Supporting Children in Transition

An informative guide for Early Years Practitioners 
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To begin with, “All eligible families should be encouraged to access all four entitlements of the Flying Start programme. Flying Start services should be actively promoted to families in a positive, non-stigmatising way, so that they are aware of what is available locally and the benefits of participation, thus motivating them to take-up services.” (Welsh Government, 2020)


INTRODUCTION
Why is supporting transition important?
Positive transitions that allow children to navigate through the unknown to the next stage are central to supporting and developing emotional well-being. Positive transitions help to build resilience and confidence, while negative ones may build insecurities and anxiety. (Asquith, 2020)
Transition in the Early Years is a very important process that needs to be handled with care and attentiveness.  When children transition to childcare or school this can sometimes be the first time, they have left their parents or carer.
Our aim is to ensure a smooth a transition as possible, this can be achieved by all professionals involved in the process to work closely with the family, informing and preparing them of what the next steps will be, as research suggests that children’s experiences can be enhanced when staff actively support children to ‘fit in’ and are aware of the impact of their practices on how children and their parents become ‘inducted’ into a new environment. 
When being introduced to the Flying start programme families will enduring many transition phases as follows:
 transition into the Flying Start programme; 
 transition from home into Flying Start Childcare; 
 transition from Flying Start Childcare into the Foundation Phase; 
 transition from the Flying Start health visitor to school nurse; and
 transition out of Flying Start and signposting to other support i.e. Families First, and Integrated Family Support Services (IFSS)” (Welsh Government, 2017)
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Erik Erickson identified that children experience conflict as they grow and learn and developed a chart of stages for Human Development. “Erickson felt that the early years childhood years were critical in children’s development of trust, autonomy, and initiative, but he did not believe all was lost if children experienced difficulties in the first three stages. (Mooney,2013) (Erickson, 1950)
Children experience many transition periods during their young life.  When moving from room to room for example, lounge to bedroom. They will experience a transition from parent/carer to Keyworker if they attend childcare, moving on from childcare to school when they come of age.  Having support within the Early Years birth to 5 years, transitions will enable the child to understand that transitions into new situations as they go through life are valuable and safe. It is also important to remember that children will transition over different time frames. Some will settle quite quickly and some need further re-assurance which can take months. 
Oxfordshire County Council (2017) states “Smooth transitions within the EYFS depend on a commitment from all professionals involved to develop positive communication links.”

 Extra supported reading - (https://gov.wales/sites/default/files/publications/2019-07/flying-start-transition-guidance-for-professionals
Flying Start Health Programme Guidance (gov.wales)
















The purpose of this booklet
The purpose of this booklet is to support keyworkers within Flying Start in working with children aged 2-3 years in Flying Start settings and their families. The Welsh Government(2017) states in the Flying Start Healthy Programme guidance that the focus of Flying Start, is upon the early identification of any needs and the timely applications of interventions and by following the Healthy Child Wales Programme.
It will highlight the importance of partnership working, the role of the adult in catering for the needs of the child.  We will look at what interventions have been proven to work and what the outcome a smooth transition can make.  
It will support you with transitioning a child and their family into the setting when the child turns 2 and support the transition from Flying Start to school when they turn 3 or when they have received their 40 week entitlement. 
This booklet will explain the importance of developing good relationships with parents/carers, benefits of having good communication skills when with a multi-agency approach. Having respect for each other in every interaction is a good basis for developing relationships, being aware that others may have different needs and ideas differently to oneself. 
Taking a Reggio approach to practice and using parents as partners as they are the child’s first and enduring educators. “to develop effective partnership with parents it is important for practitioners to recognise that:
· Parents provide a learning environment which is enduring and comprehensive.
· Home and community are significant learning environments in the lives of children.
· All parents can enhance their child’s development and learning.
· Parents have the right to play a central role in making decisions about their child’s care and education at every level.
· Successful relationships between parents and educators can have long-lasting and beneficial effects on children’s learning and well-being.” (Thornton and Erickson, 2014)
BRONFENBRENNER’S SYSTEMS
[image: ]Brofenbrenner's Ecological model –contextual perspectives - not only is the relationship between the child and various environmental systems important, but the relationships among these environmental systems too. (psychologypedia, 2019).

From minor to greater globality, Urie Bronfenbrenner names four systems involving the primary nucleus understood as the same individual. The systems are microsystem, mesosystem, exosystem, and macrosystem (psychologypedia, 2019).

Bronfenbrenner’s microsystem has been the most influential level of the ecological systems theory. This is because it involves the school and family working together for the developing child.  We will be supporting families by taking into consideration Bronfenbrenner’s system theory by ensuring that we look at each child and they family with a holistic approach.  Prior to starting we gather lots of information of the immediate families’ needs, cultural backgrounds and if there is anything that has or is impacting on the family. We will look at the communities in which they live and how we can incorporate positive connections within the setting.  
However, Psychologypedia 2017 questions this theory slightly by stating, “The main criticism of this environmental vision that we can find is that it pays little attention to the biological and cognitive factors of development in its essence. In addition, it does not provide a sequence of change in development, such as the theories of Jean Piaget and Erik Erikson.”




























The role of the adult
The role of the adult is ensuring that a relationship is developed between parent and setting quite quickly.  Parents will need to trust the practitioners and understand the Keyworkers role and how we will work alongside them to care for their child.  This will be done following our transition policy.  

Following the National Minimum Standards set out for us by Care Inspectorate Wales. Standard 6: working in partnership with parents.  All staff will follow our transition policy which states that “All parents will be kept informed and updated about their child’s development on a regular basis. Staff will work in partnership with the parents to meet the needs of the child”(Welsh Government, 2016) it is the role of the staff at the setting to make sure that parents are aware that they have access to Policies and Procedures at all times. 

Health Visitors are the first contact when introducing families to the Flying Start. The aim is to ensure that children are healthy and thriving, and that families are capable and coping. Working together we can ensure that every child is given the opportunity to reach their full potential.  It is vital that the Health Visitor develops a good, close relationship with the family as this will shape the pathway for the rest of their time with us.

Childcare Manager will attend Monthly Monitoring Meetings with Health Visitors and other professionals this is where we will gain knowledge of the child and family, their needs discussed, and the relevant interventions put in place. 

Following this, a home visit will be arranged for the Manager and Senior/childcare worker to visit the family home to meet the child and their family. Here, we will gain valuable information on the needs of the child, any anxieties, or difficulties that the parents/carers may have that may not support a smooth transition.  We then work with the parents to look at the best way to support their child and themselves as they have the knowledge, we need to be able to support everyone individually.
John Bowlby’s (1982) theory of attachment and loss talks about the relationship between parents and child and how this is formed from a very young age. He talks about the emotion a child feels when left by their mother is a sense of grief. 

Here at Little Gems Seaview we pride ourselves on how we build relationships equally with parent and the child, this we use a keyworker system that allows parents to have a point of contact and develop close relations with one person, it is the role of the keyworker to develop a relationship with parents giving them confidence in the staff and setting. Hereby, giving the child someone that they can attach themselves to when they are left by their parent. Dewey talks through his theories about the importance of change for children even though it can bring its problems, it also gives them more opportunities to learn.

We will move forward by inviting children and parents to view the setting together and to meet all staff and ask any questions they may have, starting to develop relationships with the whole team. Parents will be given the opportunity before the child starts to share any concerns or worries they may have.
We start the child at the setting on a phased approach, parents will accompany their child into the childcare room where they will have a chat with the keyworker, they will complete a little paperwork on their child’s likes and dislikes in a bit more detail.  The child will be left for 30 minutes on the first day a with view to extending this following the child’s lead.  We will continue to support the child & the parent closely until both feel happy and settled.  
We have an open-door policy where every parent is encouraged to speak to staff if there have any questions or concerns throughout their time with us.
The importance of planning and observation, to ensure that each individual child’s needs are met, and their interests catered for will help them settle quicker. Dewey believed that if teachers have a strong based knowledge of children and their individual likes and dislikes, they will be able to make a sense of the world for children and provide them with greater experiences. Investing in the observation and planning and being organised with documentation will enable the teacher to individualize the curricula. (Mooney, 2013) Mooney also talks about how Dewey was a progressive educator and shared the view with Piaget, Montessori, and Lev Vygotsky that education was central to a child’s learning and that this should encompass the child’s social world and community, this should be presented actively and interactively.















The needs of the child
All families, children, parents and extended families will be welcomed and supported equally, and individual needs supported.  
Every effort should be made to communicate efficiently with families with EAL or ALN.  Multi-disciplinary meetings will be held to ensure that we can meet the needs of the child and to see if we have everything in place to support them. Remembering that adults can sometimes experience difficulties in communicating in speech and writing.  We do support everyone as necessary. “Dewey thought teachers must be sensitive to the values and needs of families, the values and cultures of families and communities should be reflected in and deepened by what happens at school.” (Mooney, 2013 p,17) 
All children need to be cared for and loving, trusting relationships formed. This should apply irrelevant of the child’s ethnicity, religion, disability, gender, or cultural needs.
We will ensure that the needs of any child or parent with a disability of any kind will be given the same or equal opportunities as other families.  We will work closely with the multi-disciplinary team to ensure that the needs can be met in and around the setting for all.  Remaining sensitive to the feelings of others always.
“since parents are not a homogeneous group they all have different needs and starting points.  They will want to get involved in their children’s early years settings in very different ways” (Whalley, 1997 p.17)
Looked after children may be more vulnerable and sensitive than that a child that has come from a grounded family home. They may have experienced being moved to different homes frequently. It is good practice to have background information to support the transition.  Many other families may need extra support for reasons of parental Mental Health, a recent bereavement or poverty. 
It is the responsibility of the Keyworker to provide activities based on the child’s interests.  These should be in line with the developmental stage of the child and built on from their current knowledge.  Bronfenbrenner also discusses that it is beneficial for children to be involved in the planning of their own development, his ideas influenced the Reggio Emilia and Loris Malaguzzi nurseries in Italy.
Play is a fundamental part of children’s learning, play will develop children’s physical, social & emotional skills. Ensuring that you have the right environment is exceptionally important.  Using age related furniture and equipment and making sure that the child always has free access to this. It is important to observe children’s interests and what it is they enjoy. Children should be taught to be self-directed in their learning and planning needs to reflect them being able to set their own goals.  UNROC Article 31 states that a child has a right to play, relax and be invited to discover a wide range of cultural and artistic activities. (Unicef, 1992) 
[image: ]

Maslow (1943, 1954) stated that people are motivated to achieve certain needs and that some needs take precedence over others. Our most basic need is for physical survival, and this will be the first thing that motivates our behaviour. Once that level is fulfilled the next level up is what motivates us, and so on. The original hierarchy of needs five-stage model includes: (McLeod, 2020)

Te Whariki way of teaching promotes a holistic approach, you build on the community links to the child, giving them opportunities experience different cultures and ways of doing things. They need to make new relationships and see things form different points of views. Children’s lives will be enriched more knowledge and skills enabling them to tackle new challenges. (Lee, Carr, Soutar and Mitchell, 2013) We celebrate many festivities form different cultures, so it is important to talk about each families cultures with them during discussions. We encourage families to share photographs of their celebrations to share within the setting.

Montessori believed that children developed in 3 different stages, each stage has its own unique qualities and characteristics. She felt that these should be reflected in the children’s environment and when planning their learning. In the first stage there are 6 key elements that will support a child’s sensitive needs which can support transition. The skills needed to develop are movement, language, order, small detail, refinement of the senses and the social aspects of everyday life. Montessori believes that if there is lack of opportunities provided for the child they will not develop to their full potential. (Isaacs, 2007)

[image: Visual Thinking and Montessori Part II]


(Montessori International, n.d.)






Partnership working
Working collaboratively is vital and an essential part of a child’s successful transition. Clear information being shared will also support the child’s parents/carer to understand next steps.  Working together as professionals with parents to discuss the process and share information, remembering to acknowledge the role of the parent throughout this process. Working together to gain a clear understanding of what to expect and what is expected is an essential part of a successful smooth transition.  The child and their parents should be given many opportunities to visit the setting, speak to new staff to discuss the transition process. (Oxfordshire County Council, 2017)
In order to promote continuity for all children experiencing transitions between settings, it is important that there is a shared approach between all those professionals involved. Colette Tait from the Pen Green Centre Team (Whalley, 2007)says “We need to be prepared to adapt the ways we work in order to accommodate different families’ needs, and also the continuing changing needs of families”
Working as a team within Flying Start you will provide the best relevant support for families. We work from a multi-agency approach. We hold Monthly Monitoring meetings where we discuss families and their needs or challenges these will include:

· Childcare Manager
· Health Visitor
· Speech and Language Therapists
· Early Help Hub
· Early Language development Team
· ALN co-ordinator


Please remember - with all multi-agency working parental consent must be obtained. It is the right of the person with parental responsibility to agree to intervention of any kind.







Interventions
We pride ourselves on providing a high standard of childcare with nurturing childcare staff who approach this in a holistic way. You will be provided with training to support you in your role, secure attachment, supporting parents and much more. 
Bringing evidenced based practice to the setting will ensure that the needs of the child are met through tried and tested theories.
Using a Froebel based approach by providing outdoor nature-based provision where children are able to be curious investigative leaners. Children will be given the time to learn at their own pace and given time to reflect on their learning. When children are given the opportunity to play, it will help understand themselves and the people and world around them. play helps children socially and start to develop friendships with peers. We know from Froebel’s theories that children learn creatively and when supported by an enthusiastic adult.  Using real life resources and building on from previous knowledge will develop children’s thinking skills. Sharing activities in a mixed ability group will enable children learn from children who have more knowledge of a subject.  
Kath Brodie (2014) says “At the heart of sustained shared thinking is the idea of developing children’s critical thinking processes with support from more knowledgeable others. It is a powerful way for practitioners to model to children how to ‘think about thinking’ or metacognition.”
Speech and language support is a significant intervention within Flying Start, Sustained shared thinking has very close links with this in the early years. 



Proposed outcomes
To allow children to develop holistically at their own pace as individuals. 
Practitioners have excellent knowledge and understanding of children’s developmental needs. Using a reflective practice approach. Sylvia et al., 2010) in the EPPE identifies that the best practitioner will ‘create opportunities to extend child-initiated play as well as the teacher-initiated group work’. 
(Flying Start Transition Guidance 2017) will ensure good practice emphasises the importance of transitions being managed and planned carefully with a consideration of children’s needs and respecting parents as partners in supporting children’s learning and transitions. Successful transitions are dependent on a commitment from all staff involved in the process to develop effective communication systems and information sharing protocols.







REFERENCE LIST
Asquith, S., 2020. Why it’s time to put children’s wellbeing first. [Blog] 9 Ideas for an Easier Transition Back to Your Childcare Setting, Available at: https://famly.co/blog/the-environment/transitions-reopeningchildcare/#:~:text=Transitions%20are%20a%20big%20part%20of%20our%20Early,while%20negative%20ones%20may%20build%20insecurities%20and%20anxiety.  [Accessed 15 November 2020].
Berk, L. and Roberts, W., 2009. Child Development. 1st ed. Toronto: Pearson, p.28.
Bowlby, J., 1982. Attachment And Loss. 2nd ed. New York, N.Y.: Basic Books, pp.153-154.
Brodie, K., 2014. Sustained Shared Thinking In The Early Years. 1st ed. New York: Routledge, p.6.
Erickson, E., 1950. Childhood And Study. 2nd ed. New York: Norton & Company, p.1963.
Government, W., 2020. 11. [online] Gov.wales. Available at: https://gov.wales/sites/default/files/publications/2019-07/flying-start-transition-guidance-for-professionals.pdf  [Accessed 15 November 2020].
https://gov.wales/sites/default/files/publications/2019-07/flying-start-transition-guidance-for-professionals. pdf, 2017 p,5)
Isaacs, B., 2007. Bringing The Montessori Approach To Your Early Years Practice. 1st ed. London: Routledge, pp.9-11.
Lee, W., Carr, M., Soutar, B. and Mitchell, L., 2013. Understanding The Te Whāriki Approach. 1st ed. New York, NY: Routledge, p.44.
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Figure 1. Bronfenbrenner’s ecological systems theory
(in Berk & Roberts, 2009, p. 28)
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E. Erickson’s Stages of Development

Stage Basic Conflict | Important Events Outcome
Infancy Trust vs. Mistrust Feeding Children develop a sense of trust when caregivers provide
(birth to 18 reliability, care and affection. A lack of this will lead to mistrust.
months)

Early Autonomy vs. Toilet Training Children need to develop a sense of personal control over
Childhood | Shame and Doubt physical skills and a sense of independence. Success leads to
(2-3 years) feelings of autonomy. Failure results in feelings of shame and

doubt
Preschool | Initiative vs. Guilt Exploration Children need to begin asserting control and power over the
(3-5 years) environment. Success in this stage leads to a sense of purpose.
Children who try to exert too much power experience
disapproval, resulting in a sense of guil.

School Age Industry vs. School Children need to cope with new social and academic demands.

(6-11 years) Inferiority Success leads to a sense of competence, while failure results in
feelings of inferiority.

Adolescence | Identity vs. Role Social Teens need to develop a sense of self and personal identity.

(1218 years) Confusion Relationships | Success leads to an abilty to an abilty to stay true to yoursel,
while failure leads to role confusion and a weak sense of self.
Young Intimacy vs. Relationships Young adults need to form intimate, loving relationships with
Adulthood Isolation other people. Success leads to strong relationships, while failure
(19-40 years) results in loneliness and isolation.
Middle Generativity vs. Work and Adults need to create or nurture things that will outlast them,
Adulthood Stagnation Parenthood often by having children or creating a positive change that

(40-65 years)

benefits other people. Success leads to feelings of usefulness
and accomplishment, while failure results in shallow involvement
in the world.

Maturity
(65-Death)

Ego Integrity vs.
Despair

Reflection on
Life

Older adults need to look back on life and feel a sense of
fulfillment. Success at this stage leads to feelings of wisdom,
while failure results in regret, bitterness and despair.





