“Improving physical activity, reducing sedentary time and ensuring quality sleep in young children will improve their physical, mental health and well –being, and help childhood obesity and associated diseases later in life” (Dr Bull, WHO, 2019).
[bookmark: _GoBack]Statistics from World Health Organization (April 2019) report that 80% of adolescents are not as physically active as they should be and it has been made clear that unless healthy physical activity occurs in early life, this pattern will continue through to adulthood.  This highlights the urgent need for the younger children within our school to develop and improve their fundamental motor skills which are rooted in the body of the newborn body and the early movements they carry out (Davies, M 2003). I agree with Gallahue et al (2012), as I was naïve enough to believe that young children gain the required motor skills through their play just as previous generations did. However, this is not the case with children’s skills being compromised if they do not have a grasp of basic motor competence (Haywood & Getchell, 2005). Davies (2003) supports this view saying ‘it can be taken for granted and overlooked in terms of its importance in the educational spectrum’(p1). 

A series of SKIP sessions have been delivered weekly to promote the importance of  loco-motor and object-control skills. There have been adjustments in the timetable to ensure that as well as set SKIP sessions, there are daily opportunities to improve their skills through enhanced provision activities offered focusing on gross and loco- motor skills. 

The focus class are aged 5-6 years. As the ‘third through to seventh years are a critical period for sensory integration’, it was refreshing to know a difference could be made (Haywood & Getchell, 2005, p24). We began by introducing loco-motor skills and establishing a high quality movement vocabulary. We focused on the Fundamental Movement skills (FMS) initially and then all activities were purposefully planned with myself and the LSA to develop children’s loco-motor and manipulative skills. Throughout my SKIP training sessions, my observations reflect the opinion of Gallahue et al (2012) that children’s motor development varies considerably. The stages of these skills was an area that I previously had a limited understanding of. 

‘To grow up healthy, children need to sit less and play more’–This was the mantra in my classroom-any time that was made available was used as an opportunity to promote loco-motor or manipulative skills (UK Chief Medical Officers’ physical activity Guidelines, 2019).

Our class starting point was to develop the children’s body awareness.  These early movement skills are vital in achieving a ‘well articulated body’ (Davies, 2003). It is disappointing to think that many children do not have these early movement opportunities. Every SKIP session delivered has a minimum of an obstacle course garden to promote loco-motor skills and an object-control garden. A movement vocabulary was quickly established and understood by the children. An interesting observation at this point was of two children who were unable to stand in a space unless encouraged to through the use of floor spots. These same children struggled with spatial awareness in the classroom. 

Games such as ‘splat the frog’ and ‘tag’ were played giving children opportunities to move in different ways focusing on shape, ways of travelling and balance.  Levels, speed, direction and pathways were then introduced through traffic lights games. To gauge levels of loco-motor skills, specific ways of travelling were called during these first sessions. Interestingly, contrary to the ideas of Davies (2003) forwards was not the most natural direction for the children to move during the very first session. Identifying the stages children were at in their journey to be able to be proficient in their loco-motor skills was more difficult than anticipated but it was clear the children did not show the ‘biomechanical efficiencies’ that Gallahue et al (2012) referred to.

From initial observations, all of the class were definite stage 3 runners, with a good number being proficient runners-their centre of gravity had come down, all had arm and leg opposition and a forward leaning trunk. The remaining children had not yet displayed the power dynamics of sprinting with a 90 arm degree pumping in opposition to the legs (Gallahue & Ozmun, 2012). It was reassuring that the majority of the class were at the right developmental stage. I did not see the age and gender individual restraints that Gallahue et al (2012) refer to. In future activities I will continue to ensure there are plenty of these ‘base camp’ loco-motor skill activities and children will have feedback on their technique, as advised by Gallahue (2012). 

The hopping loco-motor skill was not as positive with a small number not having sufficient leg strength or power to lift themselves off the ground.  The prerequisite strength to weight ratio in order to hop was a barrier for one child. The majority of the class were stage 2 hoppers holding their foot by the support leg and had a higher guard. I put activities in place to focus on the children’s balance by focusing on children balancing on both legs, using a chair /wall/peer as a support to hop and games such as balance tag. Children are still struggling to balance on their non-dominant foot (Halverson & Williams (1985) cited in Gallahue (2012). There is regular modeling of proficient hopping and children are given verbal feedback to aid progress. We are now beginning to see children with middle guard and starting to put their foot behind when hopping. Follow up activities such as Busy Bees has had a greater emphasis on this method of travel. 

If I had been asked if my class could do a 2-foot jump I would have confidently said, “Yes”. After seeing a proficient jump, I realized that my children were not proficient.  The majority of them were stage 2 jumpers, some even stage 1. The stage 2 jumpers did not have swinging arms, full body extension or the explosive power that they would need to demonstrate this skill at stages 3 or 4.  There were 3 children who were showing more horizontal movement and distance in their jumps. It was reassuring to read that boys and girls generally demonstrate stage 3 jumping after their 6th birthday (Gallahue et al, 2012). I am hoping that my results will mirror Gallahue et al (2012) who found at ages 5-10, children improved their jumps as much as 7 inches annually. 

During skipping skills, many children took a few seconds to begin getting the right combination movements that the movement requires. After a few seconds, many were demonstrating the rhythmical skill.  My observations, of mainly boys, would mirror those of Gallahue (2012) who states the frustration that children feel towards this skill. Many children showed dynamic balance and leg strength within this. The majority of my proficient skippers were girls being able to vary the speed and direction of their skip with there being 3 boys who were stage 1 skippers with a routine of stepping and hopping showing minimal rhythmic movement (Seefeldt & Haubenstricker, 1972, 1982, cited in Gallahue et al, 2012). 

In order to support children to progress in their loco-motor skills, task constraints were adapted to support the children in the prerequisite skills they would need.  One example of this was children had a line marked on the floor to force them to jump more horizontally. This was regularly revisited encouraging the children to do this with increasing independence. The hurdles were also a focus in the obstacle course so children were practicing this skill under the umbrella of ‘play’ to ease the pressure. Newell’s constraints model (1986) was significant- 
‘Movements arise form the interactions of the organism, the environment in which the movement occurs, and the task to be undertaken. If any of these three factors change, the resultant movement changes’ (Haywood& Getchell, p6)

The enthusiasm, motivation and confidence of the pupils continues to be exceptional. All children are focused, on task and there is great excitement. Children have co-operated and supported each other and are continuing to build  their self-confidence. We are seeing children becoming more competent and versatile in their movements (Davies, 2003). The biggest adaptation I had to make was to lessen my control over all activities by focusing on one garden and promoting the correct focus skill.

“If children cannot proficiently run, jump, catch, throw etc. then they will have limited opportunities for engagement in physical activity later in their lives because they will not have the prerequisite skills to be active.” (Stodden et al, 2012, p291)

Initial sessions had a stronger loco-motor focus within the gardens. Object control skills were introduced after carrying out a baseline of throwing and catching, which have been my focus skills. During the first session, identifying the stages of either throwing/catching was tricky. With hindsight, time spent in gardens was rushed in order to rotate activities so everyone had had the opportunity to practise all of the required skills.  With better organisation of setting up gardens, there was more time and it became easier to identify the stage of the skills. The introduction of scarves to begin the process of throwing and catching was the biggest revelation.  By doing this all children were able to demonstrate hand-eye coordination. 

Underarm throwing was practised through the ‘battleships’ game. The children loved playing this and through the use of stickers on their foot were showing the contralateral step and were using a rainbow arched throw. A few of the children struggled to track the ball so strategies were put in place to support them such as sitting and rolling a ball and rolling it through cones. Scarves, plus balls and large light balls were key to these first sessions. Having a wide variety of throwing equipment has made a huge difference in catering for the varying stages of throwing and catching. When throwing during the ‘Me to You’ type games, children very quickly understood the need to throw to the X zone. In terms of catching there was a wide variety of skills. The majority of the children were developing catchers. It was no surprise that no children were a proficient catcher as this is usually seen in children at around 6 ½ years of age (Gallahue et al, 2012). 

I now had the confidence to intervene in focused activities and support/challenge children by modelling the correct catching stance etc or changing the task contraints- considering the type of ball/size of ball depending on how easy or difficult children were finding the activity. The children who confidently carry out activities are now independently able to move spots further apart to make the task more difficult and change the type of ball they are using.  Children have a good level of perceived competence and there has been no element of competition. Currently, just under half of the class are stage 4 catchers. There are a few of the remaining half still at stage 2 and are hugging the ball, with the remaining children being stage 3.  Throwing the ball against the wall type of activities is one activity being used to support these children.

At present throwing is the skill that is being more focused on. Balance has been incorporated into warm ups and cool downs, the stepping with opposition has been introduced during battleships.  So moving on to the overarm throw, targets have been placed high on the wall to encourage the upward, not downward throw. I have been so pleased with how well the children are doing using fluff balls and bean bags. They are standing a sensible distance from a stationary target and taking the contralateral step. Presently, we are using stickers to encourage the final step through as part of the overarm throw so they have the required trunk rotation. Children are trying to wind up to throw, however as yet there is little fluidity in throw and some children are lacking the power required to make it a whole body action. During this activity, the distance from the target has been decreased initially to support the children and then hoops are moved back to make the activity incrementally more difficult.

In summary, I have a more thorough understanding of the pupils FMS and am determined to be a significant part of giving the children the foundations of good movement. I hope that children leave my class continuing to ‘develop their basic motor confidence ….in a variety of movement skills’ (Gallahue et al, 2012) and have a better understanding of movement being a part of who they are. SKIP has been embedded in my classroom practice and I look forward to observing ‘pupils becoming more engaged and motivated, showing improved concentration, focus and engagement’ as Wainwright (2019) found.
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