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Play Principles and Practice
Section 1
Ngan Kuen Lai et al. (2018) states during a person’s life, especially at a young age, play is an activity that humans continuously engage in. Nga Kuen Lai et al. (2018) also suggests that to play a type of game is required, whether that be a board game or a more modern digital game. However, Froebel would argue this point and insists play is a pure and spiritual activity that can take part at any time during a person’s life, and that equipment is not always required (Beckley, 2012). According to Play Scotland (2019), play is a child’s way of communicating with others and the world around them, insisting there is no right or wrong way to play. Whilst a child is engaged in play, they are unaware of how they are developing holistically through their activity. The Welsh Government (2014) have considered the importance of play, and states that play plays an essential part in a child’s wellbeing and holistic development, such as their cognitive, physical, social and emotional growth. Consequently, within the United Nations Convention on the Rights of the Child (Unicef, 2019), Article 31 – children have the right to relax and play, ensures within Wales all children have the ability to play, no matter who they are or where they are from. Furthermore, Wales’s commitment to play is continued in the Welsh Governments 7 Core Aims for Children from Children and Young People: Rights to Action 2004. Aim 4 of this policy being Play, Sport, Leisure and Culture (Welsh Government, 2004).
It is generally considered today that self-directed play is to be encouraged when working with children, however this is not a new concept and is a type of play that has always been encouraged within a Montessori setting, where it is also referred to as ‘open ended play’ (Hollis Montessori School, 2019). According to Sukenik (2019) self-directed play is when a child has gone to play whatever they wish, wherever they wish, with whoever they choose if anyone. All the above with no interference of an adult. Sukenik (2019, p.1) states this type of play is defined by it being “freely chosen, personally directed, intrinsically motivated”. Self-directed play is said to benefit a child’s development in several ways. According to Housley Juster (2015) self-directed play encourages a child’s problem-solving skills, awareness of risk taking, personal and social communication, self-expression and awareness of their surroundings. Bruce (2011) would agree with Housley Juster (2015) and states children learn best when left to discover, play and are able to learn from their errors.
There are many play types that help children develop in different areas such as creative play, social play, rough and tumble play and symbolic play. However, many of these can help the child’s holistic development. An example of this would be role play; this is a type of creative/dramatic play where a child can use their imagination to re-enact a scenario in a safe place. Within role play self-direction is important because a child’s is more likely to express their personal knowledge and experiences (May 2011). Solve problems when faced with other children, often increasing their self-esteem (Housley Juster, 2015). A child may have chosen to play pirates in the outdoor area. Initially you would think this will help with their creative development. However, on further observation not only is this developing the child creatively by using their imagination. There are a number of skills being developed through different play types. The child is developing their communication and literacy skills by acting and using new words and phrases. They have asked a friend to join in, developing their social and emotional skills. The children are physically developing their fine and gross motor skills by playing rough and tumble and by hunting for coins in the play dough, using mastery play. Their numeracy skills are developing as they count the money as they collect it. 
As we can see from the example above, what first seems like pirate role play in fact has helped the child’s holistic development. The role of the adult in this scenario is to stand back and observe, unless invited by the child, this is in accordance to the Play Cycle (Sturrock and Else, 1988). Unless given a cue by a child the role of the adult is not to join. The only time an adult would enter the cycle is if invited in by the child, to be used as a resource or for conflict resolution. If an adult was to join in without any of the three points above, they would break the play cycle. This is often broken by an adult wanting to control play, improve the play or to try and add an education purpose. 
Sunstone Montessori School (2019) gives two examples of resources made available to children within their settings. They discuss the possible options for the items in regard to self-directed play. The first item was a doll, a child can use this within the role play area, however the doll will always be a doll. The second item was a cardboard tube, this to a child could be anything they want it to be, for instance a telescope, tunnel for a train or possibly a run for a ball game. By using the second item the child’s learning experience is entirely different and can help the child develop holistically.





















Section 2
The Cambridge Dictionary (2019, p 1) states the word risk means a “possibility of something bad happening”. 
According to Little (2015) over the years there has been an emphasis placed on protecting children from any dangers or risks, limiting children’s experiences and activities in order to protect them. This fear is said to come from parents and carers. During Little’s, 2015 study parents acknowledged the benefits of risky play, however found it hard to step back and let the child assess these risks for themselves. Moyles, Payler and Georgesson (2014) suggests this has caused challenges within early years settings as we are living in a blame culture. Practitioners are having to plan safe learning spaces, often preventing a child’s the ability to explore and discover for themselves. The Scottish Government (2008) would agree, stating too much focus has been placed on eliminating risk to children, instead of helping and encouraging children in their development on how to manage risk. Within the Welsh Government (2015) outdoor learning is used as much as possible. Teaching is done both in and outdoors, allowing children to explore the natural environment in a safe and stimulating setting. Both indoor and outdoor learning spaces get the same recognition. Within the Foundation Phase Framework risk taking is encouraged. The Welsh Government believe this helps with a child’s holistic development, whether the child is working as an individual or with a small group.
According to Bazley (2018) allowing children access to risk within the early years benefits them later in life, enabling them to deal with challenging situations. During risky play a child is developing their own resilience, learning their own capabilities as well as developing creatively. Bazley believes unless children are exposed to risk at an early age and able to explore and discover risks in a play environment, they may later go on the try these risks at an older age and be self-unaware of their capabilities. Fisher (2003) agrees, stating unless a child is exposed to risk with in their early years, their creative, communication and sensory development has been damaged, consequently having an effect on their older years. Fisher (2003) believes the experiences offered to children within early year settings, go on to determine how they tackle any further learning opportunities offered to them in the future. Knight (2012) believes a child’s ability to take risks requires support and time, and need to be built upon gradually, but once a child successfully takes their first risk their self esteem and confidence grows, opening up their willingness to explore further what they are able to achieve, enhancing their emotional development. This becomes an important skill, as they gain a sense of ability and self-belief that can be used throughout their life.
Within the early year’s settings, the role of the adult when discussing risky play is an important one. There have been several policies and legislations introduced in the United Kingdom to protect both children and adults from harm. Within Wales the Care Inspectorate Wales (CIW) provides early years settings with policies they are to follow in order to protect children and staff. Some of these policies are Health and Safety, Safeguarding and indoor and outdoor play policies (CIW, 2019). The Royal Society of Prevention of Accidents believes children must engage with risk to achieve a healthy development, where they are able to learn about their own capabilities in a controlled and monitored setting. However, they do not imply that children are exposed to hazards and danger (Bilton, 2010). White (2014) states as an adult within an early year setting, attention needs to be drawn to the possibilities of extreme levels of risk and harm, ensuring these risks are prevented. Estyn (2019) have provided settings with a Risk Management policy. This policy encourages settings to allow children exposure to risk, however, ensures children are not exposed to imminent danger or harm. Staff are expected to undertake regular risk assessments, not only within the setting but also the whole school environment, and also any environment the children are exposed to, such as a school trip. A risk assessment should always enable an activity to go ahead and not to prevent it, ensuring measures can be put in place to prevent potential harm (Broadhead, Howard and Wood, 2010). These reports are kept and are available should there be an Estyn inspection, or should the Health and Safety executive wish to see them. 
[bookmark: _GoBack]When supporting children during risk taking, the adult should keep their own fears to themselves, as this may have an impact on the child. For example, not wanting a child to climb a tree because the adult has a fear of heights is not going to help the child’s development. According to Bruce (2011) this can be seen in ‘The Three C’s of the Early Childhood Curriculum’. Firstly, the child being the learner. Followed by the Content, this being what the child already knows, but also what they want to and need to know next. The final C being the Context, this being the environment, materials, events and the people supporting the child’s development. This refers to Vygotsky’s theory on the Zone of Proximal Development (Innovative Learning, 2019).




















Section 3
According to Macblain (2014) observations within early years settings plays a vital role in monitoring a child’s development. Over the year’s theorists have observed children in a range of different ways, using tick sheets, tables, some note taking, others writing detailed reports. There is no right or wrong way to observe a child, however, not all methods will observe the child’s holistic development, monitoring their full capabilities (Smidt, 2015). 
For the purpose of this question I have chosen to discuss the Foundation Phase Profile (profile). The profile is a monitoring tool to assess children’s learning throughout the Foundation Phase. The profiles aim is for each child to reach the end of phase outcomes, using national baseline assessment. In order to assess the child’s holistic development, the profile is made up of two sets of skills ladders, set within four areas of learning. These are Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills, Mathematical Development and Physical Development.
Each practitioner uses a profile that contains a number of elements to ensure the child meets the required outcomes. These are a handbook, record form, compact and full profile forms, all enabling the practitioner to select different outcomes in all areas of learning to assess (Welsh Government, 2017).
Within the Foundation Phase children are encouraged to learn independently. Classrooms are set up with different areas for children to explore, discover and learn through play, often with real-life hands-on experiences (Welsh Government, 2015).
According to Early Years Wales (2019) to assess children within the Foundation phase following the profile, each area of learning has a table of outcomes, so the practitioner can monitor where the child is. The same table is used throughout the whole of Wales benefiting the child as all settings are aiming for the same end goal. However, there is no set requirement as to how the practitioner records and evidences the child’s abilities or how many observations need to be made. Depending on the setting and practitioners this is where differences can lie. For example, one practitioner may record and evidence a child counting from one to ten orally and be happy to give the child the suggested outcome depending on the table. However, a different practitioner may not only record the child counting orally, they may also record the child counting different objects, making a specific number with rocks. Both children may receive the same outcome for their ability to count to ten, however one may have learnt it by repetition and not understand the true value. 
Within the foundation phase profile is a page with a table aligning children’s expected outcomes to there age. CCRC (2019) states each child is an individual and this must be taken into consideration when assessing children. This could cause limitations within the profile as a practitioner could cap the child’s true ability. For example, because a child is 60 months old, the practitioner may only assess the child to the expected outcome, where as the child may be more that capable if given the chance of achieving the higher outcome. May (2011) would agree stating we should always allow the child to show their full potential, not stopping them when the practitioner is happy the child is at the expected level. Evidence and notes taken should be shared in order to plan to develop the child further. This then leads us back to the profile where there is a section on the importance of “Review, Plan, Do, Assess, Review, Plan” (Welsh Government, 2017). Supporting practitioners to keep developing children following the framework and profile to get the most out of each individual child.













Section 4
Within early years settings children are constantly being observed by practitioners to assess their growth and development. However, there is an argument as to the level of the child’s engagement, depending on the task being undertaken. According to Howard and McInnes (2012) children being observed whilst in an activity they believed to be play displayed a higher level of emotional well-being. McInnes et al (2011) suggests there is a difference between a practitioner’s idea of play and that of a child, and the adult can often stop the child’s play process by getting involved for educational reasons. The presence of an adult during play can change the child’s whole behaviour, often stopping play altogether. I refer to my earlier discussion on the Play Cycle (McInnes et al, 2013).
According to Eisenmann and Hadani (2019) when a child leads in self-directed play their engagement evel become higher. Their problem solving improves, practitioners see an increase in confidence and self-esteem, children become better at self-regulating, they learn with their metacognition. When observing a child playing, all the above skills are displayed without the child really being aware of what the adult may be looking for from afar, often excelling in the adult’s expectations.
It’s important to note that child-directed does not mean adults disengage. Adults can play an important role in child-directed play by setting up developmentally appropriate learning environments, or by selecting specific materials or toys for children to use. Asking exploratory questions, such as “Why do you think that didn’t work?” or “What is another way to use this material?” is also important to deepen children’s understanding of and curiosity about the world around them (Eisenmann and Hadani, 2019, p.1).
However, if you were to sit a child at a desk, those skills are less likely to be seen, as children use cues to assess whether an activity is play based or ‘work’. Within the McInnes study when a child believed they had been given a ‘work’ activity there was a change in the child’s emotional wellbeing, with the child giving off a negative energy. These children can then become easily distracted, a change can be seen in behaviour, shutting down all the positives that can be seen when the child is participating in self-directed play. Immediately, this no longer gives a true reflection on the child’s abilities. According to Thomas and Lewis (2016) Piaget believed play was imperative in a child’s cognitive development. For the child to become fully engaged their play the setting and environments needed to be carefully planned, giving children the space and time and materials to fully discover. This then can give a true reflection of the child’s abilities and enable the practitioner to monitor their holistic development as this is the aim of The Foundation Phase Framework (Welsh Government, 2015).
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