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“As they grow up, children living in poverty are less likely
to gain decent qualifications, a good job and achieve a comfortable standard of living, when compared to classmates from richer homes.” – (Grigg, et al., 2011)
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Introduction
Education is a human right. Embedded into the Human Rights Act in 1988 they stated that ‘No person shall be denied the right to education’. In research by  (Carlo Raffo, 2007) suggest that there are strong indications that there is a link between poverty and educational attainment in the UK. It is suggested that although it is a widespread agreement regarding the link between poverty and attainment, and the outcomes of a poor education are related, the reasonings can be subjective to; individual, immediate social context or underlying social structures and inequality. In an investigation contemporary issues within the secondary educational sector, this report will review; the bridging link between poverty and attainment, and how this affects learners in Wales; how School X – anonymised in line (BERA, 2011) guidelines – is responding to poverty and attainment. Firstly, the report will explain the School context, providing an understanding of poverty and attainment in relation to education and the effects on learners. Discussion will then move on to the importance of improving the low education for deprived learners, following by the School X Estyn report and ongoing improvements of free school meal (FSM) learners and education, this will be supported by the Art and Design Departmental Improvement Plan (DIP) and by the School Improvement Plan (SIP).  It would be impossible to display all concerns within this report therefore, it shall focus upon the link of poverty and educational attainment and how it could possibly be improved. Evidence and key thorough research will be utilised throughout this report. Suggestions to drive this activity further will be figured, and regions requiring consideration exposed. The discoveries, introduced here are gone for all partners, including school pioneers, workers, governors, students, guardians and community members. An outline of suggestions will be given toward the finish of the report.






School Context
School X is an 11 – 16 English medium, co-educational community secondary school maintained by the local authority. From the latest Estyn Report in 2017, School X currently holds 464 pupils on roll in comparison to 584 pupils when last inspected in 2010. The locality of the school has two catchment areas which are ‘community first’ target areas and regions range from either economically disadvantaged or prosperous. Within School X around 29% of the 484 pupils are eligible for free school meals (FSM), in comparison to the Welsh average of 17.1%, School X are placed 11.9% higher than suggested. The vast majority of pupils’ attending the school are from an English language dominant household, although there are a small number of pupils who speak the Welsh language at home. In regard to ethnic minority groups there are 3% within the school therefore there are very few pupils who have English as an additional language (EAL). In accordance of the Welsh Government the national average for special educational needs is 25.1&, School X is significantly higher with approximately 50% of pupils having special educational needs (SEN). Within the 50% of SEN pupils, around 4% of pupils have a statement of SEN, which is 2.4% higher than the average for Wales.
School X is a ‘professional learning pioneer school’, meaning that it is developing a national model of professional learning with the Welsh Government as well as other pioneer schools. Regarding the individual school budget per pupil in 2016-2017 is £5,432, this is the maximum budget per pupil in the secondary schools within the unitary authority. Within the 12 secondary schools within the unitary authority, the maximum budget is £5,432 and the minimum budget of £3,584, School X are the first to receive the maximum budget per pupil. In 2014, School X became a federated with School Y. Both School X and Y share an executive headteacher, a senior leadership team and a common governing body, although having separate budgets and a different head of school for each complex. In accordance to School X’s Estyn report 2017, the school’s current performance is awarded with excellent as well as the school’s prospect for improvement classed as excellent.



Overview
In accordance to the 2013 Joseph Rowntree Foundation report by David Egan, indicated that the Welsh Government pledged to reduce poverty and its effect on the educational gap between learners in low-income families and their prosperous peers. Evidence at the time of 2013 when this report was produced, considered how students, families and the community-focused interventions can used to show the bridging link between poverty and low educational achievement within Wales. (David Egan, 2013)
The average percentage of Welsh children living in relative poverty in 2013 was 17%, this is indicated by the number of children receiving free school meals. Regarding educational performance, there is evidence which suggests that the learners from these backgrounds has an effect of on their educational achievements, which is compared with learners with a more privilege background, this is seen as a major issue for the Welsh Government (JRF). It is suggested that in studies that the issue of under-achievement learners with FSM from nursey class onwards. An alarming concern is the gap at GCSE level between learners with FSM and those without (JRF).
It is proposed by Blanden and Gregg in 2004 that it is apparent that children from a stable or privileged family are more likely to not get into trouble and to stay in school, leading on to gain qualifications rather than those children from a poverty background. (Blanded & Gregg, 2004)
Supporting Blanden and Gregg’s views, Ridge (2002) suggests that poverty impacts on the school lives of adolescences and often excludes them from some experiences. In a study of Ridge in 2002, whilst speaking to learners aged 10 to 17, it was discovered that children living in a low-income household were more likely to be either socially excluded by their peers, or to exclude themselves whilst studying in school. One prioritized concern was regarding clothing; the correct uniform, cleanliness, non-uniform days. It is apparent from Ridge’s study that there is a link between poverty and low education, as many young people from a deprived background are unable to experience or participate fully in their school life, simply because their household cannot afford it. (Ridge, 2002)


In a study conducted by Save the Children and the Children’s Right Alliance in England (Willow, 2001) and Save the Children in Wales (Crowley & Vulliamy, 2002) asked school children about what the effects of poverty are, it was pointed out by children as young as the age of 7 that they were aware that poorer children do not always have the full school uniform and due to lack of money may be excluded from school trips and activities. The problem of children who are from a low-income household is not made aware in all school, nor does the current literature we have on poverty suggest how early children begin to feel and interact with this social exclusion. 
In two other studies funded by the Joseph Rowntree Foundation Education and Poverty Programme support a similar outcome. Sutton et al. (2007) investigated children’s views based on social differences, this study was made up of two groups of children aged 8 to 13 from contrasting social backgrounds. It was discovered that those children from a poverty background would not label or see themselves as rich’ or ‘poor’ but as average. Although, the children from a privileged up-bringing had more of a positive attitude to education as well as having access to extra-curriculum activities such as after school clubs and sporting clubs. Another study which explored educational relationships which supports the Sutton et al (2007) study is, Wikeley et al. (2007) where it was found that children experiencing poverty at home had fewer opportunities such as a limited access to out-of-school activities than more advantaged children may take for granted.









Value of Strategic Planning
It is public knowledge that living in poverty can provide a major impact on the level of education achievement within Wales. On average in Wales approximately 17% of school pupils receive free school meals. The educational performance from FSM pupils in comparison to those pupils with a more privileged background, provided a clear case of evidence that poverty does influence achievement. Although it be seen early as key stage 1 the underachievement in disadvantaged children, the concerning issue is more obvious within pupils in poverty entering key stage 4, as the qualifications that they achieve in comparison with better-off pupils, is seen a lack of achievement.  A key motivation for 15-year olds is to achieve the equivalent of five or more GCSE grade A*- C which should the include English or Welsh and Mathematics, this is due to literacy and numeracy skills being a life skill and will then assist pupils progress to further study and into employment.  At the key stage 4 level there is a significant gap regarding achievement, in 2011 data, 21% of FSM pupils in wales achieved at least 5 GCSE’s grade A* - C whereas 55% those pupils not receiving FSM achieved those higher grades. (Bradshaw et al., 2017 and 2010)
In the Welsh Governments report (2015) on ‘Child Poverty’, there are suggested strategies to tackle poverty within Wales with the approach of solving the issue and reaffirm ambition to ensure no child is living in poverty by 2020. Based on the 2015 statistical data, almost 1 in 3 children are living in a low-income household. Within the three strategic approaches of the 2011 Child Poverty Strategy, it focuses upon reducing the percentage of children living in a non-working household, increasing skills and reducing inequalities in terms of health, education and economic outcomes. The Welsh Government stated that in their plan they proceed to focus on the role and direction of the economy, to create jobs and growth for Wales and then leading on to tackling in-work poverty. Another aim to provide support for those families on a low income by increasing household income, and review the poverty premium, where families pay more for goods and services based on their income. The end goal proposed by The Welsh Government is to diminish child poverty in Wales by 2020. 
In 2014 the Department of Education and Skills announced a view of the current Welsh curriculum provision, this led to Professor Graham Donaldson in 2015 to publish Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. The report was based on reforming assessment process and the national curriculum, as well as contained 68 recommendations for the curriculum. The Donaldson’s report was accepted by the education establishment, and there are plans for implementation in the educational strategy document - A Curriculum for Wales, A Curriculum for Life, published in October 2015. 
Reviewing the disappointing PISA results and OECD report on Welsh education in 2014, Professor Donaldson concluded that ‘the current national curriculum and assessment arrangements no longer meet the needs of the children and young people of Wales’. The National Curriculum was updated in 1988, it has been suggested that it has now become out-dated. 
Due to the National Curriculum needing to be modernised, Donaldson proposed that the new curriculum should be developed based on four principle purposes for children and young people to develop as:
· ambitious, capable learners, ready to learn throughout their lives; 
· enterprising, creative contributors, ready to play a full part in life and work; 
· ethical, informed citizens of Wales and the world; 
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
Donaldson, (2014) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. 
Donaldson calls for 'a continuum of learning from 3 to 16 without phases and key stages'. Through key observations Donaldson noticed the differing principles and approaches within the Foundation Phase and Key Stages which have led into problematic transitions which can block progression.  The Donaldson report suggests the new curriculum should structurally be compressed into six ‘Areas of Learning and Experience’: Expressive arts; Health and Well-being; Humanities; Languages, Literacy and Communications; Mathematics and Numeracy; and Science and Technology. The new aspect of the curriculum is that Digital Competence should be as an importance equal to Literacy and Numeracy. Therefore, through these areas of learning it covered three ‘Cross-Curriculum Responsibilities’ which are - Literacy, Numeracy and Digital Competence.  This is suggested as Donaldson believes it is an motivative advance for the ICT Steering Groups’ 2013 report to Welsh Government, this was that computing should be given a ‘core’ subject status and merge as fourth science due to the relation between the subject and STEM – Science, Technology, Engineering and Mathematics to make it more vocational.  (Foundation, 2017)
Within Donaldson’s Successful Futures report it states that the Welsh Government has pledged to The United Nations Convention on the Rights of the Child (UNCRC) in 2004, that Welsh Government policy should be provided with 7 core aims to ensure all children and young people in Wales:
1. Have a flying start in life
2. Have a comprehensive range of education and learning opportunities
3. Enjoy the best possible health and are free abuse, victimisation and exploitation
4. Have access to play, leisure, sporting and cultural activities
5. Are listen to, treated with respect, and have their race and cultural identity recognised
6. Have a safe home and a community which supports physical and emotional well-being
7. Are not disadvantaged by poverty
Donaldson’s Successful Futures: Independent Review of Curriculum
and Assessment Arrangements in Wales (2015)









Analysing Literature Concerning Poverty and Attainment 
Recording in 2018, Wales has the highest poverty rate in the UK as almost a quarter of people are living in deprivation. An alarming growth in numbers of Welsh families who are at risk of being trapped in poverty was reported in an article by David Williamson, ‘Wales Online’ (2018), which has linked the research and statistical data conducted by the Joseph Rowntree Foundation which reveals that Wales have the highest rate of poverty in comparison to England, Scotland and Northern Ireland. Within the article, Williamson states that all action that has been taken to reduce poverty are now “unravelling” (Williamson, 2018). A concern made aware is that the Welsh Labour Market is not providing sufficient jobs which are suitable for all and offer pay and hours that will help raise people out of poverty. It is suggested by recent government statistics that with Wales having an approximate 3.1 million population, 710,000 people within that are affected by poverty. Within that statistic, 185,000 children are the victims of poverty, alongside of 405,000 working-aged adults, and 120,000 pensioners (Moore, 2018).
With reference to poverty in Wales and what duration has it been an issue, as well has there been any improvement, stated by a Wales Online article; that at a UK-level, the number of children affected and living in poverty is at 2.3 million which is the lowest it has been since before the 1980’s. This can provide an understanding of there has been a gradual improvement over the last 3 decades, although this can be suggested an improvement it is not necessarily enough. The director of Barnardo’s Cymru, Yvonne Rodgers suggests that: “Every child living in poverty is a child that’s being let down. Child poverty is a direct reflection of a failure, as a society, to protect our most vulnerable families” (Rodgers, 2015).
The definition of poverty according to JRF is regarding your financial circumstances, this could be not being able to; pay your rent, heat up your home, or provide essentials for your children (Barnard, 2017).
Conflicting with the headlines and the Government in relation to poverty, there could be an arguing party against the idea; that Great Britain is living in poverty, where there are people in places such as Africa who are living in drought, starvation and conflict. The former Archbishop of Canterbury in an interview with Sky News in 2014, Lord Carey empathises and understand that there is shocking number of people within the UK using food banks but proposes that the UK is not in poverty where there are people in Africa starving to death, therefore it would be an “exaggeration” to compare the two (Carey, 2014).
In agreeance with the idea that the UK is not in poverty; UK based Newspaper, The Independent, discussed in an article in 2018 that was titled ‘The UN has no right to lecture the UK on poverty. Haven't they seen Benefits Street? They all have flat screen TVs’, this article questions if the UK are in poverty as those who the government class as living in poverty, are the ones who are on benefits and have luxury items yet cannot afford the essentials (Moore, 2018).
One of the influenced lessons that is taught as a child is that you need to stay in school. To succeed in life, having an education will direct you to a job and to earn money. If education is failed, the consequences and fears are to be unemployed and stuck in the circle of poverty. Poverty can affect education in different ways, this can be due to the country, the degree of poverty as well as the child’s wellbeing. In countries where ‘ChildFund’ works such as Asian countries, they work toward having free education, providing uniform, books and transportation. They also work towards ensuring classes are not over-crowned, have technology, equipment as well as a qualified teacher. In the UK we know that pupils have the right to a free and compulsory education from the age 5 to 16. Within UK school all teachers are fully qualified to teach the subjects they propose. Problems with poverty in the UK can affect the pupils’ wellbeing and mental health. Statistics from all over the world suggest that there is a link between children who live in poverty the successful rate within education is much lower than their peers. Those parents are on a higher income, are usually able to use their money to enable their children’s education and cognitive development, whereas those in poverty are unable to do provide this. Factors of poverty that can intervene with children’s education can be from the ability to learn and understand, could be affected by health or wellbeing, limited language development and literacy aspects, lack of access to material resources as well as the level of mobility. It is suggested that diversity is as equal in poverty as to any other socioeconomic status, they could be represented as a different group; this then can induce exclusion. As educators, in aid to be alert of this issue and to cater to the learners needs, effective structures need to be put in place and incorporated into teaching to ensure all pupils receive the best education they can get and reach their full potential (Budge, et al., 2012).
Poverty and Attainment within School X
As School X is a federated school with School Y, within the School Development/Improvement Plan (SIP) it discusses the concerns for both schools which are very different. Within this report the SIP will be discussed for School X only. In the Action Plan, School X propose to increase pupils’ ability who receive FSM to achieve their full potential this is to be done by co-ordinating target groups and providing interventions as well as increasing outcomes, their engagement and to ensure they feel included. It states that in the costing plan the budget for this is £5425. Their aim is to reduce fixed exclusion for targeted learners which are those who are from a poverty background.
Another target within the Action Plan for School X in regard to FSM pupils is to provide support for FSM learners by working with learners and with their guardians and involving them in co-ordinating activities, this target is to improve the attendance and punctuality of FSM leaners, improve their engagement which will result in an improvement of outcomes throughout key stage 3 and key stage 4. School X have allowed themselves £4875 in their budget to help support this target. 
The other target in aid of supporting FSM pupils, is to provide valued opportunities, such as school trips and equipment, for this School X have allowed in their budget £6000, this aims to reduce the gap between FSM pupils and more privileged pupils through experiences and vocational learning.
Within the Departmental Improvement Plan (DIP) for Art and Design in School X. The DIP should correspond with the overall SIP, within School X reports although they are on similar pathways, the DIP does not necessarily state anything about pupils who receive FSM but does mention about providing suitable interventions strategies for those pupils who are not achieving throughout their key stage 3 and key stage 4 education. The strategies include increasing lunchtime and after-school sessions for either extra support and tuition or to catch up on work. This action plan for the art and design department will help support and improve those pupils who receive FSM achieve their full potential. Another action to be taken is to ensure effect planning is considered for all needs of pupils and ensuring differentiation is achieved. 
When choosing Art and Design as a GCSE subject, pupils are expected to partially provide their own equipment although some materials can be accessed within school. From primary observations, there has been many cases where pupils in key stage 4 who receive FSM, have not been able to afford to get vital materials or equipment. In these cases, the art teacher has supplied pupils with essentials such as sketchbooks as well as loaning out materials such as pencils, paints and brushes. There have also been pupils who have not been able to complete coursework or research due to lack of technology at home or due to other issues caused outside of school. By providing pupils with lunchtime and after-school sessions like outlined in the DIP, this indicated that it could help many pupils who need to use equipment or materials as well as giving them the time and space to develop their work and develop their skills.
From reviewing the school improvement plan and departmental improvement plan, there is not a fully clear link regarding the concerns for FSM pupils. From primary research, there is a cause for concern within the department seen through key stage 4 more so but also affects key stage 3 regarding poverty and the expectations of the course.














School X’s Performance
Observed through the Estyn report for School X, their performance regarding pupils who receive FSM and pupils who do not, there is a clear link between poverty and low education through their success rates. Comparing key stage 4 pupils, who are aged 15 at the beginning of the academic year; between the pupils who receive and do not receive FSM.  From 2013 to 2016 results showing pupils achieving the level 2 threshold including a GCSE grade A*-C in English or Welsh first language and mathematics; in 2013, 40.4% of 136 pupils in comparison to 2016, 64.8% of 91 pupils, this has improved and at the time of 2016 the average was set as 60.2 therefore School X were exceeding by 4.6%. Looking at the same results but for those pupils who receive FSM; in 2013, 19.4% of 31 pupils in contrast to 2016, where 30% of 20 pupils have achieved these grades. Although the Wales average for pupils who receive FSM is 35.5%, School X were underperforming by 5.5%. From investigating the school improvement plan and departmental improvement plan for School X in comparison to the Estyn report, there are clear links of the school’s understanding of what is needed to be strategically put in place. Although from evaluating this data, School X’s improvement plans and the data regarding key stage 4 results, there could be more put in place within the school’s improvement plan to ensure these results increase and pupils who receive FSM are on the same level as any other pupil.










The Way Forward
As a country, the Welsh Government have stated they are in the process of investing over £323m to tackle poverty with certain programmes this year, as well as continuing to work towards identifying ways they can help get people out of the poverty circle which will then sure children to have the best start in life. The Welsh Government have also proposed that they are closing the attainment gap between those pupils who receive FSM and those who do not, due to the number currently being the highest they have ever been (Williamson, 2018). With pupils who are in poverty it does not mean that they and their families are less intelligent than their privileged peers but can be difficult to concentrate whilst being very stressed due to struggling and suffering with issues which are out of their control outside of school. The Welsh Government have set up a program called the ‘Pupil Development Grant’, which allows parents or guardians to apply for which enables them to receive £125 to invest in school uniform, stationary and equipment for outside of school activities.
It is suggested that teachers should have structure within their teaching to ensure they approach and enhance the learning of attainment groups. They should be able to have strategies in action which ensures the lesson can be delivered as an appropriate place, increased scaffolding, use of peer-support and use of positive feedback and praise. When teaching low attainment pupils, there is a demand for investment to ensure the pupil feels stable and involved for their wellbeing as well as to ensure they understand what is expected of them. (Dunne, et al., 2017)
 







Conclusion 
Having spent time reviewing the performance of School X in comparison with Wales and I believe there is a common theme and link between poverty and low education seen through pupils who receive FSM. From the research, due to circumstances which are sometimes out of their hands they lack the ability to concentrate, feel inclusive, or get the equal opportunities as their peers. When becoming a teacher, you are not just a teacher you have to become so much more to the pupils as you may be their only stable platform in their lives. By providing pupils with the equipment that they need to complete homework, ensuring there are afterschool clubs available for them to join without having the worry about money as well as ensuring they feel a part of the school and they are just as worthy as their peers, can allow pupils to achieve their highest potential.  We are wanting pupils to leave school with as many qualifications as they can, and ensuring they know their self-worth and they can do anything that they want to do if they put their minds to it and work for it, but they can do it.
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