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Intervention

Lindsay (2013) discusses autism causes difficulties in communication, social development, ritualistic behaviour and a resistance to change. The following will highlight how early intervention, barriers and support all effect a child with autism both positively and negatively. 

The Autistic Spectrum Disorder (ASD) is a range of neurodevelopmental conditions grouped by a variety of symptoms, skills and levels of disability. (Elder et al. 2017). 
During the first two years, this is when symptoms start to arise, with varying treatments they mainly focus on the management of behavior and try to improve social and communication skills to optimize social function and independence. (Volkmar, 2014).  
Koegal et al. (2014) believes it is important to understand the history and recognise why intervention and support services are important. Many children with ASD were placed in mental institutes, in horrible conditions. 
Therefore, early intervention is believed to be essential in achieving better outcomes. (Dawson et al. 2012 and Bradshaw et al. 2015). 
It also helps support families to look for support and training which improves long- term outcomes by raising understanding of caring for children with ASD.  (Pierce, Courchesne and Bacon, 2016 and Welsh Government, 2016).
“The first 3 years of a child’s life are the most transformative period in all of human postnatal brain development”, therefore if early identification of autism and treatment begins, children will stand the best chances of being optimized. (Pierce, Courchesne and Bacon, 2016:5). 
“One of the fundamental motivations for the early screening and treatment of autism is the knowledge that the human brain undergoes a profound period of establishing and refining neural connections during prenatal life and the first 3 postnatal years”. (Bradshaw et al. 2015:188). 
Martin (2009) states, when a child’s brain is more elastic, this is when therapists and parents can manipulate the environment surrounding the child to have the best chance to make changes of the wiring in the child’s brain.  Several studies show early intervention can lower developmental delay according to Dawson et al (2010) and increase critical skills, communication, symbolic play and imitation. (Landa et al. 2011). 
Koegel (2000) says there are studies which suggest completely non- verbal children who had access to intervention as early as possible are a lot more likely to develop verbal communication that children who start intervention ages 5 and over.
Although, according to Elder et al. (2017) a diagnosis of ASD is normally between ages 4 and 5. However, there are reliable methods available of early diagnosis, therefore a need to minimise the gap of when a child can obtain a diagnosis and when they can actually be diagnosed with ASD. (Elder et al. 2017)
However, The National Autistic Society (2018) highlight due to a lack of autism experience it is a very common mistake that clinicians may make observations which do not highlight issues relating to autism into account and miss out that autism may be the underlying issue. 
According to Guthri et al. (2012) studies show that children can be diagnosed reliably at 18 months, Young et al. (2003) believe this is in line with observations made by parents who notice concerning behaviours before age 2.
Anderson (2007) states a diagnosis of autism can often be a relief for parents who are aware of their child’s differences, and therefore this validates their concerns and allows access to specialist support. Johnson and Myers (2007) state, parents are usually the first to notice and report a issue of development in their children. Volkmar (2014) say as part of an early intervention treatment it is important to include parents, as this has many benefits of well- being for both the child and parents by empowering parents with appropriate knowledge to address symptoms. Algra (2011) recognise that parents are a key person in a child’s life, therefore it is important for family- centered intervention services. 
The University of Manchester (2016) carried out a study to identify the long- term effects of early intervention for autism. Intervention during ages 2-4 years meant those children had reduced overall symptoms six years later. There were no changes in language or anxiety, but there were improvements with social communication and reduced repetitive behaviours.
It is a type of early intervention which focuses on parents communication with their child. According to Professor Jonathan Green of the University of Manchester (2016) believes this type of intervention over a therapist- child intervention believe it possibly may change the everyday life of the child. Although there is no cure for autism, working with parents and their interaction with children can lead to improvements of symptoms long- term. 
Miller (2020) believes early diagnosis and intervention for children with autism is crucial, however many children are being given a different diagnosis first, for example ADHD or sensory processing issues. It is not until the child starts attending school and the demands of schools and increase of social situations, they are recognised to have a diagnosis of autism. Miller (2020) does make clear that although ADHD and sensory processing challenges are common symptoms of ASD, they can delay an autism diagnosis if practitioners and parents do not take things further, therefore missing out on therapy/ support which is likely to have a much more important impact on their lives. According to Dr. Nash (a child psychiatrist) this can be due to pediatricians wanting to give development a chance, recognising that children develop at different rates. (Miller, 2020). 
The most commonly used tool for diagnosis of autism is the International Classification of Diseases, tenth edition (ICD-10). It collects information and includes a criteria of diagnosis which helps to decide whether someone may have autism. (The National Autistic Society, 2018).  
Bagnall (2012) says, diagnosis and assessment can offer understanding and opens door to support and services which help to improve the lives of the child and their family. 
It is important during the intervention process to listen to children and respect their right to a voice Article 12 of UNCRC, Unicef (no date). 
The Children and Families Act (2014) recognises the importance of the views and feelings of children with disabilities and that they participate as full as possible in decisions. This also incorporates partnership with parents which is recognised in the Foundation Phase curriculum a key aspect to support parents to listen to their children and engage them in development. (National Children’s Bureau, 2017). 
Although, with autism some children may not be able to speak, practitioners can still develop ways to communicate with them that allows them to express themselves, just in a different way. Therefore, it is important to put systems in place to allow children to communicate and express their opinion. (NIDCD, no date). 



Barriers

Mintz (2013) state children with ASD face many barriers when trying to establish peer connections at school. Difficulties in communication and socialising can affect a child’s ability to build and maintain interpersonal relationships. (APA, 2013). 
Attwood (2006) highlight, due to their difficulties during social interactions, this can make them become vulnerable to social exclusion. Humphrey and Lewis (2008) report a study which revealed almost all children with autism experienced bullying or teasing in a mainstream setting.
Mintz (2013) did a study which showed the importance of providing children with unstructured (playground) and structured (classroom) environments to encourage engagement with other peers. It showed that children with ASD became more involved with other peers in the playground, therefore practitioners should focus on integrating opportunities for social interaction in the classroom and playground to better support children with ASD. Garfinkle and Schwartz (2002) intervention process focused on peer imitation and believe social engagement is successful for children with ASD. 
Ashburner et al. (2010) states as schools include a wide range of subjects of varied content, this may cause distress by the often changes or interruptions of teaching. 
The lack of predictability of the school environment causes significant stress for children with Asperger’s syndrome and high functioning autism. (Humphrey and Lewis, 2008). 
Classroom noises can be very distracting for them, and often the touch/ visual stimulation can be very overwhelming making concentration extremely difficult. Therefore, as Ashburner et al. (2010) makes clear, environments need to be adapted to accommodate the needs of the child. 
Lindsay et al. (2013) report mentions challenges whilst producing an atmosphere of understanding and acceptance of peers to include children with autism. Children often notice differences about a child with ASD, however not know what and this can lead to peer rejection or a child with ASD being excluded from peer activities. 
However according to Harrower and Dunlap (2001) children with autism who have been included within a mainstream educational system, more likely to have increased social engagement than those who are in isolated environments.  
Whilst providing an inclusive education for children with autism, Guldberg (2010) makes clear that adjustments need to be made within the learning environment or how the staff work. Therefore, as Jordan (2005) states, it is important adaptations of communication styles are made and are flexible for children on the spectrum to suit the child’s needs.
Guldberg (2010) states a strategy was created called the Inclusion Development Programme (IDP) which provides training for practitioners in their practice and focuses on meeting the needs of children on the autism spectrum. McGregor and Campbell (2001) found teachers who had training specifically relating to autism and the experience seemed more positive of inclusive attitudes of the students in mainstream schools and felt confident in their knowledge to teach them.
It is part of a practitioner’s duty to recognise children’s needs and if necessary, intervene with appropriate support as soon as possible and help children achieve goals of the ‘Every Child Matters’. (The National Strategies Early Years (2009).
Due to the varying impairments children face with ASD lie difficulties with teachers and the boundaries they face to ensure they manage their needs appropriately. (Bowe, 2004 and Wilmhurst and Brue, 2010).
According to Hinton et al (2008) reports show, many teachers feel poorly equipped to support children with ASD, and some do not have sufficient knowledge and insufficient access to support and advice. McGregor and Campbell (2001) state a UK study showed only 5% of teachers were provided with training about autism. 
Therefore, these gaps in training can mean teachers feel discouraged which may mean children with ASD miss opportunities to gain their full potential. (Allen and Cowdery 2005). 
The National Autistic Society (no date) state in their autism and education good practice guide a survey showed that 6 in 10 young people and 7 in 10 of the parents believed if teachers had a better understanding of autism that would be the main thing to make school better. Also, less than 5 in 10 teachers feel they are confident in supporting a child on the autism spectrum.
As Article 28 and 29 of the UNCRC cited in Unicef (no date) make clear, all children are entitled to an education and one which supports the developmental needs of each individual.  The Equality Act (2010) protects children with disabilities from discrimination. 
The Autism Education Trust (AET) (no date) focuses on organising and improving education support for all children on the autism spectrum. The Trust carried out a research report across a range of schools which highlighted consistent themes to support children with ASD. Some of these include tailoring the curriculum and developing and individual education plan but focusing on autism specific approaches and goals which matched certain characteristics common in ASD. Therefore, more schools need to try and incorporate this within their practice.
With more pupils with autism in mainstream classes, practitioners are expected to create an inclusive environment. (Horrocks et al. 2008). Although there is evidence which shows providing an inclusive education leads to increased pupil engagement in social interaction, higher levels of social networks and support, this can become very challenging for teachers to incorporate.  (Lindsay et al. 2013). Due to the social and behavioral impairments of children with ASD, this brings many obstacles for teachers in trying to appropriately manage their needs. (Wilmhurst and Brue, 2010). 
In a report carried out by Lindsay et al. (2013) the teachers felt although there is training on the basics of autism, it does not help with specific teaching methods to equip you working with pupils and how to teach them with different strategies.
An inclusive educational system needs to consider equity as well as proving quality education for children. As Cohen (2009) states, providing educational equity means all children have an equal and fair chance for success and the opportunity to reach their full potential which follows the UNCRC, Unicef (no date) that all individuals have access to a quality education. The Donaldson Report (2015) and Tzachyk (2013) believe whilst we need to ensure equality this needs to be individualised, and something that is suitable for one person may not be for another.



Support
Hounsell et al. (2017) state children with ASD often play independantly or engage in repetitive play rather than with others. As previously mentioned, children with ASD find it difficult to form and maintain friendships and as a result of this, they have low social participation which is likely to lead to experiencing physical, mental and social problems such as, depression and anxiety. (Vreeman and Carroll, 2007) Therefore, social participation is key to a quality of life according to Orsmond et al. (2013) making it very important to develop social function with children with ASD. Furthermore, social skills and play interventions act as effective ways to engage in social skills. 
The NICE Guidelines (2013) believe play- based support should suit each child’s developmental level. Play therapy allows children to engage in activities of their choice enabling them to express themselves how they feel comfortable. Child- centered play therapy is based on Axline’s (1969) work which focused on a relationship focused intervention. It focuses on children being in charge of their journey, the person working with the child works around them, instead of training children to engage in specific ways which may not suit the child.
[bookmark: _GoBack]Macdonald (2014) states in a report they carried out which provided the same materials and layout providing familiarity and an opportunity for expression, imagination and interaction. The results showed that non- directive play therapy impacted the child positively by instigating therapeutic change for themselves in an optimal environment. Piaget and Vygotsky cited in Macdonald (2014) recognised the importance of play while learning and the many benefits on development of children. Owens et al. (2008) state play therapy improves their social and emotional skills, increase language and communication skills and increase how they play with toys and can relate to other people. McInnes et al (2009) suggest the importance of child- led play and giving the child a choice have been shown through studies and showed the beneficial impact on the motivation and learning of a child.
LEGO therapy is a type of social skills intervention which concentrates on developing children’s strengths and interests. (LeGoff, 2004)
Therefore, LeGoff et al. (2014) believes it helps to stimulate behavioural change and acts as a useful tool in teaching as it aims to increase social ablity and communication skills. This type of intervention includes three roles: the ‘supplier’, ‘builder’ or ‘engineer’. Therefore, during this process, it encourages verbal and nonverbal communication skills, taking turns, sharing and problem-solving skills. 
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