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Introduction 
Within this portfolio there will be three main points discussed. These are how the media has changed in the last fifty years. How the media affects children’s body image. Finally, parents and carers role within media. 

Media is defined by Davies (2010: 14) as ‘Media are all means whereby children (and all of us) learn about and define the world we live in.’ This quotes states that media is an aspect of our everyday life and society, and media can change but the definition of it will always be the same. 
Aufderheide (1992: 1-2) defines media as ‘the ability to access, analyse, evaluate, and communicate messages in a wide variety of forms’. This shows that media is not one aspect of society.
How media has changed in the last fifty years. 
Strasburger et al. (2009) explains how in the 1930s the use of radio to advertise to children was popular with many different brands and companies running adverts. Many of these companies were food orientated. In the 1930s things such as aspirin and toothpaste were aimed at children, these advertisements were during children’s programmes. Even in the early days of children’s advertising, children were seen as an important key to advertising because of the influence they had on their parents and what they would purchase. 
In the 1950s children became gradually more recognised in terms of being influential as consumers. During the 1950s there were increasing numbers of children, this was due to a rise in the number of babies being born in this decade. Families had lived through the second world war and now had more interest in possession and consumption of products than they did before, as rationing was over and they had more income and more availability of a range of products. This was also the decade that more people had televisions. As a result of this there was more availability for range of ways of advertising and showing products to both parents and their children. even though some people had televisions most programmes had a single sponsor or none at all. This made is difficult to sell products, so most would sell the company rather than a specific product. As more and more families purchased television sets, advertisers realised the potential market they were not reaching. During this first set of advertising in the 1950s there were up to seventy-five different adverts. These adverts ranged from sixty seconds in children’s programmes but were not longer than five minutes. However, in todays adverts they are between fifteen and thirty seconds and last up to 11 minutes per programme. It wasn’t until the 1960s where advertising companies realised the power of children and how beneficial advertising to children could be, as they had only been advertising house hold goods. In 1970s children’s programmes were only aired on a Saturday morning, however by the 1980s children’s programmes were aired for longer length of time. The 1980s was also the first time that toys were advertised on television, these were in the form of half an hour programme purely advertising toys. In the 1990s Disney, Nickelodeon and Cartoon network, became a massive success, companies started to see the benefits of marketing to children, and what type of consumers they could be to them. In 2006 a television channel purely for young children and babies was created, it had no advertising however there was a website for parents to purchase merchandise for their children. 
Chassiakos et al. (2016) emphases that children in this modern day have more and more way of accessing media. They can use everything from their smartphones, to tablets, to smart watches. It is getting increasingly easier for children to have access to many different times of media and advertising. As long as a child has the ability to use any type of digital device, they have the world at their fingers. In the last few years there has been an increasing rise in children using digital devices, and parents are less able to control what their children are doing, as they were in the 1960s. Websites and apps such as YouTube, Facebook and gaming apps all have the ability to advertise within their apps. These apps are able to advertise anything from alcohol, to news, to diet advertisement. Apps have in-app purchase that children may not know they are paying for, and many platforms of media adverts anything from apps to toys. The future of media is constantly developing, and it is becoming more difficult to stop children from being subjected to media that may harms them, if not now then possibly in the future. 

How the media has influenced children’s body image. 
De la Llave et al. (No Date) and Dolya (2010) explains that in the 1961 Lev Vygotsky conducted a social experiment looking at how children reacted to seeing adults with different behaviours towards a bobo doll. The children copied what they saw the adult doing to the doll. The children were shown the adult being aggressive towards the doll and beating the doll with hammer and punching the doll, as the adult had done. This experiment showed that children imitate what they see. This model can be looked at both positively and negatively, as depending on what children witness and what they learn from that. As the media is very prominent within children’s everyday lives, if they witness certain types of behaviour whether it is on television or in newspapers and magazines this will influence them. If children see media covering stories in negative lights, such as body image for children they will see this and may develop negative body images.   

Dohnt and Tiggemann (2006) explain 
A study was carried out on 97 young girls between the ages of five and ten. The report looked at body image and body dissatisfaction. The desire to be thin is very common among both girls and women of all ages, it has now become normal for females to feel this way. More have found girls as young as six to have these negative body images. These girls are not only dissatisfied with their bodies but have and have started to look at dieting. These studies have suggested that these ideas of being thin have come from, media, parents and their peers. These studies recognised the importance of the parents in children’s development of body images, and especially mothers who are children’s role models. Studies found that girls that looked at women’s magazines were more likely to be dissatisfied with their bodies and became more knowledgeable about dieting. These body dissatisfactions can link to problems such as depression, obesity, dieting and eating disorders. The study found that girls who watched television with more emphasis on appearance were more prone to dissatisfaction of their bodies. As shows often portray women as thin, attractive women. This then portrays a certain view in girl minds of what they and their body should look like. The study found less link to negative body image in relation to magazines, however as some of the girls were still young they may not have been able to read magazines but may have been affected by the pictures. The study also found that females that watched television that give an unrealistic body images, found that their body dissatisfaction increased over one year. This shows that even now children are being affected by the media and how they perceive people to be. The study found that all of the girls experienced dissatisfaction with their body or appearance, and over time this affected their self-esteem. 
Tatangelo and Ricciardelli (2017) explains that a study was carried out with 32 male and female children between the ages of eight and ten. This study looked at how the media and peers affected children’s body image. The study found boys concentrated less on their body image, but more on what their bodies could do. This was in terms of sporting abilities, such as what they could achieve goal wise and physically.  The study looks at how media celebrities are important in children’s body image, and how seeing celebrities portrayed in the media could affect the children. It has been shown in other studies that celebrities media coverage has affected the satisfaction of both male and females, in both adolescent and preadolescent. 
The study found that in men the media had portrayed men’s body’s to be muscular and lean. This made boys more self-aware of their muscle tone and definition. It was found that the males looked at sport men within media as their celebrities. The males looked at the sportsmen’s skills and this was frequently discussed. However, the males compared themselves to each other more frequently than the celebrities. Only 6% of the males in the study said they compared themselves to the celebrity sport men. 11% of the males shows signs of negativity when looking at themselves compared to their peers.   
24% of the females within the study did not compare themselves to sporting celebrities, or how their abilities compared. The female’s role models were singers or actresses. These women are perceived in the media as being attractive, thin and having a perfect appearance. The study found that 18% of the females said they compare themselves to celebrities, and 37% said they made related comparisons to celebrities. The females were more aware of the idea of how the media compares the female’s celebrities to one another. Both the male and females were asked how they would feel if they compared themselves to celebrities. 55% of the females said they would feel negative, such as jealousy, sadness, dissatisfaction and they wanted to change themselves. The study found that females have a more negative outlook of their appearances when comparing them to celebrities. 54% of the males asked had a positive or natural feeling towards the comparison. This shows that the males had a more skill focused mind set, rather than an appearance. 9% of the males said they experience negative feelings.  The study found that girls were far more self-critical than the males, and that the females were more focused on their appearance and compared themselves more than the males. All of these aspects can cause low self-esteem, low confidence and affect the children’s well-being. Females are far more likely to compare themselves to those in the media than males. 
This links to the cultivation theory. Lau (2015) and Mosharafa (2015) explains that the cultivation theory was established by George Gerbner. Cultivation theory, looks at the long term affects television can have on its users. The theory looks at how the use of television can change and affect a person’s opinion. It also looks at how television can change and adapt a person’s morals, values and beliefs of issues, or perception of the world.  The theory looks at a range of different notions: environment, story-telling, symbolic function of television, television traits, culture, cultivation and more. 
The role of parents and carers within media
[bookmark: _GoBack]Pridham (2014) suggests that settings can create schemes that can involve both practitioners and children working together to understand and develop their digital understanding. Digital leaders are children that have expressed a higher level of knowledge about the digital world. These children can help and support and develop both staff and other children’s knowledge and understanding of everything digital. Nordlof (2014) states that the theory of and mothed constructed from ZPD of scaffolding was developed in the 1970s. Nordlof (2014) explains that Vygotsky’s Zone of Proximal Development (ZPD), it shows how learning can begin. It provides a model for practitioners to scaffold through observing children and understanding how to change and adapt their approaches. Verenikina (2008) continues that ZPD is the teacher of the co-construction knowledge and understanding of bother the teacher and the learner, and how this knowledge can be adapted for each individual learner. Vygotsky’s ZPD looks at what the child’s level of achievement is and what their potential development level is. It shows the difference between what a child can do with help and then without, and then looks at how the teacher can adapt their teaching, to support the learner and build and on their existing knowledge.   
Verenikina (2008) and Smidt (2009) Vygotsky emphasis that scaffolding is explained as an adult or more knowledgeable other such as peers, supporting a learner to develop their learning and knowledge. Scaffolding focuses on key aspects of children and their learning and allows teachers to study and find guidance of how to support each child. Scaffolding does not give teachers a clear and precise guide to how they should support and help the learner achieve a particular standard of learning. Scaffolding allows the teacher to make their own decisions on how they can support their learner successfully.
Verenikina (2008) emphasises that the teacher is moulds the child and their abilities and views of problems or ideas. It can be seen as an adult centred, if teachers are not fully aware of how to use the mouthed affectively. If scaffolding is taken out of its theoretical context, it can lose the meaning of being a student cantered as I can be seen as one-sided. 
Nordlof (2014) The teacher has an aspect of control over the learner and their learning. They control the learner’s skills and how they develop these and entering their ZPD. Nordlof (2014) believes that scaffolding had two main techniques: cognitive and motivational scaffolding. An example of cognitive scaffolding is allowing the learner to lead more, offering help to simplify issues, and promoting the learner.  An example of motivational scaffolding could be the teacher offering a more supportive environment for the learner. They may use praise, and encouragement to father the learner’s development. 
This approach towards the digital world allows the children to be empowered and involved in the process and feel more connected with their setting and what happens within it. There is also e-learners, these are teachers and managers within the setting that monitor the digital world. They look at the concerns of pupils, staff members and parents and carers. They help to support and give information on all digital aspects within the setting and possibly at home as well. This involvement with both practitioners and children gives them the understanding and responsibility of what the digital world involves. Being a digital leader requires certain responsibilities such as, taking care of the devices they use, such as any cleaning or charging. They also work with the e-learners to share ideas and develop their skills, knowledge and experiences. Sharing skills with their peers and supporting each other. Unicef (no date) explains that article 3 (Best interests of the child): The child’s best interests must be at the centre of any decision that can affect their lives, whether these decisions are budgets, policies or laws, the child must always be at the centre. Adults must always do what is the best for the children, no matter how difficult it may be.  
Vygotsky 
Nordlof (2014) states that the theory of and mothed constructed from ZPD of scaffolding was developed in the 1970s. Nordlof (2014) explains that Vygotsky’s Zone of Proximal Development (ZPD), it shows how learning can begin. It provides a model for practitioners to scaffold through observing children and understanding how to change and adapt their approaches. Verenikina (2008) continues that ZPD is the teacher of the co-construction knowledge and understanding of bother the teacher and the learner, and how this knowledge can be adapted for each individual learner. Vygotsky’s ZPD looks at what the child’s level of achievement is and what their potential development level is. It shows the difference between what a child can do with help and then without, and then looks at how the teacher can adapt their teaching, to support the learner and build and on their existing knowledge.   
Verenikina (2008) and Smidt (2009) Vygotsky emphasis that scaffolding is explained as an adult or more knowledgeable other such as peers, supporting a learner to develop their learning and knowledge. Scaffolding focuses on key aspects of children and their learning and allows teachers to study and find guidance of how to support each child. Scaffolding does not give teachers a clear and precise guide to how they should support and help the learner achieve a particular standard of learning. Scaffolding allows the teacher to make their own decisions on how they can support their learner successfully.
Verenikina (2008) emphasises that the teacher is moulds the child and their abilities and views of problems or ideas. It can be seen as an adult centred, if teachers are not fully aware of how to use the mouthed affectively. If scaffolding is taken out of its theoretical context, it can lose the meaning of being a student cantered as I can be seen as one-sided. 
Nordlof (2014) The teacher has an aspect of control over the learner and their learning. They control the learner’s skills and how they develop these and entering their ZPD. Nordlof (2014) believes that scaffolding had two main techniques: cognitive and motivational scaffolding. An example of cognitive scaffolding is allowing the learner to lead more, offering help to simplify issues, and promoting the learner.  An example of motivational scaffolding could be the teacher offering a more supportive environment for the learner. They may use praise, and encouragement to father the learner’s development. 
Even though parents and carers must ensure that children are protected from harm within media, they still have rights that adults cannot take away. Parents and carers still must allow children the access to any information they want or need and long as they are appropriate. Unicef (no date) emphasise that article 2 (Non-discrimination): This act gives children of all cultures, race, ethnicity, abilities and religion to be treated fairly. Children should not be discriminated due to any factors, no matter what their circumstances are. 
Children’s Rights Alliance (2010) suggest article 16 (Right to privacy): All children have the right to their own privacy, at all times. Laws should safeguard children from having their way of life harmed, their names or their family and homes. 
Children’s Rights Alliance (2010) explains that article 17 (Access to information; mass media):  Children have the right to know any information about their health or well-being at any time. The government should encourage media, such as television, newspaper and more to provide information to children that they can understand. They should not encourage content that can be harmful to children. Media should also make information available in a range of languages and levels of understanding. Children should also have access to books that are age appropriate for them.  These articles also help to protect children, but still give them the ability to make their own decisions. 
Rideout et al. (2010) explains that parents are more likely to make rules for television time. They will set rules for things such as what period of time they can use it, and at what times, 46% of young people say they have rules of what they can watch, and 28% say that have time-related rules for television. This percentage can vary with ages, and had children get older they spend more time using media. 45% of children say that within their household their television is left on, regardless if anyone is watching it. 64% of children say that they are allowed to watch television at meal times, this percentage had risen over the last decade as it has become more accessible. Unicef (no date) and Children’s Rights Alliance (2010) emphasise article 13 (Freedom of expression): All children have the right to have access to any information, as long as that information is not harmful to them. This act also states that children themselves must respect the rights and freedoms of others as well as their own. This right of freedom for expression ranges from every aspect from, speaking to drawing and writing. 

Conclusion 
In conclusion it is the responsibility of every adult around children to protect them from harm, even if that harm is digital. The digital world is growing every day and children are growing up in a world where media and the digital world is part of their everyday lives and is everywhere within their society. Children must now know more and learn quickly how to use and adapt to this world, because if they don’t they will be left behind within society and generation. As adults we must give children access and availability to use this digital world in a safe and beneficial way. However, we cannot protect children from every aspect of harm, we must provide children with the means and ability to access and understand about the digital world and how it may come to affect them. Even if the harm does not come now but in the future, children need the knowledge and understanding of the digital word to allow them to fully understand it. It is important that we use theory to enable us to find the best way to support children throughout this digital age, without compromising their childhood, rights and ability to play. Practitioners, parents and carers must work together to support and encourage each other. Training could be offered to practitioners, parents and cares to help them to gain a knowledge and understanding of media and the digital world.  
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