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About 

Voice student and performer for over 30 years & multi-instrumentalist 
Teacher 15+ years 

Teach all styles and ages and abilities 
Owner/Director of Music to My Ears, a community music school in 

Cotati and Sebastopol California 

ChristaDurand.com 

~ I encourage people to create music from a place of authenticity, using music as a medium to share our 
.l. · , ic 

collective and individual stories and cultivate compassion for one another. 



The Justification 

• My decision to pursue this study is rooted in both personal and 
pedagogical experiences with emotional interference in singing. 

• My own struggles with strong emotional responses have shaped 
my vocal development and continue to influence my teaching 
approach. 

• I also experience this in my teaching studio, where many of my 
students are affected by emotional interference in their singing. 



Justification and Context 

• Barlow (2002) - describes how anxiety disorders often manifest physically, 
including muscle tension, disrupted breathing, and difficulty regulating 
physiological responses. These same mechanisms directly affect breath 
support, laryngeal tension, and overall vocal coordination in singers. 

• Sapolsky (2004) - explains how chronic stress triggers the body's 
physiological stress response (elevated cortisol, tension, disrupted immune 
and nervous system function ing). Prolonged stress can lead to fatigue, 
tightness in breathing musculature, and difficulty maintaining healthy vocal 
production. 



Justification and Context 

• Klickstein (2009) - emphasises that successful musicianship requires integrating mental 
strategies such as focus, mindset, and self-regulation with technical training. This holistic 
approach supports both wellness and effective performance. 

• Carey and Grant (2015) - show that teachers' own experiences with emotional challenges 
shape their sensitivity to students' struggles, influencing how they frame lessons and 
provide support in the studio. 



The Intended Impact 

• Increase awareness among voice instructors of how affect influences singing, by 
examining how emotions such as anxiety and self-doubt disrupt breath flow, 
coordination, and expressivity (Gill, 2016; Helding, 2020). 

• Assess current practices through questionnaires, interviews, and reflective tools, 
to identify how teachers respond to emotional interference and what strategies 
students find most effective (Carey and Grant, 2015; Klickstei11 2009). 

• Clarify the boundaries between pedagogy and therapy, exploring whether 
addressing emotional interference belongs in voice instruction or should prompt 
referral, and how teachers navigate this balance (Nagel, 1987; Ristad, 1982). 



Guiding Research Questions 

How and how often do strong emotions and embodied affective states impact vocal performance? 

To what extent do instructors integrate awareness and strategies for managing these experiences? 

What approaches do teachers and students find effective in addressing emotional interference? 



Expected Learning Outcomes 

• Deepen my understanding of how emotional states shape singing 

• Clarify how to respond ethically and pedagogically to emotional interference 

• Identify simple, non-harmful strategies that teachers without therapeutic 
credentials can use with confidence. 

• Become more reflective and curious in my teaching practice, especially in how I 
interpret vocal challenges. 

• Learn from conversations with colleagues and students about what helps, what 
doesn't, and what's still missing 



Ethics and Insider Research 

Balancing care for participants with rigorous inquiry 

• This study follows UWTSD ethical 
standards, ensuring informed consent, 
confidentiality, and the option for 
interviewees to remain anonymous 
(University of Wales Trinity Saint 
David, no date). 

• Data security and participant 
rights are prioritised: information 
will be stored securely and 
participants may withdraw at any 
time with their data erased on 
request (UK Government, 2018). 

• Given the sensitivity of 
emotional topics, participants 
will be advised not to share 
deeply personal or traumatic 
material; the study is 
exploratory, not therapeutic 
(Helding, 2020). 

• As an insider researcher, I will 
use reflexivity to acknowledge 
how my perspective shapes 
interpretation, ensuring 
transparency in the analysis 
(Finlay, 2002). 



Main concern: participants' 
emotional safety while 
keeping research within 
pedagogical, not 
therapeutic, scope. 

Insider status offered 
rapport and insight but 
risked bias and projected 
assumptions. 

Ethics & Insider Research 

Participants fully informed 
with rights outlined; 
consent forms ensured 
voluntary, ethical 
participation. 

Insider status encouraged 
candid dialogue and 
provided access to 
authentic, nuanced 
insights. 

Protected confidentiality 
through anonymity options, 
student anonymization, and 
secure ethical data storage. 

Maintained reflexivity with 
journaling and coding 
checks to reduce bias and 
projection. 










































































