A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid pupil progression across chosen areas of learning and experience.
Within this assignment I will be focusing on the use of Assessment for Learning. Assessment for learning, is a form of formative assessment, and is a tool used by teachers within schools to gain an understanding of their pupils learning. (Black and Wiliam 1998), ‘Teachers need to know about their pupils’ progress and difficulties with learning so that they can adapt their own work to meet pupils’ needs.’ There are four main aspects to assessment for learning. The first of these is sharing criteria with the learners. This means that learners understand how their work should look, and what the next steps they are going to take are. The second aspect is the use of questions and quality talk. Using this within the classroom ensures the inclusion of all learners within lessons sharing their thoughts and ideas, reinforcing the lessons learning. The third is the quality of feedback. This aspect being similar to the use of success criteria means that pupils learning remains on track and pupils understand where to go next. The final aspect is peer and self assessment. Using this within a classroom allows pupils to benefit from evaluating one and others work, as well as becoming more confident when working independently. Implementing the use of these four tools helps teachers adapt their teaching strategies to meet the needs of their learners, as well as help pupils adapt their learning strategies, whilst promoting motivation to reach success rather than failure says Bullock, and British Council. Assessment for Learning’s main use within a classroom is to aid pupil progression, linking to what Bullock said about striving for their learner’s success. Agreeing with this is the Welsh Government (2022) using a diagram (find in appendix). Within this, they begin linking the use of assessment within the new Welsh curriculum. They begin with the learner themselves upholding each of the four purposes, with each of these then branching off with the idea that, with the use of assessment, learners will always be progressing within their learning. It is clear from this that the use of assessment within a classroom, is not to cause stress and unease, but is rather a tool to help the continuum of success for all learners. 
Within my writing I will be focusing on three lesson plans I have written, each focusing on a different area of learning. These lessons are for year two pupils within progression step two. The class’ ages range from six and seven, and the pupils have recently began their time within year two, having this topic as their first. The lessons planned are suitable for all learners within the class, with the use of differentiation on certain tasks to ensure all learners have an opportunity to succeed (find lesson plans in appendix). All three of these lessons I have created are based on the same theme; the theme I have chosen to focus on is Dinosaurs. I felt this was a suitable theme to focus on as it is age appropriate, and an exciting topic for younger children to be learning about, therefore leading to a large amount of engagement throughout the entire topic. In doing this I am hopeful that this level of engagement within an exciting topic for learning will ultimately help boost this pupil progression within each of the Areas of Learning I have chosen, with a large use of various Assessment for learning strategies to do so.                                                                                                                                                                    The first lesson I have created is within the Expressive arts area of learning. For this lesson, pupils will be creating their own 3D model/ sculpture of a dinosaur, with the aim of this lesson being that pupils are able to manipulate various different materials to successfully build their own 3D dinosaur sculpture.  The second lesson I have created is within the Language, Literacy and Communication area of learning. The main focus of this lesson will be to create a storyboard, based on the story ‘Harry and the dinosaurs at the museum’, with the intention that pupils will be progressing in their ability to recall information, as well as re-telling a story in their own words. The third and final lesson I have created is within the Science and Technology area of learning. This lesson is based on what the living environment of a dinosaur was like, looking back on planet earth all those years ago. The main intention of learning within the lesson is for pupils to understand that when we combine acids and bases/ different chemicals, we create what is called a chemical reaction. To help this understanding, we will all participate in a whole class experiment creating our own volcanic eruption in a model volcano, as these would have been part of a dinosaurs living environment. I feel this is a really useful task to ensure learning has occurred as it is a very out of the ordinary experience to happen within a classroom, therefore making it memorable. Agreeing with this method of teaching is philosopher John Dewey, who’s theories were based on the idea that children learn through doing, rather than reciting, Cole and Study.com (2023).
According to Laveault and Allal (2016, pg 181), assessment for learning has been embraced by many educators across the world. However, the two suggest that there are challenges presented to teachers when implementing assessment for learning into their classrooms. The main concern raised by the pair is that many teachers are faced with the dilemma of choosing to either teach in readiness for assessment/ testing, to ensure high test scores are attained, or to teach in a way that supports learners to develop using various learning strategies. It is understandable that this can be a cause for concern for many teachers when planning lessons as, as a teacher your main focus should be to see your pupils achieving and progressing both as individuals and learners. However, with the pressure of inspections and the increasing pressure from governments for higher test results, it seems that learning would be striving more towards assessment and testing, which could cause an increase in stress and negative effects on pupil well-being, rather than teaching for a gradual development. Supporting this view in an article from The Guardian is Weale (2017) who highlights the increasing stress felt within primary school classrooms revolving around assessment/ examination. Within the article Weale highlights some of the physical effects primary school pupils have faced, including: a child losing their eyelashes, many facing sleeplessness, and an overall rise in anxiety levels based on a survey taken by primary school teachers. Due to this, it can be said that the question: ‘should assessment be taken internally on a daily bases, through various AfL strategies by a teacher, rather than through end of term examination and assessment?’ should be raised.                                                                         Contradicting this, here in Wales it seems that improvements are being made towards this subject within our new curriculum. The main reason a teacher should use assessment for learning strategies within a lesson is to see their pupils progress, and understand the next steps they should take within their learning. Donaldson (2015, pg 75) highlights this within his book Successful Futures. Although this book was written in 2015, Donaldson’s ideas for the Welsh curriculum are now being implemented within Welsh schools meaning this holds high relevance within this. Donaldson suggested that in order for pupils to progress, they should have received high quality feedback from their teachers, based on formative assessments carried out by the teacher. He says that this feedback should inform pupils of their next steps within learning, and the teacher should have gained an understanding into which pupils are progressing and those who need some extra help. As well as this, the Welsh curriculum now consists of ‘What Matters Statements’ and ‘Progression Steps’. Each of these outline what the pupils should be striving towards, achieving, and where to go next, ultimately helping learners progress within all AOLE’s. Therefore, following the curriculum, within my lesson plans I have used various forms of AfL which focus on the feedback element, as well as others which focus on assessing for understanding. Following this, as mentioned earlier, there are four elements to AfL: Sharing criteria with learners, quality of talk, quality of questioning, and self and peer evaluation. According to Hattie and Clarke (2019 pg.9) feedback is one of the most key aspects to Assessment for learning. Referring back to Black and Wiliam within their writing, the two highlight the importance of feedback, stating that the use of feedback allows pupils to recognize the next steps they need to take and how to achieve them. As well as this, the two follow on to say that the four of these aspects are all linked in the ‘underpinned confidence that every student can improve’.
A very common form of feedback presented within classrooms is live marking from the teacher. These are sometimes known as pit stops. This is where during a task the teacher will pause everyone and mark the pupils work. This means that as the teacher is marking, if a majority of pupils seem to be struggling on a specific question or task, they can provide whole class or individual feedback to the pupils to ensure that they firstly understand what they are struggling with, and secondly how they can move forward from this, ensuring that as they move forward they can achieve some kind of success. Agreeing with this method is Wells and Teacher Toolkit, (2018) who encourages the use of live marking within a classroom, suggesting that it can help a teacher discover misconceptions and immediately prevent them from progressing any further. However, Wells also provides some disadvantages towards this tool stating that it is time consuming. Although this may be the case, after using this strategy myself I know that on the whole it helps produce consistent accurate work from pupils, as they haven’t continued in a method they are confused with but rather have gained a better understanding, and shown it within the rest of their work. I will also discuss this strategy further within my writing.                                                                                                         A commonly used AfL strategy used to check for understanding is through questioning. This can be used at the end of a presentation, during a task, at the end of a topic, or wherever the teacher may feel necessary. Usually to do this a teacher will come to a lesson with pre- planned questions to ask the class. These could be relevant to the lesson taking place, or to a topic as a whole. It is a very useful tool for a teacher to establish where their learners understanding lies in the moment. Agreeing with this is Royal Society of Chemistry, the use of questioning holds great importance within a classroom as it helps develop understanding and competence. Similarly, Tobin (1987 pg.70) would agree that this is a useful tool, if used in the correct way. Tobin believes that in order to understand information or follow instructions correctly, pupils must be provided with sufficient cognitive processing time. By leaving this time, pupils are able to think more deeply into what has been asked and how they should answer. By posing a question and expecting an answer straight away, a teacher is more likely to find that they have fewer participants offering answers, as well as a lack of accurate answers. Therefore it is vital that a teacher allows this time for pupils to process what they have heard, before immediately putting them on the spot. 
The first area of learning I have created a lesson for is expressive arts, specifically focusing on the art aspect. As year two is part of progression step two, the pupils within the class are still quite young and experimenting a lot using expressive arts to do work sometimes through play, which therefore leads to an increase of independence to discover things for themselves within the class. Supporting this is Montessori, who thought that schools should encourage learners to take responsibility over their own learning, taking control of their own learning (Demirbaga 2018).Therefore, considering this; I felt that this was a suitable area of learning to use in order to help develop this independence and intrigue. Within this 3D sculptures lesson, the main intention/ focal point of learning is for pupils to be able to sort through various materials, and manipulate them to create their own 3D sculpture of a dinosaur. As the main theme the pupils are learning about is dinosaurs, they already hold some knowledge on this subject, meaning that this lesson is not focused on the dinosaur aspect, but rather focusing on the skills being developed to progress an understanding of how various different materials feel, move, bend to decipher which materials are best for them to use. I will begin this lesson with sharing the success criteria with the learners, for example, the model should be 3D, it should replicate a dinosaur. In sharing this I will also present the learners with a WAGOLL. Doing this aids pupils understanding of their end objective, activating initial thinking into what materials they may use, and how they will reach their end goal. A theorist who would support the use of a WAGOLL within a classroom is Lev Vygotski. Vygotski’s theory was based on the idea of a more knowledgeable other working as a scaffolding to walk alongside a learner in their work to help them complete the task (Structural learning 2022). In this circumstance the WAGOLL works alongside the pupils as scaffolding.                                                                                                                                                           
To end this lesson, pupils will peer assess each others work, referring back to the success criteria to make a judgement on whether their peer has reached success. Doing this helps pupils move forward in their learning as, peers within the class may provide points of improvement that the learner may not have thought of, as well as myself when marking. Using pupils from within a class to help other progress in their own creativity can be a very useful tool, especially for pupils at this age. According to the George Land creativity test, children are most creative from the ages of three to five. To do this test they continued to test the same children as they grew older. The results showed that over time, the older the children grew, the more their creativity depreciated. The difference between the test results at age three to five up to ten was a 68% drop (Naiman 2014). This therefore means that it is vital to continue to reinforce this creativity within year two and onwards, and using pupils peers who have the potential to be more creative than myself now, is a very useful tool within the classroom. Despite this, according to Chan C.(2010), peer assessment does hold some disadvantages, stating: peer pressure may hold a high role in how a pupil assesses another’s work. By having peers from the same class mark each others work, they may mark a friend’s work as correct, when in reality it is not fully successful. Another issue Chan points attention to is that pupils are not used to marking one and others work. I myself have seen where this can be the case when on placement. I had pupils peer assess each others work referring back to the success criteria we made as a class. Within this task I found myself continually having to point pupils in the right direction of what they should be looking for, despite them having success criteria available to them. It seems they were lacking the initiative to establish for themselves where their peers should be moving forward within their learning. Despite this, I myself feel that this is still a very useful strategy to use within a classroom to assess for learning and understanding, as in order for a pupil to mark another’s work, they have to hold a good understanding of the subject they are working on, meaning the marking pupil has retained some understanding and undertaken some learning from the lesson themselves.
The second lesson is within the Literacy, Language and Communication area of learning. For this lesson pupils will be read the story ‘Harry and the dinosaurs at the museum’. This lesson again links to the main theme of dinosaurs, but is not focused directly on the pupils learning about dinosaurs. Instead the main learning intention for this lesson is for pupils to be able to recall information they have heard from a story, and retell it in the first person including standard forms of verbs. I have chosen this as the learning intention as within the new Welsh Government cross curricular literacy framework for writing, under the title ‘Vocabulary, spelling and grammar’, within the progression step two column it states: 
‘I can use standard forms of language, including standard forms of verbs, e.g. I see/he saw, I go/he went, and subject verb agreement, e.g. I was/we were.’ 
Therefore, with the priority of pupil progression in mind, using these progression steps and through assessment for learning, I am able to establish where the pupils are at currently, what they need to do next, and how they are going to get there.                                                                                                                               The main AfL strategy I have used within this lesson is the main task. The main task for this lesson is to create a story board. This is where pupils will have to show whether they have understood what they have heard/ read, but further, be able to re-write it in the first person, as if they are Harry. According to Bakkegard (2023) storyboards can also be seen as an alternative to using a quiz to check for understanding. Despite this, from my own experience I have seen that some pupils will take more time to complete the drawing/ colouring aspect of a storyboard, dismissing the writing. Therefore, within the lesson I will have to be prepared for this ensuring I make sure all pupils focus on the main task, this being the writing aspect, before then moving on to complete the drawing. Furthermore, following the use of this AfL tool, I will also be completing live marking within the lesson. I have chosen to use this assessment for learning strategy as it allows me to spot any misconceptions in the moment. As I said before, this could be the pupils completing the drawing before the writing, but this could also be pupils mixing up the order of the story or missing aspects out that hold importance within the story. Doing this also means that I am able to walk around the classroom whilst work is being completed and if I can see that a majority of pupils are completing work wrong, or are struggling on a certain aspect of the writing, I can take a ‘pit stop’. During this ‘pit stop’ I will have the whole class pause their work, and I will take the time to explain further what the pupils need to do on the piece of work they may be struggling on. This would then mean that after the completion of this pause, the pupils will progress in the production of their work with a far better understanding of what they are doing and where they may have taken a wrong turn, which therefore leads to much better work being produced. I myself used this strategy on my placement within year six and found that it works very well to help boost pupils understanding. After taking a pause the pupils instantly showed an increase in confidence, and almost all completed most questions within the task correctly. This strategy does come with it’s disadvantages however. One of the main disadvantages being that this can be time consuming. A ‘pit stop’ pause should only take around five to ten minutes within the lesson, however, this is not guaranteed and has the potential to take up far more time than anticipated. Contradicting this however, is Morgan and Cambridge Assessment Internal Education (2019 pg. 9), who highlights the importance of the use of live marking within a lesson, suggesting the benefits it provides for the class. Morgan suggests that some of these benefits are that it allows the teacher the opportunity to give examples and model, she believes it is time efficient, and it allows a teacher to differentiate their feedback based on the pupil whose work they are marking. Therefore, taking all of this into account, I feel that this is an extremely useful AfL strategy to use. 
The third and final area of learning I have planned a lesson for is: science and technology. This lesson also fits into the classes overall theme of dinosaurs, but this lesson will be focusing on the living environments of a dinosaur. There are two main aspects of learning within this lesson: the first being the pupils discovery of what the world looked like at the time of the dinosaurs, and the second is for pupils to gain an understanding what happens when we mix acids and bases/ different chemicals, using a model volcano. The main intention of learning within these however is for pupils to understand that combining these, we create a chemical reaction. The main AfL strategy I have used within this lesson is Exit Cards. These will be used at the end of the lesson to assess the learning from the lesson. For this, before completing the mini volcano experiment, I will warn pupils that they will have to answer a question at the end of the lesson, meaning they need to make sure they are listening carefully. By doing this, there should be an instant increase in pupils engagement which will lead to a better understanding in what they are learning about as they are far more alert and focused. At the end of the lesson I will ask the pupils to write the key words from the lesson on their cards, as well as a mini explanation of what this is caused by. The answer I would be expecting to have written is a chemical reaction is caused when we mix different chemicals together. I wouldn’t expect an answer with the correct words like acids and bases, as these pupils are still quite young, and so I would like them to learn in a way that they will understand before then progressing their vocabulary in this area in later year groups. If on these exit cards I can see pupils haven’t fully grasped this concept, I will then carry this feedback through to the next science lesson, where I will reinforce this learning to ensure pupils are progressing in their learning. Agreeing with this is Johnson (2023) who argues that exit cards are beneficial tools for teachers to use as they provide feedback that monitors students progress, and those who have confidence and understanding, and those who will need extra help in this area. Some may say however that although an exit card is a useful AfL tool, it does not deal with any misconceptions in the moment. This means that any pupils who haven’t fully understood a task, are left with a lack of understanding until their next lesson. Agreeing with this is Wiliam (2017 pg.139) who explains the importance of immediate In person feedback. Wiliam states that many pupils have appreciated in person immediate feedback far more, as well as many teachers who also appreciate this as a useful tool to help progress learning and understanding. Considering this, I do feel the use of exit cards could become more problematic, however, I do feel that if I continue to reinforce learning throughout the lesson, most pupils should leave with a good understanding of what has just been taught, therefore presenting no problems for the use of exit cards at the end of the lesson.
In conclusion, I feel that there should be an increased use of assessment for learning taking place within primary school classrooms. As Wales now also has it’s own new curriculum, I feel the use of assessment for learning is vital, especially to see pupils progressing in understanding and learning moving between each of the progression steps. I also feel that teacher’s should use at least one form of assessment for learning within each of their lessons, specifically focusing on feedback. If pupils are not receiving feedback, they have no clear vision for themselves as to what they should be improving on or how they can be challenging themselves more. As well as this, feedback from pupils to a teacher is just as important, as a teacher is able to see how they need to amend their pedagogy to ensure they are explaining in a way that is going to help their pupils progress within their learning. Reinforcing this idea is Spendlove (2009 pg. 3) who explains that feedback is central within assessment for learning, and holds equal importance from both teachers, as well as learners.                                  Whilst progressing as a learner/ researcher myself it has become clear to me how important it is to include assessment for learning within my lessons. Upon reading about David Wiliam and his beliefs and findings towards formative assessment, some of which are based on pupil feedback, I feel it is extremely important to ensure you are always assessing for understanding and learning, in various ways to ensure your pupils are always progressing within their learning, ensuring no pupils are left behind.                
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narrators and creators. These experiences support them to appreciate them to appreciate a creators craft as well
asdevelop their own creative skils. They should be encouraged to experience and respond to a variety of diverse
literature that gives them insight into culture, people and history of Wales as well as the wider world. Through
this,as their understanding of their own experiences, beliefs and cultures is enhanced, leamners can develop their
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Gesiredimpacton learing)

QTS Standards- Pedagogy: Assessment- The range of purposes and practices for assessment is understood and articulated,

Learning Intention
This shouid focus on the pupilsleaming during th lesson, ather than what they will be doing an should be short, achievable and measurabl.”(Crichton, H. and Maid, A
2016p. 196)

Pupils should be able to retain information from a story, being able to re-write it in their own words from memory.

Success Criteria
What the pupis nezd to demonstrate to successfully meet the Leaming Intention.

Pupils should listen to the story retaining information about the main events of the story. They should then share what they have remembered to
the class/ teacher, to create a st of the main events in order, ready for their storyboard.

Planning for misconceptions:
Usethis section to anticipate pupil errors and misunderstancings and your planned responses tothem.
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‘Assessment The range of purposesand practices for assessmentis understood and articulated.

Learning Intention
This shouid focus on the pupilsleaming during th lesson, ather than what they will be doing an should be short, achievable and measurabl.”(Crichton, H. and Maid, A
2016p. 196)

Pupils should gain 2n understanding of the living environments_of a dinosaur. Pupils should understand how a reaction can be caused by the
combination of acids and bases.

‘Success Criteria
What the pupis nezd to demonstrate to successfully meet the Leaming Intention.

Pupils should share their ideas of how they think the world looked at the time of the dinosaurs, and slowly begin to adapt this understanding/
knowledge throughout the teachers explanation, before later completing a science experiment making a volcanic eruption as a class.

Planning for misconceptions:
Usethis section to anticipate pupil rrors and misunderstancings and your planned responses to them.

“This science experiment is something really fun and interesting to complete as a class. However, this may cause a large amount of enthusiasm
leading to disruption which slows down the learning process. Working with chemicals can also be a dangerous task within a classroom. Therefore
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