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Part 1
In Iceland and other countries, they think that it is imperative that children play outdoors during their lifetime.  Government papers that have been written, state that the outdoors is good for children.  In the curriculum guidelines, emphasis has been put on the outside as a learning environment, as it makes children think positively about the natural world as a place to exercise and promote healthy living (Norodahl and Johannesson, 2013). 
This emphasis on outdoor play has been used in Iceland for some time.  School children aged one to six play outside every day and children aged six to sixteen only when it is playtime with their friends. Although it is not known exactly what outdoor learning teachers use, as it would depend on each individual teacher and school, we do know that there are signs that teachers in Iceland are using more outside education than they used to, with the Capital, Reykavik, having seventy per cent of its schools indicating that they partake in substantially more outside education (Olafsdottir, 2008).





Part 2a
In the course of this text Forest Schools will be discussed.
The Forest School Network defines a Forest School as:
it is an inspirational process that offers children, young people and adults regular opportunities to achieve and develop confidence and self-esteem through hands on learning experiences in a woodland environment. (Murray and O’Brien, 2006)
Murray and O’Brien (2006) also state that Society is concerned that children do not get as many opportunities, as their parents did, to go out into their natural environment, for example woodlands, for fear of potential harm to them and that children are now able to participate in more activities indoors. There is also research to indicate that if children do not engage with the outdoors when they are young, then neither will they in adulthood and hence they will miss out on the physical and emotional benefits of accessing nature (Ward Thompson et al. 2004). 
The Welsh Government (WAG) (2009) are now encouraging teachers and schools, especially in Foundation Phase, to use Forest School as an alternative to learning in a classroom as learning outdoors significantly differs from learning indoors.




Part 2b
https://www.blogger.com/blog/post/edit/5907256422459398953/7311624056185760200
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Part 3

In this document it is the intention to critically respond to the article published in 2005 by Emma Smith, “Schooled to Fail? The underachievement debate in Wales” from the Welsh Journal of Education, volume 13(2) pages 84-102. Smith’s (2005) article asks us to consider whether schools have been set up to ultimately fail our students and hence label them as underachieving.   In order to do this she examines the performance and attainment of pupils by comparing Welsh students with their English counterparts, primarily looking at differences emerging from the trends in examination grades within the two countries. It is her intention to provide evidence that supports her Welsh perspective of a “renewed optimism” that Welsh students “are no longer being schooled to fail” (Smith. 2008).
In order to establish an economic comparable group for Wales (the North-East of England), Smith quotes numerous figures from the Office of National Statistics on Resident population, economic activity, the gross domestic product (GDP) and house prices.  She ensures that the data is more accessible by summarising these lengthy statistic tables by examining the results of Wales and the North-East only. This establishes a direct comparison of students from similar economic backgrounds and in fact evidences that Wales students are performing better.
In her analysis, Smith is mindful that  
Education is increasingly seen as something the State owes to its citizens, and it is the State’s responsibility to ensure it provides an equitable education for all (therefore) It is clear that a fair and equitable education system is important for many reasons—social, political and economic.
(Gorard and Smith, 2004, p.15-18)
Heath (1989) agrees that “most research has shown that the poorest pupils are the least successful in school, in terms of examination performance” but like Smith (2000) he also believes that ethnicity also plays a role in performance.  She also finds it prevalent to note that it is not just social, political and economic factors that affect achievability, as there are a variety of other parameters that also influence the performance of students like gender, conflict with masculinity, the diversity of the curriculum, the forms of assessment now being used, the interaction between teachers and pupils.  As these other areas are not considered or examined by Smith in this article, it could be deemed contradictory as it is limited in her areas of comparisons to the parameters of achievements and gender.  Smith’s (2005) detailed evidence in her Appendices shows thorough research into data from the Office of National Statics (2001), Department for Education and Skills (2000-2003) and Welsh Joint Education Committee (1970-1999) in order to make reliable and accurate comparative judgements.  The accessibility of lifting out the relevant information for the two economic areas in question using tables in clear and concise way of comparing such detailed information. Her sources in her Reference List are academic, reliable and current at her time of writing and she is regarded as an academic professional amongst her peer group as her work has undergone critical reviews from renowned peers like Connelly (2008) questioning her evidence on attainment gaps, her idea of student underachievement and her outcomes.  
Smith writes in an academic style of writing and the use of formal language indicates an objective viewpoint, she compares, and contrasts information and remains aware that there are issues of not only how underachievement is measured but also how it is defined. She is persuasive in her choice of language. When using plot graphs she emphasises that there is “little evidence” and that although she does except that boys did not achieve as well as girls, that this had always been the case and is therefore not a new phenomenon. It is relevant to consider whether there is a of bias to this article especially observing the fact that the WJEC syllabus was adopted in English schools from 1988. She does however caveat that the results would be variable as a smaller group is represented. Perhaps if her comparison of data involved more than one region, for example a region of Ireland, then the age-old issue of the English/Welsh disparity would be alleviated.  In introducing the article, she openly states that she is examining from a Welsh perspective and only focuses on the examination data of the Welsh cohort for Welsh Joint Education Committee (WJEC). Smith (2003) had previously written an article presenting the findings of a study, considering the underachievement in pupils in the South Wales Valleys. In this study thirty variables were considered ranging from the more obvious parameter of gender to attendance, free school meals and parental involvement thus providing more evidence of influencing factors in pupil’s backgrounds that my affect their performance. Limiting her variables in this article, to the economic well-being of an area and gender, can be restrictive and could provide a bias in favour of Welsh students' achievement.
Her evidence of how well Welsh schools are performing in comparison to those in the Northeast of England does address her belief that students in Wales are not underachieving and she does note that other variables like extra stimulation through the medium of another language, Welsh in this case, can enhance results. This is a view supported by Gorard:
The extra stimulation stemming from a bilingual education, a greater clarity of educational goals in Welsh-medium schools, the range of activities on offer, higher staff motivation, and greater parental involvement, forming “interlocking, overlapping community of interests”  												(Gorard, 2000, p.111)
Smith’s emotive use of language, referring to students as being “our students” and that Welsh education being “superior” with “little evidence” or “no convincing evidence” of to validate the “labelling” of the underperformance “accusations” indicates the possibility of bias especially as she has a background teaching in Welsh schools. However, her claims that Welsh students are not underachieving are supported with statistical data, providing that it is accepted that a comparable sample has been established.  She remains consistent in her argument that Welsh students are not underachieving but reiterates that further analysis of differing parameters is required in order to obtain further clarity. 
In conclusion, Smith offers a variety of peer reviewed research to substantiate her arguments. It is her intention to, by direct comparison to similar economically equivalent area of the United Kingdom (North-East of England), convey how Welsh students are performing.  As her research is limited to the achievement per gender within this cohort it is perhaps necessary to widen the paraments of comparison to further evidence her viewpoint. It is worth noting that as the article is written from a Welsh perspective and that other evidence must be researched independently from Smith’s references to qualify the information provided here. Overall Smith offers a detailed and well researched article even with the desire to un-label Welsh students as being “schooled to fail”.
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