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Introduction
This assignment will be a critical evaluation of an observed critical incident that took place during a bridging observation experience over a two-day period. Critical evaluation is the in-depth examination of something, in this case a critical incident, and the formation of potential arguments for and against this critical incident based on surrounding literature and my perspective. A critical incident does not have to be something momentous, such as an argument or a violent outburst. Instead, it can be an everyday occurrence that took place within the classroom. What causes an incident to become “critical” is the observation, recording, and the subsequent critical evaluation that takes place (Tripp, 2011, p.25). Critical incidents are essential when it comes to the teaching profession because it enables teachers to become reflective practitioners. Therefore, to begin with, this assignment will demonstrate the understanding of critical reflection. Reflection plays a vital role in pedagogical progression. Through the critical evaluation of critical incidents, teachers can identify the appropriate next steps that benefit pupil learning and their pedagogy. It is possible the effectiveness of a particular method can be reinforced, or new techniques may be found. My critical incident focuses on effective holistic pedagogical approaches that can be used to get the best learning and behaviour from a child. As a result, the literature review will identify methods teachers may need to consider in relation to the CI and its context. Upon conclusion of the literature, it will allow me to evaluate the next steps that can be applied to my own pedagogical approach. 
Critical reflection
The impact of teaching on the lives of children, whether positive or negative is unquestionable. Teachers should strive to provide learners with the best teaching possible and this is something that critical reflection does. As previously mentioned, critical reflection allows for teachers to become reflective practitioners. A teacher who critically reflects, seeks to improve their teaching skills, and accommodate the needs of their pupils to ensure they are being provided with an optimal teaching experience. (Rushton and Suter, 2012, p.4-8) Exploring a belief through a critically reflective lens, will help teachers come across new ideas or conclusions, resulting in the adaptation of holistic pedagogical approaches. 
There are many reflective models that assist teachers in becoming a reflective practitioner. These models assist teachers in understanding the thought-process behind their previous and current methods, while exploring new concepts that can be adopted. Stephen Brookfield has created the model called ‘The Four Lenses’ (1995, p.5-6). The four lenses consist of pupil perspective, feedback from a fellow professional, the analysis of literature, and their own teaching experience, which is particularly relevant to trainee teachers. Brookfield emphases that every belief a teacher has made regarding their approach must be supported by knowledge from the lenses (Brookfield, 1995, pp.5-8). Another reflective model is that of David Kolb (1984, pp.47-48). Kolb states that reflection and learning take place in a cycle. Firstly, an individual must have what Kolb calls a “concrete experience”. This is transformed via reflection, where the teacher thinks and discusses their thoughts about the experience. Next, is what Kolb labels “abstract conceptualisation”, where the teacher learns from and concludes on the original experience. What the individual has then learnt is adapted in the next stage “active experimentation” (Kolb, 1984, pp.47-48). Reflective models make teachers conscious about their beliefs and makes them think critically about their practice, allowing teachers to innovate and progress. The reality is that some teacher’s beliefs may not be consistent with the optimal learning environment. 
Not only can critical reflection benefit pedagogy, but critical reflection also benefits teachers when it comes to education reform (Rushton and Suter, 2012, p.5). For reflection and high standards to be an on-going process, a new curriculum is solely not enough. This may explain the reform of the ITE and teaching standards. The ITE reform has called for better relations between universities and schools, aiming to improve the quality of mentorship in supporting student teachers in applying their new knowledge and experience (OECD, 2020, p.63). In a recent ESTYN examination of the ITE reform (2022, p.8), it was stated an aspect of good mentorship is the “encouragement of students to reflect on educational theory when discussing progress in their teaching”. As well as ITE reform, new teaching standards are also being introduced to align with the new curriculum. These new standards are supported by the in-depth research of good-teaching and the use of a Professional Learning Passport (PLP) where teachers can plan, record, and reflect upon their lessons. (OECD, 2020, pp.86-87). 
The importance of critical reflection is very much highlighted by the reform in Welsh education. The practice of critical reflection is essential due to the ever-changing nature of teaching, but in Wales there is a particularly meaningful need for critical reflection due to the introduction of the new curriculum and the successive reform of Initial Teacher Education (ITE) and teaching standards. The introduction of a new curriculum is extremely rare so if there was ever a time for teacher to begin to critically reflect it is now, to ensure the curriculum is being carried out by teachers to the best of their abilities.
Observation
Please note I will be following BERA (2018) Guidelines regarding the “norms for research”, respecting the privacy and confidentiality of all who parties involved in the critical incident (CI). This observation took place at an English medium mixed-gender High School in Cardiff. At the time of the school’s ESTYN report (2017), 1,721 pupils enrolled, including the sixth form, ranging from ages 11-18. Pupils eligible for free school meals was 15.3% higher than the national average with just over two-thirds of pupils coming from an ethnic minority background, speaking English as an additional language (ESTYN, 2017). The standards and performance of the school are both very high, adapting to the needs of all pupils and maintaining a strong ethos (ESTYN, 2017). The ETHOS of the school ensures behaviour is dealt with effectively through a restorative approach. 
My observation and CI took place during the first lesson on the second day of observation in a Year 7 Science lesson consisting of 25 to 30 pupils. On my first day of observation (record 1 in appendices), the pupil (student X) who the CI involves was sent out during the final lesson the prior day (record 3 of appendices) because of disruptive behaviour. The teacher of the Science lesson on the second day dealt with student X in a contrasting way and decided not to threaten sanctions. The teacher set a task instructing that pencil had to be used. The first link displayed to the purpose of “ambitious capable learns” is displayed here, as students had to read the data, understand it, and then transfer it from table to a bar chart in a different scientific and mathematic context (Donaldson, 2015, p.31). Student X started to show signs of the disruptive behaviour shown during the last lesson of the prior day, such as chattering, coming off their seat and distracting their peers. This was noticed by the teacher and was addressed in a calm manner, possibly due to the restorative approach of the school. The teacher simply asked student x “how are you getting on?” and “if I were to come over how would you be getting on with your work?”. The teacher went over, checking student X’s work and noticed that it was completed well. 
During the feedback of the lesson is where the CI took place. The teacher was running through the task with the class and decided to show the entire class student X’s work, using it as a model example. The teacher still displayed student X’s work although it was completed in pen, joking that it was almost perfect. Student X was asked to explain their reasoning behind the chosen variable on the x and y axis, and why they chose to go up in 2s on the Y axis. Student X had to effectively communicating and explaining something that they were currently learning about to an entire classroom, directly relating to the “ambitious, capable learners purpose ( Donaldson, 2015, p.31). This received praise from the teacher. To do this in front of a class also takes confidence, so can be linked to the “‘healthy, confident individuals who have the confidence to participate’ purpose (Donaldson, 2015, p.31). Throughout the remainder of the lesson, student X showed less sign of disruptive behaviour, only being addressed once one to one which was in relation to work and not behaviour. 
This CI does not only provide an example of good teaching and behaviour management, but it also displays links to the Graham Donaldson’s Successful Futures document (2015) that underpins the new Welsh curriculum. It strongly relates to the “ambitious capable learners who are ready to learn throughout their lives” purpose (Donaldson, 2015, p.31) which was demonstrated by student X during the CI. The reasoning behind student X’s behaviour, and the teacher choosing student X’s work to model rather than someone else who had used pencil like instructed and completed the bar chart correctly is something that can be examined further. It may have been because it allowed for an opportunity to reinforce a student who is typically more disruptive. Also, the approach to student X when disruptive behaviour was shown before the CI may be due to the restorative approach of the school. Both allow for further avenue of research.
Literature review
It is important that teachers are aware of effective and various behaviour management strategies that can be implemented within classrooms. Investigation into the significance of learning, in relation to behaviour, is required as it can help make sense of their actions. Understanding why children behave in the manner that they do, can support the process in deciding the optimal school-wide approaches to use. 
Punishment can be an effective method when used short-term, as it instantly halts the unwanted behaviour (Maag, 2001, p.176). For example, a teacher can punish a student who is sat by their friend chatting by moving them to the back of the class. The student is now quiet, and the teacher can carry on with the lesson. Maag suggests that punishment may be an effective strategy when used on those who are well-behaved, which is usually most of a class, who perceive punishment as a negative consequence (2001, p.177). 
Throughout history, punishment has been used as a method to reduce unwanted behaviour, whether it be in the prison system or foreign relations (Skinner, 1971, p.75). Therefore, it can be argued that If punishment was not an effective method in dealing with behaviour, it would not be so commonly used in. Evidence of punishment working is when the need for it becomes less frequent, as it is intended to reduce behaviour. A sign that traditional approaches to behaviour management are proving to be ineffective, which as history shows us, is punishment, student behaviour becomes challenging (Maag, 2001, pp.174-177). In such a scenario where the need for punishment has increased in frequency and student behaviour is becoming challenging, new methods may need to be implemented. 
Operant conditioning (OC), championed by B.F. Skinner, supports the effectiveness of punishment and reinforcement. By removing (negative) or adding (positive) an unpleasant or pleasant response/stimulus as a consequence to specific behaviour, the chances of this behaviour being repeated are changed. Punishment looks to reduce the likelihood of the behaviour happening, whereas reinforcement aims to increase the likelihood (Linn and Shepherd, 2015, pp. 6-7). Traditional forms of punishment such as removing a misbehaving child from the class or suspending them may temporarily stop the negative behaviour, but it does little in preventing the child from behaving in the same way again (Maag, 2001, p.173). B.F. Skinner argues that after punishment has been served, it is then the recipient of the punishments responsibility to then behave how they want (1971, p.62). The result of this is the chance of good behaviour are being left to chance (Rutherford and Neel, 1978, pp.71-73). Therefore, reinforcement may be a favourable approach as it encourages positive behavioural patterns and does not leave it to chance.
Following from OC, reinforcement, and in particular negative reinforcement can be applied to a teacher’s perspective in the context of punishment. For example, a teacher sends a pupil out of class.  The unwanted stimulus (a disruptive pupil) has led to an increase in the wanted behaviour (a better-behaved class) and the teacher therefore repeats this behaviour in the future because the teacher has been negatively reinforced. However, if this pupil does not perceive punishment as negative, there will be no change in the pupil’s behaviour creating an unproductive cycle (Maag, 2001, p.176). Furthermore, in general, children who do not view punishment as negative are the select few who are disruptive (Maag, 2001, p.176-177). Despite this, as punishment is effective in dealing with the behaviour of most of the class who perceive punishment as negative, the likelihood of punishment being used by the teacher is also increased. Oc is problematic as it does not determine which approach is the most effective in the context of a classroom and sing both reinforcement and punishment may cause the pupils unable to trust the teacher.
The Premack Principle (PP) supports the use of reinforcement as an effective strategy but differs because it works by encouraging infrequent behaviour by rewarding frequent behaviour (Johns, 2015, p.63-65). For example, if the class tidy up, they can use the class technology (computer, iPad etc.). Here I used technology as an example as it has proven to be an efficient mean of reward, but other rewards can be applied (Johns, 2015, p.63-65). A downfall of the PP is that the reward of the frequent behaviour must be motivating enough for the infrequent behaviour to take place. This means that pupils will not be intrinsically motivated, and instead relies on motivating factors that may not always be there or cannot be applied to an entire class. This is where intrinsic motivation can be applied, such as genuine praise from a teacher, as a form of positive reinforcement (PR). The success of PR is heightened when the praise is specific, so not just complimenting a child but complimenting a child on what they have done well (Johns, 2015, p.31). PR can be effective when only used on occasional, for example, catching a student being good (Maag, 2001, p.183).
It is important to consider the influencing factors that play a role in a pupil’s life, their perception of school, their behaviour and thus approaches that can be taken in positively influence their behaviour. Brofenbrenner proposed the Ecological Systems Theory (EST), suggesting there are four layers, labelled “systems”, that form a child’s environment (Linn and Shepherd, 2015, pp.8-9). The interaction a child has with these systems are fundamental in their development. The first and most frequent interaction a child has with these systems is with the micro system (family, peers, school), with family at the centre of this. Next is the mesosystem, which is the interaction between the child’s micro system (attitudes, values, relationships). The exosystem (parent’s workplace, mass media, school board) which the child is not directly apart of, and the macrosystem which refers to the culture, social and global conditions the child is immersed within (Linn and Shepherd, 2015, pp.9-10). The EST provides an understanding to the child’s external factors that influence a child’s behaviour and their view of school. For example, in the mesosystem, it can be detrimental if a child’s parental interactions are negative, or if their parents do not have good relationships with the child’s teachers. This is where a child’s perception of punishment, as previously mentioned, can be applied as it accounts for their attitudes and values. This can help to decide an approach that caters to a child’s complex environment. 
Vygotsky introduced a theory which determines a child’s socio-cultural factors in their development. A child makes meaning of their social interactions that become part of their identity, accounting for the formation of a child’s values, beliefs, traditions, and languages (Linn and Shepherd, 2015, p.12). Linked to the EST, this demonstrates the importance of a child’s values and beliefs, instead through social interaction and not their environment. A child’s interaction with their parents, teachers, and peers are vital to their development (Morrison, 2018, pp.148-150). Vygotsky states that a child “matures into the more intellectual life of those who surround them, emulating their guidance” (Gauvain and Cole, 1997, pp.32-35). This can help explain a child’s behaviour in school if perhaps they have parents they positively or negatively do or do not regularly socially interact with, especially if their parents do not value the child’s schooling. As a child models adult guidance, PR can be used to encouraged positive behaviour, such as giving praise (Johns, 2015, p.33). It is possible that without these positive influences from parents or teacher it can lead to the development of negative behavioural patterns and create negative relationships with school.
Differing from the EST and Vygotsky, Piaget presents rather than children being influenced by their environment (EST) or social interactions, children go through stages of developed called ‘heteronomous and autonomous morality’ (Linn and Shepherd, 2015, p.13). In the heteronomous stage (5-9 years old), the rules imposed by teachers, schools and parents are unchangeable. The proposition that the punishment of an action is calculated by the amount of damage the action has caused during this stage (Linn and Shepherd, 2015, p.13). As the wrongness of an act is equal to the damaged cause, this is very much in favour of punishment. As a child progresses into the next stage, children begin to ‘self-determine’ and make moral judgments, understanding the impact of following rules and dealing with consequences. Piaget’s arguments differ to that of Vygotsky, as Piaget suggests that a child’s way of thinking is separate to the thinking of adults, learning in their own way, and not through adults, as they pass through developmental stages (Sutherland, 1992, p.16). Nor does Piaget take into context the society, culture or environment that surrounds a child.
In the context of theories of EST, Vygotsky and Piaget, the restorative approach can be analysed in dealing with the school environment. Restorative practice focuses on maintaining and forming relationships within the classroom due to the outlook that for good learning and teaching to take place, relationships between the teacher and pupils are required. (Drewery and Kecskemeti, 2010, p.103). This aligns with Vygotsky, as good relationships will support children in learning from the teachers and peers around them. Also, good relationships can also provide the foundations for a sound environment, supporting the EST. For a teacher to conform to restoration they must approach teaching without any judgment and with “respectful curiosity”, the assumption that people act in goodwill in their view of the world, allowing for collaboration and the development of relationships (Drewery and Kecskemeti, 2010, pp. 103-106). In this context, Piaget’s theory undermines the use of the restorative practice between the ages 5-9, because children perceive the rules set by adults as concrete, meaning if they break them, they were not acting out of goodwill (Linn and Shepherd, 2015, p. 13). 
It is critical that assumptions or judgments a teacher may have concerning the motives behind a student’s actions, or the parents of a student are removed. Teachers cannot have complete control of a class so must look to reduce, but not remove, their authority, without looking to completely remove their power as a teacher, and instead look to work with pupils (Drewery and Kecskemeti, 2010, pp. 106-107). Therefore, the approach concedes that a teacher cannot be all knowing as schools and classroom are diverse environments, with teachers and students all being completely unique, facing different challenges within their life. As the EST and Vygotsky covered, each child has their own unique beliefs, values, and attitudes. By the teachers approaching situations with no judgment, it allows students and teachers to work together on the same page, meaning everyone is personally responsible (Drewery and Kecskemeti, 2010, pp. 107-111). However, allowing the pupils to take accountability of their actions may leave the children’s future actions to chance. This is where restoration and PR can be used simultaneously, to encourage positive behaviour as well as allowing self-accountability. It can also be argued that the seriousness of certain actions, for example, violence, means that accountability needs imposed by a teacher. This would be agreed by Piaget as he argued that that punishment should be equal to the extent of the act (Linn and Shepherd, 2015, p. 13). When looking at OC in the context of restorative practice it is necessary to use either one of reinforcement or punishment as using both may lead to children being unable to trust a teacher, creating negative relationships. 
Evaluation and next steps
Given the evidence, prioritising relationships, and positively encouraging good behaviour are the best holistic approaches to take. They help improve the quality of a child’s social interactions in schools. Improving the quality of a child’s social interactions will help the child to emulate and learn from their teachers and peers, which would be better suited to PR rather than punishment. There are theories, such as OC and PP, that support reinforcement as an effective behavioural management strategy. PR can be used to intrinsically motivate a child’s positive behaviour by providing genuine praise. A restorative approach is holistic in that it considers the various values, beliefs and relationship that can impact a child and their behaviour, supported by the EST and Vygotsky, and understands that teachers cannot control every aspect of a complex classroom environment. A restorative approach takes into consideration the complexity of a child’s background and culture. PR can be considered more progressive than the more traditional form of classroom control, punishment as it provides an alternative approach in dealing with behaviour. For example, it helps to increase positive behaviour in the smaller minority of children who may not perceive punishment as negative due to their values. It also does not leave the likelihood of behaviour improvement to chance, unlike punishment.
To use these strategies when teaching, critical reflection is necessary. Brookfield’s four lenses and Kolb’s reflective model, as previously mentioned, can both be applied. In the context of Brookfield’s four lenses, I will constantly have the feedback of a fellow professional in my class mentor. I have already completed an analysis of literature and I have stated I will adapt PR and restorative practices within the classroom for my own teaching experiences. It may be difficult to get pupil perspective but by analysing the response of the pupils to these practices it will help me to reflect in whether they are effective. If they are proving ineffective, I will undertake more analysis of the literature and take onboard the feedback from my tutor. Kolb’s reflective model will help me in adapted new strategies following my experience in using these methods through context reflection. I will need to take notes on the PR I have used and constantly reflect on whether I noticed any improvements in behaviour.
I will be able to identify if it is proving to be effective through setting weekly targets. This may be by using PR in different contexts, for example praising a good sitting on a carpet or praising a child for good work or using PR with a focus on the child who have been more disruptive. By the very nature of PR, it is intended to increase behaviour, so if behaviour that is being encourage is being displayed more often then it shows it is working. If a scenario occurs in which there has been a falling out between students, I will ask them what has happened rather than placing blame on a student, allow them time to reflect and consider what are the best next steps to take, for example, if an apology is necessary. I may also consider using punishment as a method in instance where PR is proving to be ineffective. 
I have never had to use PR and give out intentional praise, so my ability and skill in doing this will improve the more often I use it and reflect upon my ability in doing so. Also, focusing on building relationships with the pupils is something that will undoubtedly improve my teaching and will be forever beneficial to my teaching career. Being aware of and practicing new techniques within the class will help me adapt to the needs of specific children and scenarios when required.
Conclusion
Moving forward I will look to use PR within the class when possible, providing students with genuine praise when they display signs of good behaviour. Also, given the research, I will now consider the various contexts that may influence a child’s behaviour as children come from various backgrounds and culture, being wary not to judge or make any assumptions when approaching scenarios that may occur within the classroom. The use of a restorative approach is therefore appropriate, encouraging a positive relationship between myself and the students, promoting good teaching and learning. I believe that although punishment can effective, more need to be done in encouraging positive behaviour in children who may need the guidance.
A restorative approach and PR are not strategies that will work short-term and need to be constantly reviewed and implemented. Reflection will be supported via the reflective models mentioned, the meet, test, share structure in line with the ITE reform in Wales through the PLP and weekly reflections with my mentors. It is important I let my mentors aware of these approaches, so they are aware of what the behaviour changes I am expecting to see within certain pupils and amongst the classroom in general. These new pedagogical approaches are by the very definition innovation as they are not approaches, I am personally familiar with. Through reflection with my mentors, I am working collaboratively with them, listening, and taking on board their feedback. A class with the shared focus on building relationships creates an environment based on effective learning and teaching. I believe a restorative approach and PR are the best pedagogical approaches to take. They encourage the students and I to understand the diverse values and beliefs and are intrinsically motivated to behave and thus learn effectively.
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APPENDICES BELOW
Appendices 
Observation notes
Record 1 – CRITICAL INCIDENT
	Date and time, year group:
27/09, 9:30am, Year 7

	Where and When: Context of the observation – subject/AOLE, general classroom context

This observation took place in a busy year 7 Science lesson, first lesson in the morning. The class had between 25-30 pupils and they were learning about bar charts. The students were engaged when the teacher was at the front of the class directly teaching but when a task was set noise levels increased.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

A teacher set a task which meant students had to read data from a table and applying it to create a bar chart. The class were instructed to do their bar chart in pencil. A pupil who was sent out the last lesson of the day prior (record 3), began to show signs of the same behavior that got them sent out. The pupil was disrupting their friends, getting out of their chair, and showing general signs of disruptive behavior. The teacher calmly addressed the pupil, encouraging them to do their work and gave 1-to-1 support. The teacher noticed the pupil had done their work well. Although it was not in pencil, the teacher still showed the pupil’s work as an example to the whole class during the feedback part of the lesson. The teacher also got the pupil to explain how they had done the work and complimented them after. For the remainder of the lesson the pupil did not have to be addressed to the extent that they were prior to being positively reinforced. 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

It is possible that the being sent out in the last lesson of the day before may have impacted their behaviour in this lesson. The pupil did not display these signs of behaviour in the lesson in science the day prior (record 2 lesson). It is important that it is understood why a pupil behaviour differently in different contexts, and what approaches can be taken.
A potential avenue of research is the calm approach the teacher used when addressing the behaviour of all pupils, not only the pupil whose work was displayed to the class. It is also interesting that the pupil whose work was chose was the pupil showing signs of disruptive behaviour more than the rest of the class. This is particularly compelling because the pupil had used pen and not pencil, meaning the pupils work was not perfect, and there were other students who had used pencil. This may mean that this was an attempt from the teacher to positively reinforce the student.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

As the class was so busy, there was plenty of distractions. Each pupil could turn around or chat to the person next to them as they were all sat within proximity. Being first lesson of the day as well may have meant that the pupil was naturally inclined to talk to their friends as it was their first time seeing them in the day. The teacher made instructions very clear and was going around the class offering support, which could have been taken advantage of as the teacher’s attention was not on the class and instead on one pupil at a time. However, measures were taken in addressing the class when needed. I think the pedagogical approaches used in this lesson were very effective in ensuring good learning was taking place, as well as good behaviour management.



Record 2
	Date and time, year group:
26/09, 10:0am, Year 7

	Where and When: Context of the observation – subject/AOLE, general classroom context

This observation took place in a busy Science class of between 25-30 pupils. NOTE- although this observation also took place in a science lesson, record 1 and 2 are on different days (same teacher and class) and concern different pupils. It took place in the second lesson of the day on a Monday morning, although the first lesson was with tutor groups, so this was the first time pupils were learning in the day. 

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

During direct teaching, a pupil who was sat at the side of the class near the back kept putting their hand up when the teacher would ask a question. After putting their hand up on a few occasions and not being chosen, the pupil sighed and didn’t raise their hand again. Instead, they began to chat to their friend, rest their head on the desk, swing on their chair, draw in a notebook, complain about being bored and as I was sat next to them, they started to ask me questions. As a result, they were behind on their work and had to ask their friend to help them/to copy their work. As the class was so busy, and the teacher was busy teaching at the front, it would be difficult to notice pupils who were disengaged.

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

What other methods can be used instead of raising a hand? It may be best to mix approaches up. For example, turn to your partner and discuss or write your answers on a whiteboard. This is merely a suggestion, and the teacher may have used these method before or perhaps there is a reason they have chosen ‘hands up’ as the best option. Also, what approaches can be looked at in ensuring an entire class is engaged when a teacher is busy teacher. It may be that with a ratio of 25-30:1 it is simply not possible. 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The environment was not overly distractive, as the class was engaged while the teacher was directly teaching. The pupil was initially engaged in the lesson but became disengaged. They were creating their own distractions (head on desk, drawing in notepad).



Record 3
	Date and time, year group:
26/09 2:30pm, Year 7

	Where and When: Context of the observation – subject/AOLE, general classroom context

This observation took place in a busy Languages (French) lesson of roughly 25-30 students in a small classroom. The pupil referred to in this incident is the same pupil referred to in record 1. It took place in the last lesson of the day which may explain the excitement of the class. The school in which this observation took place had a behaviour management procedure in place.

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

As mentioned, the school in which this incident took place had a school-wide behaviour management strategy which was followed in this lesson, up until a point of a pupil being sent out. To begin with there was a group of students who were talking, and this eventually led to a warning from the teacher and the use of behaviour points were threatened by the teacher. However, one of the pupils sat next to the pupil who was later sent out had to leave as they had a school sports match. After several warnings because they kept turning around, the pupil was sent out. I mentioned in the context section that it was a small class as the pupil was very easily able to turn around to talk to their friends who were also sat next to them. The teacher did not allow the pupil back into the class until the lesson had finished. Although the teacher could not, as I was sat facing the door, I could see the child looking back into the class laughing.

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

As the pupil was sent out but showed little remorse in what they had done, research can be done in looking at not only how you can manage behaviour of children who do not fear punishment, but also how can they be engaged, and how this behaviour can initially avoided. It could be because the child simply does not enjoy French or because their friend had gone, they could see the end of the day coming nearer and simply wanted to go home. Also, I think seating plans are highlighted here. The students were chatting to each other because they were sat next to each other, which couldn’t be helped as it was a small class. Therefore, can a seating plan be used her to avoid this? Is it possible because they child is only in year 7 he does not yet understand the seriousness of being sent out of class?

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was a very busy environment. The teacher was trying to directly teach while there were groups of children chatting. Also, it was in a small classroom, last thing in the day. The children were also sat next to their friends, although I am unsure if this is where they decided to sit or if there was a seating plan in place. As a pupil left to play for their sports team it created further distraction. It also suggests that the behaviour strategy the school had implemented was not effective in this instance as it got to the point where a child had to be sent out.





