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Section One.
According to Wilde (2017) leaders are usually defined as individuals who command a group or an organisation, leaving staff members feeling they are not able to express their thoughts and ideas. This can be supported by Zachery (2011) who also felt that some leadership styles displayed similar qualities to those of a military style, whereby it was very much a ‘do as I said so’ attitude. Alongside this, McDowall Clark (2012) stresses the importance that leadership should not be used as a form of control but can successfully be achieved through non direction and influence. Toomer et al (2018) suggest that within many organisations, catalytic leadership can often be the missing ingredient for success. Joiner (2017) offers that some leaders will take on a more heroic style of leadership which results in them taking full responsibility for setting goals and targets within settings, which does have its benefits. However, heroic leadership can lead to an overuse of control with leaders, leaving themselves overworked and exhausted, resulting in them underachieving as a whole, alongside them not making enough use of other staff members and their ideas and skills (Eckert, 2021). Anderton (2016) supports this as he believes heroes are not needed to fix everyone’s problems, a great leader should be someone who inspires individuals to have confidence in themselves and in turn create more leaders. 
[bookmark: _Hlk98702308]Reed and Canning (2011) offer that the significant difference between catalytic leadership and other leadership styles is that it is not about individuals or a role or position within an organisation or setting, it is a skill which everyone can demonstrate, meaning that anybody within a setting can become a catalytic leader. French (2020) supports this as she believes that anyone, in any position within an organisation can use leadership qualities in order to inspire others to produce their best work. Furthermore, Toomer et al (2018) offer that the catalyst effect can be achieved through combining leadership and teamwork in order to create a more dynamic, cohesive team, supporting McDowall Clark (2012) who states that catalytic leadership is a creative and dynamic process, rather than being a set of attitudes and behaviours. Through implementing this style of leadership, individual staff members performances will be raised and developed further, helping to achieve a greater level of success within the organisation. Joiner (2017) believes that catalyst leaders can be seen as ‘post heroic’ as they help to create environments which promote high involvement and shared responsibilities, through inspiring others to share their visions and ideas. French (2020) offers that catalysts allow others to benefit from their expertise, whilst empowering individuals to better themselves through hands-on learning, creating a spark for improved outcomes through their enthusiasm and optimism. This can support the work of Vygotsky’s Zone of Proximal Development as individuals will be developing their skills and knowledge through guidance and facilitating from catalysts surrounding them, enabling them to grow in confidence with every opportunity available to them (McDowall Clark, 2012). 
According to Whalley (2011) leadership in the early years should be that of a holistic, inclusive, and empowering nature, which allows for everyone to feel valued, respected and included. Alongside this, Grantham-Caston and Fontcuberta-DiCarlo (2021) suggest that leaders in early years who work with a passive-avoidant style of leadership are less likely to be able to provide high quality early years childcare compared with those leaders implementing styles similar to catalytic leadership. Furthermore, Siraj and Hallet (2014) suggest that effective early year’s leadership should be of one which is underpinned by care as this is the ethos and nature of working in early years childcare. Whalley (2011) suggests that a ‘visible leadership’ should be demonstrated by practitioners to show what can be achieved with change, development, and improvement. Similarly, to Banduras social learning theory (1977, cited in Whalley, 2011) practitioners have a responsibility to others, whereby they should be role modelling positive and appropriate behaviours and practices within the setting as fellow colleagues will imitate what they have seen. Siraj and Hallet (2014) go onto say that collaborative and shared leadership helps to support individual and organisational development, through empowering all staff members’ capabilities. Joiner (2017) supports this and suggests that empowerment can be achieved through showing an interest in other people’s viewpoints and to use whole team development as a vehicle to strive for leadership development, offering that catalytic leadership is the most effective leadership style. McDowall Clark (2012) believes that Early Years Practitioners can become catalysts through bringing about and inspiring change whilst not being in a position of power. Furthermore, Cooper (2014) also believed that every knowledgeable and committed practitioner has the potential to lead within a setting, regardless of their title or position. However, McDowall Clark (2012) offers that the idea of anyone becoming a catalytic leader does cause concern for some Early Years Practitioners as it is felt that they are expected to lead practice but do not feel as if they are adequately qualified to do so as they were not employed in a position of power. This can be supported by Sims et al (2014) who suggest that practitioners can often find themselves in a leadership role ‘by accident’ without any form of training beforehand and are expected to support other practitioners to improve their practice. This can often result in practitioners being unsure of how to recognise, understand and engage in leadership during their daily practice (Cooper, 2014). However, Rodd (2013) offers that leadership is not exclusive to those individuals who are in a position of authority but is an integral part of Early Years Practitioners existing day to day roles and responsibilities, through their own personal and professional development. Eckert (2021) believes that it is crucial for leaders within early years to motivate, encourage and communicate with all staff to ensure opportunities are given to enable everyone to share their visions and ideas, whilst supporting all Early Years Practitioners to feel empowered to become catalysts within a setting. Zachery (2011) suggests that this can be done through catalyst leaders creating opportunities for leadership to appear in others through using the five components from within The Leadership Catalyst Model. The five components: Mindful, Connected, Intentional, Generative and Heretical are seen as individual parts of being for catalytic leadership, which in turn helps to promote and encourage leadership behaviours in others. McDowall Clark (2012) highlights the importance of changes within settings being built up slowly with small steps as opposed to big dramatic changes and interventions. 
Eckert (2021) believes that catalytic leadership is the most effective method of leadership to be used within childcare settings and schools, as he feels that catalysts are needed in order to improve and accelerate the quality of provision within places of education. McDowall Clark (2012) offers that catalytic leadership is relevant within early years settings as the learning journeys of practitioners and settings as a whole can work parallel with children, in order to truly create enriched, dynamic learning opportunities to enhance overall learning. Whalley (2011) offers that acceleration can be achieved through practitioners sharing their knowledge and expertise with colleagues, presenting them with new ideas and visions. Furthermore, McDowall Clark (2012) suggests that Early Years Practitioners are more sensitive towards other peoples’ feelings and will be more inclined to support rather than confront and challenge others’ views and ideas. This can be used to ensure that less qualified or experienced staff do not feel undervalued or inadequate, as well as ensuring to listen to children’s ideas and supporting families when needed (Wilde, 2017). 
[bookmark: _Hlk98873689] Furthermore, Eckert (2021) goes on to say that successful catalytic leadership develops into sustainable and collective leadership within settings through staff members sharing their expertise in order to make improvements to the quality of provision that is provided. Alongside this, Ankrum (2016) states that staff working together as a team will maximise output within settings and will lead to shared leadership, which in turn will lead to shared beliefs and values, supporting the work of Hefferman (no date) as she believed that teams that work together improve outcomes and individuals are most courageous when thinking together as a whole.  Fullan (2004, cited in Kivunja, 2015) supports this as he offers that effective school leaders are a vital component to achieving sustainable education reform, with a commitment and passion needed from all staff to have the confidence to make positive contributions to aid the development of children’s lives in the early years. This can be supported by Eckert (2021) and Kivunja (2015) as they believe that leadership is essential for the success of early years settings, placing great emphasis on the importance of working together to make a positive difference to the learning and development of young children. Robinson (2016) believes that practitioners are enablers and not just instructors, with the skills and knowledge to create environments for children where their interests can be followed, and their curiosity peaked. French (2020) offers that catalysts are innately curious and will use opportunities all around them as a way of learning, whilst demonstrating enthusiasm and optimism in order to create a spark for improved outcomes. According to McDowall Clark (2012), early years practitioners seen as catalysts are fundamental in bringing about quality improvement in early years through continuous reflection and development and they have opportunities to make these changes from within a setting and create something new. 
[bookmark: _Hlk98886106]According to Grantham-Caston and Fontcuberta-DiCarlo (2021) relationships must be formed through effective communication in order for leaders to be able to relate to staff members successfully, which will benefit the group as a whole. Siraj and Hallet (2014) extend this further by suggesting that an effective leadership involves helping to promote, develop and maintain relationships between staff, children, families, and other relevant stakeholders. Furthermore, Robinson (2016) highlights the importance of relationships within the early years in order to help children flourish and how these relationships are connected together, linking with Bronfenbrenner’s ecological system (Aubrey and Riley, 2019). Robinson (2016) offers that all stakeholders, such as practitioners, communities, and governments, need to work together in order for children to have these opportunities to develop within their early years, whilst remembering that the child should always be at the centre of any decisions being made. Siraj and Hallet (2014) state that the Educational Policy and Workforce Reform has raised the status of early years as a significant stage in young children’s learning and development, with it being recognised that adults and leaders who work with young children and their families play a significant and valuable role in the progression of their development. Alongside this, The Early Years Professional Status (EYPS) was introduced in 2007, which introduced a broader range of leadership options within the early years, for new and existing members of the workforce (Ryder, 2016). Sims et al (2014) suggests that the EYPS demonstrates a higher level of leadership in relation to the quality provided in settings as a result of high-level training in early childhood pedagogy and leadership. Furthermore, Sims et al (2014) believe that the introduction of the EYPS in the UK, greatly influenced policy changes to take place in Australia with the requirement of university trained EYP’S to be present in early childhood services. According to Kivunja (2015) practitioners are seen to be in a position of influence rather than authority, which is key to becoming a change agent, which can be supported by Cooper (2014) as she offers that practitioners are best placed to be able to empower children, families, and colleagues in order to improve provision within settings and at home. Ella Baker (1903-1986, cited in Parker 2020) worked with vulnerable and disadvantaged families in order to inspire and empower them to develop and progress, through becoming a catalyst for social justice. Baker believed that anyone could become a leader and she worked ‘behind the scenes’ to make this become a reality. Siraj and Hallet (2014) highlight the importance of supporting and empowering children and families in the early years and offering how differing sociological factors can impact on the earliest years of a child’s life. Early Interventions such as Families First and Flying Start Programmes were introduced, in order to help support families and children, living in deprived areas, to learn and grow in confidence (Welsh Government, 2007) In addition to these initiatives, Flying Start introduced the Parent Nurturing Programme (PNP) which provides parents with tools and strategies to enable them to recognise and tune into their emotions, as well as their children’s, in order to develop a healthier way of dealing with them. The purpose of the PNP is for facilitators to engage in catalytic leadership, as a way of empowering parents to believe that they can make a difference to their lives and have a positive impact on the emotional development of their children (Flying Start, no date). 

Section Two.
Eglantyne Jebb (1876-1928) was an influential champion of human rights and strongly believed that children should have the same rights as adults, as they themselves are little human beings (Mulley, 2019). Jebb’s vision was to achieve and protect the rights of children worldwide as she believed that all children, whoever or wherever they are, had the right to live a healthy, happy, and fulfilled life, and it was this vision that led to Jebb becoming the founder of The Save the Children organisation we know of today (Save the Children, no date). In 1919, as the First World War was ending, Jebb began protesting in order to try and protect children facing starvation after the devasting impact the war had left behind. As a result of these protests, Jebb was arrested and ordered to pay a £5 fine to the courts as her punishment, however, the judge was so impressed with Jebb’s commitment to protecting children that he offered to pay the fine for Jebb, which in turn became the first donation to Save the Children (Mulley, 2019). 
Save the Children has become one of the largest independent children’s rights organisations in the world and in 2019 it celebrated its 100-year anniversary and Jebb’s vision of every child having the right to be healthy, educated, and safe, continues to inspire the work of the organisation to this day (Save the Children, 2019). The organisation currently supports over 100 countries around the world, working tirelessly to protect children who find themselves living in crisis through hunger or sickness, continuing Jebb’s work to strive towards living in a fairer world for all, with children being protected from harm (Save the Children, 2022). 
Alongside her earlier work, in 1924, Jebb presented a Declaration of the Rights of the Child to leaders from around the world during the League of Nations Convention in Geneva. This document consisted of what Jebb believed were the human rights of every child, placing an importance on the ‘forgotten’ child, such as those living in hunger or with disabilities (Save the Children, no date). The document was adopted a year later and further extended by the United Nations in 1959, which became the inspiration for the 1989 United Nations Convention on the Rights of the Child (UNCRC) guidelines we know and adhere to at present (Save the Children, no date). As a result of Jebb’s vision and determination, alongside her influence of the introduction of the landmark human rights treaty, the UNCRC, the possibility of living in a world where every child has the opportunity to have a healthy start in life, a chance to learn and to become protected from harm is becoming more of a reality (Mulley, 2019). 
The UNCRC document, which came into force in the United Kingdom in 1992, is the basis of all UNICEF’s work and is the most complete statement of children’s rights that has ever been published, alongside being the most widely ratified international human rights treaty in history (UNICEF, no date). The UNCRC consists of 54 Articles outlining the civil, political, economic, social, and cultural rights of every child, regardless of their race, religion, or ability, with adults and the government working together to ensure that all children have access to these rights (Save the Children, no date). These rights underpin children’s basic needs, and these needs have to be met in order for children to reach their full potential and have a bright future, supporting the work of Maslow’s Hierarchy of Needs (Sprouts, 2017). The UNCRC needs to be seen as a whole process with all the rights linked together, with no one individual right being seen as more important than the other. However, there are four ‘General Principles’ Articles which underpin and play a fundamental role in realising and achieving all rights in the UNCRC and these are Articles 2, 3, 6, and 12 (UNICEF, no date). Furthermore, The Children Act (1989) was introduced in the same year as the UNCRC in order to further protect children from harm, as well as ensuring to give children a voice when it comes to decisions that affect their lives, supporting Article 12 from within the UNCRC (Department for Education, 2021). 
The Welsh Government has led the way in promoting children’s rights, which are based on committing to the principles of the UNCRC and in 2004, the Welsh Government formally adopted the UNCRC as the basis to policy making with regards to children and young people (Welsh Government, 2019). In 2002, a team of non-governmental and academic agencies were tasked with monitoring and promoting the UNCRC in Wales and this group became formally known as the Wales UNCRC Monitoring Group (Children in Wales, 2021).  In 2011, the Welsh Government decided to take an extra step towards protecting children’s rights and became the first country in the UK to make the UNCRC part of its domestic law (Welsh Government, 2015). This law is called the Rights of Children and Young Persons (Wales) Measure 2011 and demonstrates Wales’s commitment to children’s rights and the importance of the UNCRC. In relation to this law, Welsh Ministers have to adhere to the UNCRC principles when developing or renewing legislation and policies, whilst ensuring that adults in Wales know, understand, and respect the rights of children and young people as outlined in Article 42 of the UNCRC (Welsh Government, 2015). In 2019, members of the Senedd in Wales felt that it was an appropriate time to examine the Rights of Children and Young Persons (Wales) Measure 2011, in order to see if it was still influencing the Welsh Government’s thought process and budget funding and leading to improved outcomes for children and young people in Wales (Children’s Rights in Wales, 2020). The findings from the report highlighted that there was still progress to be made with the measure as there appeared to be a lack of reference to children’s rights in key documents, with a further lack of evidence that the duties from within the measure are being exercised across the whole of the Welsh Government (Children’s Rights in Wales, 2020). 
As an extension of the Care Standards Act (2000), Wales became the first country in the UK to introduce an independent Children’s Commissioner, a lead which was quickly followed by other UK countries. This led onto the development of the Children’s Commissioner for Wales Act (2001), following the appointment of Wales’s first Children Commissioner Peter Clarke. The role of the Children’s Commissioner for Wales is to safeguard and support the rights of children and young people, alongside reviewing the decisions made by public bodies, including the Welsh Government (Children’s Commissioner for Wales, no date). Clarke was in the role of Children’s Commissioner from 2001-2007 and during his first annual report he stressed the importance of listening to children and young people, ensuring their views were heard by the Welsh Government (Community Care, no date), supporting Article 12 from within the UNCRC. Clarke’s work was heavily focussed on the ways in which children can be seriously harmed by adults, whether this is deliberately or through carelessness, and voiced his concern on the topic of smacking children (BBC News, 2007). Unfortunately, Peter Clarke passed away in 2007, leading to his role being taken over in 2008 by Keith Towler who was in the role until 2015 (NHS Wales, 2007).  Like Clarke, Towler was keen to listen to and connect with as many children and young people as he could, in order to continue Clarke’s work on the importance of listening to children’s views and opinions of what is important to them (Children’s Commissioner for Wales annual report 2008-2009). However, even though Towler produced reports regarding topics such as child protection, he never progressed any further with Clarke’s concerns regarding the issue around the physical punishment of children, more notably, smacking children (Welsh Government, no date). In comparison to Towler, his predecessor, Sally Holland, campaigned for a change in the law to give children the same protection from assault as adults, during her first term as Children’s Commissioner (Children’s Commissioner for Wales annual report, 2015-2016). Holland believed that the current law that was in place for punishing children was an injustice to them and needed addressing promptly in order to support and adhere to Articles 19 and 37 from within the UNCRC (UNICEF, no date) According to Holland, the most efficient way to achieve this was through a single piece of legislation which would remove the defence of ‘reasonable punishment’ from the existing law (Wightwick, 2015). However, Welsh Assembly members originally voted against a move towards a ban on smacking children in Wales, even though 58 other countries had already introduced a ban, with Sweden being the first country to do so in 1979. This outcome urged Holland to continue her fight to implement the changes, speaking with various stakeholders involved, such as police, the Crown Prosecution Service (CPS) and social services (Wightwick, 2015).  
Finally, after advocating for many years for these changes to be made in order to protect the children of Wales, a new legislation was passed in January 2020, which gave children the same protection as adults when it came to the issue of assault. The Children (Abolition of Defence of Reasonable Punishment) (Wales) Act 2020 came into force on the 21st of March 2022 and under the new legislation, assaulting a child and an adult are seen as no different and can be punished in the same way (Welsh Government, no date). This is an historic moment for children living in Wales, with the aim of further protecting them and their rights in order to give them the best start possible in life. There is no place for physical punishment in a modern Wales. 

Section 3.
The Evaluation of the Welsh Child Poverty Strategy Final Report (2014) highlighted that Wales has a higher level of children living in poverty than other countries from within the United Kingdom, alongside a higher number of children living in non-working households, which is again much higher than Scotland or England (Welsh Government, 2014). The Children and Families (Wales) Measure 2010 provides the legislative framework to tackle child poverty in Wales and it places a duty on Welsh Ministers and other stakeholders to address the issue of children living in poverty. The Welsh Government introduced and implemented a variety of action plans in order to try and tackle and change these statistics, the first one being The Child Poverty Strategy (2011), revised in 2015, which the Welsh Government hoped would help to achieve their ambition to eradicate child poverty in Wales by 2020. In 2012 The Tackling Poverty Action Plan (TPAP) was introduced to take on a more holistic approach to poverty in Wales, of which child poverty would play a significant part (Welsh Government, 2012). The TPAP outlined how the Welsh Government aimed to help support families earlier rather than later, to help them become more resilient and self-sufficient through offering financial advice services to them. Alongside this, the Welsh Government hoped to raise aspirations of parents/carers for their children, as well as offering higher standards of education to help support families to have more opportunities to gain more skills. This may encourage parents/carers to gain employment in better paid jobs to hopefully reduce inequalities, as these inequalities may result in people being at a greater risk of living in poverty (Welsh Government, 2015). Families First and Flying Start are examples of Government initiatives that were introduced in order to help try and reduce poverty and its effects on family life. This was implemented through introducing parenting strategies to help change family attitudes and to support the raising of aspirations and engagement through the introduction of the free childcare offer for families living within deprived areas within local communities (McDonald et al, 2010). However, Carter-Wall and Whitfield (2012) offer that parental involvement needs to be more than just raising their aspirations for their children as any interventions put in place need to enable and encourage parents to actively engage with their child’s learning and education and as it stands, there is limited evidence of disadvantaged children’s achievements being improved as a result of the Government initiatives, even though they have had a positive impact on children’s wellbeing (Carter-Wall and Whitfield, 2012).
The Effective Practice in Tackling Poverty and Disadvantage in Schools report by Estyn (2012) highlighted the link between disadvantaged children and educational underachievement stating its prominence in school with pupils from poorer families not achieving as well as their peers. The gap of attainment related to child poverty widens quicker during the primary years, which supports the work of Egan (2013) as he suggests that underachievement of children living in poverty can be seen as early as in children aged three years old. However, Egan (2013) also suggests that the gap can be closed during early years of primary education but often widens again by the time children reach eleven years old. 
Between the periods of 2010/11 and 2012/13, there were 200,000 children in Wales living in poverty, which is 31% of children, with families where no adult has paid employment which puts children at greater risk of experiencing poverty (Welsh Government, 2015). Children who are living in poverty are more likely to suffer from poor health and education as a result of this and these issues need to be addressed in order to support articles 24, 27 and 28 from within The United Nations Convention on the Rights of the Child (no date). The Welsh Government aims to ensure that all children and young people have the same opportunities as each other and to not be held back because of experiencing poverty at home (Welsh Government, 2015). 
According to Evans (2018), the provision of free school meals is a key tool to help eradicate child poverty in Wales as he offers that children’s academic attainment and long-term health benefits greatly from a healthy, nutritious, balanced diet. Children living in poverty tend to have a less nutritious diet compared to their peers who live with families with higher levels of income (Evans, 2018). This is supported by Egan (2013) who states that the educational performance of children who receive free school meals provides clear evidence of the effect child poverty has on educational achievement. In 2015, The Pupil Deprivation Grant (PDG) was introduced as a way of improving outcomes for children who are eligible for free school meals and to overcome any barriers that may prevent children from disadvantaged backgrounds reaching their full potential (Welsh Government, 2015), supporting article 6 from within the UNCRC (no date). The PDG (2015), supported by Estyn (2012), believe that in order for improvements to be seen to these outcomes, there needs to be a whole school approach, whereby the curriculum is tailored to the needs of disadvantaged learners and to ensure that every eligible child benefit as an individual and is supported to reach their full potential. During their routine inspection, Estyn would take note of how children eligible for free school meals are supported to improve attainment rates, as well as looking at the data that is used to monitor and improve these rates (Estyn, 2012). 
In 2018, The Welsh Government proposed a review on the eligibility of children entitled to receive free school meals, offering that a further 3000 children would be eligible as a result of the proposed changes (Welsh Government, 2018). However, even with this extension, more than 40% of children living in poverty in Wales would still not be eligible to receive free school meals. This would mean that approximately 55,000 children in full time education are still missing out as a result of the strict criteria needed to qualify for the scheme (Wightwick, 2021). Alongside this, 28% of children in Wales are living in relative-income poverty, with families who fail to meet the criteria to receive free school meals. According to the most recent annual school census (Welsh Government, 2021) there were 446,500 children in full time education in Wales, with a further 34,000 young people aged between 16–18-year-olds enrolling in fulltime education, resulting in approximately between 130,000 and 135,000 children and young people in full time education in Wales, with only 76,200 children eligible to receive free school meals (Evans, 2018). 
The Welsh Government has recently announced that in order to further tackle the issue of child poverty in Wales, all primary school aged children will be offered free school meals within the next three years (Newsround, 2021). More than 87,000 pupils aged between 5-15 years old currently receive free school meals, which will be extended further to include all pupils between the ages of 4-11 years old being offered free school meals, with the aim for younger pupils to be in receipt of the meals by September 2022 (Education Business, 2021). With these changes, Wales would have improved on the current situation in England and Scotland, whereby free school meals are offered to children up to and including Year Two (Evans, 2018). The proposed changes were welcomed and supported by the current Childcare Commissioner for Wales, Sally Holland, as she feels that free school meals will bring health benefits to children by ensuring they are having at least one healthy, nutritious meal a day, as well as moving one step closer to reaching the ambition that no child should go hungry (Newsround, 2021). In order to accommodate these changes, The Welsh Government has allocated grants of £40 million during 2022/23, with a further £70 million in 2023/24. However, despite these grants in place, concerns have been raised within some local councils to the plans as they feel that they may be left ‘picking up the bill’ for these changes in years to come (Evans, 2022). Conwy Council suggest that if The Welsh Governments estimate that 80% of parents will take up the offer is to be correct, they could see an increase from 3,504 children to 5,480 children in receipt of free school meals a day, increasing further to 7,306 children by September 2023. Fallon (cited in Evans, 2022) believes that in order for this proposed measure to be sustained, funding should be continued to be provided from The Welsh Government, to meet the increasing numbers of meals that will be provided to all children. 
Despite efforts from The Welsh Government, their priority to end child poverty by 2020 has not proven to be successful, with no evidence of a significant drop in numbers. Unfortunately, the Covid pandemic also impacted on the number of children living in poverty, with approximately 54,000 food bank parcels being sent to children between April 2020-March 2021 (BBC, 2021). With the imminent plans to extend the eligibility of free school meals to all primary children across Wales, hopefully there will be a considerable reduction in the number of children living in poverty and the hope to eradicate all child poverty will be achieved in the not-so-distant future.  
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