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A critical evaluation and the identification of next teaching and learning steps focusing
on a case study of an individual learner or a group
of learners, based on an observed critical incident.

McAteer (2013) explores the idea that a ‘critical incident’ is one that makes you think differently and question your original ideas.  Something that could be interpreted as a challenge and not a routine occurrence, an unplanned or unanticipated event (Joshi, 2018).  However, in the context of education, a critical incident doesn’t necessarily need to be dramatic, rather an incident that makes you stop, ask questions and reflect upon for future practice (Mohammed, 2016).  
Reflecting on ‘critical incidents’ yields many benefits for both learners and teachers alike.  This includes developing a better understanding of others and encouraging creative thinking and self-awareness (Moon, J 1999). Schon (1987) defined reflection as a thinking route where practitioners use reflective practice in a way of reducing the gap.  Fook (2007) discusses that this is achieved by unearthing the actual theory that is embedded in what professionals do, rather than what they say they do.   Reflective practice is essentially a way of improving practice to benefit future practice (Schon, D 1987).  Similarly, Moon (1999) discusses that reflection in teaching is closely linked to the concept of learning through experience and evaluating what you would do differently next time.
For the purpose of this essay the author has chosen to critically evaluate a critical incident occurrence and discuss how it links to current literature.  The assignment will aim to discuss how the critical incident links to the four key purposes of Graham Donaldson’s report which is soon to be implemented into schools across the country (Donaldson, 2015).  The author will finally reflect and conclude in order to enhance future teaching and learning steps.  





Throughout this essay the bridging school will be referred to as ‘School B’.  This pseudonym will be used in accordance with the Bera guidelines, that discuss how confidentiality and the anonymity of participants, during observations, must be considered, in order to respect their right to privacy (Bera 2018).  All ethical considerations were considered before any observations took place. 
To achieve this critical incident, four official observations were undertaken (appendix 1-4) and in order to show the cycle of reflection four ARC sheets were completed (appendix 5-8). 
The critical incident observed was based in a primary school located in the South Wales Valleys.  The school was formed in September 2014 when both Infant and Junior schools amalgamated.  The school is based on two separate sites that are approximately half a mile apart and have a population of ninety pupils on roll at the school, ranging ages three to eleven.  This includes fifty-seven part-time pupils in the nursery class.  School B is organised into thirteen classes with the majority of pupils being taught in mixed age classes.  The school employs fifteen full time staff, including the headteacher.  A recent inspection report in 2015 established that they scored 'good' in their current performance and 'excellent' for their prospects of improvement.  The Estyn report identifies 20 per cent of pupils as having additional learning needs, which is below the national average as reported by the Welsh Government (Welsh Government, 2017).  The recent Estyn inspection report concluded, there are few pupils with a statement of special educational needs and the school has few pupils that come from an ethnic minority background or speak English as an additional language.  Additionally, 14 per cent, of children receive free school meals, which is below the national average (Estyn Report, 2015).
 ‘School B’, had been categorised as green within the National School Categorisation system.  These colours reflect on the level of support a school requires.  Schools in the green category require the least support, whilst those in the red category require the most intensive support.  In accordance to these categorisations, each school will receive a tailored programme of support, challenge and intervention base (Welsh Government, 2019).
[bookmark: _gjdgxs]The critical incident was observed during a literacy lesson in a year two class which focused on the children’s reading and comprehension.  There were thirty children of mixed ability and one teacher present. The children were split into similar ability groups to complete the task which used a combination of teaching methods during the lesson, including; the teacher-directed approach, partner collaboration and the use of scaffolding techniques, some of which will be discussed further in the literature review.
Cohen (2003) defines research as a combination of experience and reasoning in order to gather the most effective form of the ‘truth’.  Similarly, Kerlinger (1970) outlines research as a controlled, systematic and critical observation in which you discover findings. 
 The purpose of researching within education is a way of questioning what you observe, in order to make an attempt to further explore, understand and explain your observations.  This allows the researcher to conclude and reflect, in order to enhance their teaching skills and children’s knowledge base (Kumar, 2014).
For the purpose of this essay the author has focussed on both a case study methodology and a critical incident.  A case study methodology as discussed by Kumar (2014) is an in-depth exploration of an issue. Hamilton (2011) interprets a case study methodology as ‘rich data’ and agrees with Kumar (2014) acknowledging that it gives the researcher an in-depth insight into participants’ lived experiences within this particular context.   
This type of research yields many advantages, including being easy to understand, provides an in-depth investigation and can display real life situations.  Arguably, Hamilton (2011) suggests that, this method of research could display bias results and prove difficult to generalise from its findings.
  A critical incident is something in which we interpret as a problem or a challenge in a certain context.  These incidents appear to be ‘typical’ rather that ‘critical’ at first sight, but are rendered critical through analysis (Tripp, 2012).  It could be considered that these two forms of research are similarly linked, and the critical incident is the analysis of the case study. 
Observations are a way of watching and listening to gather purposeful data.   Kumar (2014) explores how there are two types of observations; participant observations and non-participant observations.  Participant observations occur when the observer partakes in the group activity being observed, anonymously observing the group.  Contrarily, non-participant observation, occur when the observer remains as a passive observer, watching and listening from a distance (Tripp, 2012). The observer records a detailed observation as the ‘incident’ unfolds.  This type of observation yields many advantages such as the observer can watch, record and follow the activities as they are being performed. Disadvantages of both methods are that the observer can have a negative impact on the group being observed if they become aware of the observations, known as the Hawthorne effect (Kumar, 2014).  However, both methods give the observer opportunities to reflect and conclude from the detailed observation recorded, which is necessary for the purpose of this essay.  Subsequently, a non-participant observation was the chosen method for this assignment as it offers the most successful results in which the observer could collect an effective ‘critical incident’, reflect and conclude for future teaching and learning steps. 
A written method observation was utilised for this assignment, providing the opportunity to record the critical incident as it was occurring, ensuring that brief notes could be made while observing, gaining a deeper insight into the observation.   The reasoning behind this method being chosen over others, such as, a focused child observation, an event sampling method or a checklist method, was that the children being observed were involved in a task that was naturally occurring, therefore a written method seemed more appropriate. 
Furthermore, the use of ARC Model was used to reflect and conclude for future practice (Appendix 1-8).  It could be argued that this form of reflection could be biased leading to the conclusions being biased and not suitable for future practice (Cohen, 2003).   
An alternative method of observation for this assignment would have been the use of video recording.  By experimenting with the use of technology during observation, it would allow the user to capture aspects of the teaching and learning that other methods of observation may have missed.  Similarly, to the written method, the video observation method remains as a record of the ‘critical incident’ that could be used for further analysis or reflection for future learning and teaching next steps (Kilburnet al, 2014).  Nevertheless, there are certain drawbacks associated with the use of video observation such as; the risk of becoming more intrusive, distracting the children and the ethical tensions that arise through using video observations (Cohen, 2003).  With this taken into consideration, it was decided that the best method to adopt for this assignment was the written method observation. 
The critical incident chosen was based on an observation of a group of eight children during a literacy lesson ‘Reading Attack’.  ‘School B’ has incorporated the ‘Reading Attack’ scheme during their literacy lessons through the learning week.  The literacy-based scheme aims to provide challenging learning opportunities that develop reading, writing, oracy and listening skills, within meaningful contexts.  Bowen (2017), whom works closely with the Welsh Government states that her scheme helps pupils gain the confidence, skills and stamina to ‘attack’ a text independently and complete either an oracy or writing based task to reflect the text. The scheme has been developed and evaluated closely with teachers, pupils and senior leaders and the feedback has been exceptional. (Bowen, H 2017) 

The critical incident was observed during a lesson based on a text by ‘Roald Dahl’ from school B’s ‘young inventors’ topic’.  The children were asked to reflect on prior knowledge of the famous author and were given clear L.O and Success Criteria.  
The critical incident occurred mid-point of the lesson, the teacher observed that a child was upset, not on task and not participating with her learning partner.  The teacher approached the child who expressed that the work was too hard, and her learning partner wasn’t helping her.  The teacher recapped the L.O and the importance of the resources on the table.  She explained how the resources could be used, for example using the thesaurus on the Ipad.  The teacher continued encouraging the children, by discussing the importance of the role of learning partners, to share and discuss ideas in order to achieve L.O.  The teacher asked the child who was on task, if he could help his learning partner by using their ‘helping hand’ class rule.  The teacher praised the children on their outstanding partner work yesterday in maths and asked them, do you think you could work as super partners today?  The children were back on task and observed working effectively for the rest of the lesson, discussing the facts they had found from the text.  At the end of the lesson the child was observed during AFL discussion, in which she was reflecting on her learning with her partner.  She was questioned on how she felt the task went, she discussed how at first, she found it hard but then she started to use her ‘thinking head’ and found it easier.  The child was observed writing a ‘post it’ note of how she had been ‘resilient’ and placing it on the 4 R display.  (Appendix photo)  
This critical incident can be related to two aspects of the four purposes, from Donaldson’s Success futures.  Firstly ‘Healthy, Confident Individuals’, building their mental emotional wellbeing by developing ‘confidence resilience and empathy’; ‘face and overcome challenge’ and ‘have the confidence to participate in performance’ (Donaldson, 2015)  These aspects are relatable as the teacher/partner encouragement encouraged the child to preserve and build on her self-belief and overcome the challenge, developing self-confidence to continue to perform.   Public Health (2014) explains, building children’s resilience through a range of achievements and promoting engagement and confidence is paramount within education.  Similarly, Kirsty Williams, the education minster places building children’s confidence at an early age as a crucial part of today’s educations role.  She emphasises her trust in the newly formed ‘Successful Futures’ and how she’s confident it will have a huge impact on children’s learning and guiding educators in preparing children to become ready to lead fulfilling lives as valued members of society (Welsh Government, 2014).  This is clearly linked to the recommendations made in successful futures as Donaldson (2015) discusses, children need to be able to reflect and diagnose their own progress and further learning needs using self-assessment (Donaldson, 2015).
Furthermore, the critical incident is also related to ‘enterprising, creative contributors’, where it places emphasis on children being able to ‘connect and apply their knowledge and skills to create ideas and products’ and ‘give off their energy and skills so that other people will beneﬁt’.  These aspects are relatable as there are clear links with prior knowledge being used in order to create a fact file.  The children were given independent opportunities to be creative, in a way in which they create their own outcome.  It could be said that the teacher, choose to organise the learning in a way which she felt was likely to result in the best outcomes for the children within the class.  This corresponds to Success Futures proposals of teachers having the freedom to encounter a range of learning and experiences through topics, projects, research weeks and special events (Donaldson, 2015).
 The lesson the ‘critical incident’ was observed in, placed a huge focus on ‘learning partners’ and sharing skills to help one another.  Thinking about the performance of others can be an important learning experience for children.  Peer assessment requires a depth of understanding of the nature of the learning itself in order to make such evaluations (Clarke, 2008).   The approach may also produce different kinds of response, reflecting the more relaxed nature of the context and the likely familiarity with the oracy used for questioning (Donaldson 2015).
In order to gain further knowledge of the relevant topic areas discussed throughout this assignment including scaffolding and social constructivism, a comprehensive review of the literature was undertaken during October 2019.   Google Scholar was utilised to locate relevant literature with search terms including ‘scaffolding in teaching’, ‘scaffolding in primary teaching’, ‘social constructivism’ and ‘social constructivism in teaching’.  The search terms were limited to those available in English with no restriction on year of publication.  Search criteria also included ‘teaching strategies in Australia’ to compare teaching in the United Kingdom, to that in another country. 
Historically, scaffolding has been referred to as a process of providing the necessary level of support and challenge to children in order to develop their education (Bruner, 1978).  Wood et al (1976) describes scaffolding as a process that enables children to solve a task or achieve a goal that would be beyond their usual unassisted efforts, without the guide of a knowledgeable other, in the case of primary education, their teacher. 
Providing contingent or adaptive support in the classroom such as scaffolding is known to be effective.  A case study involving a group of educational students validated that scaffolding is a useful concept in education, which allows the teacher to move away from traditional classroom teaching methods to more sophisticated strategies (Verenikina, 2008). 
 A more recent mixed method study undertaken by Van de Pol (2018) supports the case study of Verenikina (2008). Van de Pol (2018) aimed to analyse to what extent the effect of contingent support such as scaffolding had on students learning.  The study defines scaffolding as support that contains alternative degrees of control, based on the learner’s level of understanding.  The study concluded that in the context of small group work, scaffolding was a beneficial teaching technique. However, in order to be effective, teachers need to provide scaffolding that is based on the children’s individual learning needs.  
Furthermore, through research it is evident that scaffolding has its roots in Vygotsky’s Zone of Proximal Development (ZPD). The ZPD, as defined by Vygotsky (1978) is;
"the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more knowledgeable other" (Vygotsky, 1978, p. 86).
[bookmark: _Hlk22927769]Vygotsky (1978), refers to the temporary support given to a child by the more knowledgeable other as scaffolding.  Vygotsky believed that when a child is in the zone of proximal development for a task, providing the appropriate scaffolding will give the child enough of a confidence "boost" to achieve the task, known as the ZPD (Pritchard 2015).  
 Similarly, to that of the United Kingdom, the Australian curriculum (QCCA 2018) summaries that when children are scaffolded, they can achieve more that their last achievement, which leads to further learning potential and confidence boosts.  Education within Australia, places scaffolding as a principal aspect of their curriculum.  It outlines how children need support in order to master higher levels of thinking and that teachers should move between high, medium and low levels of scaffolding in order to achieve this (QCCA 2018).  
Through reviewing the literature, very few negative impacts of scaffolding were located, suggesting to the author that scaffolding is a sound teaching technique.  However, a study by Biemiller & Meichenbaum (1998), although over twenty years old, explored the effective use of scaffolding and the implications it may have on children with learning disabilities or below-average academic progress.  The authors discussed how scaffolding aims to pass the responsibility of accomplishment from a more knowledgeable person to a learner. However, it argues that the use of reverse-scaffolding would perhaps be more beneficial for children with learning disabilities or below-average progress, preventing rather than encouraging responsibility within their learning.  
In contrast to this research, Piaget (1972) expresses how development necessarily leads to learning.  He believed that children’s existing knowledge is challenged by new experiences (Pritchard, 2015).   Piaget emphasises the importance of children’s independence in their learning and how they should not rely on scaffolding; such as a teacher/peer figure to enhance their knowledge, as this discourages children in developing their independent ideas (Piaget, 1972).  This resulted in Piaget labelling children as ‘lone scientists’ and encouraged the use of learning through exploration to develop new learning (Fosnot, 2013).   However, with a wealth of literature available on the benefits of scaffolding as a method to support children’s learning, it could be argued that the work of Piaget is flawed as it fails to mention any links of social interaction influencing children’s learning.
The second area for discussion will be Social constructivism.  According to Elliott (2000), Social constructivism is a learning approach which is determined by the social environment of the learner and trusts that these experiences will dynamically build children’s knowledge.   Likewise, Dewey (1938) linked learning as a social collaboration that aids to develop new knowledge skills.  Social constructivism could be considered a meaning to which children’s knowledge is influenced by the interaction of their peers (Arends 1998).
[bookmark: _Hlk22940244]A Focused group method with a phenomenological approach was used in a qualitative study by Akyol and Fer (2010) to determine the effects of a social constructive learning environment.  Semi-structured focus group interviews were conducted and analysed using the method developed by Miles and Huberman (1992).  The study concluded to have an affirmative effect on learning outcomes with the social constructive learning environment being found to be stimulating for the learners.    In this study and a similar study by Solomonidou & Kolokotronis (2008), it was suggested that the collaboration between peers can aid in problem solving and encourages a collaborate learning process.  These findings are supported in the work of Vygtsoksy ZPD (1978).
Vygotsky (1978), who’s best known as a social constructivist, understood that social interaction played a fundamental role in the process of cognitive development.  Vygotsky outlined social learning as a lead to the progression of development.   He argued that children’s learning developed firstly on a social level and later the individual level, he believed that, ‘through others we became ourselves’ (Vygtosky 1978).  He saw language as an instrument for social interaction which could be used to develop knowledge, build confidence and gain new understandings (Pritchard 2015). 
A recent article published by McLeod (2019) explores a social constructivist classroom and ways in which it could be effective.  It outlines that it should include, opportunities for teacher and children to share knowledge and authority of their learning, the teacher’s role should be to guide children and learning groups should consist of varied abilities.  There is a clear link that the teacher observed within the critical incident uses the constructivist approach within the classroom.  Critically, the article discusses limitations of this approach, with the biggest disadvantage being the lack of structure.  It outlines how some children require a structured environment and how this approach removes this aspect and drives towards children evaluating their own learning which could lead to children falling behind and lacking in self-confidence.  
Reflective practice will now be discussed, including the importance that it has on learning from critical incidents in order to benefit future practice. Teachers can use reflective practice to analyse and reflect on incidents and situations that occur in the classroom and process the incident to analyse what happened, why it happened, what they did and if or how they would change future practices.  The reflective model used for this essay will also be discussed and literature findings will be evaluated in order to develop future teaching and next learning steps.  
Reflection is a systematic reviewing process for all, which allows you to make links from one experience to the next.  Lowery (2002), outlines reflection in teaching practice, as a way of promoting greater achievement and success in the classroom.  He discusses how the benefits from reflective teaching increases confidence, independence, and self-efficacy for both the teacher and the children.  Similarly, Hoberman and Mailick (1994) believe that learning and competence are gained by practice in performance that involves reflection before, during, and after the action.
As mentioned previously, four written method observations were carried out in order to capture a critical incident.  From these observations four Assisted Reflective Conclusion form (ARC) were accomplished in order to frame my reflection.  (See appendix 5-8).  The ARC form allows me as a practitioner to reflect on the learning experience that took place.  With the use of the ARC form I could reflect, remember and understand the critical incident and evaluate and analyse, in order to conclude and create actions for future practice and the next steps within children’s learning.
From reflection of the critical incident it was evident that the class teacher demonstrated the use of scaffolding and social constructivism.   The critical incident established the effective use of scaffolding, as the teacher was faced with a situation where the learner was not participating during the lesson, due to the difficulty of the task.  Using scaffolding tools and the more capable other, the teacher was observed supporting the child, continually adjusting the level of support the learner needed and encouraging the child to gain confidence in using the scaffolding tools to achieve the task.  This could be seen as supporting the child in developing her distance between her ‘actual development’ and ‘potential development’ known as ZPD (Vygtosky 1978).  
From the research gathered, it seems that Scaffolding is an effective tool within the education system and even within the proposal of the newly formed ‘Successful Futures’, Donaldson (2015) places a role on the teacher establishing the necessary ‘scaffolding’.  He states that it could be in the form of guidance or exemplar materials, but it must aim to support the targeted development.  With all the diverse learners in our classrooms, I feel there is a need for teachers to learn and experiment with the use of scaffolding strategies.  I feel that the use of well-planned scaffolding within my future practice will develop a far greater learning quality and the experience will be much more rewarding and encouraging for all leaners.  Ways in which I will incorporate scaffolding within practice will differ in accordance to the task and the learners needs.  However, through my future practice I feel the use of a safe learning environment; encouragement of collaboration, well planned resources and employing open ended questions, will able children to feel safe to take risks, problem solve and be encouraged to take on responsibility in their own learning, something I feel is paramount.  Despite this fact, I will ensure to take onboard the flaws of scaffolding found in the research that is highlighted within the literature review and assure to adapt the levels of scaffolding as is required for each child.  
Alongside scaffolding, it was evident that the teacher adapted the use of social constructivism within the lesson.  The teacher placed huge emphasis on partner collaboration, where children are required to work together to support each other’s learning.  This was seen effectively working within the critical incident as the class teacher encouraged the ‘on task’ partner in supporting his peer.  Both children were seen to progress quickly, from their social collaboration and continue with their learning confidently.  Social constructivism can produce fantastic results when used correctly and due to the advantages from research I will incorporate the use of partner collaboration within my future practice.  Donaldson (2015) ‘successful futures’ encourages the use of peer collaboration as he believes it helps raise standards and outlines that learning can be particularly powerful when learners are given feedback from their peers, as it can provide a safe environment to articulate and share ideas.  
 However, Social constructivism can also lead to ineffective learning when it is misused and can often be confused as a ‘child centred approach’.  As a practitioner I will ensure that this approach is used to create rich learning experiences in order to develop confidence and furthermore develop deeper learning.
To ensure that I can create a good understanding of how best the children learn within this bridging school, I suggest that a display could be created where children can reflect on their own learning.  This could be an opportunity for ‘Pupil Voice’ on what worked well/ didn’t work well within their learning and what they feel could be a better support to use in future lessons. This will be used as an observation tool for future planning, where I can be sure to use the appropriate approaches and resources to use when delivering lessons.   I will continue to observe and evaluate children during their learning and include children’s reflections and self/ peer assessments for future next steps.  However, I will ensure to remember that these teaching strategies are not a solution for all our education woes.
Throughout this essay the author as discussed, a critical incident observed in a literacy lesson in a year 2 class.  From reviewing the available literature review, the author has discussed the benefits and few negatives of the use of both social constructivism and scaffolding as beneficial teaching methods to aid children’s learning. 
To conclude, the literature review outlined the multiple benefits gained through the use of scaffolding in childhood education such as; increasing the learners ZPD, building upon confidence and self-belief and giving opportunities for children to achieve higher level thinking.    The author appreciates how these benefits would be beneficial in her own teaching practice and looks forward to implementing them into lesson plans.  Furthermore, following a literature review on social constructivism it was found that is also an important teaching strategy.  Benefits of social constructivism have been identified to be; a stimulating learning experience, opportunities to aid problem solving and a gain in wider knowledge skills through per collaboration (dewey 1938).  Vygtosky (1978) suggests that social constructivism is paramount in the progression of children’s education.  Throughout the assignment the author has become more aware of the influences of both scaffolding and social constructivism has on teaching practices.  The author accepts the historical view of vygtosky (1978) and how his work influences current educational practice, nurturing the children to meet the education goals.  
Furthermore, from the knowledge gained through the research of this critical incident, the author will now take forward a dialogical approach within  future practice and ensure to provide opportunities where children are able to negotiate, take part in class discussions and peer collaboration in order to complete learning tasks.  The author will plan and implement scaffolding opportunities at levels required for each individual within lessons to benefit children’s learning experiences. 
 It is evident that being a reflective practitioner is essential in improving future practice.  Professional standards for teachers and leadership in wales expect the individual to use the Professional Learning Passport to record their growth and take lead on their own personal learning (Welsh Government 2018).  The author will continue to set clear aims for further professional development and ensure to adhere to the five elements of the professional standards.
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Appendix 9- Photo of reflective Display
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OBSERVATION / FIELD NOTES
1 (Questions adapted from Fletcher Wood (2016)

Date: 26 September 2019

Lesson details: Reading attack Lesson (Children who had completed RWI programme)

« Amixed aged classed based on teacher assessment of previous RWI
Programme. This session was aimed towards the children who had
completed the RWI programme and were now on ‘Reading Attack’.

30 Children with one class teacher.|
Resources- A piece of texted based on Roald Dahl with a question sheet.
RWI prompts available.

« The learning objective and success criteria were displayed at the front of
the class on IWB and stuck into children’s books displayed as Learning
Ladybirds (LL) and Successful Spiders (S5).

The children were then asked o reflect on prior learning in yesterday’s lesson. This
was done using ‘think pair share’. The class teacher then asked a few pairs to feed
back to their peers. Before the children were set off independently the class teacher
demonstrated an example of WAGOLL on the IWB. She emphasised the importance of
sentence structure and the use of the RWI flash card sheets on the table. The class
teacher reinforced the ways in which children could ask for help if they were
struggling; look at the Success criteria in their books, use RWI flash card sheet, Ask a
peer, use interactive display boards (how to write a good sentence) or ask class teacher
for help.

Classroom culture
(Are the students focused on learning?)
o The lesson was based on a focused task based around ‘Roald Dahl’.
« Children were asked to work in partners for most of the lesson and
encouraged to write their sentences independently.
Al Children were engaged and on task.
Expectations were clear and referred to throughout the lesson.

‘Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

All children were able to engage in the lesson. Children were given a variety of
scaffolding tools/resources to assist if they needed support.

The MAT children were challenged and asked to model their work to their peers. They
were asked to complete Q4/5 independently. They were also prompted to use
connective words in their sentences.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

The purpose of the lesson was clear and the L.O outline was given to all children at the
start of the lesson. Each step of the lesson was written down clearly for all children to
adhere to. The lessons activity was clearly linked to the L.O. As the children worked
through the session the class teacher explained the skills the children were developing.
 you see children you are now using key words from the questions and scan reading
the text to find these key words”. She highlighted to the children that they were
attacking the texts and ‘stealing’ answers to complete their sentences.

Direction
(Are the students clear about what they are doing and how to do it well?)

The first discussion of the lesson was the L.O and the ways in which children could
achieve this (Success Criteria). The teacher had broken this down into steps and they
were discussed as a class and the class teacher modelled an example of each step.

Assessment
How does the teacher assess student understanding before, during and after the
lesson? How s this used in their teaching?

Before
o The class teacher encouraged children to reflect on prior learning and
feed back as a class.
« The L. and 5.C were set at the start of the lesson and stuck into the
children’s book prior to the lesson.
o Resources were on the tables prior to lesson.

The L.O and 5.C were continually referred to.

Children were questioned to develop their discussions and knowledge
Children worked in pairs that supported sharing knowledge between
peers.

Thumbs up/Thumbs down was used AFL.

WAGOLL was used by children.

Class teacher circled the classroom as the children worked. She
approached children at their level questioning their answers, (How they
found that answer? What could they do to make that an outstanding
sentence?)

Al Children were praised repeatedly.

Continuous positive reinforcement was used.
Praise throughout the session by teacher and peers.
Reflective questions used in plenary

Do jo points used (reward System)
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Specifics / Critical Incidents
‘Are there particular telling moments and examples which it would be helpful to
discuss?

Through teacher observation, the teacher noticed a child was off tas and not
participating with er partner. The teacher approaches the child and the chid states
how the work is to hard and her partner is not helping her. The teacher sits with the
children and discusses how they can move forward from this. The child on task states
that we could use WAGOLL to help. The teacher continues discussing the types of
scaffolding available to the children There were several scaffolding techniques used
throughout the lesson. The teacher emphasises the importance of partner work and
praises the children on how well they worked together yesterday and how they can do
the same today. The children are seen talking and are quickly both back on trac and
complete the task.
Major points ;
Iding,
esources were used to help the children - RWI prompts, WAGOLL,

Classroom Displays and L.L/5.5 were all ways in which the class teacher

demonstrated ways in which children could be successful.

The class teacher ‘modelled” examples on the IWB that they had

discussed together as a class.

Peer scaffolding was used during Partner collaboration.

Wwriting expectations was referred to throughout lesson. Children were

guided to the Success criteria of a good sentence on display board.

Praise was given continually throughout the session.
Dojo points were used as a reward system.

Positive reinforcement for the children was a huge aspect of the lesson.
The children were encouraged to be confident independent learners.

Partner work/ collaboration
o Peer assessment was heavily used in this lesson. Children were confident
at working in partnership with their peers and enjoyed that they were
able to guide and support each other.

Challenges
«  MAT children were challenged with a ‘way forward’
« WAGOLL was used and demonstrated to peers.

Theory links
Vygtosky- ZPD

L Well being/ self confidence/ level of involvement
Maslow- Well being/ Basic needs

Successful futures- Ambitious, capable learners.
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Thumbs up
OBSERVATION / FIELD NOTES « Colour coded smiley faces for self-assessment and peer assessment

g(Qussuuns adapted from Fletcher Wood (2016) Specifics T Critical Tncidents
Date: 26.09.19 Are there particular telling moments and examples which it would be helpful to
discuss?

Lesson details: Mathematics (esson- one more/one (ess

« Focus on the use of children being taken for interventions purposes
during lesson time. Could it be said to be more appropriate during play

Classroom culture times or assembly times or even as an after school session|

(are the students focused on learning?)
« Al children were engaged and on task
* Expectations clear

Objectives
s there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

* L.O- clearly placed into children’s books

«  Activities linked to L.O

« Links to prior knowledge

Direction
(Are the students clear about what they are doing and how to do it well?)
« There were some children absent from last weeks session so were unable
to recap on prior knowledge and became a little confused on the concept
of one/one less

‘Access and challenge
(are all students able to engage in the lesson? Are all students challenged?)
« There were a group of 4 children absent due to intervention group so
were unable to recap on prior knowledge. These children struggled to
start task without the support of the LSA.
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Lesson details: Mathematics lesson- Place value discuss?

« Staff ratio was an issue as there were a range of abilities in todays class
Classroom culture and the teacher was unable to support all students
(are the students focused on learning?)
« Not all children were engaged and on task
* Expectations clear
« One teacher to 32 children

Objectives
s there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

* L.O- clearly placed into children’s books

«  Activities linked to L.O

« Links to prior knowledge

« Resources appropriate

Direction
(Are the students clear about what they are doing and how to do it well?)
« Not all children were fully understanding the task.
« Some children were confidently accessing the task independently,
whereas 50% of class were struggling even with the use of scaffolding
resources

‘Access and challenge
(are all students able to engage in the lesson? Are all students challenged?)
« Not all children were able to engage into the lesson due to the difficulty
they found.
« Some children were challenged but not all.

Assessment
How does the teacher assess student understanding before, during and after the
lesson?_How is this used in their teaching?
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OBSERVATION / FIELD NOTES
Specifics / Critical Incidents

g(QﬂesUuns adapted from Fletcher Wood (2016) Are there particular telling moments and examples which it would be helpful to
discuss?

Date: 26.09.19

Lesson details: Topic based esson - to develop Ik skl -
« Adisruptive child is motivated to complete her work after

Chassroom culture observing classmates receive praise from the teacher for
(Are the students focused on learning?) completing, their work.
« Not all children were engaged and on task
« Expectations clear
« one teacher to 32 children

Objectives
s there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

* L.O- clearly placed into children’s books

«  Activities linked to L.O

« Links to prior knowledge

« Resources appropriate

Direction
(Are the students clear about what they are doing and how to do it well?)
« Not all children were fully on task as the disruption became clear to most
children.
« The L.O was clearly given beforehand.

‘Access and challenge
(are all students able to engage in the lesson? Are all students challenged?)
« Not all children were able to engage into the lesson due to the difficulty
they found from disruptive behaviour of one child.
« Some children were challenged but not all.

Assessment
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

o AFLfan cards
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