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‘Research Project in Contemporary Cosmology’.
Word count: 5203



An examination of attitudes towards Astrology amongst primary school teachers in Paris



James Davidson suggests that people like astrology because it keeps them linked to the sky. In 2004, he wrote:
‘I don’t believe in astrology but I am rather fond of it. In the first place I like to be reminded that things are happening in the solar system. If Neil Spencer didn’t tell me in the Observer that Mercury is ‘retrograde’ — i.e. moving up to overtake us on the inside lane — I would have no idea that Mercury was doing anything at all in our blinded night sky, going forwards, going backwards, or indulging in figures of eight. Anything could be happening out there. The Earth could be lost in space.’[footnoteRef:1]  [1:  Davidson, James. The London review of Books, Vol 26, No 23, 2 December 2004.] 

This project uses Davidson’s comments to explore how primary school teachers think about astrology. The research question is an examination of primary school teachers’ views on astrology and the potential usefulness of astrology in the classroom. The aim of the research is to find out about the attitudes of primary school teachers to astrology. This can be broken down into two objectives: assess whether primary school teachers believe in astrology and see whether astrology can be useful to them in their relationship with children in the classroom. A former primary school teacher, who is now an astrologer, once told the author that when he was a teacher, he used his pupils’ natal charts to help him guide them and channel their energy, by adapting to their personalities, hence the decision to find out more about the special group of people that primary school teachers represent.
Both questionnaires and interviews were used. The questionnaires were sent to teachers or former teachers in primary schools or to school psychologists (in France they only work in primary schools). Interviews were offered to some of the respondents to the questionnaire. Finally, 20 questionnaires and 5 interviews were carried out. After a literature review, this essay will explain the methodology used, including the reflexivity, and discuss findings. The main conclusions are that, despite the fact that some of the results may seem contradictory, questionnaires results are in line with the most representative studies; attitudes of primary school teachers to astrology are more than a simple belief or disbelief and have a number of nuances; the idea of using astrology in the classroom seems to be emerging.



Literature Review

For the subject that concerns us here, the first and best-known research is by Robert Wuthnow, in 1976. He has carried out an empirical study on the profile of astrology followers. He revealed the greatest commitment to astrology is among traditionally marginal social groups. He observed that “the deprived or marginal tended to be more committed to astrology than the socially privileged by several tests”.[footnoteRef:2] [2:  Wuthnow, Robert. “Astrology and Marginality.” Journal for the Scientific Study of Religion, vol. 15, no. 2, 1976, p. 163.] 

Sixteen years later, Shoshanah Feher’s paper reports the findings of an exploratory study on astrology and its constituency.[footnoteRef:3] This study, which asks who are astrology’s adherents, contributes to a better understanding of the types of people interested in this practice. [3:  Feher, Shoshanah. “Who Looks to the Stars? Astrology and Its Constituency.” Journal for the Scientific Study of Religion, vol. 31, no. 1, 1992, pp. 88-93.] 

Covering a wide field, Nicholas Campion’s thesis examines the belief in astrology and provides an overview of previous studies.[footnoteRef:4] In 2004, he writes that “the existing research into levels of belief in astrology is mainly based on large-scale surveys and hence suffers from the problems identified by Bennet (1987): this is that respondents are asked to make simple yes/no judgments about matters on which they may have no clear view, and may also be influenced by a reluctance to admit to belief in ‘superstition’. In addition, the types of questions asked vary from survey to survey. Some pose direct questions about belief, others about readership of horoscope columns (Miller, 1992) and still others inquire into respondents’ opinions on matters such as connections between birth signs and character (Paulik and Buse, 1984).”[footnoteRef:5] Among the many sources of academic literature, Nicholas Campion points out that the most quoted “for statistics on belief in astrology are the Gallup Polls”.[footnoteRef:6] To avoid the pitfall of yes/no judgments, the questionnaires in this study offer five possible levels of response: yes/most of the time/sometimes/no/no opinion or yes/probably/perhaps/no/no opinion. [4:  Campion, Nicholas, “Prophecy, Cosmology and the New Age Movement: the Extent and Nature of Contemporary Belief in Astrology”, PhD Thesis, University of the West of England, 2004.]  [5:  Ibid, p. 202.]  [6:  Ibid, p. 203.] 

In the early 2000s, Nicholas Campion also conducted a survey of public attitudes to astrology.[footnoteRef:7] Some of the questions are quite similar to those in the questionnaire for this study, such as reading the horoscope columns, the value of the advice given by the astrologer or the possibility of having personal horoscope drawn up. [7:  Campion, Nicholas, “Astrology and Popular Religion in the Modern West, Prophecy, Cosmology and the New Age Movement”. Chapter 11 “Belief in Astrology: A Public Survey”. Routledge, London and New York, 2004, pp. 145-165.] 


Inevitably, the second objective of this study — whether astrology can be useful to primary school teachers in their relationship with children in the classroom — finds very little echo in the literature. Indeed, there are few papers linking the classroom and astrology. Raymond A. Eve and Dana Dunn have presented evidence of the prevalence of pseudoscientific beliefs in general public, focusing in detail on science teachers: thanks to a sample of science teachers, “the implications of high school science teachers’ pseudoscientific beliefs for science are discussed”.[footnoteRef:8] [8:  Eve, Raymond A., and Dana Dunn. “Psychic Powers, Astrology & Creationism in the Classroom? Evidence of Pseudoscientific Beliefs among High School Biology & Life Science Teachers.” The American Biology Teacher, vol. 52, no. 1, 1990, pp. 10–21.] 

More generally, astrology can be considered a pseudoscience. In 2015, Vanessa Quinn described “an activity that provides both an example of a pseudoscientific claim — astrology — and a framework for classroom discussion of pseudoscience as students work in groups to experimentally test predictions of horoscopes”.[footnoteRef:9] For the experiment, she gave her students a table associating astrological signs with character traits. This table, reproduced below, directly inspired question 8 of the questionnaire: ‘Given that personality traits can be associated with each zodiac sign, would it be useful for you to know the birth sign of your pupils (for your classroom activities and/or classroom management)?’. It has indirectly inspired questions 4 — Have you ever thought that astrology could be useful in the classroom? — and 5 — Would you find it useful to know astrological information about your pupils? If so, which ones? Why or why not? — of the interview. [9:  Quinn, Vanessa S. “Using Astrology to Confront & Discuss Pseudoscience in the Classroom.” The American Biology Teacher, vol. 77, no. 7, 2015, p. 542.] 


A list of personality traits for each of the 12 astrological signs. This list was compiled by searching six websites for personality traits associated with each astrological sign. Personality traits shared by three or more websites are included.

	Aries
	Taurus
	Gemini
	Cancer
	Leo
	Virgo

	Courageous
	Greedy
	Adaptable
	Clingy
	Generous
	Analytical

	Energetic
	Materialistic
	Inconsistent
	Emotional
	Patronizing
	Fussy

	Enthusiastic
	Patient
	Inquisitive
	Moody
	
	Perfectionist

	Impatient
	Persistent
	Superficial
	Sensitive
	
	Reliable

	Impulsive
	Possessive
	Tense
	
	
	

	Independant
	Reliable
	Witty
	
	
	

	
	Self-indulgent
	
	
	
	

	
	Warm-Hearted
	
	
	
	



	Libra
	Scorpio
	Sagittarius
	Capricorn
	Aquarius
	Pisces

	Charming
	Jealous
	Freedom-loving
	Ambitious
	Friendly
	Compassionate

	Diplomatic
	Magnetic
	Irresponsible
	Disciplined
	Humanitarian
	Easily deceived

	Idealistic
	Obsessive
	Optimistic
	Patient
	Intellectual
	Escapist

	Indecisive
	Passionate
	Restless
	Pessimistic
	Inventive
	Idealistic

	Peaceful
	Secretive
	
	
	Original
	Imaginative

	
	
	
	
	Unemotional
	Intuitive

	
	
	
	
	Unpredictable
	Sensitive

	
	
	
	
	
	Sympathetic





Methodology and reflexivity 

The choice of methodology is not obvious at first sight. As Judith Bell and her co-authors point out, “different styles, traditions and approaches use different methods of collecting data, but no approach prescribes or automatically rejects any particular method. Quantitative researchers collect facts and study the relationship of one set of facts to another. They use structured and predetermined research questions, conceptual frameworks and designs. Thus they use techniques that are likely to produce quantified and, if possible, generalizable conclusions. Researchers adopting a qualitative perspective are more concerned to understand individuals’ perceptions of the world.”[footnoteRef:10] Hennink, Hutter and Bailey specify that “in broad terms, qualitative research is an approach that allows to examine people’s experiences in detail by using a specific set of research methods”.[footnoteRef:11] And Bryman adds that “the rather partisan, either/or tenor of the debate about quantitative and qualitative research may appear somewhat bizarre to an outsider, for whom the obvious way forward is likely to be a fusion of the two approaches so that their respective strengths might be reaped.”[footnoteRef:12] [10:  “Doing your research project: a guide for first-time researchers.” Eighth edition / Judith Bell and Stephen Waters, with Helen Johnson. 2024, Open University Press, p. 34.]  [11:  Hennink, Hutter & Bailey, “Qualitative Research Methods”, London: Sage, 2020, p. 10.]  [12:  “Quantity and quality in social research”. Alan Bryman. 1st ed.; 1988; Unwin Hyman, p. 126.] 


Indeed, qualitative and quantitative methods each have their advantages and disadvantages. Without listing them in detail, it is clear that sometimes, according to Judith Bell and her co-authors again, “qualitative researchers draw on quantitative techniques, and vice versa. This is known as a ‘mixed methods’ approach. It will all depend on what data the researcher requires. As the name suggests, mixed methods research uses a combination of quantitative and qualitative approaches to collect data.”[footnoteRef:13] This third approach seems rather relevant, insofar as it would make it possible to benefit from the advantages of both types of method. According to the same authors, “by combining quantitative and qualitative data, the researcher reaches a more comprehensive understanding of the topic and reduces the weaknesses of using either method on its own. A major strength of the mixed methods approach is triangulation – approaching aspects of a topic from different perspectives by using a range of methods and techniques in order to come to a better understanding of it.”[footnoteRef:14] The method used in this research will therefore be both quantitative, through the use of questionnaires, and qualitative, through the use of interviews, for greater investigation of primary school teachers’ attitudes to astrology, including nuances and subtleties. Indeed, the questionnaires will provide quantitative data that can be used both on their own terms — do primary school teachers believe in astrology? — and to support qualitative interpretations. To meet this last requirement, interviews will also be conducted, in particular to explore how astrology can be useful in primary teachers’ relationships with children in the classroom, which falls within the scope of the qualitative study. [13:  “Doing your research project: a guide for first-time researchers.” Eighth edition / Judith Bell and Stephen Waters, with Helen Johnson. 2024, Open University Press, p. 34.]  [14:  Ibid.] 

Yet, according to the same authors once again, “although mixed methods research can enable researchers to build on the strengths of individual methods (and compensate for their weaknesses), it is important to note that research does not become more robust simply by adding more methods into a given study.”[footnoteRef:15] To carry out  a good quality research, it is necessary to refine the precise form that this mixed method will take. In this regard, quoted by Judith Bell and her co-authors, Hammersley (1996) distinguishes between three forms of mixed methods research: triangulation, facilitation and complementarity. (…) Facilitation is where one method is used to support or aid another. (…) A quantitative survey might be used to uncover statistically significant relationships that are later explored in greater depth using qualitative methods.”[footnoteRef:16] Bryman is probably right when he concludes that, “by and large, the two research traditions can be viewed as contributing to the understanding of different aspects of the phenomenon in question”.[footnoteRef:17] [15:  Ibid, p. 43.]  [16:  Ibid, p. 44.]  [17:  “Quantity and quality in social research”. Alan Bryman. 1st ed.; 1988; Unwin Hyman, p. 167.] 


Such a method has already been used by Walter and Waterhouse in a relevant research exploring belief in reincarnation,[footnoteRef:18] using both survey data and an intensive study of a small number of people. In conclusion, this methodology is ideally suited to examine attitudes towards astrology amongst primary school teachers in Paris. So this mixed method has been used to obtain an overview of the attitudes of the population concerned. The questionnaires were sent (by e-mail or text message) to teachers or former teachers in primary schools or to school psychologists (in France they only work in primary schools) known to the author acquaintance, who in turn sent them to colleagues. Interviews were offered to some of the respondents to the questionnaire: they were conducted face-to-face or by phone; the author only took written notes, but there was no recording. In the end, 20 questionnaires and 5 interviews were returned. The sample was made up of 5 men and 15 women aged between 35 and 79, including 3 retired people and 3 school psychologists. As the author is French, talking to French speakers, all the data have been collected in French and translated into English by the author.[footnoteRef:19] [18:  Walter, Tony, and Helen Waterhouse. “A Very Private Belief: Reincarnation in Contemporary England.” Sociology of Religion, vol. 60, no. 2, 1999.]  [19:  The French and English versions of the questionnaire and interview are attached.] 

Questionnaires consist of 11 segments, designed to assess both respondents’ experience of astrology to date and whether they think astrology could be useful to them in their relationship with children in the classroom: belief in astrology / habit of reading horoscope for oneself or for a relationship / value of the advice given by the astrologer or the horoscope / desire to have horoscope drawn up, for oneself or for a relationship / benefits of knowing primary school pupils’ sun sign / usefulness of astrology for activities or classroom management / interested in knowing the children’s birth chart / request for astrology training. The interviews, semi-structured, have the same objective, based on 6 more open-ended questions on the following themes: whether or not the person is a follower of astrology / knowledge and practice in astrology / interest of astrology according to the respondent / usefulness of astrology in the classroom / interest of knowledge of pupils’ astrological data / request for astrology training.
The participants are French primary school teachers (in the broad sense of those responsible for primary education i.e. teachers or former teachers or educational psychologists in primary schools), of course over 18 years of age. Ethics follow the E1 form guidelines. As research activity takes place in France, particularly in Paris, and although they do not involve any ethical stipulations beyond those usual in the UK, ethics will follow the recommendations in the latest version of the guide to research published by the French CNRS (National Centre for Scientific Research), which incorporates the European regulation on the protection of personal data in the humanities and social sciences. Generally speaking, there are no local guidelines that exist and involve any ethical stipulations beyond those usual in the UK. There are no specific ethical issues raised by the local context in which the research activity is taking place. For greater security, only the respondents’ first name was requested, not their surname, and anonymity was guaranteed.

Reflexivity
As the author is not a primary school teacher or a school psychologist, she is an outsider. Yet, this outsider status may impact the research. Firstly, knowing some of the participants is likely to constitute a bias, which could influence their responses. However, this hypothesis remains largely theoretical, insofar as it is assumed that respondents will answer what they really think, regardless of what they know about the author or their relationship with her. Moreover, the level of trust demonstrated by participants is also difficult to assess and is likely to have an impact.
Not being a member of the group is not necessarily a handicap and can even have certain advantages. Thus, Fay addressed the question,[footnoteRef:20] “Do you have to be one to know one?”, commenting that membership of the group being studied is neither necessary nor sufficient to “know” the experience of that group. Indeed, not being a member of the group can facilitate knowing. As an outsider, the author is able to take a step back and a wider perspective that he would not otherwise be able to do. But there are also disadvantages to being an outsider. According to Serrant-Green, “there appear to be as many arguments for outsider research as against, with the same issues able to be raised in support of outsider research, as against it”.[footnoteRef:21] And, finally, as Dwyer and Buckle ask, “Can the Researcher ever be truly an ‘Outsider’”?[footnoteRef:22]  Indeed, the author cannot claim absolute neutrality, as she is addressing some of the people she knows. In fact, even if this link has nothing to do with the subject in question, it introduces a slight bias. [20:  Fay, B. (1996). Contemporary philosophy of social science: A multicultural approach. Cambridge, UK: Blackwell, p. 9.]  [21:  Serrant-Green, L. (2002), p. 38. Black on black: Methodological issues for black researchers working in minority ethnic communities. Nurse Researcher, 9(4).]  [22:  Dwyer, S. & Buckle, J. 2009, p. 6. The Space Between: On Being an Insider-Outsider in Qualitative Research. International Journal of Qualitative Methods. Vol. 8 issue 1, pp. 54-63.] 




Findings and discussion

As a reminder, the aims of the questionnaires and interviews are, firstly, to examine the attitudes of primary school teachers towards astrology and, secondly, to go a step further and see how astrology could be used in the classroom. Below are the results of the sample’s responses to the questionnaire.



Table of results of the 20 questionnaires

	QUESTION
	Yes
	Most of the time / 
Probably
	Sometimes / Perhaps
	No
	No opinion

	1. Do you believe in astrology?
	6 (30%)
	3 (15%)
	5 (25%)
	3 (15%)
	3 (15%)

	2. Are you in the habit of reading your horoscope?
	6 (30%)
	3 (15%)
	11 (55%)
	
	

	3. Do you value the advice given by the astrologer?
	
	6 (30%)
	5 (25%)
	8 (40%)
	1 (5%)

	4. Would you change your behaviour based on what you read in your horoscope?
	
	1 (5%)
	6 (30%)
	11 (55%)
	2 (10%)

	5. Do you read the horoscopes of those close to you?
	2 (10%)
	3 (15%)
	7 (35%)
	8 (40%)
	

	6. If offered the opportunity, would you like to have your personal horoscope drawn up?
	8 (40%)
	1 (5%)
	6 (30%)
	3 (15%)
	2 (10%)

	7. If offered the opportunity, would you like to have the horoscope of people that you’re having relationships with drawn up?
	5 (25%)
	4 (20%)
	3 (15%)
	8 (40%)
	

	8. Given that personality traits can be associated with each zodiac sign, would it be useful for you to know the birth sign of your pupils (for your classroom activities and/or classroom management)?
	1 (5%)
	4 (20%)
	4 (20%)
	3 (15%)
	8 (40%)

	9. Generally speaking, do you think astrology could be useful for your classroom activities and/or for managing your class?
	
	8 (40%)
	4 (20%)
	4 (20%)
	4 (20%)

	10. Would you like to know the natal chart of your pupils, possibly explained by an astrologer?
	5 (25%)
	4 (20%)
	6 (30%)
	4 (20%)
	1 (5%)

	11. Would you like to be trained ins astrology as part of your professional activity?
	1 (5%)
	1 (5%)
	8 (40%)
	8 (40%)
	2 (10%)



Questionnaires results in line with the most representative studies

Firstly, it is noticeable that only one item of the questionnaire received a majority of negative responses. 55% of primary school teachers would not change their behaviour based on what they read in horoscope. It was not expected that a majority would emerge on this question 4, which went a little too far. Item 8 is the only to receive a relative majority of no opinion (40%): this can probably be explained by the fact that the question was badly put or insufficiently clear, and that Vanessa Quinn’s table associating personality traits with each astrological sign was not attached to it. All other items received a majority of positive responses, ranging from a clear ‘yes’ to ‘sometimes/perhaps’, with the intermediate ‘most of the time/probably’. These results are in line with the most representative studies on the subject.
Indeed, a well-known reference study is that by Robert Wuthnow.[footnoteRef:23] He indicates that “the data confirm popular impressions that casual interest in astrology is widespread, at least for the Bay Area. Virtually everyone in the sample (96% of the youth and 93% of the older group) knew what a horoscope is. Just about everyone (98% of the youth and 86% of the older group) claimed to know their sign. Less than a fourth (22%) of the youth said they weren’t interested at all in their horoscopes as did less than a third (31%) of their elders. When asked the following question about belief in astrology: [23:  Wuthnow, Robert. “Astrology and Marginality.” Journal for the Scientific Study of Religion, vol. 15, no. 2, 1976.] 

People who believe in astrology claim that the stars, the planets, and our birthdays have a lot to do with our destiny life. What do you think about this —are you a firm believer in astrology, are you somewhat doubtful, are you very doubtful, or are you a firm believer?
only 4% of the youth and 4% of their elders said they were firm disbelievers. Serious commitment to astrology, as might be expected, is much less prevalent than casual interest. Only 10% and 11% of the two age groups respectively said they were quite interested in their horoscopes. Only 8% and 10% percent said they were firm believers.”[footnoteRef:24] The results of the study give more favorable answers than for Wuthnow: 30% of the sample believe in astrology, to take just one example. As Shoshanah Feher indicates to explain she found different profiles of adherents to astrology from Wuthnow, an explanation is “that the role of astrology might have changed since Wuthnow’s study was conducted in 1973”.[footnoteRef:25] According to Wuthnow,[footnoteRef:26] “11% of the college graduate are quite interested in horoscopes and 41% believe in astrology”. Primary school teachers are college graduate: 30% of them believe in astrology and 15% believe in astrology most of the time, which is a consistent result. In the same way, considering that all primary school teachers are workers, the results are consistent with those of Wuthnow, who indicated that “9% of the working people are quite interested in horoscopes and 46% believe in astrology”.[footnoteRef:27] [24:  Ibid, p. 158.]  [25:  Feher, Shoshanah. “Who Looks to the Stars? Astrology and Its Constituency.” Journal for the Scientific Study of Religion, vol. 31, no. 1, 1992, p. 92.]  [26:  Wuthnow, Robert. “Astrology and Marginality.” Journal for the Scientific Study of Religion, vol. 15, no. 2, 1976, Table 2 Astrology by Background Characteristics (Younger and Older Sample Combined), p. 161.]  [27:  Ibid.] 


Other studies point in the same direction and support the results of this research. In 1990, Eve and Dunn mention that “A diverse array of pseudoscientific beliefs are held by significant proportions of the U.S. population. For example, in a 1978 Gallup poll, 29% of those sampled said they believed in the validity of astrology. (…) These high levels of pseudoscientific beliefs are found not only among random samples of the public, but also among the more educated segments of the population.”[footnoteRef:28] They add that “the high school teachers surveyed in their study expressed belief in a number of pseudoscientific phenomena.”[footnoteRef:29] “Yet, only 1% of the sample agreed that ‘Astrology is an accurate predictor of people’s personalities’”.[footnoteRef:30] Although slightly different, this result is consistent with the responses to item 8 of the questionnaire. In her paper, comparing her research to that of Wuthnow, Shoshanah Feher indicates that the “similarity between the two studies is that women were disproportionately represented”.[footnoteRef:31] Similarly, this research includes a very large majority of women, although there is a bias due to the fact that women are also over-represented among primary school teachers. In a more recent book, in line with the results of this study, Nicholas Campion indicates that “the results for self-declared belief in astrology from his study varied considerably, ranging from 23,6% for the Bath Spa University Food Technology students to 69,6% for respondents at the MAJMA festival and 91,1% for NFSH members. (…) There is a huge gap between the highest and the lowest. (…) Similar figures may be obtain across the Western world. (…) We may conclude that the age itself is not a determining factor; that is, that young people are no more likely to state belief in astrology than older people. (…) The evidence from previous studies indicates that between 82% and 100% of adults know which sun-sign they were born under, and anywhere between 37% and 85% think that their sun-sign describes their character, depending on the group and how the question is asked.”[footnoteRef:32]  [28:  Eve, Raymond A., and Dana Dunn. “Psychic Powers, Astrology & Creationism in the Classroom? Evidence of Pseudoscientific Beliefs among High School Biology & Life Science Teachers.” The American Biology Teacher, vol. 52, no. 1, 1990, p. 11.]  [29:  Ibid, p. 13.]  [30:  Ibid, p. 15.]  [31:  Feher, Shoshanah. “Who Looks to the Stars? Astrology and Its Constituency.” Journal for the Scientific Study of Religion, vol. 31, no. 1, 1992, p. 91.]  [32:  Campion, Nicholas, “Astrology and Popular Religion in the Modern West, Prophecy, Cosmology and the New Age Movement”. Chapter 11 “Belief in Astrology: A Public Survey”. Routledge, London and New York, 2004, p. 152-159.] 




Results that may seem contradictory

However, the results are not all uniform and some of them may seem contradictory. In this respect, Nicholas Campion points out the “discrepancy between the number of people who regularly read their horoscopes and those who admit to belief in the relationship between character and birth sign; an excess of 16% of the former over the latter in the French figures”.[footnoteRef:33] In the present study, the entire sample read their horoscope systematically, most of the time or sometimes, while 15% of those questioned said they did not believe in astrology, and 15% had no opinion. Given that personality traits can be associated with each zodiac sign, only 5% would like to know the birth sign of their pupils, while 30% of the sample firmly believe in astrology. [33:  Ibid, p. 206.] 

This brings us back to James Davidson’s observation quoted in the introduction: ‘I don’t believe in astrology but I am rather fond of it’.[footnoteRef:34] Indeed, still according to Nicholas Campion, “the figures on horoscope readership show a wide range of variation. In 1977 Dean and Mather summarized previous surveys in the UK, Germany, France and the USA. They estimated that 70% of the adult population read horoscopes, while only 20% believe that there is something in it.”[footnoteRef:35] Thus, “50% of the adult population read horoscopes while believing that there is nothing in them”.[footnoteRef:36] Why such a difference, a dissociation between declared belief on the one hand and activity on the other? People may find it difficult to accept their belief in astrology in front of an interviewer. As Nicholas Campion summed it up, “the connection between ‘belief’ and practice is tenuous, at best”. [footnoteRef:37] [34:  Davidson, James. The London review of Books, Vol 26, No 23, 2 December 2004.]  [35:  Ibid, p. 208.]  [36:  Ibid.]  [37:  Campion, Nicholas, “Astrology and Popular Religion in the Modern West, Prophecy, Cosmology and the New Age Movement”. Chapter 11 “Belief in Astrology: A Public Survey”. Routledge, London and New York, 2004, p. 152.] 


Attitudes of primary school teachers to astrology: more than a simple belief or disbelief, a number of nuances

This research does not simply examine whether or not primary school teachers believe in astrology. It tries to gain a better understanding of their various astrological practices, both for themselves and for those close to them, in order to assess whether they were sufficiently receptive to using astrology in the classroom, or even to training in it. For example, horoscopes and all the questions they can generate are among the items that provide a better understanding of the subject. Nicholas Campion’s thesis analyses the readership of horoscope columns and points out that “one limit on the readership of horoscope columns is the circulation of the titles which carry them”.[footnoteRef:38] According to him, “indirect questions posed by Gallup include those on the readership of horoscope columns. In 1975 15% of French adults claimed to read a horoscope column ‘regularly’ (Gallup, 1976). (…) Research conducted by the French Public Opinion Institute in 1963 found that 58% of the population knew their birth signs, 53% regularly read their horoscopes in the press, 38% have at one time or another wished to have a personal horoscope made, 37% believe that there is a relationship between the character of persons and the sign under which they were born.”[footnoteRef:39] [38:  Campion, Nicholas, “Prophecy, Cosmology and the New Age Movement: the Extent and Nature of Contemporary Belief in Astrology”, PhD Thesis, University of the West of England, 2004, p. 205.]  [39:  Ibid, p. 205-206.] 

While the present study is consistent with these horoscope findings, it goes further, asking even more specific questions. Surprising as it may seem, 55% of attendees value the advice given by the astrologer, most of the time (30%) or sometimes (25%), even though they would not change their behaviour on the basis of what they read in the horoscope. To the first question of the interview — Are you a fan of astrology? —, two women said the same thing:
I believe in astrology but I don’t practise it.[footnoteRef:40] [40:  Translation by the author from the original: “Je crois à l’astrologie mais je ne la pratique pas”.] 

and one of them added: 
However this art interests me.[footnoteRef:41]  [41:  Translation by the author from the original: “Cependant cet art m’intéresse”.] 

It is therefore interesting to learn, from a simple question about astrology, that some people in the sample consider astrology to be an art.
To the question “What is your knowledge and practice of astrology?”, a 56-year-old woman gave the most pertinent and emblematic response:
I know my Sun sign, my Moon sign and my Chinese sign. I have no other knowledge apart from the twelve signs and the notion of decan. I have no practical experience.[footnoteRef:42] [42:  Translation by the author from the original: “Je connais mon signe solaire, mon signe lunaire et mon signe chinois. Je n’ai pas d’autres connaissances à part les douze signes et la notion de décan. Je n’ai pas d’expérience pratique”.] 

The question “What do you think is the point of astrology?” elicited a variety of responses, such as:
• Astrology sheds light on the environment likely to influence or explain an individual’s life;[footnoteRef:43] [43:  Translation by the author from the original: “L’astrologie permet d’éclairer l’individu sur l’environnement susceptible d’influencer ou d’expliquer sa vie”.] 

• I’m interested in knowing the ascendant and natal charts of my relatives and myself. I think that knowing your current natal chart can help you make the right choices and make the right decisions;[footnoteRef:44] [44:  Translation by the author from the original: “Connaître l’ascendant, le thème astral de mes proches et les miens m’intéresse. Je pense que connaître le thème astral du moment peut guider dans ses choix et dans son fonctionnement”.] 

• Astrology can help you discover and understand yourself;[footnoteRef:45] [45:  Translation by the author from the original: “L’astrologie peut aider à se découvrir et à se connaître”.] 

• Astrology gives a good overview. It helps you make choices and guide your projects;[footnoteRef:46] [46:  Translation by the author from the original: “L’astrologie donne une bonne vision d’ensemble. Elle aide à faire des choix ou à orienter des projets”.] 

• The point of astrology is to be able to act according to your sign and the stars on future events, to change or modify your behaviour, or even to take action. This can help in decision-making, for example.[footnoteRef:47] [47:  Translation by the author from the original: “L’intérêt de l’astrologie est de pouvoir agir selon son signe et les astres sur des évènements à venir, de changer ou modifier son comportement, voire d’agir. Cela peut aider dans les prises de décision par exemple”.] 

These interviews highlight the predictive and advisory role of astrology. However, this role is mainly considered on an individual basis, as the interviewees seem to find it difficult to take a broader view. Only one person indicated an interest in knowing the natal charts of those close to her, without mentioning a wider circle of acquaintances such as her pupils. Not surprisingly, questions about the use of astrology in the classroom aroused less enthusiasm.

About the opportunity to use astrology in the classroom

While the first three questions in the interview showed a definite interest in astrology, very few primary school teachers plan to use it in the classroom. Thus, no-one answered yes to the question: ‘Generally speaking, do you think astrology could be useful for your classroom activities and/or for managing your class?’ The answers to the interview question ‘Have you ever thought that astrology could be useful in the classroom?’ provide some evidence to support the attitude of primary school teachers towards astrology:
• Yes, particularly to better understand atypical children;[footnoteRef:48] [48:  Translation by the author from the original: “Oui, particulièrement pour mieux comprendre les enfants atypiques”.] 

• Yes, for managing certain children, for managing the class, for the activities proposed at certain times, and for understanding certain behaviours or attitudes of the pupils;[footnoteRef:49] [49:  Translation by the author from the original: “Oui, pour la gestion de certains élèves, dans la gestion de la classe, dans les activités proposées selon le moment, et pour comprendre certains comportements ou attitudes d’élèves”.] 

• Astrology can help us to understand students better, to help them;[footnoteRef:50]  [50:  Translation by the author from the original: “L’astrologie peut aider à mieux comprendre les élèves, à les aider”.] 

• No, but I think it’s a bold and relevant idea.[footnoteRef:51] [51:  Translation by the author from the original: “Non, mais je trouve cette idée audacieuse et pertinente”.] 

Most of the people interviewed would find useful to know astrological information about their pupils, for various reasons:
• To better manage difficulties and crises;[footnoteRef:52] [52:  Translation by the author from the original: “Pour mieux gérer les difficultés et les crises”.] 

• To manage children with learning difficulties or behavioural problems;[footnoteRef:53]  [53:  Translation by the author from the original: “Pour gérer les enfants en difficultés scolaires ou qui ont des problèmes de comportement”.] 

• To adapt their teaching and individualise it for certain students;[footnoteRef:54] [54:  Translation by the author from the original: “Pour adapter leur enseignement et l’individualiser pour certains élèves”.] 

• To get to know children better and provide them with the best possible support in their school careers.[footnoteRef:55]  [55:  Translation by the author from the original: “Pour mieux connaître les enfants et les accompagner au mieux dans leur parcours scolaire”.] 

Lastly, 4 out of 5 of those interviewed would like to receive training in astrology so that they can use it in the classroom, although they did not give any details.



Conclusion 

The purpose of research Activity was to explore the statement made by James Davidson, “I don’t believe in astrology but I am rather fond of it”. The objective of this project was to examine from an outsider perspective what do people think of astrology, investigated within a group of primary school teachers (in the broad sense of people responsible for primary school education i.e. teachers or former teachers or educational psychologists in primary schools). The attitudes of primary school teachers to astrology were examined from two perspectives, namely primary school teachers’ belief in astrology and the usefulness of astrology in the classroom. The sample was a number of primary school teachers the author know, directly or indirectly, who then asked their colleagues.
To achieve the objectives of this research, a literature review has been carried out, which proved to be much more substantiated for the first perspective than for the second, where there are few reference. Participants have been invited to complete questionnaires, and some of them were asked to take part in an interview. The questionnaires were distributed to 20 attendees and 5 interviews were conducted. First, respondents’ preferences were assessed in terms of their experience of astrology to date, based on segments such as the habit of reading horoscope, and so on. Secondly, it was evaluated whether primary school teachers think that astrology could be useful to them in their relationship with children in the classroom. Once all this material was available, the data was analysed.
In conclusion, the results are broadly in line with the most relevant studies, particularly where horoscopes are concerned. On the more specific point of the use of astrology in the classroom by primary school teachers, the research has made it possible to break new ground in a field that has not yet been covered to any great extent, and to obtain information that could be the subject of a more detailed study later. In line with James Davidson’s hunch, some of the results may seem contradictory, but this is minor and in line with the public's usual attitude in this area. As expected, more than a simple belief or disbelief, attitudes of primary school teachers to astrology have a number of nuances. The emerging and innovative idea of using astrology in the classroom has met with relative success. A number of primary school teachers have begun to appropriate it or to envisage it, indicating their motivations. Not only has the dual aim of the research been achieved, but this latter point deserves to be explored in greater depth, for example through a larger-scale study. 



Bibliography



Judith Bell and Stephen Waters, with Helen Johnson. “Doing your research project: a guide for first-time researchers.” Eighth edition / 2024, Open University Press.

Alan Bryman. “Quantity and quality in social research”. 1st ed.; 1988; Unwin Hyman.

Campion, Nicholas, “Astrology and Popular Religion in the Modern West, Prophecy, Cosmology and the New Age Movement”. Chapter 11 “Belief in Astrology: A Public Survey”. Routledge, London and New York, 2004, pp. 145-165.

Campion, Nicholas, “Prophecy, Cosmology and the New Age Movement: the Extent and Nature of Contemporary Belief in Astrology”, PhD Thesis, University of the West of England, 2004.

Davidson, James. The London review of Books, Vol 26, No 23, 2 December 2004.

Dwyer, S. & Buckle, J. 2009, p. 6. The Space Between: On Being an Insider-Outsider in Qualitative Research. International Journal of Qualitative Methods. Vol. 8 issue 1, pp. 54-63.

Eve, Raymond A., and Dana Dunn. “Psychic Powers, Astrology & Creationism in the Classroom? Evidence of Pseudoscientific Beliefs among High School Biology & Life Science Teachers.” The American Biology Teacher, vol. 52, no. 1, 1990, pp. 10–21.

Fay, B. (1996). Contemporary philosophy of social science: A multicultural approach. Cambridge, UK: Blackwell.

Feher, Shoshanah. “Who Looks to the Stars? Astrology and Its Constituency.” Journal for the Scientific Study of Religion, vol. 31, no. 1, 1992.

Hennink, Hutter & Bailey, “Qualitative Research Methods”, London: Sage, 2020.

Quinn, Vanessa S. “Using Astrology to Confront & Discuss Pseudoscience in the Classroom.” The American Biology Teacher, vol. 77, no. 7, 2015.

Serrant-Green, L. (2002), p. 38. Black on black: Methodological issues for black researchers working in minority ethnic communities. Nurse Researcher, 9(4).

Walter, Tony, and Helen Waterhouse. “A Very Private Belief: Reincarnation in Contemporary England.” Sociology of Religion, vol. 60, no. 2, 1999, pp. 187-197.

Wuthnow, Robert. “Astrology and Marginality.” Journal for the Scientific Study of Religion, vol. 15, no. 2, 1976.


Appendix 1: Questionnaire in English


QUESTIONNAIRE
This questionnaire is completely anonymous

First name :
Year of birth :
Are you a man or a woman ?
Profession:
Are you retired or working ?

1. Do you believe in astrology?
A. Yes
B. Most of the time
C. Sometimes
D. No 
E. No opinion

2. Are you in the habit of reading your horoscope ?
A. Yes
B. Most of the time
C. Sometimes
D. No 
E. No opinion

3. Do you value the advice given by the astrologer?
A. Yes
B. Most of the time
C. Sometimes
D. No 
E. No opinion

4. Would you change your behaviour based on what you read in your horoscope?
A. Yes
B. Most of the time
C. Sometimes
D. No 
E. No opinion

5. Do you read the horoscopes of those close to you?
A. Yes
B. Most of the time
C. Sometimes
D. No 
E. No opinion

6. If offered the opportunity, would you like to have your personal horoscope drawn up?
A. Yes
B. Probably
C. Perhaps
D. No
E. No opinion

7. If offered the opportunity, would you like to have the horoscope of people that you’re having relationships with drawn up?
A. Yes
B. Probably
C. Perhaps
D. No
E. No opinion

8. Given that personality traits can be associated with each zodiac sign, would it be useful for you to know the birth sign of your pupils (for your classroom activities and/or classroom management)?
A. Yes
B. Probably
C. Perhaps
D. No
E. No opinion

9. Generally speaking, do you think astrology could be useful for your classroom activities and/or for managing your class?
A. Yes
B. Probably
C. Perhaps
D. No
E. No opinion

10. Would you like to know the natal chart of your pupils, possibly explained by an astrologer?
A. Yes
B. Probably
C. Perhaps
D. No
E. No opinion

11. Would you like to be trained ins astrology as part of your professional activity?
A. Yes
B. Probably
C. Perhaps
D. No
E. No opinion



Appendix 2: Interview in English


INTERVIEW

Q1. Are you a fan of astrology? 






Q2. What is your knowledge and practice of astrology?






Q3. What do you think is the point of astrology?






Q4. Have you ever thought that astrology could be useful in the classroom?






Q5. Would you find it useful to know astrological information about your pupils? If so, which ones? Why or why not?






Q6. Would you like to receive training to be able to use astrology in your classroom activities and/or in managing your class?



Appendix 3: Questionnaire in French

QUESTIONNAIRE
Ce questionnaire est totalement anonyme

Prénom :
Année de naissance :
Êtes-vous un homme ou une femme ?
Profession :
Êtes-vous en activité ou retraité.e ?

1. Croyez-vous en l'astrologie ?
A. Oui
B. La plupart du temps
C. Parfois
D. Non 
E. Pas d’opinion

2. Avez-vous l'habitude de lire votre horoscope ?
A. Oui
B. La plupart du temps
C. Parfois
D. Non 
E. Pas d’opinion

3. Accordez-vous de l'importance aux conseils donnés par l'astrologue ?
A. Oui
B. La plupart du temps
C. Parfois
D. Non 
E. Pas d’opinion

4. Changeriez-vous votre comportement en fonction de ce que vous lisez dans votre horoscope ?
A. Oui
B. La plupart du temps
C. Parfois
D. Non 
E. Pas d’opinion

5. Lisez-vous l’horoscope de vos proches ?
A. Oui
B. La plupart du temps
C. Parfois
D. Non 
E. Pas d’opinion

6. Si l’occasion vous en était donnée, aimeriez-vous que l’on vous établisse votre horoscope personnel ?
A. Oui
B. Probablement
C. Peut-être
D. Non
E. Pas d’opinion

7. Si l’occasion vous en était donnée, aimeriez-vous que l’on établisse l'horoscope des personnes de votre entourage relationnel ?
A. Oui
B. Probablement
C. Peut-être
D. Non
E. Pas d’opinion

8. Considérant que des traits de personnalité peuvent être associés à chaque signe du zodiaque, vous serait-il utile de connaître le signe de naissance de vos élèves (pour vos activités en classe et/ou la gestion de votre classe) ?
A. Oui
B. Probablement
C. Peut-être
D. Non
E. Pas d’opinion

9. D’une manière générale, pensez-vous que l'astrologie puisse être utile pour vos activités avec les élèves et/ou pour la gestion de votre classe ?
A. Oui
B. Probablement
C. Peut-être
D. Non
E. Pas d’opinion

10. Souhaiteriez-vous connaître le thème astral de vos élèves, éventuellement expliquée par un astrologue ?
A. Oui
B. Probablement
C. Peut-être
D. Non
E. Pas d’opinion

11. Souhaiteriez-vous vous former à l'astrologie dans le cadre de votre activité professionnelle ?
A. Oui
B. Probablement
C. Peut-être
D. Non
E. Pas d’opinion



Appendix 4: Interview in French


INTERVIEW

Q1. Êtes-vous un adepte de l’astrologie ?






Q2. Quelles sont vos connaissances et vos pratiques en astrologie ?






Q3. Quel est l’intérêt de l’astrologie selon vous ?






Q4. Avez-vous déjà pensé que l’astrologie pourrait vous être utile dans le cadre de la classe ?






Q5. Trouveriez-vous utile de connaître des données astrologiques concernant vos élèves ? Si oui, lesquelles ? Pour quelles raisons ?






Q6. Souhaiteriez-vous bénéficier d’une formation pour pouvoir utiliser l’astrologie pour vos activités en classe et/ou pour gérer votre classe ?
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