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 Targed/target Yr hyn yr wyf wedi'i wneud yn yr 
aseiniad hwn 
What I have done in this 
assignment... 

Targed/Target 

1 

Read more widely, increasing your 

range of credible sources (e.g. 

avoid blogs) such as journal 

articles. 

I have ensured that I have used 

credible sources. 

Targed/Target 

2 

Explore key definitions and ideas 

to inform your understanding and 

justify claims that you make. 

I have aimed to justify the claims I 

have made in my assignment by 

ensuring I fully understand key 

definitions and by reading a wide 

range of literature. 

Targed/Target 

3 

Consider word choice in places. I have tried to use more academic 

language in this assignment.  

 

  



How a school develops one aspect of its SDP: a 

report that critically reflects on the actions, impact 

and evidence base. 

This report will provide a critical reflection on how School A develops healthy relationships 

between staff, pupils and parents/carers. The School Development Plan (SDP) process will 

be theoretically discussed and the benefits of positive relationships in the school community 

will be considered as well as providing the reader with suggestions on what may improve the 

process. School A is a mainstream primary school in South Wales, educating four hundred 

and ninety-nine pupils. Thirty six percent of pupils are eligible for Free School Meals (eFSM), 

however a majority of pupils attending the school come from a low-income household, earning 

just over the threshold. A large amount of School A’s pupils and their families have attachment 

disorders, find relationships challenging and have already experienced an ACE which can 

then have a detrimental impact on their wellbeing and learning. In 2019, School A replaced 

their behaviour management policy with a relationships policy which involves the whole school 

having a restorative approach in order to improve their pupils’ wellbeing, behaviour and 

learning outcomes. 

It has been compulsory since 2015 that all schools in Wales have an SDP that applies with 

the Education SDP Regulations (WAG, 2014). Schools should use their SDPs as a way of 

developing the improvement of the school, which is then tracked over time (Hanover 

Research, 2014 and WAG, 2014).  The school decides what their vision and priorities will be 

in order to move forward in the development process. These priorities should roll over a three-

year period and the SDP should adequately explain how the school’s actions will address 

these priorities for the current school year and the top priorities for the following two years 

(WAG, 2014). The main priorities of the SDP include increasing the principles of education in 

literacy and numeracy as well as reducing the attainment gap between pupils living in poverty 

and those who are not (WAG, 2016). Successful self-evaluation should clearly identify these 

priorities and the methods in which they will be addressed should be in the SDP (Brighouse, 

2013). Effective evaluation involves the school reflecting on what is working well, what needs 

to be improved and how it can be improved (WAG, 2014 and Brighouse, 2013). In order to 

plan and promote improvement within the school, self-evaluation should be established from 

the collection, analysis, interpretation and monitoring of a vast amount of evidence and data 

that reviews the effectiveness of its progress (Brighouse, 2013). This means schools should 

look at qualitative data such as inspection reports, surveys and information gathered from 



staff, pupils and parents/carers, as well as reviewing quantitative data such as attendance, 

PISA records and comparable standards of other schools (WAG, 2014 and Schildkamp, 

2019). During the strategic planning process, schools should decide on priorities that are 

challenging but realistic as well as involving references to their available resources and 

funding such as the Pupil Deprivation Grant (PDG) available to the school (WAG, 2014, WAG, 

2016 and EANI, 2020). It is vital that all stakeholders and the school’s community should be 

involved in this process which then enables all staff and stakeholders to fully understand their 

responsibilities when it comes to putting their actions into practice (WAG, 2014 & Brighouse, 

2013). When it comes to stakeholders being involved in the development of the SDP, 

Brighouse and Woods (2000) express the importance of the school needing a critical 

acquaintance that takes equal measures, to pinpoint strengths as well as areas that need to 

be improved.  WAG (2014) suggest that the SDP should specifically include how the governing 

body will work alongside the school’s community in order to achieve the school’s priorities. 

The governing body must approve the school’s priorities, targets and expected outcomes in 

which they then create a summary of the SDP including the school’s main priorities, targets 

and actions for the current school year (WAG, 2014).  Once the SDP has been approved, the 

next step is to put action into practice, this is where successful leadership is vital in supporting 

staff, ensuring they are committed and involved in the process in order to ensure a whole 

school approach and therefore implementing the SDP effectively (WAG, 2014). The SDP is a 

working document and it will be reviewed by the head teacher, Senior Leadership Team (SLT) 

and the governing body throughout the year through different strategies such as lesson 

observations, learning walks, moderation meetings, termly reviews and through pupil voice 

(WAG, 2014 and WAG, 2016). 

School A’s central driver for their SDP is healthy relationships between staff, pupils, 

parents/carers and the community. With Health and Wellbeing being a new area of learning 

and experience (AoLE) in Wales’ new curriculum, schools that promote positive relationships 

in the school environment may have a positive impact on the development of pupils becoming 

healthy and confident individuals (Donaldson, 2015, p.30). Welsh Gov (2020) state that 

developing pupils’ empathy and resilience through positive relationships between staff, pupils 

and parents/carers can equip our pupils to become ambitious, capable learners who are ready 

to learn throughout their lives (Donaldson, 2015, p.30). Keyes and Haidt (2003) and Muir et al 

(2009) state that conflict, family breakdowns and antisocial behaviour is increasing and 

therefore preventing our children, young people and communities from flourishing. Families 

that live in poverty, unemployment and that suffer with their mental or physical health may find 

it a challenge to provide their children with supportive relationships, therefore having an impact 

on the child’s wellbeing, where they may display challenging behaviour and become 



disengaged in school. However, a variety of studies have discovered that if pupils do not have 

positive relationships or are having a challenging time at home, this can be overcome or 

‘reversed’ if they have a positive relationship with a trusted adult in school (Roffey, 2012). 

Effective relationships with teaching staff that consist of trust, kindness and respect can result 

in pupils having a positive outlook on their learning (Hattie, 2009 and Hamre and Pianta, 2001). 

However, Pianta and Nimetz (1991) express it is vital that these positive teacher-pupil 

relationships are secure, built on trust where the pupils feel safe and confident. As opposed 

to a dependant relationship, where the pupils may become too attached, seeking constant 

reassurance and finding separations challenging. Garmezy (1992 cited in Roffey, 2012, p.23) 

and Bronfenbrenner (1979) suggest if a pupil has a significant relationship with their teacher, 

it can equip them to be confident in overcoming challenges and therefore, they are more likely 

to succeed. Teacher-parent relationships can also have an impact on pupils’ learning 

outcomes and wellbeing, with Epstein (2011) describing teacher-parent relationships as a 

partnership which involves the school and pupils’ families taking responsibility and working 

together to improve and promote their pupils’ learning and progression. Ratcliff and Hunt 

(2009) also suggest that positive teacher-parent relationships enable teachers to gain more 

knowledge and understanding on successful collaboration and what is effective with their 

children. This can be linked the Bronfenbrenner’s Ecological Systems Theory (1979), with the 

home environment being the Microsystem and the school environment being the Mesosystem 

(Bronfenbrenner, 1979 and Benjamin, 2015). Bronfenbrenner (1979) suggests that the way 

these systems function together will either have a positive or negative impact on a child’s 

growth and development, meaning strong parent, teacher and pupil relationships are vital 

contributors to a child’s wellbeing and learning outcomes. 

During the strategic planning process, School A made the decision to replace their behaviour 

management policy with a relationships policy which involves all staff having a restorative 

practice approach to behaviour. This involves the whole school and its community being 

invested in promoting relationships, wellbeing and positive behaviour rather than using 

sanctions and consequences as a way of behaviour management. Kohn (1994) supports this 

approach, stating the use of rewards is a short-term solution, which will not improve pupils’ 

values. When pupils are provided with a safe and trusting school community and an engaging 

curriculum, they are more likely to become enthusiastic, lifelong learners (Kohn, 1994 and 

Donaldson, 2015). This approach goes against Skinner’s theory of Behaviourism in which it is 

believed that a child will repeat a behaviour if it is rewarded whereas if a child displays 

challenging behaviour and receives a consequence or sanction, they will not repeat that 

behaviour (Trivedi, 2014). In order to evaluate their progress on healthy relationships, School 

A uses the Kirkpatrick Model in which they reflect on the impact their new approach has had 



on their staff and pupils throughout the academic school year. This involves SLT and teaching 

staff measuring how pupils react to the new initiative and then analysing whether the staff and 

pupils understand the new approach and what they have learnt. The behaviour of the pupils 

is observed on a daily basis by class teachers, to discover whether staff are developing what 

they have learnt and whether the pupils’ behaviour has changed since the implementation of 

the new policy. SLT then look at the results and evidence they have collected, where they 

determine whether their actions have had a positive impact on the behaviour, wellbeing and 

learning outcomes of the pupils (Kirkpatrick, 2008 and Kurt, 2018). Kurt (2018) believes if this 

model is implemented correctly it can award teaching practitioners with vital information about 

their pupils, giving them insight on what works and what does not work for them as well as 

giving them more knowledge on their needs and how they can improve their learning. 

However, Edwin (2016) argues that this is a time-consuming approach and teachers need to 

be fully involved, engaged and consistent. When it comes to evaluating its effectiveness, it 

may be a challenge due to teachers having different approaches in their classrooms. 

Therefore, it seems that all teachers, stakeholders, pupils and parents need to fully understand 

how to apply a restorative approach, which will require training, as well as consistently seeking 

improvement in order for this model of evaluation to be fully effective (Edwin, 2016). The SLT 

have review meetings at interim points of the year to discuss the impact and their findings 

from using this model as well as analysing its effectiveness in order to decide on what they 

will be doing in order to move forward. The school’s SDP states the importance of the active 

engagement of all staff and stakeholders during the reflection process and they are required 

to create their own personal development plan in order to show their own understanding of 

their responsibilities and commitment to the SDP. Stakeholders and staff continually deepen 

their knowledge and understanding of human relationships through conducting research 

through professional learning. Flood and Brown (2018) suggest that in order to improve 

teaching and learning, it is beneficial when teachers have access to academic research in 

which they can evaluate and implement their findings to improve their pedagogy. Professional 

learning can also be linked to collecting data on what needs to be improved through engaging 

with, analysing and interpreting existing research evidence with the aim of improving the 

school’s outcomes (Schildkamp, 2019). Pulis (2016) state that one stakeholder perspective 

that is often overlooked in many schools is pupil voice, however, School A seem to fully involve 

their pupils in the improvement of the school, as pupils seem to understand they have their 

own responsibilities to improve their learning environment. Crane (2001 cited in Pulis, 2016, 

para 3) suggests if schools do not listen to pupil voice this can have a negative impact on their 

learning and wellbeing and therefore preventing them from improving their school. In order to 

measure the impact of their development to improve wellbeing, behaviour and learning 

through promoting positive relationships, School A uses methods such as lesson 



observations, an open-door approach policy and pupil voice.  This type of informal data 

enables teachers to gather evidence on their pupils’ and their families’ needs in everyday 

practice (Schildkamp, 2019). School A uses pupil and parent surveys that they send out termly 

to gain more insight on how their pupils feel about their learning environment and how their 

parents are coping at home with regards to promoting positive relationships. Hanover 

Research (2014) believes that the use of pupil/parent surveys can enable schools to fully 

include their chosen aspect in their development and can continually work towards 

improvement. This allows the school to work towards their goal of healthy relationships in 

school and at home, by gathering data to find out if there is anything they need to improve on, 

for example, providing more support to parents. Schildkamp (2019) states all staff involved 

with the SDP need to fully understand how their data is related to their goals as well as knowing 

how to interpret and analyse it. When it comes to data analysis, it seems that the only data 

that can be analysed thoroughly is through the pupil/parent surveys, as the other methods 

School A uses to measure the impact is through education research evidence, observation 

and through pupils’ and parents’ opinions or feelings (Brown, 2015). However, it seems this 

form of qualitative data may equip SLT and stakeholders to analyse new themes and patterns 

as well as uncovering pupils’ and parents’ perceptions, insights and understanding (Patton, 

2002). 

Brighouse and Woods (2001) state that effective school improvement requires a whole school 

approach and there seems to be a genuine whole school approach in School A. Their SDP 

was created by all of its staff, stakeholders and community with a vision to improve healthy 

behaviours, where all individuals are aware of how they interact and connect with one another. 

They seem to be promoting the four purposes fully into their school, aiming for all pupils to 

have confidence and an understanding on how to build positive relationships through trust and 

respect and therefore having a positive impact on their behaviour, learning and wellbeing 

(Welsh Gov, 2020 and Donaldson, 2015). School A has implemented a relationships policy, 

focussing on the development of healthy relationships through restorative practice which has 

replaced their behaviour management policy. This approach does not require the use of 

rewards or sanctions to promote positive behaviour and supports the views of Kohn (1994), 

where behaviour is seen as a means of communication and the use of sanctions can result in 

pupils feeling angry and disengaged. However, Hopkins (2002) states when it comes to 

changing school culture with a restorative approach, time can be a major factor. It can be time 

consuming dealing with incidents in a restorative manner which then prevents staff from 

meeting the rest of their pupils’ educational and wellbeing needs. In order to overcome this 

barrier, the use of peer mediation may significantly reduce the time that teachers spend on 

conflict. This involves pupils collaboratively resolving the problem, pupils volunteer and 



receive training to become mediators and are then equipped to deal with minor conflict 

(Hopkin, 2002 and Baginsky, 2002). School A reviews and continually evaluates the 

effectiveness of their new healthy relationships approach through the Kirkpatrick model, where 

they also measure impact through lesson observations, pupil voice and parent/pupil surveys. 

Their data analysis on developing relationships seems to be mainly from analysing qualitative 

data. It seems the school may benefit from more robust quantitative data in order to discover 

the full benefits or implications of their healthy relationships approach (Ohly, 2016). In order 

to measure the impact thoroughly, it may be beneficial that the school uses a web-based data 

management programme that allows teachers to record any behavioural issues that has 

happened during the school day, providing staff with measurable evidence. This may give 

teachers, stakeholders and SLT the opportunity to consistently record, measure and track any 

progress or issues in regard to pupil behaviour and wellbeing (Estyn, 2014).  

To conclude, when it comes to school improvement it is vital that there is a whole school 

approach throughout the development process. Not only is it important for teachers to have 

positive relationships with their pupils, it is also greatly beneficial when teachers, stakeholders, 

parents and the school’s community work in partnership to meet the educational and wellbeing 

needs of all pupils (Bronfenbrenner, 1979 and Benjamin, 2015). Healthy relationships are at 

the heart of School A’s SDP in which they promote parental and pupil engagement through 

surveys and an open-door approach. This report has influenced me to ensure that I promote 

healthy relationships in the classroom whilst continually deepening my knowledge through 

professional learning. I understand the importance of working alongside the whole school 

community in order to continually improve practice and therefore providing pupils with a safe 

and consistent environment that enables them to become confident, enthusiastic learners 

ready to reach their full potential.  

 

 

 

 

 

 

 

 

 

 

 

 



Reference List 

Baginsky, W. (2004) Peer Mediation in the UK. [Online] Available at: 

http://www.creducation.net/resources/peermediationintheuk.pdf [Accessed on: 21 March 

2020]. 

Benjamin, M.D. (2015) Teacher and Parental Influence on Childhood Learning Outcomes. 

[Article] Available at: 

https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=2777&context=dissertations&h

ttpsredir=1&referer= [Accessed on: 28 March 2020]. 

Brighouse, T. (2013) The A-Z of school improvement: principles and practice. London: 

Bloomsbury. 

Brighouse, T. and Woods, T. (2000) How to Improve your School. London: Routledge 

Falmer. 

Bronfenbrenner, U. (1979). The Ecology of Human Development: Experiment by Nature and 

Design. Cambridge, MA: Harvard University Press.  

Brown, C.D. (2015). Leading the use of research and evidence in schools. London: Institute 

of Education Press. 

 

Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and 

Assessment Arrangements in Wales. Cardiff: WAG. 

 

Education Authority Northern Ireland (2019) School Development Planning. [Online] 

Available at: https://www.eani.org.uk/school-management/school-governors/school-

improvement/school-development-planning [Accessed on: 26 March 2020] 

 

Edwin, H. (2016) Kirkpatrick’s Model of Evaluation. [Online] Available at: 

https://blog.commlabindia.com/elearning-design/kirkpatrick-model-of-evaluation-part3 

[Accessed on 27 March 2020] 

Epstein, J. L. (2011). School, family, and Community Partnerships: Preparing Educators and 

Improving Schools. Boulder, CO: Westview Press. 

http://www.creducation.net/resources/peermediationintheuk.pdf
https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=2777&context=dissertations&httpsredir=1&referer=
https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=2777&context=dissertations&httpsredir=1&referer=
https://www.eani.org.uk/school-management/school-governors/school-improvement/school-development-planning
https://www.eani.org.uk/school-management/school-governors/school-improvement/school-development-planning
https://blog.commlabindia.com/elearning-design/kirkpatrick-model-of-evaluation-part3


Estyn (2014) Managing Behaviour. [Article] Available at:   

https://www.estyn.gov.wales/effective-practice/managing-behaviour [Accessed on: 29 March 

2020] 

 

Flood, J. and Brown, C. (2018). ‘Does a theory of action approach help teachers engage in 

evidence-informed self-improvement?’ Research for All, 2(2), pp.347-358. 

 

Hattie, J. (2009) Visible learning, a synthesis of over 800 meta-analyses relating to 

achievement. London: Routledge. 

 

Hamre, B.K. and Pianta, B.C. (2001) ‘Early Teacher-Child Relationships and the Trajectory 

of Children’s School Outcomes through Eighth Grade’. Child Development. 72(2) pp.625-

638. 

 

Hanover Research (2014) Best Practices for School Improvement Planning. [Online] 

Available at: https://padlet-

uploads.storage.googleapis.com/82566160/6f971d6a28463777a22a65717dd55dd6/Best_Pr

actices_for_School_Improvement_Planning.pdf [Accessed on: 23 March 2020]. 

 

Hopkins, B. (2002) ‘Restorative justice in schools’. Support for Learning, 17(3), pp.144-149. 

 

Keyes, C. L. M., & Haidt, J. (2003). Flourishing: Positive Psychology and the Life Well Lived. 

Washington, DC: American Psychological Association. 

 

Kirkpatrick, J. (2008) The New World Level ONE Reaction Sheets. [Online] Available at: 

http://www.kirkpatrickpartners.com/Portals/0/Storage/The%20new%20world%20level%201

%20reaction%20sheets.pdf [Accessed on: 25 March 2020]. 

 

Kohn, A. (1994), The Risks of Rewards. [Online] Available at: 

https://www.alfiekohn.org/article/risks-rewards/ [Accessed on 6 August 2018]. 

 

Kurt, S. (2018) Kirkpatrick Model: Four Levels of Learning Evaluation [Online] Available at: 

https://educationaltechnology.net/kirkpatrick-model-four-levels-learning-evaluation/ 

[Accessed on: 21 March 2020]. 

 

Ohly, H., Gentry, S., Wigglesworth, R., Bethel, A. and Garside, R. (2016) A Systematic 

Review of the Health and Well-being Impacts of School Gardening: Synthesis of Quantitative 

https://www.estyn.gov.wales/effective-practice/managing-behaviour
https://padlet-uploads.storage.googleapis.com/82566160/6f971d6a28463777a22a65717dd55dd6/Best_Practices_for_School_Improvement_Planning.pdf
https://padlet-uploads.storage.googleapis.com/82566160/6f971d6a28463777a22a65717dd55dd6/Best_Practices_for_School_Improvement_Planning.pdf
https://padlet-uploads.storage.googleapis.com/82566160/6f971d6a28463777a22a65717dd55dd6/Best_Practices_for_School_Improvement_Planning.pdf
http://www.kirkpatrickpartners.com/Portals/0/Storage/The%20new%20world%20level%201%20reaction%20sheets.pdf
http://www.kirkpatrickpartners.com/Portals/0/Storage/The%20new%20world%20level%201%20reaction%20sheets.pdf
https://www.alfiekohn.org/article/risks-rewards/
https://educationaltechnology.net/kirkpatrick-model-four-levels-learning-evaluation/


and Qualitative Evidence. BMC Public Health 16, 286 [Online] Available at: 

https://link.springer.com/article/10.1186/s12889-016-2941-0 [Accessed on: 27 March 2020]. 

 

Muir, K., Mullan, K., Powell, A., Flaxman, S., Thompson, D., and Griffiths, M. (2009) State of 

Australia’s Young People: A Report on the Social, Economic, Health and Family Lives of 

Young People. Canberra: Department of Education, Employment and Work Place 

Regulations. 

Patton, M. Q. (2002). Qualitative research and evaluation methods (3rd ed.). Thousand 

Oaks, CA: Sage.  

Pianta, R.C. and Nimetz, S.L. (1991). ‘Relationships between children and teachers: 

Associations with classroom and home behaviour’. Journal of applied developmental 

psychology, 12(3), pp.379-393. 

Pulis, A. (2016) Pupil Voice in Quality Assurance of Schools [Online] Available at: 

https://www.bera.ac.uk/blog/pupil-voice-in-quality-assurance-of-schools [Accessed on: 21 

March 2020]. 

Roffey, S. (2012) Positive Relationships Evidence Based Practice Across the World. 

London: Springer. 

Ratcliff, N. and Hunt, G., 2009. ‘Building Teacher-Family Partnerships: The Role of Teacher 

Preparation Programs’. Education, (3) pp.129. 

Schildkamp, K. (2019) Data-based decision-making for school improvement: Research 

insights and gaps, Educational Research, 61:3, 257-273 [Online] Available at: 

https://www.tandfonline.com/doi/full/10.1080/00131881.2019.1625716 [Accessed on: 28 

March 2020]. 

Trivedi, A. (2014). Classroom Management – The Use of Rewards and Sanctions. [Online] 

Available at: 

https://www.researchgate.net/publication/281147983_Classroom_Management_-

_On_the_use_of_rewards_and_sanctions [Accessed on: 20 March 2020]. 

 

WAG (2014) School Development Plans. [Online] Available at: 

https://gov.wales/sites/default/files/publications/2018-03/school-development-plans.pdf 

[Accessed on: 17 March 2020]. 

https://link.springer.com/article/10.1186/s12889-016-2941-0
https://www.bera.ac.uk/blog/pupil-voice-in-quality-assurance-of-schools
https://www.tandfonline.com/doi/full/10.1080/00131881.2019.1625716
https://www.researchgate.net/publication/281147983_Classroom_Management_-_On_the_use_of_rewards_and_sanctions
https://www.researchgate.net/publication/281147983_Classroom_Management_-_On_the_use_of_rewards_and_sanctions
https://gov.wales/sites/default/files/publications/2018-03/school-development-plans.pdf


Welsh Government (2016) Respect and Resilience Developing Community Cohesion. 

[Online] Available at: https://gov.wales/sites/default/files/publications/2018-03/respect- and-

resilience-developing-community-cohesion.pdf [Accessed on: 19 March 2020]. 

Welsh Government (2016) Family and community engagement toolkit Theme 1: Leadership 

for a self-improving system Resources 1– 7 [Online] Available at: 

https://gov.wales/sites/default/files/publications/2018-12/theme-1- leadership-for-a-self-

improving-system-resources-1-7.pdf [Accessed on: 18 March 2020]. 

Welsh Government (2020) Health and Wellbeing [Article] Available at: 

https://hwb.gov.wales/curriculum-for-wales/health-and-well-being [Accessed on: 16 April 

2020]. 

 

 

https://hwb.gov.wales/curriculum-for-wales/health-and-well-being

