A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.

Introduction
[bookmark: _Int_RLml186w]During this assignment, I will be analysing and critically evaluating the use of a variety of Assessment for Learning strategies. Each Assessment for Learning (AFL) strategy discussed will be those I have trialled, or seen, during my time in PTE. There are 4 main categories of AFL- sharing criteria with learners; quality of questions/quality of talk; use and quality of feedback; peer and self-assessment, (Flórez, 2013). These 4 elements of AFL have different sub-categories, all of which are ways to use AFL in pupils learning. 
AFL is a way of getting students more involved in the learning process, allowing them to give feedback throughout their learning in a variety of different ways, as planned by their teacher. As quoted by the Assessment Reform Group, the most used definition for AFL is, “Assessment for learning is any assessment for which the first priority in its design and practice is to serve the purpose of promoting pupils’ learning. It thus differs from assessment designed primarily to serve the purposes of accountability, or of ranking, or of certifying competence. An assessment activity can help learning if it provides information to be used as feedback by teachers, and by their pupils in assessing themselves and each other, to modify the teaching and learning activities in which they are engaged. Such assessment becomes ‘formative assessment’ when the evidence is actually used to adapt the teaching work to meet learning needs.” 
Using the feedback from the AFL strategies incorporated into the lessons, teachers are able to use this feedback to get an understanding of the pupil's knowledge at the beginning, end and throughout a topic. (Cambridge International Education Teaching and Learning Team). It then allows for planning to be adjusted to suit the needs of each pupil, to ensure they are understanding the work and learning to their full potential. This assignment will analyse the strengths and weaknesses of using AFL, comparing the array of research and opinions/views of theorists, in order to provide a reliable, critically evaluated piece of information to help others form an opinion on whether they would like to use AFL in their classroom. This assignment will also briefly approach some AFL strategies and how to use them. 
[image: ](b, Cambridge International Education Teaching and Learning Team, 2013)
This diagram from the Cambridge International Education Teaching and Learning Team’s website shows, in a simple way, what AfL is used for. It allows educators to see where the learner is currently at in their learning, where the learner should be at a certain point, and how to get them there.
The AFL strategies I will be discussing in the main part of this assignment are based on 3 lesson plans that I taught during my time in PTE2. It is based on a year four, mixed ability class. The school is in an area of poverty, which actively affects the children’s attendance and therefore most of the pupils’ attainment in school is not at the stage it should be. The ALN group are not included in these lessons as they are taken out by the LSA to complete other work. The lessons are for the lower ability, middle ability, and then some higher/MAT ability pupils. These lessons took place over the course of a week, during the term leading up to Christmas. Therefore, the theme of the lessons is based around ‘Christmas’ and cover 3 different AoLE’s, Humanities, Language, Literacy and Communications, and Art. The pupils’ progression will also be measured throughout the lessons by using certain assessment for learning strategies. For example, student's feedback will be recorded in a particular way, oral and written feedback will be used to encourage the learners to improve their work and learning, and this also allows for evidence of pupil improvement to be collected. (Ives, 2020).
Literature review
Assessment for Learning has been practiced for centuries; however, its terminology had not been widely recognised until approximately 1994 when Caroline Gipps, a member of ‘The Assessment Reform Group’, introduced the term to educators and the Education sector, (McDowell et al., 2010). The Assessment Reform Group were a group of researchers, formed in 1989 by the British Educational Research Association. “The aim of the Assessment Reform Group (ARG) was to ensure that assessment policy and practice at all levels takes account of relevant research evidence.”- Nuffield Foundation, 2021. Assessment for Learning is now mentioned within the new Welsh curriculum under the twelve pedagogical principles, it is now a widely recognised practice within most schools thanks to researchers and groups like the Assessment Reform Group. The ARG researched the effect assessment has on pupils and studied and reviewed the concept of AFL. The ARG were able to target policy makers in the Government, authorities and schools, as well as teachers and other educators to explain the importance of Assessment for Learning and to introduce and widen the understanding of AFL throughout the educational system. (ARG- Nuffield Foundation, 2021).
In 1996 Dylan Wiliam and Paul Black did a literature review for the ARG, analysing the need and use of assessment within a classroom to improve learning, (b, ARG- Nuffield Foundation, 2021). From this, they created a book called ‘Inside the Black Box’. Throughout their years of research and reviewing other literature and studies done about the use of assessment, Black and Wiliam came to the conclusion that “formative assessment is an essential component of classroom work and that its development can raise standards of achievement”.
After years of developing the knowledge and understanding of assessment for learning approaches and how they can impact pupils’ learning, Paul Black and Dylan Wiliam conducted their own quantitative experiments, as well as reviewing countless other studies and research, (Black & Wiliam, 1998). In their book, ‘Inside the Black Box’, they said “All these studies show that innovations that include strengthening the practice of formative assessment produce significant and often substantial learning gains. These studies range over age groups from 5-year-olds to university undergraduates, across several school subjects, and over several countries.” 
Dylan Wiliam and Paul Black have largely impacted the way assessment is viewed throughout the education system since publishing their book in 1998. Due to this, assessment for learning (and other terms) is mostly seen as a valuable part of everyday learning within a classroom and is actively encouraged by education authorities. (Steele, 2022).
Assessment for Learning has a large platform of positive views and opinions, as well as many proven benefits. One of those benefits is that AFL creates the opportunity to improve a lesson immediately. Teachers can implement AFL in their lessons relatively easily, and often it does not always have to be planned for. AFL can be done as simply as asking questions and listening to the feedback, starting a class discussion and observing those who partake in the discussion and the relevance of what is being said. As well as listening to the feedback from pupils, it is vital that teachers are able to give feedback to their pupils, based on the information they gather through AfL. John Hattie, a professor of education and director of the Melbourne Education Research Institute, published a book called ‘Visible Learning’ in 2008. The book is based on 15 years of educational research and within the book he states that feedback is one of the most vital components of a child's achievement. (Hattie, 2008) Feedback needs to be useable and useful when helping a student to improve. (Hattie & Anderman, 2020)
It is argued that pupil feedback and peer assessment can create the opposite effect of what John Hattie and others believe, in that peer discussions/feedback can create a loud and disrupted classroom in which children are easily led to off-topic conversations. These discussions are often opinion based and can be found online in blogs, etc. There is a lack of evidence and research available to support the negative claims regarding the use of pupil and teacher feedback to support pupil learning. However, these opinions are often formed from negative experiences within a classroom and teachers and educators may be put off by these. There are ways to overcome a disrupted classroom, (Launder, 2022), such as only allowing a short amount of time for the pupil feedback/discussions to take place, using a stopwatch so pupils are aware of how much time they have left, keeping them on track by selecting pupils at random to share their ideas or thoughts, be clear with instructions and what you want from the class. (UoW, 2015).
A meta-analysis of empirical research done by Wisniewski et al. in 2019, on the effects of feedback on student learning revealed that feedback had only a medium effect. This raises the question of is feedback really a necessity? The study also revealed that “feedback has higher impact on cognitive and motor skills outcomes than on motivational and behavioral outcomes”. They conducted this research to compare with John Hattie’s ‘Visible Learning’ and Sadlers 1989 claim that feedback is used to reduce discrepancies between current knowledge and a goal.
This meta-analysis argues that feedback may not be as effective as others’, such as Hattie, Black and Wiliam, and Sadlers, research may claim. On the other hand, Hattie and Timperley’s ‘Power of Feedback, published in 2007, say that there are different ways to perceive feedback, and this can affect whether it is effective or not. They argue that “although feedback is among the major influences, the type of feedback and the way it is given can be differentially effective”. (Hattie & Timperley, 2007). Later in their book they then go on to explain and demonstrate a model of feedback that they claim would help it be perceived positively and therefore would be effective.
Observing how pupils are managing their work and live marking students work whilst making note of those who may be struggling is also a quick AFL strategy that can be easily implemented in the classroom. AFL in the classroom can help the teacher to gather an understanding of what pupils need to further their understanding, any difficulties they may be experiencing, and the progress the pupils are making. (b. Steele, 2022). Pupil progress is an important sub-category of AFL, it demonstrates how each pupil is progressing through a particular subject or topic and is individual to each child. Assessment for Learning allows teachers and other educators to adapt lessons and learning strategies in order to meet the needs of the class as well as being able to identify what pupils need more support, therefore each pupil should be making good progress throughout their time in school due to AFL.
Live marking students work is often seen as a positive form of marking and AfL, it is done ‘there and then’ in a lesson and provides the students with immediate feedback, thus they are able to improve their work with immediate effect. This is compared to written feedback or marking after the lesson is over. (McGill, 2022). There are many blogs and websites that have been created by teachers and those with experience within the education sector (31 et al., 2022) (Riches, 2021) that suggest that marking work after the lesson is over and pupils receiving that feedback days or week later, is less effective as many pupils will not read the feedback or act upon it. Live marking is said to be more effective as it ‘adds value’ to the feedback pupils are receiving. (b, McGill, 2022).
AfL is said to improve the confidence and independence of students. Carol Dweck believes that mindset is vital part of student achievement and those who believe that intelligence cannot change have a ‘fixed’ mindset. As detailed in her book ‘Mindset: the new psychology of success (2006)’ she believes that some students are afraid of taking risks in the case that they are wrong. This may halter their achievement within school. Dweck then believes that AfL strategies practiced within a classroom can create a safe learning environment that encouraged pupils to engage in discussion and answers and tasks, which then in turn helps students achieve higher. (Mind, T.C.A.D.C. (2010)). Proving her point that intelligence can improve through continued learning and support.
Others argue that certain AfL strategies may damage a pupil's confidence. A study has shown that a review of 131 studies on feedback found that “over a third of feedback interventions actually decreased student performance.”- Kluger & DeNisi, 1996. Arguing that even though feedback from educators is to help encourage and support pupils, it can sometimes do the opposite (b, Wisniewski et al., 2019)
Discussion of lesson plans
Referring to lesson plan A, there are a variety of planned AfL strategies that I have decided to include, such as a game of ‘secret squirrel’ and ‘think, pair, share’. This could fall under the use and quality of feedback element of AfL. During the introduction there was a ‘think, pair, share’ activity. This is also known as a ‘cold task’ in the school I was teaching, which means the pupils had not learned anything about it before, so they were entering the lesson with little to no knowledge on the subject. With prompts on the interactive whiteboard to aid the pupils, they needed to think, pair and then share their ideas with the class. I find this to be a successful way of finding out what prior knowledge the students already have on a topic, who knows what, and who may need some extra support. It also allows for creative thinking and requires every student to get involved with discussion, which then in turn allows the pupils to share their information with their peers and become the ‘teacher’ themselves. This helps them stay engaged. 
Secret squirrel was used in this lesson as an activity where each child has a mini whiteboard and must write their answers on it secretly, hide their boards until everyone is ready, and then show their whiteboards to the teacher. This way, I was able to begin to get an understanding of who knew what before even starting the lesson properly. I was then able to use this knowledge and feedback immediately, to support the pupils to the necessary level. As previously discussed, there are both positives and negatives to using feedback to aid pupil progression. Hattie & Timperley argue that it can be very useful if used correctly, whereas one study, conducted by Wisniewski et al. 2019, showed that feedback had a mediocre and sometimes negative effect of pupil’s confidence, thus affecting their achievement. If used correctly, useable and meaningful feedback, given in a live or timely manner, can be beneficial to the learners. (Bean, 2001). 
Also used in lesson plan A was an activity called ‘hot seat’. This involves a volunteer student to sit in the ‘hot seat’ and roleplay. This hot seat required a student to roleplay how their group’s religion celebrates the Christmas holidays. Other peers would ask questions in order to find out how, why, and what they do to celebrate. This is a useful way to gain feedback and an insight into pupils learning. Pupils can get a deeper understanding of the topic. In order to answer questions on the hot seat the pupil must know a fair amount of information regarding their religious holiday. It is also useful to listen to the quality of questions being asked by peers and the relevance of those questions. This can be a useful way to check pupil understanding. (Theodorou, 2019). There are, however, some negatives to hot seating that are often quite common, such as off topic questions being asked, lack of knowledge/understanding by the pupil in the hot seat, lack of questions being asked. It is easy to assume that pupils will have many interesting questions to ask the hot seater, which can lead to no questions being asked or a variety of off topic, unrelated questions, (b, Theodorou, 2019). To overcome this, it may be useful to have a list of questions available that pupils could ask, to prompt them. Hot seating could also be useful as one study published in 2020 suggested that hot seating has a positive impact on the speaking skills. This could be helpful when using new vocabulary, such as when the pupils are learning about different religions Christmas celebrations. (Yuma, 2015)
Approaching lesson plan B, which covers the ‘sharing criteria’ and ‘peer and self-assessment’ elements of AfL, there are a variety of AfL strategies used such as recalling prior knowledge, this is important as it allows the educator to adapt plans if necessary, giving you an understanding of what pupils understand and if extra learning is required. “Assessing students’ prior knowledge allows an instructor to focus and adapt their teaching plan. For students, it helps them to construct connections between old and new knowledge.”- Centre for Teaching Innovation at Cornell University. 
Also used in lesson plan B is the use of a WAGOLL (what a good one looks like). I find these to be very helpful in supporting the students create good pieces of work. When completing things such as news articles, cards, or letters, I find it helps students with common misconceptions and gives them something to base their work off on. In this instance my WAGOLL did not contain a full written letter, it had the layout of a letter, what to include and where to include it, some sentence starters and a rough guide. There are many benefits to using WAGOLLS, it creates a guide for pupils to know what it expected of their work by the end of a lesson, they can be easily used across a variety of subjects and topics, and they can often act as a type of success criteria that some students find easier to follow than written success criteria. (Drury, 2022). 
Also, during this lesson, I allowed the students to create their own success criteria by creating a check list on the white board of the ideas the students had created on how to make a ‘good’ letter. I find this to be mostly successful, the students love when their ideas are taking into consideration, and they seem to be a lot more engaged with creating a group/class criterion. This helps with the understanding of the success criteria, and I find it to be more effective in aiding pupil learning than writing the success criteria myself, as pupils seem to be less engaged. However, it is argued that sharing success criteria can have a negative effect on pupils as it could mean less engagement. (Boer, 2021). It is thought that showing pupils a list of ‘things to do to be successful’ can be ‘off-putting’ and therefore pupils can become less engaged.
Peer assessment is another AfL strategy I decided to include in lesson plan. I have had my pupils peer assess each other's work with a success criteria checklist in the past and found it to be very successful. As it was this time. Pupils have a sense of pride in their work and often most are quite competitive, which is why I believe that peer assessment is a very useful AfL strategy. Most pupils want their work to be ‘the best’ so knowing their work is going to be marked by a peer really invites a more carefully produced piece of work. It can help to encourage student involvement and to help reflect on their work more carefully. It also engages in several skills such as judgment skills and taking ownership. However, there can be some disadvantages to using this method such as pupils being disrespectful and abusing the terms. It is often seen that some students may become reluctant to judge a peer's work, therefore not giving a reliable or honest mark. (Jeon, 2007)
Moving on to lesson plan C, which covers the use and quality of feedback element of AfL, I have decided to use strategies such as a ‘speed share’ activity, which activates prior knowledge and is a quick way of getting pupils to share information with peers. Within the main activity, creating a Christmas poster based on how each groups religion celebrates, there was live feedback/marking opportunities. As spoken previously feedback can have both positive and negative effects on pupil progression. Given incorrectly, feedback can harm pupil confidence and studies have shown it can have the opposite effect to what is intentioned. (Wisniewski et al., 2019). However, used correctly, such as the model produced by Hattie and Timperley, feedback can have huge beneficial effects on pupil progression and learning. Correct and useful feedback given at correct times is proven to benefit the learner, therefore during this lesson there was opportunities to give live feedback and live marking, as well as a mini plenary that gave volunteering pupils the chance to show their work to their class, allowing me to give verbal feedback also. There was also a chance at the end of the lesson for pupils to engage in some peer reviewed/assessed opportunities, stating what they like about a peers work and naming two things they have learnt throughout the course of the week.
During this lesson I was able to move around the class, asking key questions to pupils and analysing their work as they are working, this allowed me to gather an understanding of the knowledge pupils had and who needs extra support, it allowed me to intervene the lesson and clarify certain points should there be a common problem amongst pupils. This allows help to be given and pupils to correct their work discreetly, but also does not single out pupil’s mistakes, thus not affecting their confidence or abilities. 
Lastly, I used exit cards. These are a form of pupil feedback given to the teacher at the end of the lesson before the pupil’s ‘exit’ the room. I allowed a few minutes for the pupils to write down on the card everything they have learned about different religious Christmas celebrations throughout the week. The pupils complete these under a test like environment and the exit cards are very useful in allowing the me, as the teacher, to see the general understanding of the topic within the classroom. They are effective at aiding pupil progression as they require pupils to recall their prior knowledge from over the week, work independently to think of they, themselves, have learnt, and lastly it lets the teacher know whether the topic can continue or move on, or if the subject needs revisiting.

Conclusion
To conclude, there are a huge array of assessment for learning strategies and techniques, each coming with their own list of advantages and disadvantages. After researching, reading, and practising some AfL strategies myself, it is important to be aware of the pros and cons of every single approach you use. As Hattie and Timperley suggest, there can be very effective, and sometimes very ineffective, uses of these strategies that can have good and bad effects on pupil’s progression. In order to provide the best lessons for students, it is essential you are aware how to deliver the AfL strategies you plan to use, effectively. As known from research feedback can have a huge positive impact on pupils, as well as negative impacts. There are many factors that can affect student progression in regard to AfL, therefore it is essential to deliver these having done research and using them in an appropriately timed manner, ensuring you use the appropriate strategy, and the using the information you gather from AfL to help improve pupil progression.
In my opinion, the benefits of AfL, when used effectively, outweigh the negatives and I will continue to deliver my lesson with the planned use of AfL to help my learners learn more effectively and to help them progress throughout the year.

Appendices
Lesson plan A
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Lesson plan B
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Lesson plan C
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