positive aspect of the activity was that all the children were engaged and listening attentively. I believed I was confident throughout the process and articulated the instructions of the activity clearly and concisely. Having said that, I was fighting with my anxiety inside, and fought against showing any signs of it. This helped me to maintain my focus and complete the learning activity successfully. 

I believe that my planning and preparation enabled me to deliver the learning activity smoothly. For example, I prepared extra resources to ensure that I did not run out of any, should any unexpected individuals desire to partake in the activity. 

The reaction and response to the activity was very positive. The children were very excited to use they’re toys and were very competitive as a result. After the completion of the task, the class Teacher expressed how much fun the children had and that she often implements the activity to support their learning as it was a thoroughly enjoyable experience for them. 



	Challenging aspects – why?  Link to your own practice.

	
Originally, I chose to do the activity outdoors, in a spacious environment. Unfortunately, due to bad weather, I had to rearrange the setting indoors, as it was too wet and slippery for the activity to take place outside. This made the activity challenging, in terms of the room space. I tried to rearrange the activity to take place in the school hall, but I didn’t realise that a different class had music practice in the hall.

As such, I had to reflect in action decided to make use of the classroom, by re-arranging the setting. This resulted in time being wasted and to the dismay of the children, I had to cut the lesson short. This was definitely a learning curve and taught me to consider alternative approaches or to have a backup plan.  

Another aspect I felt that I didn’t consider, was to assess their learning throughout the activity. For example, when I voiced the numbers, all the children had shot the target at the same time. This meant that I could not observe who had answered correctly. 


	                           
What knowledge did you demonstrate?

	
Based on my knowledge on the foundation phase curriculum, I was able to devise a creative and fun activity to promote mathematical skills of children. 

I was able to demonstrate the knowledge that I had acquired during my placement. For example, by observing teachers practice a wide range of teaching and learning strategies. I was able to examine which was most effective, and utilise it within my own teaching.




	What skills did you demonstrate?

	
I feel that one of my skills lays in my ability to exert confidence and this enabled me to build a good rapport and trust amongst the children. By having effective communication skills, I was able to draw the attention of the class and complete the activity successfully. 

I was also conscious of practicing listening skills, so that children felt that their concerns and questions were being considered and recognised. For example, some of the children felt nervous that they did not know their numbers and as such, I helped them through the activity by showing them physical hints. This helped them to feel at ease and enabled them to have an enjoyable experience. 

I also felt that I had good classroom management in that I was able to control the situation when the children were becoming too excited over using their toys. I was able to maintain their focus through positive reinforcement and this helped to ensure that the aims and objectives of the activity were being met. 


	Which values did you demonstrate?

	
I was able to demonstrate respect by considering the needs of the children e.g those who were nervous by supporting them through the activity.

I also ensured that children were within a safe space and that all safety precautions were met. 


	What could be done differently in future?  Why?

	
The weather prevented the activity from taking place outdoors. This would have given the children more space and a more enjoyable experience. As such, in the future, I will plan for alternative strategies as a back-up plan. Furthermore, I felt that the activity could have been done on a one-to-one basis or in a small group of children rather than a full class activity. This would have allowed me to assess individual learning and tailor for individual needs. 
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Element 4: Personal Development Plan

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Complete my BA in Early Years and Care Practitioner Status degree.
	To gain more knowledge, understanding and experience, in order to seek a career path as a Safeguarding Officer for young children. 
	Complete all relevant modules as part of my BA Early Years degree.

Complete 700 hours of work experience within an early years setting, in order to gain the Practitioner Status certificate.  
	I will complete my degree at the University of Wales Trinity St David.

My work placement will be undertaken in a school in Bryncoch where I will support pupils on a one-to-one basis. 

I will also be volunteering as a Child Minder to help me develop further experience. 
	I have completed my 700 hours of work experience.

I am currently volunteering as a Child Minder one day a week. 


I will complete my degree and graduate in 2021.

	Seek volunteering opportunities within the Social Care sector. 
	To gain experience and help me attain a career path within the Social Care sector.   
	I will do this by contacting local authorities to arrange voluntary work placement hours for appropriate days and times to fit around university. 
	Contact Local Authority in Neath/Port Talbot and surrounding areas.  
	As soon as possible 

	Complete an online course on mental health issues affecting young children.  
	To have a better understanding on how children are affected mentally and emotionally.

Learn how to recognise and prevent mental health issues developing further. 
	
I will do this by completing an online course and any other recommended courses/modules 
	
Complete an online, 6 week course with Future Learn for 2 hours per week. 


	To start on the next available course.

	Complete a Master’s in Social Work.
	To expand my knowledge and experience base.

To gain the relevant qualifications in order to work my way up to become a Social Worker.
	Apply to Swansea University for MA Social Care and undertake relevant placement. 
	Attend open day at Swansea University (Singleton Campus).

Send Application online. 
	I will start this on acceptance on September 2021.
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