ECAD4009-C – Personal Reflective Account 

Before conducting research and gaining experiences in a Foundation setting, I had many beliefs and assumptions about being a teacher in this area. These beliefs and assumptions had been created by my personal background in education and also through my past work experiences. My first belief was in relation to the importance of community and family engagement with the school. I believed that the relationships forged between families, the child and the school were somewhat important, however I was also of the assumption that relationships with the community had very little impact at all on the child’s progress and learning. I held this belief primarily due to personal parental involvement with me as a child, which involved, for example, attendance at termly parents’ evenings and help with homework. The only community engagement I encountered was a trip to the local swimming pool and participation in community sporting activities. My next belief was that parental involvement in the child’s learning was key to their growth. I believed that parents should be fully involved and immersed within a child’s learning in order to enhance progression and unlock the child’s full potential. From my experiences at school I gathered that the more my parents were willing to engage with my work, the more confidence I would gain to be able to complete it. I also found that my peers, who did not have support from the home, struggled and became more disengaged throughout their time at school. My final belief, prior to undertaking study, was that there were few links between children living in areas of higher deprivation and them being more likely to need extra support in school, may it be educational or emotional. During my school and work experiences I did not gain enough information or understanding to comprehend the link between deprivation and educational attainment. I believed that children from any background could thrive and achieve their set goals with the same level of intervention. Research indicates that “Teachers’ beliefs, practices and attitudes are important for understanding and improving educational processes. They are closely linked to teachers’ strategies for coping with challenges in their daily professional life and to their general well-being, and they shape students’ learning environment and influence student motivation and achievement” (Creating Effective Teaching and Learning Environments: First Results from TALIS, 2009). My prior beliefs certainly had a bearing on my approach initially in the classroom, however these soon altered and modified and with them my attitudes towards and understanding of the pupils.

During my time at university, bridging experience at my placement school and the research I have conducted regarding my study over the past months, my beliefs and assumptions have been either challenged or reinforced. When considering the impact of community and families on the school and what they can offer the child, my views have altered significantly. My placement school engages greatly with the community and its families on a consistent basis and as a result, it is obvious that all stakeholders benefit tremendously. The school is at the heart of the community and consequently profits from shared resources, vast experience, local knowledge and creativity. An example of this is hosting a community gardening project, tea parties for the older generation and weekly mother and toddler sessions. They also utilize the expertise of the local fire station to educate the children and involve the local church regularly in the life of the school. Consequently, pupils gain a sound sense of belonging and pride in their community, there is increased community cohesion and resilience amongst families which allows for greater support, enabling better outcomes for pupils. This finding is  backed up by research which states that “where the community is engaged, students are more likely to achieve at higher levels” (Kirby, M. and DiPaola, M. 2011).
When considering parental involvement in the child’s learning, my views have been reinforced completely. At my placement school parents were encouraged to continuously engage with their child’s learning through a number of different approaches. For example, the pupils are given homework by the class teacher that must be completed with adult supervision. The questions are more challenging in order to grasp the adult’s attention and bring them into the child’s learning. This is supported by research which states “Parental involvement in the form of ‘at-home good parenting’ has a significant positive effect on children’s achievement and adjustment even after all other factors shaping attainment have been taken out of the equation” (J Goodall, J Vorhaus, 2011). The school also runs a coding club for the pupils where they will learn key computing skills. This club offers a parent evening every few weeks, where the pupils will teach the parents what they have learned. My belief has also been supported by my studies on this module at university, as we looked at an example of good practice based on involving parents in education and found that in a particular best practice study “parents now have higher expectations of their children and the school and this helps them set high and consistent standards for their children” (St.Davids Primary School). 
Prior to my bridging days and studies of this module, I was unaware of the impact that deprivation had on pupils’ ability to readily access learning. However, I have now first handedly witnessed the need for interventions in order to support the wellbeing and learning of the pupil. Having undertaken research in a partner school of my placement school, I have witnessed the full impact of deprivation and how providing effective support to families and children can have a positive outcome and ensure that pupils are able to meet their full potential. It is vital that the child is provided with a healthy home environment during their early years and positive, secure parenting as this has a significant impact on the child’s ability to form relationships and interact socially, which are key aspects of the school learning experience. This is substantiated by research, “the complex web of social relationships students experience … exerts a much greater influence on their behavior… This process —starts with students' core relationships with parents or primary caregivers in their lives, which form a personality that is either secure and attached or insecure and unattached. Securely attached children typically behave better in school” (Blair et al., 2008). In order to promote attachment with a key person and develop relationships with peers, the school I visited provides a Nurture setting which children access alongside their mainstream classroom. They are also allocated a key individual within the school who becomes their school “cwtch” buddy. This works alongside intervention with parents or caregivers who are invited to become more involved in the life of the school and are offered engagement on a multi-agency level. This package it seems, contributes to improved outcomes for even the most disadvantaged of learners.

Having gained some experience and expanding my knowledge, I know I am in the position to set goals for future development in the areas discussed above. My first target for my development into a professional teacher is to involve partners in learning. The Professional Teaching Standards state “The importance of positive parent/carer involvement is clearly understood and opportunities are sought and taken to observe and evaluate processes.”  I believe this is a strong target to set as I have witnessed that parental engagement is key to the development of the child’s learning. This is supported by research made by the DfE (Department for Education) as they state that “parental engagement has a large and positive impact on children’s learning” (J Goodall, J Vorhaus, 2011).
Another target for development is taking responsibility for self. The Professional Teaching Standards state “The student-teacher clearly demonstrates professional attitudes and behaviours, developing very positive relationships with learners and colleagues, which illustrate a strong personal commitment to the fundamental principles of equity and of maximising the potential of all learner.” This is a suitable target as positive relationships are imperative to maximising the pupils’ learning experiences and ensure strong, cohesive relationships with staff which set foundations for collaboration and will develop my skills and knowledge as a professional teacher. “teachers working together have a positive impact on each other and contribute naturally to school improvement” (Arkansas State University, 2017). 

In conclusion, my experiences and research have allowed me to challenge my beliefs and assumptions on numerous levels. It is now clear to me that pupils learn best and gain best outcomes socially, emotionally and academically when key partners are fully immersed and engaged for the common goal of securing the child’s development. In addition, I now understand that deprivation plays a crucial role in the child’s early-stage development and the school and its partners have a pivotal part to play in ensuring that it does not define a child’s outcome.
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