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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Ensure that your writing has an even greater focus on criticality rather than description.


	To try and meet this target, I  researched how to be more critical in my academic writing. I have then tried to implement my research findings during the second part of this assignment. 

	Target 2
	Make links to the literature in your reflections. How does the research support, or not support, your observations?

	Within my conclusion I have reflected on my own practice and established my next steps in teaching and learning by using the information gathered during the literature discussion. 

	Target 3
	
	





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Meet- Via teams with Curriculum lead, Network lead, Coral Lewis and the others students within my school network.
The purpose of this 'Meet' was to gain an understanding of Assessment for Learning strategies and how they can be used within the classroom to establish pupil understanding and also their purpose in helping to establish next steps in planning, teaching and learning.
A teacher from the Network Lead school shared a  PowerPoint Presentation where she discussed Assessment for Learning strategies that were used within the school, including the reasons why those methods had been chosen over other strategies. We discussed the four areas of assessment:
Success criteria
Quality of questioning
feedback
self and peer assessment.
Our aim throughout Bridging 2 was to research and trial different Assessment for Learning strategies over a two week period of PTE1-block 2 ready to feedback to our network via teams presentation.
	This 'meet' gave me the opportunity to learn about Assessment for Learning strategies that are used within my Block 1 placement school.
· Research appropriate AfL strategies for reception age children.
· Discuss AfL strategies with class my mentor.
· Use the information that I had gathered from research and discussions with my class mentor to create the AfL strategies, from each of the four areas of assessment, that I would use over the two week testing period. The AfL strategies that I chose were:
1. self- assessment- Solo Taxonomy-learning wall.
2. Quality of questioning-lollipop sticks.
3. feedback- on task and end of task feedback.
4. self and peer assessment- Lego Challenge line and four purpose pegs for self-assessment.
5. Success criteria- changing success criteria for tasks. they would include the learning objectives of the task and also the steps to be successful in completing the task. During current placement the success criteria focused specifically on learning objective for nursery/reception and year 1. I found that the children were struggling to self assess against the success criteria as they did not fully understand what it meant in relation to their overall learning.  
Questioning-Quizziz and red/green lolly sticks.
· Make sure I add these into my planning so I remembered to use them during sessions.
· Research how I could use the information gathered during formative assessment to inform my planning and next steps in teaching in learning to benefit the learners.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the test phase I implemented Assessment for Learning strategies from each of the four areas (Success criteria, quality of questioning, feedback, Self and peer assessment).

Quality of questioning
1) Lolly sticks
Lolly sticks-no hands up questioning. I picked a lolly stick and then questioned the name I had chosen. Extended their answers and thinking by asking why? how?

Why did I chose this strategy?
After speaking to my mentor and reading their AfL classroom strategies folder, I had identified Lolly Sticks an an assessment for learning questioning strategy. I had already used questioning with the children in the class, with my mentor feedback saying that I was doing this effectively, However I had identified that I kept choosing the same few children.
Research has shown that:
· Questioning should be used invite students to think about a response and to prepare to respond. What I decided to do was ask the question and ask everyone to think of a response while I picked a lollipop stick to find the person who would answer it. Cavigliolo and Sherrington (2020)
Teachers should acknowledge the first response:
·  I always acknowledged what the child said and if they didn't get it right I would provide additional support or change the wording of the question. For the children who said they didn't want to answer, I tried to encourage them and then if they looked confused I asked if they would like to ask a friend to help support them.
· If a child had the answer correct I would follow-up with a probing question to elicit more detailed responses by asking who/what/explain. Cavigliolo, O. and Sherrington, T. (2020)
Great teaching toolkit
Questioning: using questions and dialogue to promote elaboration and connected, flexible thinking among learners (e.g., 'Why?', 'Compare', etc.); using questions to elicit student thinking; getting responses from all students; using high-quality assessment to evidence learning; interpreting, communicating and responding to assessment evidence appropriately
2) Quizziz and red/green lolly sticks
Each child had a lolly stick and would show the green side for the right answer and the red for the wrong answer. It allowed me to see every child's understanding and provide instant feedback to extend and support their knowledge.
Why did I chose this strategy?
I chose to conduct a Quizziz at the end of the week because Tuttle states that formative-based quizzes can help you understand strength and gaps in a student learning. I had wanted to incorporate questions based on the Solo-Taxonomy wall that would help me elicit where the children in terms of knowledge, comprehension, application.

Self-assessment and Success criteria strategies
3) Four purpose pegs with a Lego challenge line  and success criteria
The task was to create a Diva Lamp for Diwali.
· Firstly, the children were shown a ball of clay and a finished Diva lamp. They were given 4 pictures relating to the sequence of creating their Diva lamp and asked to think about how they think they could create their diva lamp from the ball of clay and then put their pictures in order.  After they had all done this we then discussed why they had put the pictures in that order and as the children explained their reasoning I wrote down their reasons to create their success criteria.- This links to Cavigliolo, O. and Sherrington, T. (2020). They say that teachers should model and work through an example to help children understand the concept in more depth. This also provides step by step scaffolding as the children could follow their picture steps that they had organised themselves, and links to Set the standards-Deconstructing Exemplars by deconstructing the process.
· During the task I used questioning and prompts to help the children think about their learning in relation to the success criteria so that they could then use this to move forward during the task. 

At the end of the task the children moved their peg along the Lego line to identify where they felt they were in their learning at the end of an activity. 
I provided feedback based on the Lego Challenge line at the end of the task.
Why I chose this strategy?
Great teaching toolkit-evidence review-Activating Hard thinking:Structuring: giving students an appropriate sequence of learning tasks; signalling learning objectives, rationale, overview, key ideas and stages of progress; matching tasks to learners' needs and readiness; scaffolding and supporting to make tasks accessible to all, but gradually removed so that all students succeed at the required level
4) Solo taxonomy board-with questioning and feedback.
I created a Solo Taxonomy classroom display which had a ladder and coloured Lego blocks linking to each step of Solo Taxonomy. I also created a mini learning journey wall on a small moveable display and each child created their own Lego character to put onto the board.
At the start of this week's new topic on Diwali, I introduced the solo taxonomy learning wall and discussed each of the steps on the learning ladder.
I then asked the children to put their hand up if they had no ideas about Diwali, yet, the majority did. I then asked then remaining few to put the hands up if they had one idea, these children put their hands up. I then asked them to tell me the idea they had about Diwali. They were unable to provide an answer and said I don't know anything about Diwali. I then asked if it mattered if they had no idea, yet? A child answered saying no, so I asked them to explain why. Another child because we can learn new things. I showed the children the learning ladder and asked them what a ladder is for, they said climbing up, I agreed and said that we can use our learning ladder to help us think about our learning and help us learn about where we need to go next. even if don't know anything, yet, and are at the bottom then it doesn't matter because we can look at the next step and find out what we need to do to climb there.
Why I chose this strategy?
· Lego blocks were chosen because they were already used with the class for the learning challenges and were something the children were already familiar with.
· I asked the children to created their own Lego characters so that they were personal to them and they would be able to see, as they moved their Lego character up our mini learning journey solo taxonomy wall, that it was them who had learned new things and it was them who was moving up the board in their learning.
· I chose to create a mini learning journey board because the display was in a separate area of the class and the children couldn't reach it, I wanted them to take ownership of the their own learning and thinking about their learning by being able to move their characters independently. By creating a smaller board and the lego figures the children were able to do this and have a greater input into the solo-taxonomy wall.
· On the larger display wall I added pieces of work each day to help the children understand that through their hard work and effort they could learn new ideas and move up the board. This was also done to help the children grasp the concept of an idea, as they were only four and some were struggling to understand whether they had an idea about Diwali or not.
· I chose to do a solo taxonomy wall because it is something that was used in later years in my placement school and also because the great teaching tool kit states that engaging in the planning and monitoring of their own learning helps them progress and become more independent learners. 
Link to research-Great teaching toolkit- evidence review- Creating a supportive environment: Creating a climate of high expectations, with high challenge. It also helped encourage high expectations and help the learners tackle challenge in a safe environment without fear of failure. 

	



1) Lolly sticks
· Worked really well as it allowed me to question all children in the class throughout the week instead of the same few children.
· However, each lolly stick was colour coded, the children in Grwp Oren had their names on an orange lolly stick etc. I found that the children were waiting to see what colour I picked from the bowl and then didn't seem to think about the answer to the question once they realised that their name wasn't going to be called because their group colour lolly stick hadn't been selected. 
· In future, I would like to try this strategy with the same colour lolly sticks to see if all children would then focus on thinking of an answer to a question because they didn't know who/what group had been selected.


















2) Quizziz and red/green lolly sticks- 
· This strategy was not as effective as it could have been as some children were getting confused with the quiz and the lolly sticks. 
· There were too many elements and it would have been more effective with the sticks only and then me questioning them.
· I was unable to see what the children had learned.
· Conducted the quiz earlier in the week would have allowed me to adapt explanations and provide additional support. 


3) Four purpose pegs with a Lego challenge line and success criteria-helped to make their learning visible to me and then allowed me to provide adequate support based on their assessment.
· As we discussed each Lego challenge step (success criteria) the children were able to link this to their own learning and then self-assess independently.
· I was concerned that the specific feedback I gave at the end of the task would not help the learner progress as it had happened at the end of the task leaving no room for change. However, as the end of task always involved another group discussion with another class group I was able to link the feedback to the solo taxonomy wall so the children recognised that their feedback could be used throughout all tasks to learn new ideas and move up the learning ladder.
· I was also concerned that as I had adapted the success criteria to focus on the learning steps to complete the tasks instead of the separate learning objective targets for the different year groups, that this may result in the children all reaching the highest lego brick (gwyrdd) and feeling that they had finished their learning as they had reaching the highest target. However, as with the questioning section, the group feedback and reflection at the end of the task allowed me to help them link it to their learning to the solo taxonomy wall and identify their next steps so they could see that they had progressed but they can also climb higher.








4) Solo taxonomy board-really helped the children understand where they were in their learning and what their next steps were. Also encouraged their confidence and motivation to persevere with challenges. Talked about how they learn and how their effort, hard work and resilience would help them learn new ideas and climb up the learning ladder. 
I feel that this would be more effective over a longer period as it did not provide enough time for the children to learn enough about the strategy for them to make the links needed to reach higher levels of solo-taxonomy ladder. 
I feel the test phase went well and I was able to make links between the literature I was reading about growth mindset, Assessment for Learning, success criteria etc with my own practice.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The purpose of Bridging 2 was to research and implement different AfL strategies during a two week period of PTE1-block 2. We were asked to prepare a presentation in advance of the share day to show to our network lead and fellow PGCE students. This presentation was focusing on two of the assessment for Learning strategies that I had used during the test phase. I decided to focus on the Solo Taxonomy wall and the Lego challenge line and pegs, which linked directly to their self-assessment of the success criteria.
	I should have included references so the other members could use them if needed.
It was a very informative day and I feel that hearing assessment for learning strategies from other members, who have been working in KS2, will benefit me during the next section of PET1.
I will use the concept of children forming their own success criteria when I start my placement in a year 6 class, and will continue to research different Assessment for Learning strategies that I can implement.






DGB/SKD
Numeracy
Evidenced by an asset? 
Teaching Mathematics
Before starting the PGCE Primary course, I revisited Mathematical concepts within the Mathematics and Numeracy Area of Learning and Experience of the new Welsh Curriculum to ensure that I had the skills and knowledge to adequately teach them in the classroom. However, after completing my Numeracy Audit I recognised that I still wanted to improve my skills in this Area of Learning. I decided to start the Open Learn course Teaching Mathematics as it is aimed at Teachers and Teaching Assistants who work with primary aged children. During this course I developed my knowledge in areas such as decimals, fractions and algebra, learnt how I can effectively teach these topics to Key Stage 2 children and also how to address the common misconceptions within specific areas. As a result of completing the course I had a more fluent knowledge and understanding of this content (Evidence Based Education, 2020) and felt more confident planning Mathematics and Numeracy lessons for a Year 6 class during my PTE1 block 2 placement. As I was aware of common misconceptions in relation to teaching time and negative numbers I was able to address these by creating differentiated instructional Loom videos with PowerPoint resources to ensure that children were adequately supported and able to learn. This resulted in most children grasping the concepts and then completing the task  independently. In future practice I will need to develop a greater understanding or pupils' prior experience to ensure that all children can grasp the concept.

Digital competence
Evidenced by an asset? 
Flipgrid											          In December 2020, I spent an afternoon observing my block 2 placement class in preparation for my placement in January. I wanted to learn about the children in the class and the common apps that they use so I could practice using these over the Christmas period. However, before the Christmas break the Government announced a Lockdown due to Covid-19 and said that all schools would be closed until the 11th January at the earliest. The Great Teaching Toolkit: Evidence review (Evidence Based Education, 2020) states that teachers need to manage resources to maximise productivity and student learning. As I was due to start my placement on the 6th January 2021, I realised that I would need to improve my Digital Competence skills to ensure that I could provide and manage online resources that maximised children's learning opportunities, and support the children and teachers as an effective member of their team. I was aware that the school wanted to encourage oracy and, after using Flipgrid during university lectures, I decided that Flipgrid would provide opportunities to encourage oracy during online learning.  I then completed the Microsoft: Educator Centre-Beyond the basics with Flipgrid 1 hour course. During this course I learned how to set up a Flipgrid task and make it accessible for children. 											           		I used this on multiple occasions during PTE1-block 2, during comprehension tasks and Nearpod lessons, and it allowed me to encourage children's oracy in a more interactive way. The children enjoyed this, with many highlighting it as their favourite task whilst reflecting on their online learning during the live Google Meet sessions.  However,  oracy involves more than spoken language and as a result I plan to conduct more research on effective oracy interventions.	

Welsh Language Development
Evidenced by an asset? 
I had set Welsh Development as a target based on my reflection of PTE1-Block 1. During my reflection I recognised that my use of incidental Welsh was being impacted by my confidence in my Welsh Language knowledge and a fear of mispronouncing Welsh words. I was worried about mispronouncing words or saying the wrong Welsh word as it could potentially lead to me teaching the children the wrong thing. However, this was not my usual mindset and as previous research had led me to understand that I would not be able to provide effective learning experiences without a fluent knowledge and understanding of the Welsh content (Evidence Based Education, 2020), I entered PTE1 block 2 with a focus on developing my Welsh language skills and confidence in speaking Welsh so that I would use more incidental Welsh in the classroom. My target for week 3 of PTE1 Block 2 was Welsh Development. During this week I planned a comprehension task for Year 6 based on Gelert (Asset: Lesson Plan Welsh: Gelert). I needed to research and translate the text before I could create comprehension questions in Welsh that linked to the text. I took on this challenge and after sending the 2 differentiated resources (Assets: Gwyrdd Gelert comprehension. Oren: Gelert comprehension) to a teacher in Year 6, she provided feedback that it was appropriate for each level, with only a couple of Welsh mistakes. She also asked me to add some additional questions onto the Gwyrdd (Year 7-highest) task, which I was able to do. 
This task was extremely challenging but it helped me to develop my confidence and Welsh language knowledge. This benefited the children because it led to an increase in my use of incidental Welsh during written feedback and oral feedback using Mote. I will continue to engage in Welsh Development to expand my Welsh language knowledge and my ability to encourage children's Welsh language development during my practice.


Safonau/ Standards
Professional Experience Template 1: Planning Mathematics and Numeracy tasks for Year 6 during online learning
Pedagogy Standard: Refining: Differentiation
What did you do and why?
For PTE1 block 2 I was asked to create a series of differentiated maths tasks for Year 6 children. I planned four Mathematics and Numeracy Lessons- two during week 3 linking to time, and 2 during week 6 linking to negative numbers. Each lesson was differentiated 3 ways (Coch/Oren/Gwyrdd). I recognised the importance of differentiation during PTE1 block 1, by doing my own research (based on my assignment for ECAD 7004) and my university lectures based on the New Curriculum for Wales.  However, as this was my first time planning a Mathematics and Numeracy Lesson in Year 6 I wanted to ensure that the lessons I had planned and the accompanying resources that I had created were differentiated appropriately and would provide adequate levels of challenge (Donaldson, 2015). 
· Firstly, I looked at previous math tasks to develop an understanding of how the teachers differentiated for the children in Year 6.
· I then looked at 'Mathematics Explained For Primary Teachers' by Derek Haylock and Ralph Manning. I decided to read this book because as I was unsure how to teach these skills effectively and previous research (the Great Teaching Toolkit) allowed me to understand that if I wanted to maximise children's learning opportunities then I needed to have a deep and fluent knowledge of how to teach the 'Reading Timetables' task and 'Calculating Time' so that I could sequence the lessons appropriately and minimise problems by being aware of the common misconceptions within these topics. 
· After planning each task I sent my planning and resources to the Year 6 teacher who usually planned the Mathematics and Numeracy tasks. She looked at my planning and resources and suggested that I should add a picture of a clock or a link to an interactive clock to tasks oren and gwyrdd, but no other changes were needed. However, for task coch, the resources I had created were too challenging. The teacher replied that they needed to be appropriate for children with ALN, focusing on Year 2 Skills linking to 5 minute intervals and asked me to plan these resources again (she also offered additional help if I needed it). I then researched 5 minute intervals and planned and created new resources and tasks for grwp coch. The teacher responded that these were now appropriately differentiated (Asset: Email responses for time resources PTE 1 block 2 week 4). (QTS Standard: Seeking advice and support). (QTS Standard: Pedagogy: Differentiation).
Differentiated instructional Loom videos and PowerPoints
 'Mathematics Explained For Primary Teachers' by Derek Haylock and Ralph Manning explained how a timeline could help children calculate durations, start points and finish points. However, I realised that this would be a hard concept to explain during a quick Loom video.  The Great Teaching Toolkit states that teachers should maximise learning opportunities by providing clear and appropriate instructions, and examples so children know exactly what they need to do during a task. 
​​​​​​​Based on this research I:
· Added step by step instructions for each differentiated task.
· I created differentiated PowerPoints for each differentiated task.
· I created differentiated instructional loom videos using these PowerPoints where I worked through examples and explained the task and questions in detail. 
· I purchased a digital art tool so that I could write directly onto the PowerPoint as I went through each section so the children would have a better understanding of what they needed to do. 
· For the reading timetables activity I created one for group Coch-focusing on 5 minute intervals. One for Gwyrdd and Oren-explaining what timetables are used for and also how they can read a timetable to gather the information they needed to answer the questions. 

What have you learned?
Why is this experience important?
· This experience is important because it allowed me to develop a greater understanding of how to differentiate tasks to meet the diverse needs of learners within a class.
· It shows that I was able to differentiate from a Year 2 skill to a Year 7 skill to provide appropriate levels of challenge and encourage learning (QTS Standard: Pedagogy: Differentiation).
How does it relate to my overall development?
· ​​​​​​​I have a better understanding of how differentiated tasks can be used to challenge pupils and help them develop at their own rate.
· I have developed an understanding of providing children with the opportunity to pick their own level of challenge from the three tasks- This was an approach used in my placement school. It allowed children to assess their own learning and move onto a task if they felt that they were not being challenged in their learning. This approach helped them become more independent in their learning. It also helped to develop their growth mindset as they did not fear challenge but actively chose to engage in it as they recognised that it was an important part of their learning.
What next?
· I will look at previous work to gain an understanding of how to differentiate appropriately for the children in my next placement.
· I will talk to staff and my class mentor to understand how they differentiate appropriately for the children I am working with.
· I will ask my class mentor how they assess pupils' learning to plan for appropriate differentiation and challenge.
· I will conduct research to further develop my understanding of differentiation and challenge. 
· In my future practice I would allow children to choose their own level of challenge.



Professional Experience: Providing feedback-online learning-PTE1 block 2
Pedagogy Standard: Refining: Recording and reporting
What did you do and why?
My PTE1 block 2 was conducted online. After recognising the importance of feedback for encouraging children's learning during Bridging 2 I decided to research how to provide effective online feedback before beginning block 2  because this was something I was unfamiliar with. 
I started by researching feedback strategies:
· I researched : John Hattie- Visible Learning (Hattie, J. Masters, D. and Birch, K.  )  
· Teaching Walkthru's-book Cavigliolo, O. and Sherrington, T. (2020) Teaching Walkthrus-Five-Step guides to instructional coaching.
· The school also has a Growth Mindset ethos so I conducted further research into how to provide effective feedback based on Carol Dweck's approach.
I then spoke to my class mentor and we discussed the school's feedback policy for online learning. 
· Highlight work 'Green for Growth' and 'Tickled Pink'.
· Provide feedback in relation to learning intentions.
· Provide next steps for children and ask them to polish their work.
Using my research and the information I gathered during discussions with my class mentor I was able to provide feedback online that met the schools ethos for encouraging a growth mindset and encouraged the children to face challenges during their online learning (QTS Standards: Challenge and expectations). 
I also followed the school's marking policy. I highlighted the children's work in green and pink and provided feedback and next steps based on the learning intentions for the task. The children were then able to polish their work based on their feedbaked which led to improvements in their work (QTS Standard: Enabling improvement).
Mote- Online verbal feedback
I had wanted to provide some form of verbal feedback for the children but needed it to be quick and accessible.  
· I researched how to provide verbal feedback and found Mote. Mote is a Google Chrome feature that allows you to record verbal feedback for individual students in the private comment section of the task (QTS Standards: Professional Development: Continuing Professional Learning and Innovation). 
· I used this app to leave verbal feedback. I told my Class Mentor about 'Mote' and as a result all teacher's in Year 6 are now using this app to leave verbal feedback for students  (Offering expertise by sharing this app with other teachers in Year 6​​) (QTS standard: Pedagogy- Recording and Reporting-providing timely and accurate feedback).
What have you learned?
Carol Dweck-Growth Mindset
· Praise a child's effort and not the final result of a task.
· This helps them focus on the effort they put into a task and see challenge and the effort involved in overcoming challenge as a necessary part of learning.  
· Help's children believe the their learning is not fixed and can be increased with effort.
· Encourage children to polish their work and provide next steps for learning.
· Praising the final result instead of a child’s effort during their learning can result in learned helplessness. This can result in a fixed mindset where they see failure or mistakes as a result of their 'ability' and something that cannot be changed through effort. 
Mote
I have learned how to provide verbal feedback online. I followed the same principles as I did for written feedback when providing verbal feedback. This method was effective as I received an email when the child had listened to the feedback and I was then able to support and encourage children to polish their work.
What next?
I would like to do more research into ‘Carol Dweck's Growth Mindset Approach’ to ensure that I can use this effectively during my practice. I completed a Growth Mindset course which helped me understand that feedback which praises the effort and adds questioning, which asks the children to explain the process of their work, can encourage children to develop a growth mindset.



Professional Experience Template 3: Behaviour and Classroom Management-PTE1 block 1-November 2nd 2020- 4th December 2020.
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
During my first reflective meeting with my class mentor in PTE1 block 1 I asked if I could focus on the QTS standard: Refining: Managing the learning environment during week 2.  I decided to choose classroom and behaviour management as my target because I would be teaching my first lessons and previous experience in schools allowed to understand the importance of behaviour and classroom management.
In preparation for this week:
(QTS Standard: Professional Learning: ​​​​​​​Wider reading and research findings)
· I read, 'Getting the Buggers to Behave' by Sue Cowley.  This book explained how behaviour and classroom management are directly linked to children's learning. 
· I also read The Great Teaching Toolkit: Evidence Review. This explained that maximising opportunity to learn involves managing time and classroom resources efficiently and ensuring that rules and expectations for behaviour are explicit, clear and consistently applied.
As a result of this wider reading:
· I ensured that all resources for every task were prepared and ready before each task.
· I put every resource into colour coded bags to ensure that they were easy to find and the LSA would have all of their resources to hand.
· I put these resources onto the tables before each lesson.
· I set up any whiteboard videos or PowerPoints before the children arrive in the morning to make sure they worked.
· I praised good behaviour, as the research stated that this can be a good method to get children who are not fully engaged to join in with the task.
· I was consistent in my behaviour management and classroom management approaches.
(​​​​​​​QTS Standard: Collaboration: ​​​​​​​Seeking advice and support​​​​​​​)
· I observed the behaviour and classroom strategies used by my class mentor.
· I asked my class mentor what strategies they used for classroom and behaviour management.
· I observed and questioned other staff members in the year group as I wanted to develop a greater understanding of which classroom and behaviour management strategies they used.
As a result of this:
· I started each task by putting my hands on my head/shoulder/nose and waiting for the children to join in. When every child was looking and joining in I started the task introduction.
· I seated certain children next to me to keep them engaged.
· I used the Class Ocean-which is a behaviour management strategy used by my class mentor.
· I ended whole class lesson introductions by sending groups individually to their set task.
· I used a quiet voice when the classroom noise started to increase.
· I played music to initiate tidy up times. this method was used by my class mentor and the children knew that the music indicated that it was time to tidy up and sit in a whole group.
QTS standard Leadership: Exercising corporate responsibility​​​​​​​: ​​​​​​​Supporting formal leadership roles- I understood my role within the class in terms of behaviour and classroom management and used multiple strategies to ensure that this was maintained.
Pedagogy: Refining teaching…towards sustained highly effective practice: Managing the learning environment-
· After my first lesson, my class mentor said that she was extremely impressed with my behaviour and classroom management skills. 
· In addition to this, my class mentor wrote in my mid-placement review "Leah has been a pleasure to have in the classroom and I am very impressed with her classroom and behaviour management."
During the placement it took longer to form a positive relationship with one pupil and I needed to use various behaviour management strategies to keep them engaged (this was also happening when my class mentor was leading lessons).
· Firstly, l tried to spend as much time during break time, lunch time and the morning session talking to them and trying to form a positive relationship.
· I also changed the seating arrangements during small group tasks so that this child was sitting next to me and I could keep them engaged in the task.
· When it was necessary, I used the class ocean (behaviour management strategy). First of all I spoke to the child about their behaviour and tried to find out if something was wrong. When the behaviour continued I explained that I would put them in the ocean if they did not stop the unwanted behaviour. On the one occasion that their behaviour escalated and they ran away from the task, I asked an LSA to sit with my group while I went to get the child. I walked them back into the classroom and put their name into the ocean. I explained to this child that I had not wanted to put them in the ocean but that they had known what was going to happen if they did not stop the unwanted behaviour (this was a strategy in Sue Cowley's book). 
These changes led to a significant change in this child's work and behaviour during the week.
What have you learned?
This experience was important because:
1. ​​​​​​​It helped me understand different behaviour and classroom management strategies that I can use during my future practice.
· Sending groups individually.
· Engaging children before starting a task. 
· Being consistent in the strategies I use.
· Seating plans.
· Music for tidy up time.
· Change in tone/volume to manage low-level disruption/noise.
· Praise good behaviour.
​​​​​​​2. ​​​​​​​It helped me understand the impact that classroom and behaviour management strategies can have on children's learning (Research from Sue Cowley's 'Getting the Buggers to behave'.
3. ​​​​​​​I have been able to implement classroom and behaviour management strategies to positively impact learning.
​​​​​​​4. It allowed me to improve my collaborative skills with staff.
What next?
Despite receiving positive feedback from my class mentor in regards to classroom and behaviour management, for my next steps in learning, I will:
· Seek advice and support from my class mentor during block 2
· Conduct further research into behaviour and classroom management strategies.
· Ask to observe staff during future placements to see what effective classroom and behaviour management looks like in different classes.







Part 2: Critical Reflection
Developing oracy, which Donaldson (2015) defines as the ability to use spoken language effectively, is essential to meeting the aims of the Curriculum for Wales 2022. This is because it leads to improved academic outcomes and increases children’s future employability by providing them with the ‘soft skills' required by employers (OECD, 2014; Donaldson, 2015; Welsh Government, 2015; OECD, 2017; Howe, 2020). Based on this research and self-reflection of children’s oracy development based on my practice, I have decided to focus my research on effective classroom strategies for developing children’s oracy skills and their impact on learning. Firstly, academic literature will be discussed to develop a greater understanding of effective oracy interventions and how they impact children’s education. I will then reflect on my own practice and identify my next steps in teaching and learning to ensure that I can encourage children’s oracy development and meet the aims of the new curriculum.

The educational reforms occurring in Wales involve a significant shift from a curriculum focused on developing skills for qualifications to a more progressive curriculum that aims to equip children with the skills they need to thrive in school and their future lives (Donaldson, 2015; Welsh Government, 2017; Howe, 2020). This includes the development of children’s oracy skills after PISA findings (OECD, 2017) mirrored employers' views who stated that children lacked these essential employability skills (Jones, 2019). Although there is a greater focus on oracy within the curriculum, research has shown that teachers lack the skills required to effectively implement oracy within the classroom (Howe, 2020). Mercer and Mannion (2018) and Voice 21 (2020) state that if the curriculum is going to reach its proposed aims, teachers must develop their understanding of effective oracy education so that they can provide appropriate interventions. Numerous research findings have stated that effective oracy education involves a commitment to improving children’s skills across the four strands of the Oracy Framework (Education Endowment Fund, 2019; Voice 21, 2019). This Framework identifies the essential physical, linguistic, social and emotional, and cognitive aspects of oracy that need to be developed for children to succeed (Cambridge University Press, 2018).

The physical and linguistic areas of this framework include the skills involved in effective spoken language. Literature suggests that teachers should prioritise the development of children’s verbal language skills because it is the strongest predictor of children's future life chances and, developmentally, children acquire oral language first (Botton, 2016, Voice 21, 2019; Education Endowment Foundation, 2019a; Bilton and Tillotson, 2020). By focusing on developing spoken language skills first it provides children with the foundations needed to progress in all four strands of the oracy framework (Cambridge University Press, 2018). This focus on developing children’s spoken language is prevalent within the Languages, Literacy and Communication Area of Learning and Experience (Welsh Government, 2019). Progression step one states that teachers should provide children with opportunities to experiment with newly learned vocabulary and manipulate spoken sounds as part of their language development. Pinker (1994) and Chomsky (2000) believe that through an independent process of creating and manipulating sounds with their mouths helps children establish new cognitive patterns regarding the different sound combinations in speech and directly leads to improvements in spoken language. In support of these views are findings by the Educational Endowment Foundation (2019a). Their research demonstrated a positive connection between presentational tasks that encouraged children to use and practise their speech sounds and the development of their spoken language skills. There were also significant improvements in children’s fluency and pace, tone, clarity of speech, and an increase in gestures, eye contact and appropriate vocabulary choices. In addition to this, presentational tasks also create a sense of empowerment in children as it allows them to see that their thoughts and opinions are valued by others (Minero, 2016; Voice 21, 2019). This sense of value led to an increase in children’s confidence and well-being and resulted in children becoming more expressive when articulating their thoughts to others during everyday classroom tasks.  Increasing these skills is important because 43% of children stated that they lacked confidence and oracy skills, leaving them feeling unprepared to enter employment when they left school (Howe, 2020). Despite the positive impact that this approach has on children’s spoken language development, Cambridge University Press (2018), Education Endowment Foundation  (2019b)  and Voice 21 (2019) state that children need opportunities to develop their social and emotional oracy skills.

Children’s social and emotional oracy can be developed during collaborative activities such as paired or group work. This provides children with more opportunities to hear spoken language and positively influences the development of their oral language and listening skills (Mercer and Mannion, 2018; Education Endowment Foundation, 2019a). Professor Graham Donaldson describes these skills as “crucial attributes in learning and life” (Donaldson, 2015, p.50). Listening skills have not only been identified as one of the top skills required by 60% of employers (Howe, 2020), but research suggests that they play a crucial role in children’s oracy development, with some researchers highlighting them as the most essential language skill (Education Endowment Foundation, 2019a). In addition to this, working collaboratively helps children become more aware of other people’s emotions, they learn how people work together and it encourages the development of the oracy skills needed to be effective team members (Mercer and Mannion, 2018; Education Endowment Foundation, 2019b). The ability to function effectively as a member of a team has been identified as an essential skill needed to improve children’s employability (Donaldson, 2015; OECD, 2017; Howe, 2020). Despite these benefits, Bilton and Tillotson (2020), and the Education Endowment Foundation (2019a) state that effective oracy interventions involve more than asking pupils to work together and talk together. To maximise learning, teachers need to provide clear instructions and a learning objective so that children understand what they need to do to be successful in their learning (Evidence Based Education, 2020). 

Studies have shown that collaborative activities where children were provided with clear learning outcomes and task focused questions led to an increase in children’s motivation and had the greatest impact upon oracy development and overall learning during collaborative tasks ( Mercer and Mannion, 2018; Bilton and Tillotson, 2020). These activities resulted in extended verbal responses and provided opportunities for cognitive development as children used their spoken language to not only interact within the group but to interthink. Interthinking has been defined as a learning process that happens when children engage in exploratory talk to make sense of a problem and jointly reach an intended outcome (Mercer and Mannion, 2018; Aubrey and Riley, 2019). This process also positively influenced the development of children’s listening comprehension and non-verbal reasoning skills. The Education Endowment Foundation (2019a) states that this led to improved reasoning skills during independent classroom activities. These reasoning skills are seen as valuable for children’s school and future lives (Donaldson, 2015). However, literature suggests that children are not born with an innate knowledge of how to use these oracy skills during collaborative tasks. To maximise the children’s development and proficiency of these skills teachers need to explicitly teach children how to use them  (Educational Endowment Foundation, 2019a; English Speaking Union, 2021).

Teaching oracy skills is perceived to be more difficult than the teaching of other skills such a literacy or numeracy because oracy skills are not concrete. However, Mercer and Mannion (2018) state that teachers can effectively encourage children’s oracy development by explaining a skill, modelling what effective use of this skills looks like in practice and then working collaborative with children to guide and scaffold children’s use of these skills during tasks. Minero (2016) states that providing sentence starters during oracy tasks is an effective way of guiding and scaffolding children’s verbal and thinking skills. When teachers adopted this approach it provided children with a deeper understanding of a skill, helped them understand what effective group work looked like and resulted in children making more rapid progress across the four strands of the oracy framework (Voice 21, 2019; Gaunt and Stott, 2020).  Studies have also shown that when children have a greater understanding of the different aspects of oracy, such as grammar, they were able to apply this knowledge when learning other languages and helped children develop Welsh language more easily (Mercer and Mannion, 2018). In addition to this, numerous studies have also identified a positive link between the explicit teaching strategies of oracy skills and improvements in children’s literacy skills and academic achievement (Botton, 2016; Education Endowment Foundation, 2017; Voice 21, 2019; Bilton and Tillotson, 2020).
Before implementing oracy interventions it is essential that teachers assess children’s oracy skills. This is because the development of children’s oracy skills is a progressive process and children progressing at their own individual rate. When teachers understand where individual children are in terms of oracy development, it allows them to plan tasks that provide appropriate levels of challenge and maximise progression in children’s oracy development (Mercer and Mannion, 2018). Assessing oracy can be time consuming and provides additional challenges especially when oracy tasks involve group work. However, research has suggested that teachers can assess oracy skills effectively by observing children over a series of tasks to gather a wide range of evidence to inform their future planning (Mercer and Mannion, 2018; Education Endowment Foundation, 2019a). Gaunt and Stott (2020) and Voice 21 (2019) explain that when teachers plan for oracy development they should not view this as an extracurricular activity that is only focused upon during specific tasks, but an essential and continuous aspect of all learning experiences. Placing a continuous focus on oracy development provides an environment that helps children embed these skills in their long-term memory and leads to improved fluency and recall of these oracy skills (Sherrington, 2019; Weinstein, Sumeracki and Caviglioli, 2019). When schools adopt this approach, it creates an empowering education system that provides children with skills that significantly improve their future life chances (Voice 21, 2019). 
The literature discussed above has allowed me to recognise that the independent presentational approach that I used during my placement is an important part of classroom practice, as it can lead to improvements in children’s spoken language and help them develop their confidence and lead to them using more expressive language. However, I have also recognised that the multi-faceted nature of oracy requires opportunities for children to be engaged in both independent and collaborative tasks if they are to develop the full repertoire of oracy skills needed to thrive in life. As a result of this, during my future practice I will provide opportunities for children to work independently, in pairs and in groups. I will conduct further research into effective group and paired work to ensure that I can implement this effectively in practice. I previously thought that providing learning outcomes, based on the curriculum progression steps, would allow children to understand exactly what they were required to do during the task and result in them being more successful in developing their skills. However, I now understand that I need to explicitly teach children how to use a skill before they can understand how to use it effectively during tasks and meet the intended learning outcome. During my future practice I will provide learning outcomes for a task but I will also provide explanations of each specific oracy skill, model how to use it and provide guidance during a task to scaffold children’s development of their oracy skills. To ensure that I do this correctly and provide adequate challenge I will need to assess children’s oracy skills before a task. Despite a greater understanding of the importance of assessing oracy across several tasks to gain a greater understanding of children’s progression and plan effectively, I feel that this is an area that I will need to conduct further research in to ensure that I can do this adequately during my future practice. Overall, my research has led me to understand the importance of oracy development and as a result I aim to create a learning environment where children have continuous opportunities to develop the oracy skills they need to thrive in school and their future lives. 
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