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Introduction
I undertook 6 hours of observation work of two experienced teaching professionals, teaching level 5 students on the BA Film and TV course at UWTSD. Lecturer KB was observed by me during their 4 hour ‘Textual Practices 2’ lecture, and held a more lecture-based teaching strategy, including discussion, question and answer, brainstorming, and case study. I also observed TW in their 2 hour lecture where they performed a workshop-type teaching strategy, along with demonstration, simulation, case study and debate. 
In this report I will be reflecting on what I have observed from these two lectures, how I will apply this to my own professional practice and how my developmental needs can be applied to this.
KB
Lecturer KB held a four hour lecture on the ‘Textual Practices 2’ module to level 5 (second year) students. The module learning outcomes are for the student to be able to “analyse and compare a range of textual sources targeting different audiences” and to “plan and design effective self-reflective strategies”. This four hour lecture was divided into three by two breaks – one fifteen minute and one 20 minute break. This is crucial for longer lectures as continuous task performance can induce mental fatigue, which then leads to difficulty focussing on the task at hand, reduced attention on the task, and becoming distracted (Faber et al., 2012). This lecture was set in a more ‘lecture-hall’ environment, where KB was based at the front of the class with a PowerPoint, and students were seated facing them. 
At the beginning of the lecture, KB reminded students of a self-directed study task they had set the students the week prior. Students were selected at random to tell the class of their thoughts and findings of the topic given to them – it is important to note that this task was not crucial for the module but rather to encourage students to develop a deeper understanding of the upcoming areas by means of independent research. Students were not expected to produce physical work, but instead to inform KB of what area they decided to research and their thoughts on that topic; further work and research such as identifying which format they wish to submit for this module was encouraged but not mandatory. In doing this, KB is utilising a formative type of assessment, which is typically used to analyse student engagement and how the learning is progressing. It can also indicate to students their level of understanding of the module. Black & William (2012) categorises formative assessment into three “modes”, Mode 1 which diagnoses the success of learning within the class, Mode 2 which highlights each student who hasn’t attained the intended learning, and Mode 3 which allows further investigation of why said student hasn’t obtained suffice knowledge and understanding of the topic. KB demonstrated understanding of Mode 1 and 2, and briefly touched upon Mode 3 but did not exercise that mode in its entirety during this lecture.  In randomly selecting students to question their findings, KB establishes a fair result of the success in the intended learning within the class as a whole, which shows use of Mode 1 in the formative assessment trio. KB expanded on this by being supportive of students’ ideas and research results, and also responding with ‘yes and’ type questions to inspire students to think further and develop their research. The random selection also helped KB identify which students had not attained the intended learning, which comes under Mode 2. Despite students either not completing the task or not understanding the task, KB was not critical of them, and encouraged those who had even a brief idea relating to the task to continue their research and think further. Mode 3 was not fully utilised as the lecturer did not question nor identify why each student did not complete or understand the task, however KB did remind the class of the importance of completing the self-directed study tasks by listing the benefits it can provide to their module submission. Arguably, this could be used as an additional step in the formative assessment process as it solidifies to students the reason why these tasks are giving, which can encourage students to reflect on their engagement and performance, resulting in students self-assessing. This also demonstrates positive learning behaviours (Chang & Hwang, 2023) as KB has exhibited care in their relationships with students and has taught this topic with clarity of purpose and motivation.
KB combined a variety of teaching strategies in this lecture, all of which benefitted each other; as the learning outcome was to convey knowledge and understanding of the topic, KB used lecture, question and answer, case study, project/assignment, and individual learning. This lecturer used a simple PowerPoint presentation with visuals and little text as not to overload students with information. KB then works off simple bullet points provided and expands on them and informs students of where they can find provided quotes, encouraging them to do further research in their own time, which comes under the project/assignment strategy, as it gives students work to be completed whether through physical work or verbal research. The question and answer strategy was used in both directions – KB asking questions to the class, encouraging answers, allowing questions from students, and answering them. KB informed students of all options available for them to complete and submit this module, and even provided case studies for them to note. In this lecture, KB provided a music video as an example of what could be submitted and instructed students to make notes on its meaning and pointed them in the direction of what they should be looking for, which were what fear does the music video comment on, and who do the ‘monsters’ represent. These strategies result in the learning outcome of imparting knowledge and understanding. 
It should also be noted that KB only warned students of flashing images in the music video as it was playing and said flashing images were about to occur. This compromises the Higher Education Professional Standards Framework (AdvanceHE, 2023) as KB had debatably not promoted “equity of opportunity for all to reach their potential” by not providing an alternative case study for any students that have epilepsy or any other ailment that may restrict them from watching said music video. However, KB had displayed Core knowledge by appropriate use of digital technology and resources for learning, as well as Areas of Activity by assessing and providing feedback to students who analysed the music video.
TW 
TW held a two hour workshop to level 5 (second year) students which gives them the opportunity to practice and gain experience with handling film equipment, and to practice applying ideas and scripts to practical work. This lecture was held in a typical classroom with around 15 students all sat facing TW and the board where the PowerPoint was being presented. This PowerPoint had readable fonts, written in lower case letters, large headings, left align text, short sentences, and simple clear language, all of which the British Dyslexia Association (2023) state create a “dyslexia friendly” environment. However, white text was used on a black background, which does not come under the Association’s “dyslexia friendly” list.
Llorens, Schaufeli, Bakker, and Salanova (2007) found that learners who considered themselves to have the personal resources to complete a task saw a growth in self-efficacy and engagement. TW provides students with the opportunity to develop the personal resources needed for growth by encouraging self-reflection, they allow the students to talk through their ideas and thought process, then ask them open questions which provoke further thought on the topic. They also explained the process of filming, for example the language used and when to turn lights off to preserve battery, then connected this to working life within the industry so students are aware of what is expected. When students believe exercises to be useful, they’re more likely to repeat it with due attention (Gilbert et al., 2017), which adds to their confidence and personal resources, increasing effort.
In order to enhance student engagement within an institution, Zepke & Leach (2010) suggest that developing a connection with learners should be encouraged and this is best achieved by supporting collaboration on simulated real life settings and common problems. TW does this by allowing the students autonomy in their decision of what equipment to use in their emulation exercise. This requires thought and cooperation on which camera would be most efficient (for example, which camera works best with low light), if they will use artificial or natural lighting, and whether to use the greenscreen. TW allowed students to talk through their thought process and displayed encouragement, granting them autonomy in exploring their creativity and guiding them towards constructing these ideas towards physical media (film) through offering advice. It is important to note that TW did not change or dismiss any ideas from students but provided gentle input to inspire them to build on these ideas and consider various aspects of producing film in order to create what they envision. This approach is “active and collaborative, and fosters learning relationships between learners and with teacher” (Zepke & Leach, 2010).
As level 5 students are at various stages of expertise in each specialism, TW individualised help and advice given to each student after discussing with them their ideas and thought processes. When considering The Zone of Proximal Development (Cherry, 2023), TW is taking on the role of the “more knowledgeable other”, as they were able to provide the students with guidance and instruction during their learning process. Cherry (2023) uses the term “scaffolding” which describes an educator who may ask a student “what they think should be done next, what their thought process was” – this was a core attitude during this lesson, as TW encouraged students to expand on their concepts. Immediately when the class started, this lecturer had split the class into two groups, one to film inside and one to film outside, and each group was then split into three smaller groups, resulting in six groups. TW had given the students an emulation exercise where students recreate the music video assigned to them. Before instructing students to choose the equipment and film, TW had the students discuss the task within their groups and decide on a desired outcome. This strategy also comes under “scaffolding” (Cherry, 2023). In addition to this, having these students discuss a new concept delivered to them in smaller groups to then engage with that in the form of a task is another use of “scaffolding” within the Zone of Proximal Development.
Action Plan
In relation to the teaching I had observed from KB and TW, I will be using the best practice I had perceived and applying it to my goals to improve my own practice, using SMART targets. SMART stands for Specific, Measurable, Achievable, Realistic, and Time-bound (2023). Indeed (2023) suggests either starting with smaller tasks or splitting my goals into smaller and more manageable tasks. This is to increase efficiency and incorporate well needed rest periods (Faber et al., 2012) to ensure mental fatigue does not impede on my path to success.
My goal is to utilise Professional Values, which are the foundation of professional practice and reinforce all forms of Core Knowledge and Areas of Activity (AdvanceHE, 2023), both of which I will also apply to my development as an educator.
Specific
To improve my practice, I will utilise section V2 of the Professional Values, which is to “promote engagement in learning and equity of opportunity for all to reach their potential” (AdvanceHE, 2023). This was also employed by TW by giving students autonomy in various areas of their given task, but also individualising help to those who needed it, applying the Zone of Proximal Development (Cherry, 2023).
Measurable
There are various assessment strategies which can be used to measure my success in developing my practice, after observing KB assess students using the 3-mode theory established by Black & William (2012), I believe this is the most effective strategy as it guides the educator to individualise assessing students, therefore giving the opportunity to recognise weaknesses in my delivery and amend accordingly.
Achievable 
Promoting engagement does not come in one form, there are a variety of ways I can achieve this, and such a broad range of approaches means I can alternate and adjust my method accordingly. Various teaching strategies used by KB demonstrates encouraged engagement, such as the question and answer strategy. I believe that by using a variety of teaching strategies such as question and answer will allow students to engage at their own pace and therefore encourage active participations, whether it be through discussion of questions and answers or absorbing the discussion of others on the topic at hand.
Realistic
My Specific, Measurable, and Achievable goals above cannot be Realistic without building a connection with students (Zepke & Leach, 2010). I will make the above realistic by dedicating time to apply knowledge of how learners learn, both generally and within specific subjects (K1, AdvanceHE, 2023) and demonstrating that I support and guide learners (A4, AdvanceHE, 2023). TW had utilised this by giving their students autonomy, boosting their confidence and faith within their skill which resulted in an increase in engagement in their lessons.
Time-bound
My action plan and goals can be continuously used throughout different classes and modules, but it is best to measure the success of these goals by applying a deadline of the end of each module. By doing this, I can compare student engagement and performance at the beginning and the end of the module and use the results to reflect upon my own performance as an educator. This allows me to amend my plan and goals to improve the weaker areas and reuse it on the next module where I can repeat the same process of comparing engagement throughout. This can continue on in a “trial and error” approach, where I will be testing my theories and plans on each module until I develop an action plan which is proven to be effective in improving student engagement.
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	Teacher

	Kylie Boon

	Date
	02/10/2023

	Group
	
Year 2 Film&TV

	Topic/Context
	Textual Practices 2

	Notes on the lesson:
Literary movements – gothic, romantic, modernism and surrealism
1pm-5pm, big lecture, 3 chunks divided by breaks
Module introduction completed last week.
Has register for students
Randomly selected students to see if they completed self-directed study – research certain areas (in PP) this will benefit/compliment their module work
Supportive and responding with “yes and” type questions to encourage students to think further and expand on their research.
Not critical of students who haven’t completed/done to certain standard. Encouraging and supporting of students who just thought of “ideas” – reminds them of importance of completing self-directed study as it can benefit their final work.
Will do this every week
PowerPoint simple – bullet points and she expands seemingly with lack of script (script on laptop)
Quote and informing students it’s from book that is available in the library
Hypotheticals for final pieces to explain her point
Always relates/explains connection between quote and what she is teaching for the desired outcome
Let’s students know all options available to them. Uses music video to make an example. Instructs students to make notes on its meaning - what fears/anxieties it comments on, what age does it represent, how/why is it considered “modern gothic”, who are the ‘monsters’ in the music video.
Didn’t take into consideration note-taking whilst watching video, lights had to stay on and video was dark. Forgot to warn students of flashing images until immediately before
Asked entire class for thoughts after video – open to all interpretations and encourages all
Asks specific/detailed questions to direct students to thinking deeper on required points
Based on interpretation, all her points include “maybe”, further encouraging students to think for themselves instead of her giving them any answers/ideas
All theoretical, interpretations as it’s a creative subject. Encourages development of students’ creativity
Very engaging with open questions, keep forgetting I’m observing lol
Creates discussion to further encourage thinking. Gives focus points to ease students in. walks around room to listen to students’ points and discuss with them
Break 14:20 15 mins
Leaving module open – for students to work on themselves. Lectures gives them the blueprint to do this
Video of clips on topic – she talks over to explain topic/points. Video visual aid – keeps it interesting 
Open questions – drives engagement
Covers theme in different cultures e.g., gothic theme in Europe vs America 
Break 15:30 20 mins
Think pieces – what is gothic science fiction to you?
Further encouraging self-directed study/research but gave “head start” by suggesting ideas/points
Reminds students of deadline with calendar visual – covers all types of student learners with visual and verbal reminder. Suggests schedule to use as guide for students.
Warning students that they will be randomly quizzed on what their personal target is next session, encourages them to start self-directed study. Offers hints on what these could be for students unsure. This guides them in the right direction 
KB provides students with a base understanding of topics e.g., the definitions of modernism, post-modernism, and meta-modernism, and provides film examples of where they are prevalent (in the form of trailers and scenes). After this she asks students for their opinions and why they believe these films are categorized as modernism, post-modernism, or meta-modernism.


	What I have learned:
Lessons that are ‘open’ and relaxed are more likely to have higher student engagement in the creative sector (film). When the topic at hand is subjective, simply lecturing at students will not suffice. A lecturer must guide the students to their own opinions/interpretations in order for them to expand their own individual creativity which will differ greatly with each student.
Explaining the basics of a topic and encouraging students to think further and decide on what themes fit where has boosted student engagement compared to just a ‘regular’ lecture where they talk facts AT you rather than discuss themes WITH you. 

	Targets to improve my own practice (mapped to professional standards):
I would like to use A4 of the Professional Standards Framework to demonstrate that I support and guide learners. Kylie showed understanding and encouragement to all students regardless of whether or not they completed the work, which was important in showing them that despite them not completing the task, she is still going to support them and provide them with further guidance to complete their work.
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	Teacher

	Tom Williams

	Date
	
19/10/2023

	Group
	
Year 2 Film&TV

	Topic/Context
	
Tech Dem Workshop

	Notes on the lesson:
Laissez-faire attitude/approach but still giving ‘orders’ – (says have the group who filmed inside last week testing lighting must go outside to film in natural light, and vice-versa). More peer environment instead of a lecturer-student environment
In the classroom rather than the lecture theatre like Kylie. 
Workshop on music videos.
Instant engagement by asking students for the last song they listened to – this introduces the theme of the lesson.
PowerPoint presentation – black background with white text (not dyslexia friendly). simple design, headings/questions, and points on screen then Tom expands himself. Constantly asking students for thoughts/opinions and questioning them to test knowledge and understanding. Always expands on every answer and explaining effectively 
Immediately relating music and film. Asking what music can do for a film, going off of students’ answers and expanding their answers for the class
Explaining the effect of music and why it’s needed in film/what it adds
Provides examples that are fun (‘grown ups’ example for diegetic and non-diegetic sound)
Much higher engagement, possibly due to nature of the lesson. Class is about cinematography, so lots of assessing students what shots do, their effect, why this is being done. After introducing methods and skills he always asks students what they are, why it gets used, etc. Again, always expanding on student’s answers. Allowing student to be a part of the lesson, students feel comfortable asking questions and adding to existing points to further their understanding. Debate and discussion are always welcome.
Showing music video example and asking questions throughout
Task – identify theme within genres
Identify the specifics of creative camera within chosen games
replicate a shot from a chosen music video
Allows students to look at cameras and decide which ones they would like to use for the task. Gives them timeframe to complete the task. Involved in their decision process such as watching the videos students have chosen and encouraging them/words of encouragement. 
Physical demonstration on use of equipment. Has students gathered around while he demonstrates and introduces them to the equipment, stating names and uses. Also adds in about how students can take out this kit for other projects/modules.
Takes kit out for students, offers help, asks questions to encourage participation (do you want the greenscreen or do you want me to take it down?)
Allows students to talk through their ideas and explain themselves, offers to add to these ideas and talks to students discussing how they can achieve this. Very encouraging throughout and guides students towards creating their ideas. allows student exploring their creativity
Explains process – WHEN to turn main lights off – after everything else is set up. Transfers to work life in future. Walks through setting up with students when noticing they’re not knowledgeable. TEACHING STRATEGY.
Health and safety and warnings giving to students. Always supervising and keeping up with what they’re doing
Individualizes help and support to each group, gives them advice on how to recreate a scene.
Reminds students of timeframe and how much time they have left
‘hovers’ around the room keeping up with students’ progress and offers help continuously 
Shows the students’ final work to the class at the end, walks through what was done well and what could be improved.

	What I have learned:
Giving students autonomy increases and encourages engagement, but it is always important to readily provide help and guidance. Allowing students to explore their creativity and guide them towards producing them instead of ordering them what to do is best to increase engagement.

	Targets to improve my own practice (mapped to professional standards): I would like to utilise V2 of the professional standards by using what I have learned from Tom’s approach and applying it to my own practice so I can promote engagement and provide opportunity for students.
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