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Children’s Play: Principles and Practice.
Section 1. 
“Play is the work of children. It consists of those activities performed for self-amusement that have behavioural, social, and psychomotor rewards. It is child-directed, and the rewards come from within the individual child; it is enjoyable and spontaneous.” (Encyclopedia of Children’s Health 2019)

Play is important to children, young people and their development, Welsh Government (2014) say it is important for the society that children receive the opportunity to play and leisure. It is stated that children should be able to choose and enjoy their play and that it should help to achieve a positive mental status for the children, families and community around them. The Welsh Government are convinced and have evidence to support that play plays a part in the children’s learning towards their physical, social, cognitive and emotional development.
Play has many benefits, while children are learning through play, they are building on crucial life skills such as their confidence, self-esteem, resilience, social skills, independence and many more. (Nidirect, no date)
Self-directed play is a process of play where the child had no external goal or reward out of it, they just enjoy the play process, which is freely chosen by the individual child and is personally directed. It is important children are in control of their own learning as they are developing many skills by doing so. It is purely the child’s decision and directly their choice. Stated under the UNCRC rights of the child under article 31 It says that “All children have a right to relax and play, and to join in a wide range of activities”. (Welsh Government, 2011).
By children playing through the process of self-directed play they are building and making positive and effective interactions with their peers, by socialising the children are developing their social and emotional development.  These play interactions often get more intense as the children grow older. (Coelho, 2017, p.812)
Practitioners and adult can support self-directed play by being a play partner to the child instead of a play intruder, so the children look at practitioners as part of their play and not disturbing their play. According to (Howard and Mcinnes, 2012, p. 738a) they suggest that adults can contribute and support children’s learning and development by ensuring they have policies and measures in place to ensure children have free time for self-directed play and to engage in activities to boost wellbeing.
Role play is when a child is re acting something that they have seen in previous life, for a child it is exploring in their own imaginative world, it is learning through playing. (British Counsil, no date) During role play children are completely playing in self directed play it is totally their choice, and they are using their own imagination to role play certain times and experiences in their lives, their parents/ carers in the house and many other events they may remember (Bruce, 2011). While involved in role play children without realising are developing holistically. They would mostly be developing their social and language skills when interacting with other peers and practitioners, which would then build on their communication skills. Their imaginative and creative skills would be developing when reacting a time or scene, this would then be contributing to their growth of confidence when acting their thoughts and feelings. Also while role playing children are exposed to learning and developing their sense of belonging and exploring the greater world around them, this is a learning opportunity for the children to learn about different cultural views which is going to educate them and set them up for the future. (Play Scheme, no date) 
For a child to effectively role play it is important that they are nurtured and embedded with life skills from a young age for them to continually develop and achieve. As stated by Maslow’s hierarchy of needs children need their basic level of needs met before they can move up hr ladder and develop of achieve anything else. This is a way in observing that each child’s holistic needs and development are being accounted for (Allingham, 2011).
[bookmark: _Hlk30089169](Howard and Mcinnes, 2012, p. 737b) claim that children’s holistic development and emotional well-being is higher when preserving play as “play” when it directly their choice. Children emotional well being is higher when happy and in control of their own choices and play.


Section 2.
“Risk is defined as the chance or likelihood that harm will occur from the hazard. The likelihood is described as ‘the expectancy of harm occurring’.” Risk is a good and bad thing it is the way it is manged and protected by the adult. There are many different characteristics which could contribute to risky play which could be the environment- outdoors/ indoors, weathers and lighting.
It is important that children and young people are in environments where they are introduced and exposed to healthy amount of risk within their play. As stated by Early Education (no date) they say “The goal is not to eliminate risk, but to weight up the risks and benefits.  No child will learn about risk if they are wrapped in cotton wool” they stress the importance that sense as playing is the biggest educates to young children that ensuring they are exposed and taking risks is a way in learning and experimenting the world around them. Children need to and want to take these risks while exploring the environments around them. Children are resilient and bounce back quickly from many situations they face in their lifetimes. Play and resilience helps them to manage their emotions, feelings and understand why they are feeling that way, help them manage their stress and gives them the ability to deal with any uncertainty, problem solving as they will find a solution thought their play  and become creative.
There are many benefits to risky play however it is part of life, so it must be dealt with, exposing children to risk helps them manage risk in their everyday life. It helps them to solve problems as they could think of a solution and solve the problem they have. It helps children to weigh up possible risks they may come across in the future. Stated by Play Wales (2018) there is a notable benefit to children who experience risky play, challenges in different environments to support their development.
The adult’s duty Is to ensure the children have adequate supervision and ensure that the children are taking healthy risks and are not in a position where it could cause danger or harm to themselves or people around them. The adult or practitioner need to ensure they are carefully planning for the children to experience risky play, the adult must have a positive attitude and behaviour about taking risks and needs to have researched and have knowledge behind this so they know the positives and negatives for the children in their care, this way the children are experiencing the best possible. Setting up starting points for the children and adults to be introduced to and shown how taking risks and risky play is good and important so the children understand what it is they need to do to ensure they are always kept safe while at the same time having fun taking risks. Undertaking observations during these activities is also a good idea this way the adult can reflect on these to see what it is you need to do to change the activity or to improve for the future. 
The most important role of the adult is to make sure they have undertaken and drawn up an up to date risk assessment. 
A risk assessment is a tool which is used to manage the safety aspects of the activity, tool, equipment the children are going to be using, it could also be used to determine the risk of an environment or a place before you visit it, for example taking children on school trips, taking them out of the setting environment to a park, the park would need to be risk assess before use. This being done the child’s holistic care is being considered. Within a setting the manager would usually undertake the risk assessments however it is all practitioners job to be visually risk assessing daily to ensure the safety and child’s welfare is paramount. (Tearfund learn, 2008) By risk assessing it is enabling not preventing the activity going ahead, it is making sure there is a healthy balance. The risk assessments should then be reviewed every year and signed by all members of staff. (Key Skills in Childcare, 2006) Sometimes adults may face barriers, such as their attitude to children taking risks may go against their thoughts, the effort of drawing up a risk assessment, the lack of knowledge and understanding and their resilience. Being able to have an open mind is also important and putting the fear to one side and understanding it’s a risk but a good one and the safety is covered. Having the space to carry out these specific activities could also be the biggest barrier for some settings.





Section 3
The Foundation Phase Profile is a tool which is used for children during their time in The Foundation Phase. The tools aim is to ensure that the child’s holistic development and learning is being observed and planned for them to achieve at their full potential. The profile focus on the 4 areas which are, Personal and Social, Mathematical, Physical and Language, Literacy and communication Skills. (Early Years Wales, 2019) 	
The benefit of the Foundation Phase Profile is that the tool has been designed to support every individual child, supporting children with Additional Learning needs. (Welsh Government,2017) This is important and positive for children with additional needs as it is nice that they are getting treated the same and assessed using the same tool and their peers around them, once the initial assessment has then been undertaken practitioner can then liaise with outside agencies involved with the child to provide support and strategies that they will all work on to ensure the child is receiving what they need in order to be making progress. (Evans, 2015a) believe that the profile helps to pick up any signs of the child underachieving at the early stages and allows the practitioner to know who are at the early stages of the profile within the 6 weeks.
However, at the same time some may argue that this is a limitation to the Profile as it is not seen as fair to assess children with Additional Needs using the same tool as everyone else in the class. As said by (Taylor, 2014a) some may find that some things on the Foundation Phase Profile would be completely impossible for some children with Additional Learning Needs then this is having a negative effect on the child’s social and emotional well-being and disregarding the main focus of the Foundation Phase Profile. For example, a child with mobility issues who are not walking, would have a disadvantage on the one section of physical as it states about the child walking.
Secondly another benefit to the Foundation Phase Profile is that it helps to support the children in pre nursery care through to their next step transition into the school setting, as the children will be assessed using this same tool while at school and continue to be through their time within the infants/Foundation Phase. (Welsh Government, 2012)
The Profile Supports settings to provide a developmentally appropriate curriculum for each child and gives single outcomes for each area of learning. As research shows from (Wiley Online Library, 2018) when observing a child during a music and movement activity you may cover and see the child achieving within the 4 learning areas during that one activity.
The Foundation Phase Profile can be difficult to implement and is open to interpretation. Likewise, it all depends on the individual practitioner’s perception. As different settings could be assessing and observing slightly differently and using different equipment while observing. The observations and outcomes all depend on the individual variation. (Reference, 2020) To improve the Phase one option could be to have a kit to come along with it so each individual person is observing and assessing fairly and not being bias. 
[bookmark: _Hlk30084587]The final Limitation I found regarding the Foundation Phase Profile was that the Welsh Government state that a baseline assessment must be undertaken during the first 6 weeks of a child arriving at setting/ class, however this could be almost impossible due to children being unsettled and upset trying to get used to the transition, a new class, teachers and environment.  Likewise, children who are settled within their environment they may not show you what you need to see while you are observing and assessing so this is then not a true reflection on the child. (cpdsewales, 2011a)
The Foundation Phase Profile gives a holistic view of the child and their development level, it looks at the child within the 4 vital learning areas. It supports children through their transitions from pre-school into school ensuring there is continuous development. As stated by (Evans, 2015b) it says that the Foundation Phase ensures that the child’s best interest is at the centre of everything and that the child is planned for effectively and learns and develops through the medium of play. (Taylor,2014) also points out that at the core of the Foundation Phase Profile is standing the child and their social and emotional well-being, ensuring that practitioners are supporting everyone to ensure they feel safe, comfortable and secure always. 

Section 4
Play is significantly important to children, even more so when getting assessed and observed. To illustrate this point (Howard and Mcinnes, 2012, p. 737c) states that during 2 different activities one which a child would pursue as “play” and “not play” there was a higher percentage level of high emotional well being shown from the child who would pursue they were “playing” compared to the other child. For example, children who undertook an activity which was child initiated scored significantly higher than the child who was undertaking an adult led activity. The evidence also showed that the children who were choosing their play showed high level of positive behaviour compared to the children who were led to an activity of someone else’s choice. 
(McInnes,2011a,p.121) Says that “Play is considered fundamental to early years development and education” following this it is also stressed that practitioners have a responsible role to play within children’s play and need to be educated and understand that they are learning through play and their hasn’t got to be a desired goal to achieve. It is said that it may have an impact on children’s relationships and interactions when going between “play” and “not play” activities.
When observing children it is important to ensure there is a contrast of both formal and informal types, it is important to let the activities be spontaneous and allow the observation and activity take you with the feeling you are in at that moment. (West Sussex County Council, 2019a) 
Practitioner have a duty to observe and assess children and notably within the Foundation Phase Profile an initial assessment is completed within the first 6 weeks of the child’s start date, by doing this practitioners are able to identify any concerns or struggles that the child may be experiencing within the early stages of their transition and put adequate plans in place in order to fully support the child’s development. (cpdsewales, 2011b). 
As stated by West Sussex County Council (2019b) observing and assessing is one of the most important duty of a practitioner’s day and is relaying good practice when working with all children. As a result of observations this allows us to see and get to know the child as an individual, it is one of the many ways the practitioners find out any underlaying specific needs the child mad have by watching, listening and taking notes of key points during the child’s play/ activity.
By carrying out observations it enables practitioners to get a clear picture of the child, by starting to find out what their likes/dislikes are, what areas they are more drawn to at the setting, who they play with and their social interactions. It gives the observer a more accurate reflection on the child’s current stage and development. Observing is a starting point for practitioners to identify each individual child specific care and learning needs and help them to plan ways forward in supporting that individual child to achieve their desired best. (Pacey, 2016)
An equally important aspect of observing children is to understand where the child is at holistically in order to work and plan for the child’s next steps. Early Years Matters (2020) Therefore, According to The Children Commissioner for Wales (2019) it states under Article 3 that working in partnership with the child’s parent/carers and any outside agencies involved is vital as they know the child better than anyone else. Engaging and feeding back to the parent is ensuring that the child’s development is captured holistically and is at the centre of all plans.
Adults can support this by being educated and allowing children to be independent thinkers and players and for the children to explore the setting within self-directed play. (McInnes,2011b,p.121)
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