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Section 1
Bottrill (2018) believes play is important as it gives children open ended possibilities to undertake self-directed challenges, Bottrill (2018) also believes that play should be free and that adults need to be aware of our own preconceptions towards it. This view can be supported by Play Wales (2014) who state that play is essential to children’s overall well-being and allows them to develop resilience. Play allows children the freedom to explore new concepts and process emotions. The process of play allows children a safe space to explore emotions and skills in order to gain mastery over them. Play has such a high value for children that it is included in the UNCRC in article 31 which states that every child has a right to play, Unicef (no date).
There are also many theorists to consider about the importance of play, with varying views on why play is important. Play can be used as a tool for psychoanalysis and recovery from trauma, this use of play was pioneered by Sigmund and Anna Freud who used play to foster strong relationships and help children with separation from parents during the war. Similarly Melanie Klein and Donald Winnicott used play as a way to provide relief from trauma and as a tool for recovery and fostering trust Urbaniak, K (2017). 
Play encompasses children’s behaviour which is freely chosen, personally directed and intrinsically motivated. It is performed for no external goal or reward, and is a fundamental and integral part of healthy development – not only for individual children, but also for the society in which they live (Welsh Gov, 2014:14).
The quote above is widely used to define play and mentions play being freely chosen, personally directed and intrinsically motivated which is the essence for self-directed play. Lenendecker (2020) believes that self-directed play is child led and open ended and can begin from any object not necessarily a toy, a cardboard box has endless possibilities for play. When children are allowed the freedom to create their own play it improves their confidence and independence. Self-directed play naturally encourages creativity and provides opportunities for problem solving. It is open ended in its nature and had no end goal so allows children to choose the pace of play and encourages self-motivation. 
[bookmark: _GoBack]This can be expanded upon by Anderson, Spainhower and Sharp (2014) who looked at how simply adding a box of bears into the zoo area provided children with a wealth of opportunity in their self – directed play. This study also shows the many benefits that children can get from just one type of play, in this case small world play has given opportunity for development in more areas than just imaginative or fine motor. Children had to utilise their critical thinking, problem solving and conflict management skills to decide what the best plan was for the bears, using concepts such as time which allowed them to find flaws in their original plan. A home was built of blocks and children used writing skills to create signs. Children’s own ideas and schema’s of thought were challenged and new information obtained on how animals were fed in the zoo, this was supported by the adult who provided further information at the children’s request. Rules and boundaries were discussed and also challenged when a child wanted to add water into the play, further maths was then used to decide how to best transport the water and how many cups would be needed and more problem solving on deciding how many cups each child could safely carry. Art and design was introduced into the play when the children decided to make a zoo train based on a story they had heard previously using imaginative, dramatic and recall skills to utilise the train to re tell the story. Anderson, Spainhower and Sharp (2014) concluded that self-directed play was invaluable for the children as it provided opportunities for decision making and developed self-confidence for the children as well as providing a wealth of holistic development opportunities.
Adults are able to support children’s play, Play Wales (2015) states that adults should listen to children’s views and be advocates of children’s play, placing high value on protecting play spaces and supporting children’s right to play. Adults need to overcome fear of mess and disorder and provide children with opportunities to explore loose parts. Adults need to step back and resist the urge to direct play or over supervise and allow children to take managed risks. Adults should also be aware of children’s play cycles, Sturrock and Else (1998) proposed the idea of children’s play cycles in the Colorado paper and the role of the adult in this cycle is briefly outlined below.
The essential task of the playworker is to be in service of this process as it unfolds ML, decays T>, or is developed @ in the playing child. Playwork actions and interventions can be understood and perfected around an essential understanding of the various phases of this ludic cycle with appropriate readings and responses being established. To steal a march on a later and fuller explanation, the playworker must 'co-operate intelligently' with the cyclic, playing processes of the child or children (Sturrock and Else, 1998:8).
In short the adult must understand the children’s play cycle fully so as to not adulterate the play, the play cycle begins with Metaludes which is the internal idea that the child has, adults can help spark these ideas by providing a stimulating environment for the children to play in. The play cue is next in the cycle where the child signals they want to play, for instance they could pick up a bat to indicate they want to play bat and ball, there is a need for a return of the play cue here either by another child or adult for the play to begin. The frame of the play provides the context in which the play will happen, it is fluid and may start with just a bat and ball and evolve to include more resources like a target to hit the ball at like a wall. The play will then flow until it reaches Annihilation. There is not usually a need for an adults intervention but there may be occasions where this happens such as being invited to join the play or providing a resource that the child has requested, adults need to be mindful of not adulterating the play when they are involved by steering it in a particular direction, Sturrock and Else (1998).
Section 2
Sandseter (2007) states that risky play can be defined into six categories, play with height, play with speed, playing with harmful tools such as knives, play near dangerous elements such as fire or water, rough and tumble and play where children can get lost or disappear. The significant elements for children to determine the play as risky were trying something new or an activity that boarders feeling out of control.
Knight (2012) believes risk taking is important for children as it allows them to develop skills required to assess and manage risky situations for themselves, risky play also gives children understanding of their own capabilities and allows them opportunity to develop, grow in confidence and develop resilience. Risky play allows opportunity for adventure and has cognitive benefits such as team working, motivation, concentration and perseverance. Knight (2012) believes that risky play and outdoor play go hand in hand and that children who experience this type of play grow to be adults who enjoy the outdoors and healthy living.
Play Wales (2015) supports the view that outdoor and risky play has many benefits for children’s holistic development, including agility, creativity, social co – operation and concentration. Playing outdoors is a natural stress reliever and equips children with tools to support their wellbeing. Play Wales (2015) also believe that the outdoors provides a wealth of opportunity for loose parts play. Children have opportunities for maths to sort, collect, categorise and be natural scientists digging, foraging and observing nature. The freedom that outdoor play provides develops flexibility, creativity, imagination and problem solving. According to Beate and Sandseter (2014) the Scandinavian ECEC places a high value on the importance of outdoor and risky play for children’s holistic development and wellbeing. It is widely agreed by all of the Scandinavian nation’s curricula that this allows time for self-directed play and exploration, enabling children’s curiosity. This view is similar to Froebals Kintergarten where children were given opportunity to learn by interacting with the physical world.
Knight (2012) believes that there needs to be a balance between keeping children safe from harm and allowing children to take reasonable risks, the role of the adult is crucial to this. If the adult is aware of the age and stage of development of the child they will have confidence to predict that the risk taken by the child is achievable, adults are able to risk assess the situation and take measures to ensure that appropriate action has been taken to reduce the risk of harm to the child but without removing risk entirely. The benefits of risk for children are so great that the HSE (2012) recognised the need for risk in children’s play and released a statement with this key message. 
Play is great for children’s well-being and development. When planning and providing play opportunities, the goal is not to eliminate risk, but to weigh up the risks and benefits. No child will learn about risk if they are wrapped in cotton wool (HSE, 2012:1).
Lavrysen et al. (2017) expands upon this stating that adults can have a direct influence on the risks children take and achieve by their attitude towards them, children who receive encouragement and support in their risk taking are more likely to be competent risk takers as they grow, thus reducing the incidence of accidents due to the child’s own knowledge of risk. The reverse of this is that children who have overcautious adult influence with less opportunity to take risk are less likely to be a competent risk taker and at more risk of harm when undertaking risky play. Knight (2012) expands on this further to say that knowledge is power and that children can have power over their own safety. Discussions with children about possible dangers and ways to manage them will give children ownership of their own safety without having to remove the risks, for example if a child has the background knowledge that nettles result in stings they will know to avoid them.
Caprino (2018) believes that children with disabilities also benefit from risky play but may be more at risk of missing out due to the over caution of adults around them. It is important for adults not to underestimate the abilities of disabled children and make provision for equal opportunity for disabled children to experience risky play. Risk assessments would need to be completed on an individual basis as each child’s needs would be unique. It is possible with well trained staff and effective risk assessment for disabled children to experience risky play, accessible playgrounds can be vital to this and allow for disabled children to experience swinging and spinning safely.
Section 3
According to Sharman, Cross and Vennis (2004) there are many different ways of observing children, one of these is sampling. Sampling can be further broken down into three types, time sampling, event sampling and snapshots. Time sampling is a method where short five to ten minute observations are recorded at intervals over a longer time period. One advantage of this method is that it can be used to observe one child or a group of children and give a broad view of experiences over the day. The short bursts of observation are also useful as there is less writing involved so more time can be spend observing and there is less likely to be something that is missed, however it does have the disadvantage that something may be missed in the interim time where observation is not happening. 
Siren Films (no date) believe that time sampling is a useful tool if there is a concern over a child’s behaviour as it can give a comprehensive view of the child’s behaviour over the course of a day and allow the frequency of the behaviour to be observed which can help determine if further intervention is needed. It is also a useful tool to record a group of children using a resource to evaluate the effectiveness of the activity to help enhance future provision. Siren films (no date) agree that the major disadvantage of this method of observation is that it may miss behaviour that occurs outside of the snap shot of time.
Brodie (No Date) believes that time sample observations are useful for recording children’s interests and temperament and may highlight areas where they need further encouragement, for example it may show that they do not engage with certain activities and may need encouragement to try the activity for the first time. Brodie (no date) states that a large limitation of this may be the frequency of the observations and that it may be challenging to keep up with over the course of the session. This view is supported by Wall (2010) who believes time sampling is useful to determine if a child is only engaging with certain activities and gives an idea of their temperament over a period of time. Wall (2010) also agrees that time sampling is useful to evaluate areas of provision to enhance or change them.
Barber and Paul- Smith (2010) believe time sampling can provide a holistic picture of the child’s interactions and wellbeing over the session and allows next steps to be planned. It is a baseline observation tool and can be built upon with further observation and assessment techniques in the next steps. Practitioners could plan to use event sampling to support the time sample observation, this would allow for a more detailed picture of the child’s behaviour to be recorded as time sampling would have limited detail about specific interactions but can paint a picture of what needs to be observed in more detail. Borkett (2020) agrees that a negative aspect of time sampling is given the short period of observation it may be difficult to gauge what it is that the child is doing, given this a time sample would not be useful in determining for example the holistic development of a child due to the short time bursts of observation and minimum detail involved. If a practitioner wished to move on to look at the child’s holistic development they could plan in the next steps of the time sample to observe the child using developmental checklists or a narrative observation.


Section 4
When observing children adults should be mindful that children often behave differently when they are aware that they are being observed, this is described by King, Atkins and Burr (2020) as the ‘Hawthorne effect’ they believe that observations yield more accurate results when the adult is hidden from the child’s sight. This view can be supported by Howard and McInnes (2012) who studied children completing an activity under two conditions where the child viewed it as play or not play. In the conditions viewed not as play the adult was actively involved and the child was given instruction, under these conditions the child only completed the activity until they were satisfied that the adult was happy with the results. In the play conditions the adult was not actively involved only close by and children were given free choice of how to complete it, in this instance children played for longer and completed the activity to a better standard. 
Howard and McInnes (2012) concluded that this was due to the children having improved emotional well-being under the play conditions. Play is therefore important when observing children as children are likely to perform better at the task they are undertaking and have improved well-being whilst playing. This view can be supported by Maslow’s hierarchy of needs, Poston (2009) shows us that in Maslow’s hierarchy of needs in order for the child to reach their full potential ‘self-actualisation’ the needs of each layer first need to be met. Play significantly improves children’s wellbeing so this will meet the needs of safety and security, a sense of belonging and self-esteem. This shows us that if engaged in play a child is more likely to be showing us their full potential.
This can be further expanded upon by McInnes , Howard , Crowley & Miles (2013) who state that it has been shown that if children complete a task in playful conditions they show better performance in both time taken and accuracy. The children were also more focused and motivated to complete the task when they viewed it as play, it can be concluded from this that developmental observations of children during their play will be more accurate that those undertaken during a focused task. The key to this according to McInnes , Howard , Crowley & Miles (2013) is the child’s perception that the activity is play, the role of the adult here is to facilitate this by allowing the child ownership over the task, rather than simply telling a child they need to build a tower of blocks the adult can facilitate the learning by laying out an invitation to play involving blocks and building materials. This allows the child ownership of the activity, the child may wish to invite the adult into the play later but this again would be the child’s choice.
This view of the adult supporting play for observation can be linked back to Vygotsky who placed importance on social interactions in play and the crucially the role of the adult in supporting children to learn through their play, Nilsson and Ferhold (2014).  Bruner also believed that the role of the adult was crucial in using children’s play to support learning and developed a spiral curriculum theory, where children are given time to play and master skills before being supported by the adult to move onto the next stage Aubrey, K & Riley, A (2016).
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