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[bookmark: _Hlk536452179]This essay will critically evaluate the creativity and enterprise skills of the writer, in order to complete this the Entrecomp Framework (Acigalupo et al, 2016) will be used. This essay will also consider how creativity and enterprise skills can be fostered in pupils within the primary school. 			
	The Entrecomp Framework (2016) highlights that fostering enterprise skills in education can help prepare children for the future, it suggests that it is beneficial in developing confidence and determination. In the same way, The World Economic Forum (2016) identifies creativity as a skill needed for future jobs. This importance of creativity and enterprise skills in preparing children for the future is evident in the forthcoming curriculum in wales as highlighted in Successful Futures (2015) indicating their importance. As expressed by Fumoto (2012) creativity which was once a quality attributed to ‘exceptional’ individuals is now considered to be within every individual. However, Ken Robinson (TED, 2007) spotlights that schools educate children out of creativity due to the pressures on schools to produce good test results. Hence, given its importance as expressed by Jones (1972) teachers are responsible for creating the conditions to foster creativity in schools. 
	Desailly (2012) emphasises that there are many different definitions of creativity, as different people identify different qualities that contribute to being creative. Gardener (1997, cited in Jesson, 2012, p. 8) suggests that creativity means having the ability to ‘solve problems’ and ‘raise new questions’ on the other hand, Wilson (2015) claims creativity is practice which entails using the imagination. Although the National Advisory Committee on Creativity and Cultural Education (NACCCE) who’s report in 1999, was crucial in sending the message of the importance of creativity in education states that creativity is ‘Imaginative activity fashioned to produce outcomes that are both original and of value’. Evidently all ideas of what creativity is, have common factors of creating something original and using the imagination. However, Jalongo (2003, p.218-219) suggests that this definition needs reconsidering in order to consider all aspects of modern research where, as emphasised by Craft, Cremin and Bernard (2008) the process is more valuable to children’s development than the final product being original or of value.
	The NACCCE report (1999) identifies that there are two ways of fostering creativity in school. It discusses ‘Teaching Creatively’ and ‘Teaching for Creativity’. Teaching Creatively is described by Jeffrey and Craft (2004, p.80) as the ability to teach in a creative manner, this is about using the teachers use of imaginative approaches. Whereas, teaching for creativity as explained by NACCCE is the ability to support children in believing in their creative abilities and develop the capacities of creativity such as curiosity. As explained by Lin (2011, p. 152) the two practices are linked as teaching for creativity often engages the features of creativity such as the imagination which leads to teaching for creativity. 
	As Voiced by the Quality Assurance Agency (QAA) (2018) Enterprise Education in summary is about providing children with the capacity to generate ideas and provides them with the knowledge and skills to make them happen. As suggested by Young (2004) the benefit of fostering enterprise skills in school is because it results in an improvement of critical thinking abilities and confidence which aids in risk-taking. As Further emphasised by Hytti (2004, p. 11) these skills are essential in preparing children for life beyond education. In order to help guide progress in enterprise skills educational and work setting can choose to look at the Entrecomp Framework (2016), as expressed in the Framework it aims to ‘establish a bridge between the world of education and work as regards to entrepreneurship as a competence.’ Therefore, contributing to preparing pupils for the world of work. 

Evaluation of my creativity
This section of the essay will examine the creativity of the writer. To evaluate the writer’s creativity, the Entrecomp Framework will be used. Visible, in the Entrecomp Framework are 15 competencies which are their ideas of the skills needed to be successful entrepreneurs. In evaluating the writer’s creativity, two competencies have been chosen from the framework as a focus. These are: 
· Competence 1.2: Creativity. 
· Competence 3.5: Learning through Experience. 
Creativity 1.2
Emphasised by Jones (1972) and agreed by Duffy (2006) having creative teachers is essential if we are to foster creative children. Extended by Jalongo (2003), he suggests that teachers who are creatively motivated and persistent with their creativity also foster this attitude in their students. 																						
	An aspect of the creativity competence in the Entrecomp Framework looks at being able to develop ideas that are innovative, this is the ability to produce original and new ideas. The writer suggests that being innovative is a strength of theirs due the fact that they are curious to always try new methods of teaching when on practice. Cross et al (2016) explains that curiosity is a drive form within which increases the desire for an individual to explore or find out about an object or subject. As indicated by Stenger (2014) this is a beneficial quality for a teacher as it leads individuals to seek answers. Appendix 1 indicates that the writer can use research to seek and explore new methods or answers in order to inform their practice, which as shown by feedback in Appendix 1 positively impacts their teaching. This is as researching effective methods allows them to discover innovative techniques to use in the classroom. This is important as Zeichner (2003) suggests teacher research results in a higher quality of learning. However, the writer considers being innovative in the classroom as strength, they recognise that sometimes confidence can be a factor which limits their innovativeness due to the worry of the opinions of others if the method is to fail. This is a worry indicated by Beetlestone (1998) and Jones and Wyse (2004) confidence is essential for a teacher, a teacher that is not confident in being innovative will discourage innovation in their students.
												Another aspect of the creativity competence is the ability to be able to ‘assemble, test and refine’ prototypes. Csikszwntmihalyi (2013) acknowledges to be able to refine and reflection is important. Indicated in Appendix 2, the writer is successfully able to reflect on their mistakes, or what did not go well within a lesson or about a product. However, as emphasised by Hartford and MacRuairc (2008), agreed by the Cambridge Assessment Website (2018) people are usually good at identifying what went wrong, although often they do not identify practical steps that will move them forwards. An example of this on teaching experience could be when a resource was made which in practice was unsuccessful in fully supporting the needs of the learner. Although it was identified the resource was not successful, steps to move forward were not educated and were not practiced; therefore, there was no progression from the mistake. This indicates a weakness is being able to identify how to refine a product. In order, to improve the way feedback is used to inform future practice the writer will consider using short term goals, which would aid in tackling small parts of the problem, in order to reach the long-term goal. 																				Learners being able to develop multiple ideas is an aspect of the creativity competence of the framework. The writer believes that this is a weakness, this is as Tapinos (2016, p. 1406) suggests that a barrier to teacher creative thinking, which includes the ability to be able to develop multiple ideas is the fact that teacher training and the education system limits what we believe we can and can’t do in our practice. In this way we are less able to have complete freedom over or ideas. The ability to be able to develop multiple ideas in response to one task as stated by Guilford (1967, cited in Berlin, Tavani and Beasancon, 2015) is called divergent thinking. Spencer (2018) suggests that this can be developed by practicing tasks which encourage thinking in multiple ways to produce a variety of answers, by carrying this out the writer may improve their ability to develop multiple ideas. 																		By identifying the strengths and weaknesses of the Creativity, it can be concluded that the writer is at the intermediate level of creativity. As shown in Appendix 3, the skills that the writer can perform are highlighted on the progression framework. For the writer, although the majority of the skills are level 4, due to their weakness of not being able to produce and therefore experiment with a variety of techniques for the ‘Develop Ideas’ column this has been evaluated at a level 3. To improve this as expressed in the previous paragraph, the writer can practise activities which encourage divergent thinking. 

Learning Through Experience: 3.5
The Entrecomp Framework also displays ‘Learning Through Experience’ as one of its competencies. 	Handyani (date unknown) suggests that Learning through experience, is about hand-on work, where individuals learn by doing. Boud, Keough and Walker (2005) emphasises that this is beneficial in gaining and using learnt skills in a practical setting, this is beneficial as teachers are able to practice and refine skills, acknowledging what works and what needs improvement in practice. 		 
Leading on from consulting others about making effective future recommendations, the Learning through experience competence suggests that the individual must be effective in learning with others, Vygotsky (1962) suggests that we learn when we interact with others, therefore as Gu and Day (2007, p. 1313) emphasise it is beneficial for schools to be places where teachers engage in intellectual work, therefore learn together, in line with this an Estyn report highlights that teachers who work together well, create a positive environment where learning is fun.  Appendix 4 identifies feedback from a mentor of the writers. It suggests that the writer can engage in professional conversations with staff and as a result learn from them, experience in school identifies that this was a very engaging and valuable way to learn information about the running of a school and one which was a strength for the writer, in agreement, Vogt (2002) suggests that being able to communicate effectively with other members of staff is an essential tool for learning with others. 																Learning from failures is a part of the ‘Learning through Experience’ competence.  Wilson (2015) highlights that creative teachers actively take risks, Craft (1999) agrees and suggests that it is important that children witness teachers taking risks. In order to learn from experience teachers must take risks, this is a weakness indicated by the writer, due to the fact that the problem with taking risks is that it may lead to failure; this has often been something that has limited their success in tasks. Murray (2019) suggests that to learn from failure it is important to think about how to improve from the mistake and be confident that mistakes help us improve. Dweck (2008) talks about a growth mindset which is surrounded by the ability to believe that you can improve, in order to improve this Gerstein (2015) suggests that we can thinking about the what we can do, instead of what we can’t do in challenging times. To encourage learning from failure and having a growth mindset, writing down strengths can be something the writer can do in order to learn from failures. 																		As highlighted in Appendix 5 the writer has evaluated that taking in to consideration the strengths and weakness about learning through experience, it is concluded that in aspects of this competence she reaches a level 3. Taking in the suggestions in order to improve would allow the writer to move on to level 4. 							
					
Fostering Children’s Creativity	
As highlighted by Latham (TES, 2018) fostering creative skills I children such as by encouraging risk taking and exploration can aid in helping children gain a deeper understanding of subjects, Geist and Hon (2009) delve deeper in to this suggesting that this is due to the fact that engages all of our senses. Teaching Creatively, is beneficial in providing different ways to access the curriculum, which can suit the needs of all children, as recognised by DeBono, children have ways in which they learn best and teaching creatively can help in catering to this. 
Encouraging divergent thinking can help enhance children’s creativity. As explained by Guilford (1967, cited in Berlin, Tavani and Beascon, 2015) divergent thinking is the ‘cognitive ability to produce numerous responses in various directions for one task’. The Torrence Test as discussed in Thorne (2007) which tested for creative abilities, identified Fluence- the ability to produce many ideas, as one of the essential qualities in a creative person, hence the importance of encouraging divergent thinking to foster children’s creativity. The QAA (2018) also identified the ability to produce many ideas as a skill learned in enterprise education. Spencer (2018) suggests that divergent thinking can be fostered by providing children with opportunities to participate in activities which require multiple responses. However, Gu and Day (2007) identifies that these activities require risky thinking from children which goes against their instincts, it is for this reason that Ucas and Acar (2018) promote that teachers should encourage and demonstrate open-mindedness and value all answers from pupils. Although, Schuster (1984) identifies that often teacher do not value children answers, and the limitation of children’s divergent thinking is that they are bound by the pressure from their teachers to producing answers which are right. As indicated in research by Opezzo and Schwartz (2014), walking in particular encouraged divergent thinking due to its effects on the brain. Therefore, in order to encourage divergent thinking teachers could incorporate walking in to their lessons when expecting children to be divergent thinkers. However, when using divergent thinking children often have to move on to use convergent thinking in order to narrow down their answers, to produce a final one. Pakizer (2016) describes convergent thinking as the ability to narrow down answers. As suggested by Jesson (2012) Teachers need to provide time for children to digest and think about their answers in order to filter their divergent answer, but as Jesson spotlights, teacher do not always give children this time which can inhibit the ability to perform this task. 																		Collard (date unknown, cited in Manichander, 2016, p. 154) Suggests that creative skills should include five major areas. He shows that one of these is resiliency. In a Welsh Government document (2010) it suggests that resilience is the ability for an individual to ‘bounce back’ after failure, in other words their inner drive to continue doing something even if they have failed. As expressed by Craft (1999) a benefit of fostering creativity is providing children with a tool to express oneself, however she spotlights that this includes taking risks, in line with this indicated by the Entrecomp Framework (2016), being able to reflect on failures and move forward is an essential part of creativity. Hence, the importance of building resilience in order to foster creativity. Symmonds (2015) suggests that in order to develop resilience teachers can aid in giving children responsibility in the classroom, this will allow them to explore and take responsibility for their actions and even decide on risks. However, Craft, Cremin, Hay and Clack (2014, p. 17) also within Successful Futures (2015) it suggests that teachers should encourage appropriate risks. The Welsh Government (2010) also suggest that building resilience includes promoting children’s self-esteem, this can be done through providing positive feedback. If fostering creativity is about encouraging self-esteem it is important that we look at how we assess creativity. As expressed by Jones (1972) in assessing creativity children whose thoughts are different from others need to be supported in order to maintain their confidence, keeping this in mind, Fisher and Williams (2009) talk about an example of assessing creativity in one school, where student and teacher agree on the strengths and weaknesses of their work and what it is important to see; this acknowledges that creative work is individual and from an individual perspective. However, as indicated by Sommer and Sommer, assessment in this way is difficult in schools as teachers in some schools are bound by Summative assessment, this is a barrier for teachers who aim to foster creativity in schools. 				
	As previously explained by Cross et al. (2016) curiosity is an inner drive which encourages an individual to explore, as expressed by Duffy (2000) along with promoting the ability to explore, through exploration curiosity therefore results in children developing a greater understanding of the world around them. Hetland (2013, p. 67) explains that creativity, does not help in constructing knowledge, suggesting that if education is knowledge focused we will fail to foster a well-rounded pupil. It can be argued that as creativity involves curiosity which leads to understand their world better, knowledge and creativity are able to assist in gaining a deeper level of knowledge. Explained by Griffiths and Burnes (2013), teachers can ignite curiosity by asking questions. Fisher and William (2009) highlight that through this teacher can help guide in children connecting their knowledge to find answers. As stated by Beetlestone (1998) proposing children with questions to answer can engage their natural curiosity to learn. This is agreed by a scenario on teaching experience where engaging curiosity and increasing motivation to learn was gained by proposing questions at the start of the lesson. In this self-directed learning, children were able to assemble knowledge themselves. However, Estyn’s 2017-2018 report suggest that in half of schools, children’s ability to independently problem solve needs improvement, this demonstrates that not all schools are taking in to consideration the benefits of learning creative and enterprise skills.  Found in an observation of a school by Jeffrey and Woods (2003) teachers adapt to using the outdoor environment in order to engage children in exploration due to ignited curiosity. This view is shared by Fumoto (2012) who says that it may influence children use materials or their creative thought, creating a greater variety of creative responses. 	
	Collard (date unknow, cited in Manichander, 2016, p. 154) also suggests that collaboration is a key skill in developing creativity. Estyn Good Practice (2016), identifies that this collaboration should not only be students collaborating, but student- teacher collaboration where student’s interests are used in order to motivate learners. In practices where learning Is learner-centered, Andragogy is taking place. Estyn suggest that this is good practice, when considering as stated in their 2016-2017 annual report, schools in which there are short comings display over-directed learning. 
Conclusion
A view established throughout this essay can be said to be that creativity and enterprise skills and essential for pupils and teachers. For pupils, fostering creativity and enterprise skills within the primary classroom as emphasised in Successful Futures will be essential to aiding them in preparing for the world of work. 																					In evaluating creativity, it is of the writer’s opinion that it has aided in identifying steps for future development in this area such as to practise divergent thinking in order to be able to have more creative thoughts also, to add more effort in to using research to make failures in to successes. However, it should be noted that it is the view of the writer that the Entrecomp framework is difficult to understand, and considering it is trying to bridge a gap with the world of education, some of the strands would be hard to implement in an educational setting. With this in mind, noted in the framework states that it has yet to be tested in educational settings. 												When considering fostering children’s creativity, research within this essay has identified that teachers heavily influence this in schools. Despite as indicated in previous paragraphs that a  drive towards good results in schools, means teachers limit creativity. The importance of developing skills such as creative through which aids in problem solving and creativity which gives children a means to express themselves, should not be underestimated as valuable tools to increase children’s emotional well-being and attainment. 																										
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S1: Professional Values and Practice

Good

+ Comments and Evidence

+ Targets for improvement and suggested ways forward

You show professionalism in dialogues with staff across the school and with your class teacher. You are keen to give opinions but in a considered and
respectful way towards more experienced staff and show a willingness to learn from others. You are acting upon advice from mentors and teachers and are
willing to alter your approach based on the feedback you receive. You are working well as part of a team in your class and they are effective in supporting
You. You need to trust the staff to deliver some of the learning on your behalf, you aren't able to do it all. You have to let go alittle and this will have a
positive impact upon the behaviour of the children and their engagement in their learning. You are able to plan and monitor independently and show an
awareness of areas for development and areas of strength. You understand the impact that you have on learners and are beginning to show an ability to
adapt your practice to meet the needs of the learners in your care. You show that you are professional and committed through the fact that all your
resources, plans, fle etc s kept up to date and that you ask for advice when needed. You demonstrated a caring and gentile way with the children today.
Target: Share plans with additional adults prior to the lesson and allow them to lead activities that you have planned. Your lesson plans are clear and

detailed enough for people to understand so trust these and the adults to allow them to teach the children in their specific group.
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52: Knowledge and Understanding

Adequate

+ Comments and Evidence

+ Targets for improvement and suggested ways forward

You used interactive whiteboard to introduce the lesson today and you remained calm when there were a few technical difficulties. You also planned for the
use of iPads in one of the group tasks for the children to research. The children used these effectively and were engaged in this task. It was obvious that you
had done a lot of personal research prior to lesson as you were able to answer children's questions accurately.  liked the idea of using a video clip to engage
the children at the start of the lesson. You also got the children to stand up and be physical at the start, to get them into the role of being a Captain or Betsy.
“This again helped to keep the children active and helped in preparing for the main task by getting them in character. You had a sensory element to the
lesson with the feeling of sand and water to engage the learners and support them in their writing task. I do feel that there could have been 'mini plenaries'
built into the session to allow for feedback from these groups which would have further supported the children in the focused task. Target: Lok for

opportunities for the enhanced tasks to feed into the main task through the building in of mini plenaries.
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Part 1 Lesson Observation (Areas of strength/Areas for development)

S1: Professional Values and Practice

Excellent

+ Comments and Evidence
+ Targets for improvement and suggested ways forward

Katie has a good ability to reflect on her own practice and its creating a positive impact on learners. She is eager and willing to accept advice from mentors.
and tutors and is able to set appropriate targets to improve their practice. Katie has gained a huge independence “beyond expectations” throughout this
placement. She works hard to create tasks and lessons that are engaging and challenging for all abilities and has been able to plan independently towards
the end of the placement taking into account all the learners. Katie has a great enthusiasm and commitment to involvement in the general lfe of the school,

including engagement with extra curricular activities e.g. School PTA disco, meetings etc.

52: Knowledge and Understanding
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