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Choose one country in the majority world (low or middle income country) and critically explore the barriers to accessing good quality, consistent education for children and young people in your chosen country. Refer to national, regional, and international policies and reports; and apply theory throughout. 
The European’s welfare system has been regarded in recent years as the jewel in the crown (Giddens, 2006). Pair this alongside the European education system, which shows 81% of the 25–54-year-olds in the EU having completed at least an upper secondary level of education (Eurostat, 2021), it is evident that barriers to education are being addressed and overcome. Place this in comparison to Sub-Saharan African countries, where only 42% of students are completing lower secondary school (The World Bank, 2016), it is clear that there is a real difference in education quality, consistency, and opportunities. 
This essay is going to identify and demonstrate critical understanding of the barriers facing education within Nigeria, and in particular, gender equality. The role of the government and international organisations seeking to overcome these barriers will be explored. A critical appreciation of the value of a sustainable global education community will also be achieved. The importance of this topic will be evaluated through focusing on the specific barriers to good quality, consistent education using supporting evidence, theories, and frameworks on a national and global scale. The United Nationals Convention on the Rights of the Child (UNCRC) will be referenced throughout. Comparisons will be made between Nigeria and the United Kingdom to identify and analyse strategies and recommendations which can be developed or are already being developed to overcome these barriers along the sustainable development agenda. The Agenda for Sustainable Development (United Nations, 2015) will be referenced throughout, and how organisations are using this to develop the educational crisis in Nigeria. The agenda is a plan of action for people, planet, and prosperity, seeking to strengthen universal peace in larger freedom. There is a total of 17 goals, and 169 targets which are seeking to realize the human rights of all and to achieve gender equality and the empowerment of women and girls. 
Education is a sector which cannot be underestimated nor neglected when it comes to developing countries. Adequate education has the influence to give families and communities the knowledge, resources, and capabilities to pull themselves out of the cycle of poverty (Child Fund, No date). Education can make significant differences to both adults and children. Through learning about agriculture, students can acquire the knowledge to grow and maintain crops, providing food for families and adding to household income. Standards of health can be improved through learning about clean water, sanitation, and allowing females to understand the important aspects surround prenatal and other health information during their pregnancies. Females’ social benefits are particularly improved through education, as incomes have been found to be higher, with maternal and infant mortality rates lower for educated women (Hillman & Jenkner, 2004).
When a child has failed to acquire any basic skills which are needed to function as a productive and responsible member of society, society alongside the individual child both end up on the losing side. 
Nigeria is a country which has seen vast growth and decline within the education sector. Education was historically, always a part of Nigerian culture with children learning about social activities, survival skills, and work. In the 1840’s, European education was introduced into Nigeria, with English language gradually taking roots during the Colonial years. However, Great Britain did not promote education, and few schools were set up and operated by Christian Missionaries, with the British Colonial Government only funding a handful of these. According to History of Education (2012) in 1980, the estimated enrolment for education providers were as followed:
· Primary schools: 12 million
· Secondary schools and technical colleges: 1.2 million
· Teachers’ colleges: 240,000
· Universities: 75,000
The decline of the Nigerian education system began in the 1980s’ and 1990’s. There was a shortage of teachers, and those who were qualified were being underpaid in a timely manner. Many schools were not adequately funded, and in higher-education providers or universities, tuition fees were raised which resulted in riots leading to the cancellation of semesters. The total number of schools and education facilities did not grow in accordance with the country’s population. In 1980, the total population was approximately 73.4 million, in comparison to 195 million in 2018. The estimated enrolment within the academic year 2018/2019 were as followed:
· Primary schools: 22.7 million
· Secondary schools: 7.4 million 
· Universities: 1.8 million
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It is clear to see from the graphics above, that although the general population of Nigeria has increased greatly over the years, education enrolments have not increased in comparison. What exactly are the barriers causing this, and how can they be overcome? 
The rapidly expanding child population paired alongside limited resources can be seen as a dominant issue as to who gets educated in Nigeria. Other barriers identified (Nwogu, 2005) include: the problem of carrying capacity, quota system of admissions, unaffordable costs, armed conflicts/insurgency, selection methods, and perhaps the biggest barrier Nigeria face, gender equality and discrimination. 
As stated by the United Nations Children’s Fund UK (1989) in Article 28 of the United Nations Convention on the Rights of the Child (UNCRC), every child has a right to an education. They do not state that only males have a right to an education, nor do they state that only females have a right to an education. They clearly state that every child has a right, so why is it that over 5.5 million girls are out-of-school in Nigeria (UNESCO, 2014), with 40% of women never having attended school, compared to 28% of men (NPC, 2009).
British Council (2014) has discovered that educated women are less likely to die in childbirth and are more likely to lead a healthy lifestyle, with well-nourished children compared to their non-educated counterparts. 
Barriers to girls’ education in Nigeria can be broken down into 3 main sections:
Educational
The poor accessibility of schools and education providers can cause students having to walk considerable distances to reach the nearest school. Majority of girls surveyed in a study (British Council, 2014) stated that they had to walk between 1-3 kilometres to school every day, with 14% of girls having to walk over 6 kilometres. TEGINT (2011) discovered that 21% of girls viewed inadequate walking distances to school were a considerable barrier to them achieving their chosen education. Dependant on the location of schools, the distance travelled by learners from home to school correlates positive with the academic performance of the students. Learners have been found to be affected by the distance which made them use most of their time travelling as opposed to learning (Ebinum et al. 2017). It has been recommended that local Governments as a matter of urgency, build more primary schools in various strategic locations in order to cover all catchment areas and to reduce the distance covered by pupils. As an alternative, busses should be made available to transport students safely to and from school, which will also overcome issues surrounding tiredness and help to enhance their academic achievement. 
Qualified teachers who posses the skills to use appropriate teaching strategies and approaches are critical to improving a girl’s education and participation. Classroom design and set-up has been known to be poorly ventilated, have dirty floors and desks, and have broken or uncomfortable desks. Sexual harassment, psychological harassment, and physical punishments such as caning are used by male teachers within schools (ActionAid, 2011). There has been a significant increase in the total number of teachers in primary and secondary schools, with a total increase of 287,000 between 1999 and 2009, however, less than half of the primary and secondary teaching staff are female. This has proved to become a barrier to girls’ enrolment into education and retention (UNSECO, 2014). UNICEF’s education programme has been designed to support the Nigerian Government to achieve the Sustainable Development Goal (SDG) 4 by 2030, by addressing some of the barriers and planning to implement an effective education strategy. UNICEF (No Date) strive to educate more teachers to have core knowledge and competencies to use proven teaching methodologies to deliver appropriate quality education. They prioritise and target children specifically who are least likely to receive an education.
Gender equity and equality policies are important documents within early childhood, which can help direct educators and organisations to deal with gender in settings, and to educate staff, families, and communities around significant issues (Robinson & Diaz, 2006). The Nigerian National Gender Policy and its approval is the first step in achieving a change of social transformation (Federal Ministry of Women Affairs and Social Development Abuja, Federal Republic of Nigeria, 2006). They seek to define broad operational policies, with regular reports which will guide intervention activities and programmes. On the contrary to this, the Nigerian Federal Ministry of Education webpage (No date), shows little effort to express any gratitude towards gender equality in education. Instead, it offers links to policies on safety, security and violent-free schools, scholarship exams, and other education sector achievements. They state:
Our mission is to use education as a tool for fostering the development of all Nigerian citizens to their full potentials, in the promotion of a strong, democratic, egalitarian, prosperous, indivisible, and indissoluble sovereign nation under God (Federal Ministry of Education, No date).
It is said that the Gender Equality Department is solely responsible for the overall coordination of assessing the progress of the implementation of the National Gender Policy, however, it has been shown that developing community partnerships and working in collaboration, schools can be strengthened and can make a positive contribution to community life and developing community cohesion (Welsh Government, 2015).
Socio-economic
The Nigerian Government set out national development plans in the 1970s, which are also a part of the National Policy on Education. Since its inception, Nigeria government has been making efforts to achieve these objectives such as the Universal Primary Education (UPE) scheme (Aja et al., 2017). Despite the UBE policy there is still no evidence that shows an increase in enrolment figures in accordance with total population. As the UPE policy dates back to 1999, every different government which is in power within Nigeria, wants to be identified with new policies, thereby abandoning any existing ones. The formulation of existing policies falls responsible to political officer holders, who have been known to be inexperienced, thus making it difficult for them to monitor the implementation of these policies (Aja et al. 2017). 
Secondary schools and other education have a varying cost across Nigeria, and many primary schools will charge unofficial school fees, and if families fail to pay for the services the student may receive punishment. Not being able to sit exams, sending pupils home, and some girls will miss classes in order to earn money for the opportunity to be able to afford schooling, and to provide for their families. Child labour is on the rise within Nigeria, with 43% of the total population of minors, it is the highest recorded rate of child labour in Western Africa (Decker, 2020) with 27% of child labourers attending school in addition to work. There have been further reports that suggest schools within rural areas exploit students and force them to work or beg during school hours to earn additional money for teachers. Many children experience trafficking, with girls at a higher risk for sexual exploitation. Although in 2003 the Child Rights Act came into effect, the government response to this crucial document has been underwhelming. The Child Rights Act (2003), states that no child shall be subjected to any forced or exploitative labour, nor should a child be used as a slave for practices similar to slavery such as sale of trafficking of the child, debit bondage, or serfdom and forced or compulsory labour. However, with the estimated figure of children used for human trafficking at 58% and the child labour figures stated previously, it is obvious that the government has put minimal effort into the ratification of these issues. These issues will continue to arise until further and stricter regulations are brought forward, with absolute enforcement as a paramount. 
Many parents in Nigeria fear that education may be a waste of time, due to the lack of good employment opportunities. 54% of young people in Nigeria are currently unemployed (British Council, 2012). In many areas of Nigeria, female unemployment rates are higher due to systematic discrimination in the labour market (NPC, 2009), with many females earning less than their male peers even though they have the same level of education. Nigeria have been engaged with globalisation and the implementation of integrated economies, removal of trade barriers, increased cross-border relations, and interdependence between nations. Other countries within the world have achieved these goals, however, Nigeria have felt the impact of globalisation has had negative implications on the Nigerian economy, and ultimately has affected the unemployment rates and process of national development (Nsehe, 2017). Nigeria can be seen as taking the transformational approach to globalisation, where they promote economic, cultural, and political integration (Parjanadze, 2009). They experience the contradictions of globalisation and inconsistency of global division of labour, where individuals from particular wealthy communities will transition or develop and are represented in the core of the global economy, whereas in the industrial communities or those facing poverty, face many disadvantages. 
Traditional/Socio-Cultural
Many traditional barriers set by parents and families influence educational development. The stereotypes and culture of Nigeria can often exclude women in many decision-making processes, community participation, and even life-choices. Mahdi (2011) expressed that some families prioritise the males in their families to be educated, as they are the only ones who inherit and continue the family name in their bloodline. The overall cost and safety of school can have an effect on education enrolment in accordance with marriage. The cost of marriage, and importance of females serving their purpose within the Nigerian culture as wives and mothers, override the necessity to adequate education. As a knock-on effect of insufficient knowledge surrounding pregnancy and sexual-health, marriage can be viewed as a protective mechanism, to prevent shame or embarrassment of an unwanted or early pregnancy out of wedlock. Under the Child Rights Act (2003), marriage is forbidden under the age of 18, however, a study in 2009 found 28% of women aged 15-19 were already married, with 12% of these women married by 15 years of age, and 26% already being in a polygamous union with one or more co-wife. 
There are many lessons to be learned surrounding girls’ education within Nigeria, and a definitive need for interventions and policies to take precedent. Many programmes have been developed and are in continuous development to address the barriers and obstacles within the education sector. UNICEF have supported the Federal Ministry of Education in order to develop the Strategy for the Acceleration of Girls’ Education in Nigeria (SAGEN) in 2003. They address the need to focus on girls’ educational achievement and career aspirations which will allow society to ensure women economic security with more career choices and a better quality of life (Adamu, 2003). UNICEF have also focused on helping the government and schools eliminate gender gaps in education, by focusing on teacher training and removing gender stereotypes from learning materials (Dowdy, 2021). SAGEN has inspired many other educational policies, such as the Girls’ Education Programme (2004), which has seen £26 million funding to boost girls’ educational participation. The Girls’ Education Programme strives to collaborate with government and other organisations to review teaching materials for gender sensitivity, and to promote synergy between girls’ education and poverty alleviation programmes. The Bixby Center (2014) use incentives in order to increase girls’ enrolment and retention in education. They aim to delay the age at which females get married and begin bearing children, to increase their livelihoods and health outcomes. The scheme has provided uniforms and books free of charge for all girls registered and attending primary school. To ensure the retention of students, if they can achieve and maintain a 90% attendance rate, they will receive books and uniform free of charge until the student completes primary school. 
This essay has discovered that barriers for education go far beyond the simplistic views of poverty, and attainment. Instead, the obstacles and barriers are an extensive list as a result of poor practice, globalisation, cultural norms, and gender stereotypes. The right to an education is something that UNICEF has stated should be for every child, and not just the few. Girls’ education is an effective means of achieving a wide variety of other sustainable development goals. Through research, it is found that there are many schemes, interventions, and policies in place to combat the issues surround education. On the contrary to this, the figures and statistics about children who are educated found throughout this research, do not correlate with the amount of funding and provision that is being put into place. Incompetent and wrongly prioritised governments can be seen as a logistical failure in the implementation of the Childs Rights Act, 2003, where girls’ well-being, livelihood, and education are being forsaken for cultural norms bound by tradition. Educating children, families, schools, and communities around the discourses of gender is important for providing them with greater flexibility and opportunities in the lives of themselves, and those who they care for.
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Number of Students Enrolled into Education Providers in Nigeria

Primary Education	1980	2018/2019	12000000	22700000	Secondary Education	1980	2018/2019	1200000	7400000	Universities	1980	2018/2019	75000	1800000	



Total Puplation vs Total Number of Enrolled Students in All Education Proviers
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