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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the roll of a constable

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, discuss and compare the coping strategies you have applied to develop resilience and minimise stress.


1000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

The initial six-month training period to become a Police Constable was a stressful time. Not only did it involve starting a new job and learning the required legislation and processes to pass out as a Police Constable, but it also involved me moving to a new area and meeting new people as well. To help with this process, it was important for me to develop resilience and minimise stress. Resilience is “the process and outcome of successfully adapting to difficult or challenging life experiences” (APA, 2022), and stress is a physiological or psychological response that influences feeling and behaviour (APA, 2022). 

I identified that looking after my wellbeing by spending time enjoying my hobbies and taking care of my physical health would allow me to relax and minimise stress outside of work (Mind, 2022). One of the hobbies I have taken up over the last two years is golf. It has been highlighted that golf can help to reduce stress and anxiety, and improve a person’s wellness (Wales Golf, 2022). It is a physical sport that involves walking between four and five miles in a round, which would also help with my physical health (Wales Golf, 2022). A way to measure a golfers’ ability is through the handicap system; with low handicap golfers being the most skilled (Dingledine, 2021). I decided to set myself a target of reducing my handicap from 20.7 to 18 over the course of my initial six-month training period, which coincided with summer. I would do this by playing frequently, and also by having golf lessons, which are two important ways to improve performance. By setting this achievable target, it would allow me to focus on something outside of my work environment which would give me satisfaction, whilst also maintaining the drive and focus needed as a Police Constable. In this essay, I will discuss how I used golf to develop resilience and minimise stress, and compare my performance before and after having golf lessons as I successfully reduced my handicap. 

I started playing golf in April 2021, and became fixated with it quickly. I enjoyed the physical challenge the game presented, such as the extra exercise and new techniques involved, as well as the mental challenges, like responding to hitting bad shots giving me extra focus (Williamson, 2021). While I played frequently in 2021, I did not see much improvement in my game. I therefore decided this year to start having golf lessons to help to improve my game and reduce my handicap. Golf lessons with a Professional Golfers’ Association (PGA) licensed professional can help to identify the need for swing changes, which will improve consistency and help to reduce my handicap, while also increasing my positive thinking while playing (Trinkwon, 2019). The importance of increasing my positive thinking would help to increase my resilience to situations, as positivity has been found to mediate the relationship between resilience and coping variables (Naseem and Khalid, 2010). This would be beneficial as a coping strategy when playing golf, and also will become a vital transferrable skill to my new role as a Police Constable, with positive workers being more likely to have increased levels of performance, and less likely to be absent from work and experience burnout (Naseem and Khalid, 2010; Donovan, 2000; Locke, 1975). I will now use data to discuss how my handicap lowered following golf lessons.


I had my first golf lesson on 27th June 2022. At this time, my handicap was 20.6, and can be found on Figure 1 below as the 8th point on the ‘History’ line, in the red circle. 

[image: ]
Figure 1: My Handicap Performance (Wales Golf, 2022)

I had three more lessons between June and October, in which I was given different facets of my golf swing to improve on.  When looking at the Handicap Index line on Figure 1, there is a clear downward trend from my first lesson to the current day. This data shows that the golf lessons I had contributed to an improvement in my performance when playing golf, which has resulted in my handicap decreasing. By applying myself and improving my golf performance, I have therefore shown resilience. This can be evidenced by looking back at the definition of resilience, as I have successfully adapted aspects of my golf game to achieve a positive outcome (APA, 2022). It has also helped to reduce with my stress levels outside of the training environment of my initial six months, with my enjoyment of playing golf shown in Figure 1 by playing 31 rounds of golf following my first lesson on June 27th, largely because of unprecedented heat waves in Wales this summer (Wales Golf, 2022, MET Office, 2022).   

In conclusion, playing golf over the course of my initial six-month training period allowed me to develop resilience and reduce my stress. I set myself a target of reducing my golf handicap from 20.7 to 18, which would be achievable by playing frequently in the summer months and also by having golf lessons. I had three golf lessons, starting from June 27th, and after my first lesson my handicap gradually began to decrease from 20.7 to where it is now at 17.2 on Figure 1 (Wales Golf, 2022). By successfully reducing my handicap over the course of the summer, I managed to show resilience by adapting certain aspects of my golf game following my golf lessons in order to achieve a positive outcome. It also helped me to reduce my stress and wellness too, due to the physical aspects that golf demands (Wales Golf, 2022). 

Word count – 926
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider the use of effective communication skills that you used within the incident.

Reflecting upon your incident, critically evaluate any theories or models underpinning the causes of conflict within policing interventions. (Examples would include, Betaris Box, The Drama Triangle). 


2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Conflict management is the process of identifying, handling and resolving conflicts “efficiently, fairly and sensibly” (McKinney and Scalia, 2015). Police officers are routinely put in situations where conflict could arise or is already taking place and are expected to use conflict management skills to de-escalate situations in order to keep the public and themselves safe (College of Policing, 2015). Conflict management skills for police officers can take place in verbal and non-verbal communication skills and active listening, to a more ‘hands-on’ approach with the use of force being available to officers if necessary (College of Policing, 2020). 

Whilst on a recent tour of duty with a mentor, we were informed about an ongoing incident at a nearby school where a parent had arrived to pick up their two children while intoxicated and was subsequently not allowed to take the children back to their home address by the school due to the safeguarding issues that this would raise for the children. Because of this, the parent had become emotional and had started to get aggressive towards members of staff at the school, with police being called in an attempt to diffuse the situation and to attempt to get the parent to leave. 

In this essay, I will describe the Thomas-Kilmann Conflict Mode Instrument and use it to analyse conflict and compare it to the situation I was faced with and what the most desirable outcome would be (Kilmann and Thomas, 2008). I will discuss my response to this incident in line with the National Decision Model and how I used effective verbal communication through the five-step appeal process to prevent the situation from escalating any further than it already had (College of Policing, 2013). I will then use Borton’s Model of Reflection to critically analyse my response to this incident, and how I would respond in future with the lessons I have learnt as a result of my response (Borton, 1970). I will also reference the context of having a vulnerable child involved in this incident and the awareness I had of adverse childhood experiences and how the decisions that myself and my colleague would make could impact the child’s future behaviours and lifestyle both positively and negatively. 


The Thomas-Kilmann Conflict Mode Instrument measures a person’s behaviour in situations that involve conflict by measuring their assertiveness, or the “extent to which the individual attempts to satisfy their own concerns” and their cooperativeness, which is the “extent to which the individual attempts to satisfy the other person’s concerns” (Kilmann and Thomas, 2008). This is broken down into five methods of dealing with conflict, which are avoiding, accommodating, compromising, competing and collaborating. Competing is an assertive and uncooperative stance which involves trying to win at the conflict at whatever cost (Kilmann and Thomas, 2008). Collaborating is assertive and cooperative and involves trying to find a solution that suits both parties (Kilmann and Thomas, 2008). Compromising is seen as being both assertive and cooperative in which a middle ground is sought (Kilmann and Thomas, 2008). Avoiding is both unassertive and uncooperative, in which the conflict is not addressed and can result in withdrawing from the situation (Kilmann and Thomas, 2008). The final conflict management model is accommodating, which is unassertive but cooperative and involves focusing on the concerns of the other party instead of your own (Kilmann and Thomas, 2008). The Thomas-Kilmann model is very rigid and limited in how it views conflict (UKEssays, 2018), instead of a more variable view (Womack, 1988). There are also criticisms that the framework is “difficult to apply to behavioural tactics” (Womack, 1988). Nevertheless, it is still seen as a relevant tool to use to analyse conflict (UKEssays, 2018). 

In the incident that I was faced with, there were three parties that would be involved in the conflict; the parent who wanted to take her children home, the school and its’ staff who wanted the children to go to an alternative address away from the parent for the evening due to the safeguarding concerns, and the police who would be seeking the most desirable outcome possible. Comparing this to the Thomas-Kilmann Conflict Mode Instrument, we can see that the parent is therefore competing as they were emotional and aggressive in their attempt to take their children home. The school initially used the competing method as they set their stance of refusing to allow the children to return home with their parent, and then transitioned into the avoid method, as they had rightly called for police assistance in the matter. Finally, the desired outcome for my colleague and myself would be collaboration between the school and the parent. We would try to seek a method that would diffuse the conflict and prevent the need to forcibly remove the parent from the school. However, we were also aware that if the conflict level continued to rise, we would need to be both assertive and uncooperative with the parent and would therefore require a competitive method of conflict as well. I will now analyse my involvement in this incident by looking at my thought process by using the National Decision Model, and then critically assess it by using Borton’s Model of Reflection.

After being made aware of this incident at the school, myself and my colleague attend on blue lights. I began to gather information and intelligence from the force control room to establish exactly what had been reported and who was involved. This allowed me to learn information about the parent, including any warning markers or previous incidents that they had been involved in which would allow me to assess the threat and risk being posed to members of the public as well as myself and my colleague. Our working strategy would be to diffuse the situation by making the parent leave the school peacefully. I would therefore be using the five-step appeal process which is set out by the College of Policing (College of Policing, 2020). This process involves using a simple appeal, a reasoned appeal, a personal appeal, a final appeal, and then using action (College of Policing, 2020). By using this process, I would be attempting to resolve the conflict without the need to arrest the parent and appealing to them to comply with me by using verbal communication. However, we were aware that if this was unattainable then we would possibly be able to use the powers of arrest on the parent, as defined in Section 24(2) of the Police and Criminal Evidence Act (PACE) (Police and Criminal Evidence Act, 1984). This could potentially be done by arresting the parent for a Breach of the Peace or an offence against Public Order in the first instance (College of Policing, 2013) (Public Order Act, 1986), but would ultimately be dependent on whether or not any other offences were committed by the parent after speaking with members of staff. Throughout this, I was aware of the Code of Ethics, and my need to act with integrity, objectivity and fairness whilst showing leadership of the situation (College of Policing, 2013). 

Upon arriving at the school, I first spoke to the headmaster who gave us the information and what had happened to lead to the police being called. My colleague continued to take details from the headmaster while I approached the parent who was shouting towards us and was clearly intoxicated. I began speaking calmly to the parent using a simple appeal to them, but it was clear that this would not work as they continued to shout at me and were unresponsive. I then raised my voice back to the parent and took control of the situation, which had a positive effect as the parent began to listen to me. I explained to the parent that unfortunately they would not be able to take their children home due to the intoxication and subsequent concerns for the children’s welfare that this would raise. I asked the parent if there was any way the situation could be resolved without the need for them to be arrested as it would likely have a negative impact on the children. This is evidence of me using a reasoned appeal as part of the five-step appeal process set out by the College of Policing (College of Policing, 2020), which allowed for the parent to comply with the school’s and my own request. The parent informed us that if they would be able to see their children, give them a hug and apologise to them, then they would leave the school and return home and the children could go to an alternate location. This shows that I alternated from a competitive method of conflict management to collaborating (Kilmann and Thomas, 2008), and gave me a pathway to resolve the conflict peacefully without the need to use force. After a discussion with the headmaster about this request, it was agreed that the parent would be able to speak to their children and would then leave, and the children would then stay with a family member for the night. I am satisfied with how I responded to this incident, as I was able to avoid escalating the conflict without the need to use force and arrive at a compromise that would result in the parent leave. My communication skills allowed for me to overcome the competitive nature of the parent by collaborating with them and the school. This was also important for the children involved as well, as having their parent being arrested could be seen as a form of neglect and could impact their future. I will now discuss this further by talking about adverse childhood experiences, and the impact that an incident such as this can have in the future of a child.


Adverse childhood experiences are “potentially traumatic events” that can take place before a child reaches the age of eighteen (CDC, 2022). These experiences can take place in many forms such as violence at home or school, deaths of family members or friends, and also neglect, and can result in “negative impacts on health, well-being, and life opportunities” (CDC, 2022). Another adverse childhood experience is the incarceration of a family member, which is associated with “adverse outcomes for child well-being” (Dumont et al, 2014). My colleague and I were aware of the impact that this could have on the children, and therefore wanted to minimise this as much as possible. This is why we did not want to arrest the parent unless it was absolutely necessary, and instead sought to resolve the conflict by collaborating with the parent and the school with the use of verbal communication. Due to the nature of the call, it was clear that appropriate referrals to social services would need to be put in place to offer support to the children as well as the parent. These referrals would be done via a Public Protection Notice, which is an “information sharing document that allows for officers to record safeguarding concerns” and are shared with partner agencies (South Wales Police, 2008). Further support such as this can help to reduce the impact of adverse childhood experiences and coupled with our decision to resolve the conflict via a reasoned appeal with the parent, I feel as though we reached the most desirable conclusion for all parties involved.


My response to this incident shows an understanding and an application of how to deal with conflict in a manner that suits all parties, and how to achieve the optimum result of conflict resolution without the need to use force. This incident had multiple parties involved, including a hostile parent who was intoxicated, vulnerable children who were potentially at risk of neglect and other adverse childhood experiences, a school body who were attempting to safeguard the children, and members of staff who were potentially at risk of harm. It was therefore important to reach a resolution to this incident that would be as satisfactory as possible for all involved, with the primary focus being the welfare of the children. The parent used a competing behaviour type (Kilmann and Thomas, 2008), so it was therefore important to de-escalate the situation. When using the National Decision Model, I was aware that I would be able to arrest the parent if necessary, however I was also concerned of the impact that this could have on the children and their futures. I therefore used effective verbal communication to engage with the parent by using the five-step appeal process which is set out by the College of Policing (College of Policing, 2020). I remained authoritative in the incident and remained in control of the situation, which meant I could complete my responsibilities as a police officer by showing leadership and also acting with fairness in line with the Code of Ethics (College of Policing, 2013). By collaborating with the parent and the school, I was able to remove the risk of harm to the members of staff and the public, whilst also safeguarding the children in a manner that would reduce the impact of having their parent be arrested. 

Word count – 2170







Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/ service user/victim and reflect on what happened


	  

Critically explore a policing incident that you have attended and examine how you dealt with competing issues such as legalisation, social issues, culture and language. 

Consider the victims code of practice and how it was used to support your victim/witness through the criminal justice system. 
 
Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations.

2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

Irregular migration to the United Kingdom is a subject that has become an increasingly contentious topic which incites debate across the media as well as public discourse (Farrant et al, 2006). An irregular migrant is defined as a person “who is liable to be deported due to issues relating to immigration status” (Farrant et al, 2006).  While other terms such as ‘illegal immigrants’ are used frequently in the UK media, I will be using the term ‘irregular migrant throughout this essay. My reasoning for this is because the term ‘illegal immigrant’ refers directly to criminality and assumes a person has knowingly committed a crime. It can also be viewed as being undermining of a persons’ Human Rights (Farrant et al, 2006). The number of irregular migrants entering the UK has risen sharply ‘from 13,377 in 2018, to 36,813 in 2021, and then rising again to 39,400 between January and September 2022 (The Home Office, 2022). 

In my recent duties as a Police Constable, I have responded to a call where a member of the public has reported that an irregular migrant has made themselves known to them, having arrived at a service station on the back of a lorry from Iraq and being left there.

In this essay, I will reference my use of the National Decision Model (The College of Policing, 2014) to describe my thought processes at the beginning of the incident which formed out how initially responded to it. I will also critically assess my involvement in how I dealt with this incident. I will do this by using Borton’s Development Framework (Borton, 1970) to critically assess what I was faced with and how I reacted to it, then analysing my response to it, and then reflecting on what I could have done differently in this scenario. Finally, I will talk about the Code of Ethics and how I made sure that my decisions complied with the need to treat the male with fairness, respect and impartiality (College of Policing, 2014), as well as the provisions of the Human Rights Act (Human Rights Act, 1998). 


While on a recent tour of duty, I became aware of an incident in which an unknown male had approached a member of staff at a motorway service station and informed them that they did not know where they were or what day it was. The call was graded as an emergency, so my tutor conveyed us to the service station. While on route to the services, I began to go through the National Decision Model (College of Policing, 2013). I firstly gathered information and intelligence from the force control room in relation to the male, which was limited due to the nature of the call. I had been told that the male was spoke limited English and was very scared and would ultimately need to be transferred to a different location in order to be processed properly by the UK Border Force. I then began to look at the legal powers and policies available to me. I discovered that if the male was an irregular migrant, he would had breached Section 3 (1)(a) of the Immigration Act 1971 (Immigration Act, 1971). This gave me a power of arrest under Code G of the Police and Criminal Evidence Act (PACE), and specifically Section 24(3) of PACE to arrest a person who with reasonable grounds is suspected of committing an offence (Police and Criminal Evidence Act, 1984). I would need to speak to the reporting person as they would be able to offer me some insight to the circumstances of the incident from their perspective. I decided that the best course of action would be to find out as much information from the male in the first instance as well. This would also enable me to find out all of the circumstances available in how the male had arrived in the UK. I could then safeguard the male to see if he was in need of anything such as urgent medical attention. Using the information that was available to me regarding his limited English, I decided that I would use Google Translate in order to assist with speaking to the male, with the option of using Language Line also being available to me if necessary. I would then need to arrest the male and convey him to the nearest custody suite. After consulting with my tutor, I decided that I would not handcuff the male in order to prevent degrading treatment due to the circumstances of his arrival, which is in line with Article 3 of the Human Rights Act (Human Rights Act, 1998). I also considered that this was a victimless crime, and that a use of force could be seen as disproportionate as long as the male was compliant. However, the use of reasonable force would be available to me under Section 117 of PACE should I need it in order to detain the male (Police and Criminal Evidence Act, 1984). This was my initial thought process of how I would respond to the incident to overcome the social and language issues. I will now use Borton’s Model of Reflection to analyse what happened in the incident, including how I dealt with the language barrier and how I would react to a similar incident in future.


After arriving at the motorway service station, I approached a member of staff at the services to attain a first-hand account of what had happened prior to the police being called. Following my conversation with them, I discovered that the male had not committed any other offences and was instead grateful for their help. This meant that the reporting person did not need to provide a statement in line with The Witness Charter (Ministry of Justice, 2013) as they would not become a prosecution witness for a crime such as this. I then approached the male, who was with another police officer at the time. I spoke to the officer to find out what details they had obtained. I was informed by the officer that the male did not know where they were, and that they had arrived at the location by travelling on the back of a lorry which had left Iraq approximately three weeks earlier. I was told that the male did speak English, but it was limited. I was also told the male was extremely compliant and was grateful for our assistance. This affirmed my view that I would not handcuff the male due to him being compliant. With this information, I approached the male and introduced myself. I then used Google Translate with the male to ask some questions about his welfare to see if he needed any medical assistance. This also showed my fairness and respect to the male in line with the Police Code of Ethics (College of Policing, 2023), due to the way I am speaking with him and attempting to find out how I can help him. After a few minutes with the male, I arrested him on suspicion of illegally entering the UK. I then read him the ‘when questioned’ caution (Health and Safety Executive, 2022) and informed him of the necessity of his arrest. This was all done via Google Translate into Arabic. This was done to comply with Section 28 of PACE in making it a lawful arrest (Police and Criminal Evidence Act, 1984), while also complying with the Code of Ethics. It also shows that despite the social issue posed by the language barrier, I overcame the issue posed to show equality to the male while also being impartial and carrying out my duties. After arrest, I carried out a search on the male and then conveyed him to custody. The custody sergeant authorised his detention in line with Code C of PACE (Police and Criminal Evidence Act, 1984) and praised how I treated the male, which was pleasing to hear and justified my response and handling of the incident. 

If I had to attend a similar incident to this in future, I feel as though I would use the experience that I gained to do some things differently. I am overall very pleased with how I dealt with this incident as I treated the male with fairness and equality whilst also remaining impartial in line with the Code of Ethics. However, I would in future use Language Line instead of Google Translate. This would help to speed up the process and allow for any future person to have human interaction rather than looking at a screen at the translation, which would help with showing the subject respect. It would also remove the some of the risk of human error with Google Translate, which could result in an incorrect translation if a word is spelt wrong. I will now look at the Code of Ethics to see how the decisions I made conformed with what is expected of police officers when carrying out their duties.


The Code of Ethics sets out the standards and behaviours expected by those who work in policing (College of Policing, 2022). It is also at the centre of the National Decision Model, which means that every action that is taken should comply with the Code of Ethics (College of Policing, 2022). When attending this incident, I made sure that my decisions complied with the Code of Ethics to the best of my ability. I was aware that I needed to treat the subject in this incident with fairness and respect, which I did by making sure the male was spoken to in Arabic as well as assessing his welfare before his arrest. I also decided not to handcuff the male, which shows that I treated the male with respect and did not subject the male to degrading treatment which conforms with Article 3 of the Human Rights Act 1998 (Human Rights Act, 1998). However, I also made sure to arrest the male in line with Code G of PACE (Police and Criminal Evidence Act, 1984) which ensured that I remained impartial and carried out my duties so that the offence could be fully investigated by the appropriate agency, and the male could be properly processed by the UK Border Force. 


In conclusion, my involvement in an incident where I have arrested an irregular migrant who has arrived in the UK from Iraq shows my understanding and application of the Code of Ethics. When analysing my decision-making process while on route to the service station, I considered options that ensured that the Code of Ethics were at the centre of my thought process which complies with the National Decision Model (College of Policing, 2013). I knew that I would need to arrest the male on suspicion of entering the UK illegally, which gave me powers under Section 117 of PACE to use force on the male if necessary (Police and Criminal Evidence Act, 1984). As part of my options and contingencies, I decided that I would not use handcuffs on the male unless it became essential in order to detain him, as I wanted to treat him with dignity and respect in light of the situation that he was in. This also complies with Article 3 of the Human Rights Act 1998, which prevents degrading treatment of another person (Human Rights Act, 1998). Throughout the incident, I used Google Translate to overcome the issue of the language barrier. I carried out a welfare check on the male and also arrested him and cautioned him using this method, which made sure that I complied with Section 28 of PACE (Police and Criminal Evidence Act, 1984). My decision-making process allowed me to carry out my duties impartially, whilst also being respectful to the male and treating him with fairness, which is in line with the Code of Ethics set out by the College of Policing (College of Policing, 2022). Using Borton’s Model of Reflection, I am satisfied with my overall response to this incident, and I was pleased to hear the custody sergeant who processed the male’s detention praise me for how I treated the male. If I were to respond to a similar incident in future, I would make sure that I use Language Line instead of Google Translate when speaking to the person. This would remove the risk of human error involved in Google Translate. It would also show more respect and equality to the person as they would be engaging in conversation with another person instead of reading text off a screen. 
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Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess a policing incident that you have attended, where you played a significant role with an offender/victim and reflect upon what happened. 

Reflect upon your use of the National Decision-Making Model and the Code of Ethics and review this impacted upon your decision making and use of discretion within the incident. 

Critically review your responsibilities regarding the provision of CPIA when conducting this investigation. 


2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Discretion is defined as the “power of free decision or latitude of choice within certain legal bounds” (Merriam Webster, 2022). Police officers are expected to show their discretion when attending incidents when it may not be necessary to use the powers available to them, as there could be other ways to achieve the best outcome. The use of discretion can be subject to the requirements of the victim, the suspect and the incident itself, and it also means that each officer could reach a different decision depending on the factors that they are faced with (University of Wales Trinity Saint David, 2022). 

Whilst on a recent tour of duty, I attended a call where a young person has intentionally committed criminal damage at the care home where they live. After speaking to the member of staff at the home and taking a statement from them, I decided to use my discretion and not arrest the offender, and instead arrange a voluntary attendee interview with them whilst also engaging with them to find out what they were trying to achieve with their behaviour. Approximately one hour after leaving the address and returning to the station, we received another call to attend the address due to young person committing another offence. 

In this essay, I will describe my decision-making process by talking through the National Decision Model. Then I will use Borton’s Development Framework to critically assess my response to the initial incident that I attended and analyse what I could have done differently in this situation. I will also look at my use of discretion and why I used it to not arrest the young person despite having the legal power to do so, and my awareness of adverse childhood experiences and the impact that these can have on a young person. Finally, I will review my responsibilities in line with the Criminal Procedures and Investigations Act (CPIA) (Criminal Procedures and Investigations Act, 1996) that ensure I gathered evidence while at the scene in the form of photos of the damage and statements from witnesses in order to prove the offence in the subsequent interview.


After becoming aware of an incident where a young person had allegedly committed criminal damage at their care home, I began to use the National Decision Model to plan how I would respond. The National Decision Model was developed by the College of Policing to establish the thought process that should be completed in response to every incident (College of Policing, 2020). It has five cyclical stages:

· Gather information and intelligence 
· Assess threat and risk and develop a working strategy
· Consider powers and policies
· Identify options and contingencies 
· Take action and review what happened

At the centre of the National Decision Model is the Code of Ethics (College of Policing, 2020). Due to the age of the alleged offender, I was aware of the need to act with sensitivity in line with the Code of Ethics (College of Policing, 2013), but also being aware of the need to act with integrity and fairness for the witnesses. As the damage had been committed against a business, I was aware that the members of staff would become witnesses instead of victims, unless any further offences were disclosed. The information that I had received from the force control room (FCR) was that the young person had intentionally damaged windows at the address as they no longer wanted to stay there, but that they had calmed down since committing the act. This meant that the threat and risk had been lowered. FCR also informed me that the young person had committed criminal damage during a different incident and was due to be interviewed for it by a different officer. This gave me the option to respond to the incident in slow time, in order to liaise with the officer dealing with that case to arrange a joint interview. This would comply with Code G of the Police and Criminal Evidence Act (PACE) (Police and Criminal Evidence Act, 1984), as an interview is not deemed as a necessity for arrest by itself, and there was no apparent risk of further damage being committed or harm being caused to anybody. 

The manager of the care home wanted to make a formal complaint in regard to this incident, which meant that I needed to take positive action. I therefore decided that I would attempt to speak with the young person, and try to show them empathy for the situation that they were in. In the UK, approximately 7% of children aged between ten and seventeen enter the youth justice system, which is more than double the number of children in the general population who offend (Youth Justice Board, 2015). Furthermore, 68% of children released from custody reoffend within a year, and children in care make up 33% of boys and 61% of girls in custody (Beyond Youth Custody, 2018). By trying to reason with the youth, I would be attempting to make them realise that while there are consequences for their actions, they do not necessarily need to continue on this trajectory which could result in a life inside the Criminal Justice System. Therefore, although I had a power of arrest under Section 24 of PACE (Police and Criminal Evidence Act, 1984), I would use discretion and arrange a voluntary attendee interview for the offender instead. I will now critically assess how I dealt with the incident and outline what I would do in future. 


After arriving at the scene, I began to welfare check the members of staff on the premises, and then made sure the young person was still at the site. I took a detailed statement from the manager who was acting on behalf of the business. The manager explained to me that as a result of the criminal damage, the young person would be moved to a different care setting, which would take place the following day. This information allowed me to understand the modus operandi of the offender and would therefore be able to offer them a solution to their predicament. The manager also confirmed to me that no threats had been made to anyone else in the care home, including staff. This impacted my decision, as I was now confident that the young person did not need to be arrested as the threat risk and harm level had been reduced. I then began to seize evidence in the way of taking photos of the damage that had been caused throughout the care home in accordance with Section 5 CPIA (Criminal Procedures and Investigations Act, 1996), which would become admissible as best evidence (College of Policing, 2013). I then spoke to the offender to try and explain the consequences of their actions and attempt to find out why they had done it. I believed at this time that my conversation had a positive effect, as the young person began to engage with me. Although they would still need to be interviewed for their involvement in the incident, I had thought that police involvement in the matter had a positive effect. I then consulted with my tutor and the members of staff, and then left the address. The manager had informed me that the young person would be leaving the following day, so we decided to leave. I would then liaise with the officer in case of his previous incident to begin to plan a voluntary interview. 

After we left, the young person picked up broken glass and threatening members of staff after our departure, leading to officers needing to reattend with a heightened level of threat, harm and risk now present. After reattending the care home with officers and speaking to the young person again, it was obvious that their actions were done to garner attention in an attempt to try and get their own way. Due to the new level of threat risk and harm, another officer arrested the offender in line with Section 24 of PACE (Police and Criminal Evidence Act, 1984) in order to prevent them from causing physical injury as set out by Code G PACE (Police and Criminal Evidence Act, 1984). Using Borton’s Reflective Model, if faced with this situation again I would ensure there were adequate arrangements in place to remove them from the premises for the evening and then onto their new location. This would have completely removed the threat risk and harm level to the members of staff at the care home and would still have allowed for the offences to be properly investigated, and for a voluntary attendee interview to be conducted at a later date. Although I was satisfied with my response in terms of the securing of evidence in line with Section 5 CPIA (Criminal Procedures and Investigations Act, 1996), it is clear that my actions could have gone further to reduce the risk to those at the care home. I will now analyse my use of discretion in my response to this incident, and how it resulted in the escalation of the offence after I left. 


By not arresting the young person for criminal damage, I used my discretion. Police officers are encouraged to develop and use discretion as a skill, especially in situations where prosecution is unlikely to be in the public interest (University of Wales Trinity Saint David, 2022). I did not turn a blind eye to the offence that was committed, with the offender being aware that they would need to be interviewed under caution for their involvement in a voluntary attendee setting. This would also have allowed for best evidence to have been obtained, as it would mean the young person would not have to attend custody. Children have described their feelings while having to remain in police custody as “powerless, undignified, isolated, frustrated, confusing, humiliating and fearful” (Police Conduct, 2020), and further highlights why I used discretion to prevent them from going into custody and avoiding a potentially traumatic experience. My use of discretion in this incident was justifiable as I tried to help the young person in the future by keeping them out of the criminal justice system due to the long-term implications it can have. Adverse childhood experiences are “highly stressful and potentially traumatic events or situations that occur during childhood that can damage a person’s safety, security, trust or bodily integrity” (Young Minds, 2018). These experiences in young people can result in criminal behaviours when they reach adulthood (Levenson and Socia, 2015) (Scottish Government, 2018). This is a good reason for the use of discretion, as the consequences of being arrested can further impact a person who has clearly had a difficult start to their life as a result of being in a care setting from a young age. This thought process formed part of my decision making when planning my response as well as during my conversation with the young person. Although my attempts at engaging with the young person were largely ineffective in the end, it was done for their benefit and long-term future. This fits in with the Code of Ethics (College of Policing, 2013), as I tried to be objective in helping the young person. 
In conclusion, my response to this incident shows how my use of discretion had an undesirable outcome. I attended a situation where a young offender committed a criminal offence, and because of their age I did not arrest them. My initial response was adequate; I attained evidence that was in line with Section 5 CPIA (Criminal Procedures and Investigations Act, 1996) via statements and photographs which would help to prove the offence. However, I should have carefully considered the best way to remove the person from the situation immediately instead of leaving them at the location. I believe that with hindsight I could have done more to prevent a further escalation in the young person’s behaviour by removing him from the situation altogether. By using discretion, I was attempting to help the young person avoid time in custody and lessen the impact that this could have on their future. Custody is a harsh place for young people, with young offenders describing it as “isolating, frustrating, humiliating and fearful” (Police Conduct, 2020). The young person has already had a challenging upbringing as a result of them being in a care home, and the adverse effects on this can result in an increased possibility of reoffending in future (Beyond youth Custody, 2018). By trying to arrange a voluntary interview for their involvement in the offence, I have attempted to act with empathy to help the young person. While this is still justifiable, my failure to remove them from the care home has increased the threat risk and harm level, leaving members of staff at the care home needing to call the police again for further assistance only an hour later and the offender being arrested regardless. Using Borton’s Reflective Model, it is clear to see that my failure to relocate the offender in the first instance could have resulted in harm to other people, and if faced with a similar incident in future, I would be aware of this in order to act differently to reduce this risk.
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Task 5
Personal Development Plan (PDP)

As part of your reflective process, please use this table to aid you in identifying the next steps for development. 

This is equivalent to 1000 words towards the overall wordcount, please note this is not the actual number of words used in completing the table, the count reflects the thought and research behind it.

	
Area of Development 

	
How it will be achieved
	
Who can provide support
	
Timeline

	· Stop and search to get more used to the GOWISELY procedures











	· More foot and mobile patrols to stop vehicles and people

· Setting myself a target of carrying out 5 stop and searches on people and vehicles
	· Neighbourhood teams and PCSOs sharing intelligence on people and vehicles 
	· Complete 5 stop and searches on vehicles and people by May

	· Case file builds












	· Submit red and green case files to case file team / CPS for advice
	· Case file team

· Members of staff on my shift

· My sergeant
	· Submit a case file to the file team by March

	· Carry out and complete a full investigation with golden hour and slow time enquiries with full updates on OEL that leads to a charge
	· Putting myself into challenging calls and logs to gain experience at responding to them
	· My sergeant and members of my shift
	· Carry out a full investigation to charge by March

	· Knowledge of traffic procedures 









	· Set myself a target of stopping 6 vehicles per set following me passing my blue light course

· Stopping vehicles, TORs (Traffic Offence Report), conducting road-side tests, powers of arrest under the Road Traffic Act 1988 (Road Traffic Act, 1988)

· By passing my blue light driver course and being able to stop vehicles and going through roadside procedures 

· Continue to read up on the Road Traffic Act 1988 to familiarise myself with the legislation

· Consider secondment to RPSO (Roads Policing and Specialist Operations) to gain experience with using traffic legislation
	· My shift can aid me in stopping vehicles when I am double crewed prior to my blue light course

· RPSO officers

· My sergeant
	· Dependent on completion of blue light course

· Prior to blue light course:
Issue 3 TORs when double crewed with officer who is blue light trained

· After blue light course:
Continuous target of stopping 6 vehicles per set 
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