LEVEL 5 ASSESSMENT SPECIFICATION

Student name:

Student ID number:

Programme:

BA Animation & VFX/BA Computer Games Design

Changemakers: Creativity and Value Creation

Contribution to

Module code: ACCA5033 50%
Overall Module
Assessment (%):

Lecturer: N Masih Internal Verifier: R Morgan

Assignment Title:

Equivalent of 2500
words (across all
tasks)

Word count (or
equivalent):

Assignment 1: Innovation
& Research

Submission
deadline:

Wednesday 28 February

2024 No later than 20

working days
post submission
date

Return date of
provisional marks

o & written feedback:
3PM (Turnitin)

Submission
method:

All written assessments, where practical and possible, must be submitted via
Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this
assessment specification into Turnitin or it will match many similarities with
other students’ submissions.)

Alternative submission method (if applicable):

Late submission of the assessment will result in a late penalty mark.
Penalties for late submission: Up to one week late, maximum mark of 40%.
Over one week late, 0%. Only the Extenuating Circumstances Panel may
approve a change to submission dates.

Academic
honesty /
referencing:

Academic honesty is required. In the main body of your submission you must
give credit to authors on whose research and ideas your work is based. Append
to your submission a reference list that indicates the books, articles, etc. that
you have used, cited or quoted in order to complete this assessment.

Module Learning Outcomes
(from module syllabus)

e Demonstrate knowledge and critical understanding of innovation, creativity and
enterprising mindset, recognising the values and the contribution creativity makes to the
common good.

e Conceive, articulate and apply creative thinking within a work-based or academic context
to develop novel solutions and/or value creation.
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TASK DESCRIPTION

This assessment requires you to work individually.

Imagine you are part of a professional art/design team and your studio lead is looking for ideas for a new IP
(Intellectual property) for which they are hoping to attract investors. They have asked you to compose a
comprehensive design proposal exploring one of the following elements:

e Design of a character e Design of a vehicle
e Design of a weapon e Design of alocation

The theme and style will be assigned randomly from a selection of choices and it is up to you to ensure that
your ideas are well-researched, developed in detail and designed in a plausible manner (this does not mean it
has to be realistic — just convincing in appearance and/or functionality to an audience). In order to present the
idea clearly to your studio lead, they have requested the following elements in your design proposal:

TASK A: A Mind Map of initial ideas

TASK B: Two to three Moodboards exploring these ideas visually

TASK C: 5-10initial designs (to be developed at a later stage)

TASK D: A 500 word write-up/summary explaining and justifying your inspirations and creative decisions

TASK A: MIND MAP

Create a Mind Map that explores ideas, research sources to investigate, visual styles, information and design
purpose of one of the four elements requested by your studio lead (listed above). This should be exploratory in
nature, with many different ideas proposed. From here you should be able to select an area that seems to interest
you the most and develop this further through TASK B.

TASK B: MOODBOARDS

Produce two to three moodboards with visual exploration of ideas suggested in TASK A drawn from primary and
secondary research. You can use different moodboards for design elements, e.g. physical character design and
clothing designs separated, or vehicle/prop/building practical elements differentiated from aesthetic style, etc. This
research should influence your design work for TASK C.

TASK C: INITIAL DESIGNS

Between 5-10 rough initial designs should be created, which should be inspired and influenced by work
conducted in the previous two tasks. These should be basic visual experiments, such as quick sketches or
silhouettes, that explore different ideas and variations of your chosen design element.

At this stage the ideas can still be unrefined - consider the visual impact of making use of shape theory and
being playful with scale (particularly for stylised designs). The rough designs you create here will play a role in
Component 2 of the module assessment. Application of research from TASK A and TASK B to your design work
should also be evident as this will make TASK D easier to complete.

TASK D: WRITTEN SUMMARY

In order to provide some context and justification to your design proposal in TASK C you are required to attach
some supporting information to your exploratory design work. This should be approximately 500 words in
length and should clearly describe your idea’s general theme and purpose, justification for design choices (e.g.
materials used, aesthetic feel, the role it plays in the world it is from etc.) and how the research you have conducted
has informed your decisions through the process.

All tasks should be submitted as a single Word document to Turnitin by the specified deadline.
COURSEWORK CHECKLIST
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ASSIGNMENT COMPONENT 1 of 2

Deliverables:

A single Microsoft Word document submission to Turnitin by the deadline specified containing the
following:

e Atitle page with your details

e A contents page

e A Mind Map for TASK A

e 2-3 Moodboards for TASK B

e 5-10rough visual designs exploring variations of your chosen element for TASK C

e A 500 word write-up of your design decisions and how research relates to them for TASK D

e A Bibliography of research displaying all sources used in completing this assessment. The
Bibliography should be in IEEE format.

If clarification on any aspect of this assignment is required, please ask your Module Tutor for guidance.

Module Tutor: Rich Morgan
Email: Richard.morganl@uwtsd.ac.uk
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GUIDANCE FOR STUDENTS IN THE COMPLETION OF
TASKS

NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills (30%)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s)
set. You should provide evidence that you have accessed an appropriate range of sources, which may be
academic, governmental and industrial; these sources may include academic journal articles, textbooks,
current news articles, organisational documents, and websites. You should consider the credibility of your
sources; academic journals are normally highly credible sources while websites require careful
consideration/selection and should be used sparingly. Any sources you use should be current and up-to-
date, mostly published within the last five years or so, though seminal/important works in the field may be
older. You must provide evidence of your research/own reading throughout your work, using a suitable
referencing system, including in-text citations in the main body of your work and a reference list at the end of
your work.

Guidance specific to this assessment:

¢ Research and obtaining source material is very important for this element of the assessment as it is
vital that you are well informed in order to produce work of quality. Also please remember - The more
research that you conduct on your subject, the easier it will be to complete all tasks as you will have
a lot of information to draw inspiration from. Research can take many forms — the Mood Boards and
Mind Maps asked of you in this assessment are here to help you consider a couple that you may want
to use in your future projects. Remember: Research is NEVER tokenistic — a lack of research will lead

to weak ideas and a lack of inspiration.

e When presenting a bibliography of research, you must adhere to IEEE formatting as this is the
standard expected in the School of Computing at UWTSD. By including research that you have
obtained and formatting it in an appropriate academic manner you can be awarded more marks for
your efforts. If you are unsure of the format required, a guide to IEEE Referencing can be found here:

https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-

resources/infoskills/IEEE-eng v.1.2.pdf

2. Knowledge and Understanding Skills (10%)

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-
established concepts and principles of the subject area and the way in which those principles have
developed; knowledge of the main methods of enquiry in the discipline. Knowledge relates to the facts,
information and skills you have acquired through your learning. You demonstrate your understanding by
interpreting the meaning of the facts and information (knowledge). This means that you need to select and
include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set. You
should be able to explain the theories, concepts, etc. meaningfully to show your understanding. Your
mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding.

Guidance specific to this assessment:
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o Research conducted as part of the assessment process should lead to a basic understanding of
certain concepts or phenomena (e.g. the inner workings of a steam engine, the effect of gravity on
materials, or how a projectile weapon is able to function). Use this knowledge in your designs — the
more plausible an idea looks the more interesting and convincing it can be. In addition, you will have
more to talk about with your written elements, so not only will the knowledge acquired increase your
understanding but it will help make the assessment easier to complete — as you can discuss your

motivations AND include quotes and references from external sources!

3. Cognitive and Intellectual Skills (20%)

You should be able to critically analyse information, and propose solutions to problems arising from that
analysis, including the critical evaluation of the appropriateness of different approaches to solving problems.
Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to
examine and break information down into parts, make inferences, compile, compare and contrast information.
This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At
all times, you must provide justification/evidence for your arguments and judgements. Evidence that you
have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and
informed debate within your work. Furthermore, you should provide evidence that you are able to make
sound judgements and convincing arguments using data and concepts, with an understanding of the limits
of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary
and must be derived from the content of your work. Where relevant, alternative solutions and
recommendations may be proposed.

Guidance specific to this assessment:

¢ In this assessment, analysis and critical thinking are a large part of the iterative design process.
Deciding which of your rough ideas work — and why — is a big part of the assessment. This is intended
to help you think critically about your work and really challenge yourself to push the boundaries of
your creativity. Do not be afraid to explore outlandish ideas and see how this might shape your ideas.
The reason we ask for multiple designs is so you can get used to developing ideas without investing

completely in one too early — a much better or iconic design may just be a few sketches away!

4. Practical Skills (25%)

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply
underlying concepts and principles outside the context in which they were first studied, including, where
appropriate, the application of those principles in an employment context. You should be able to demonstrate
how the subject-related concepts and ideas relate to real world situations and/or a particular context. How
do they work in practice? You will deploy models, methods, techniques, and/or theories, in that context, to
assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts,
some of which may be creative. This is likely to involve, for instance, the use of real world artefacts, examples
and cases, the application of a model within an organisation and/or benchmarking one theory or organisation
against others based on stated criteria. You should show awareness of the limitations of concepts and
theories when applied in particular contexts.

Guidance specific to this assessment:

e The practical elements should be conducted to a high standard throughout. This does not mean that
rough ideas should be refined (as this defeats the point of rapid prototyping), rather it is more to do

with the amount of exploration and experimentation you demonstrate in this part of your assessment.
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o Research tasks such as the Mind Map and Moodboards should be presented clearly and should

accurately depict your research journey through ideas and topics. It is not enough to just write “sci-fi”
if you are exploring this as a theme — which elements are you most interested in? Are there any real-
life elements, historical, movies, artists, novels that have inspired you (or may serve for future
inspiration)? If so, list everything that comes to mind. Visualising this may help you develop research

that is much more useful and diverse, which will fuel your creative thinking.

5. Transferable Skills for Life and Professional Practice (15%)

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring
the exercise of personal responsibility and decision-making. This includes demonstrating: professional
development to advance existing skills and acquire new competences that will enable you to assume
significant responsibility within organisations; that you can initiate and complete tasks and procedures,
whether individually and/or collaboratively; that you can use appropriate media to effectively communicate
information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency
of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-
structured in presentation and organisation.

Guidance specific to this assessment:

o Make use of contents pages and page numbers to help people navigate your work. A cover page
containing module name, title of assessment, name and student number should be provided. The
ability to easily navigate the design process you have produced will be helpful for anyone looking at

your work.

e Take pride in your work — if the assessment was handed to an industry representative, what first

impressions would you be giving to them?

Essential Resources:

e Resources listed on Moodle
e UWTSD IEEE Referencing Guide

e Assessment marking criteria guide (see below).
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STUDENT FEEDBACK FORM

This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your
mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on
the achievement of the task(s), including those areas in which you have performed well and areas that would benefit

from development/improvement.

Q e

0w = n O

Marks will be allocated based on how well the student has met the generic assessment criteria in each task. g E % g

=g =2

@©
1. Engagement with Literature Skills
2. Knowledge and Understanding Skills
3. Cognitive and Intellectual Skills
4. Practical Application Skills
5. Transferable Skills for Life and Professional Practice

Assessment Mark (Assessment marks are subject to ratification at the o
0

Exam Board. These comments and marks are to give feedback on module work
and are for guidance only until they are confirmed. )

Late Submission Penalties (tick if
appropriate)
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GENERIC ASSESSMENT CRITERIA

Level 5

In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have
developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of
the way in which those principles have developed. They will have learned to apply those concepts and principles more widely
outside the context in which they were first studied, including, where appropriate, the application of those principles in an
employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically
different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this
influences their analyses and interpretations. They will be able to use a range of established techniques to initiate and undertake
critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively
communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key
techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new
competences that will enable them to assume significant responsibility within organisations. They will have the qualities and

transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.

A | warowaL Fai | SARSTACTORY [ 000 T vEveooy | B | oo
Category 0-29% 30-39% 40-49% 50-59% 60-69% 70-84% o oo
Engagement | Little or no Poor Engagement | Engagement | Engagement | Engagement | Exceptional
with evidence of engagement | with a limited | with an with a wide with an engagement
literature reading with essential | range of appropriate range of extensive with an
(including and/or reading. No mostly range of literature, range of extensive
:gf‘;‘gg&ng reliance on evidence of relevant and | literature, including relevant and | range of
academic inappropriate | wider reading. | credible including sources credible relevant and
conventions and | SOUrCeS. Reliance on sources. sources retrieved literature. credible
academic Views and inappropriate | Some retrieved independently | Consistently literature.
ISIEE) findings sources, omissions independently | . accurate High-level

mostly and/or and minor . Some over- | Selection of application of | referencing
unsupported | indiscriminate | errors. reliance on relevant and | referencing. skills

and non- use of Referencing texts. credible consistently
authoritative. | sources. conventions Referencing sources. applied.

Page 8 of 14




e FAIL | MARGINAL FAL | Pl | aarpass) | (ea/Mert) | () Distinction) | (1) Distinetion)
Category 0-29% 30-39% 40-49% 50-59% 60-69% 70-84% 85-100%
Referencing Heavily reliant | evident may show Very good
conventions on though not minor use of
used information always inaccuracies | referencing,
incoherently | gained applied or with no/very
or largely through class | accurately or | inconsistencie | few
absent. contact. consistently. | s. inaccuracies
Inconsistent or
and weak use inconsistencie
of S.
referencing.
Knowledge | Major gapsin | Fragmentary | Limited but Knowledge is | Knowledge is | Excellent, Exceptionally
and knowledge knowledge, adequate reasonably reasonably detailed detailed
understandi | with with only knowledge detailed and extensive. knowledge knowledge
ng (Sound unsatisfactory | superficial and critical accurate. A Exhibits very | and highly and
knowledge and , uncritical critical understandin | good critical competent critical outstanding
critical understandin | understandin | g of the well- | understandin | critical understandin | critical
understanding of . . .
oz i g of the g. Some established g of the well- | understandin | g of the well- | understandin
established subject significant concepts and | established g of the well- | established g of the well-
g‘r’i?]zfpﬁ; ?:?heir matter. Much | inaccuracies | principles concepts and | established concepts and | established
field of study: irrelevant and/or within the principles and | concepts and | principles of concepts and
knowledge of the | material. irrelevant subject area, | the main principles of the subject principles of
g‘na(;:@‘?:]ht‘;]des of | Substantial material. with a few methods of the subject and the main | the subject
discipline.) inaccuracies. | Incomplete or | gaps in the enquiry, with | and the main | methods of and the main
Significantly partially selection of minor gaps in | methods of enquiry. methods of
flawed flawed material. A the selection | enquiry. enquiry. May
understandin | understandin | narrow critical | of material. Breadth and go beyond
g of the main | g of the main | understandin depth of established
methods of methods of g of the main knowledge. theories.
enquiry in the | enquiry in the | methods of
discipline. discipline. enquiry.
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Level 5

SATISFACTORY

GOOD

VERY GOOD

EXCELLENT

EXCEPTIONAL

e ARV (39 / Pass) (2.2 / Pass) (2.1 / Merit) (23t / Distinction) (13! / Distinction)
Category 0-29% 30-39% 40-49% 50-59% 60-69% 70-84% 85-100%
Cognitive Wholly or Largely Limited Some critical | Sound critical | Excellent Outstanding
and almost wholly | descriptive attempt at evaluation evaluation critical critical
intellectual | descriptive work, with critical and analysis and analysis evaluation evaluation
skills work. Little or | superficial evaluation of concepts of concepts. and analysis | and analysis
(Critical no critical use of critical | and analysis | and Is selective in | of concepts of concepts
evallua_tionfa“d evaluation evaluation of concepts principles, the range of and principles | and
aoncents and and analysis | and analysis | and though evidence leading to principles.
principles; of concepts of concepts principles, descriptive in | used and logical, Uses
argument and and and tending parts. synthesises evidence- evidence
:Pdgemfeut;_the principles. principles. towards An emerging | rather than based, exceptionally
llwéﬁlgdgee';nd Failure to Weak description. | awareness describes. reasoned well to
how this develop development | Some the limits of Ability to arguments connect
inf'ulences thdeif arguments, of arguments | evidence to their devise and ideas, and
nterpretations) | 'eading to and support knowledge | arguments | judgements. | support highly
illogical or judgements. arguments and ability to | that show Explicit logical and
invalid Information and use evidence | awareness of | recognition of | persuasive,
judgements. accepted judgements to support the | different other stances | arguments
Unsubstantiat | uncritically, but these may | argument stances, and | and a strong | and
ed uses be though with use evidence | awareness of | judgements.
generalisation | generalised underdevelop | some convincingly, | the limits of Evidence of
S or opinion, statements ed, with a tendency to to support their independent
made without | made with little assert/state appropriate knowledge. thought and
use of any scant inconsistency | opinion rather | and valid A capacity for | ability to ‘see
credible evidence and |/ mis- than argue on | judgements. independent | beyond the
evidence. unsubstantiat | interpretation | the basis of thought and question’,
ed opinions. or failure to reason and ability to ‘see | suggesting a
Ideas fully evidence. beyond the clear grasp of
sometimes recognise Mostly valid question’, the broader
illogical and limits of arguments suggesting field and
contradictory. | knowledge. some grasp wider
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e FAIL | MARGINAL FAL | Pl | aarpass) | (ea/Mert) | () Distinction) | (1) Distinetion)
Category 0-29% 30-39% 40-49% 50-59% 60-69% 70-84% 85:100%
and logical of the broader | concepts.
judgements. field and Perceptive
wider recognition of
concepts. the limits of
their
knowledge,
and how this
influences
their analyses
and
interpretation
S.
Practical Limited or no | Rudimentary | An adequate | A good and A very good An advanced | Exceptional
skills use of application of | awareness appropriate application of | application of | levels of
(Apply underlying | established established and mostly application of | a range of a range of application
gﬁﬂi?pﬁfs ﬂgre metho_ds, metho_ds, appr.opr?ate established established established and
widely outside the materials, materials, appllcgtlon of metho_ds, methqu, metho_ds, de_ploym_ent
context in which | tools and/or tools and/or established materials, materials, materials, skills using
they were first techniques. techniques methods, tools and/or tools and/or tools and/or established
Pngear -2 | Little or no but without | materials, techniques. | techniques. | techniques. | methods,
established appreciation consideration | tools and/or Clear Very good The context materials,
techniques; of the context | and techniques. appreciation consideration | of the tools and/or
fg%ﬁgﬁfeﬁs'”"ons of the competence. | Basic of the context | of the context | application is | techniques.
arising from application. Flawed appreciation of the of the well Consistent,
analysis.) Limited appreciation | of the context | application. application, considered, accurate and
understandin | of the context | of the Mainly with and insightful. | logical
g of the of the application. consistent, perceptive Consistent, application of
application of | application. Theoretical accurate and | insights. accurate and | theory to
theory to Weak knowledge logical Consistent, logical practice,
practice or understandin | and application of | accurate and | application of | making highly
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AL | waroaL Fal | SATSTACTORY 000 T e eoe | (S | o,
Category 0-29% 30-39% 40-49% 50-59% 60-69% 70-84% 85-100%
making g of the understandin | theory to logical theory to developed
appropriate application of | g applied in practice, application of | practice, links between
links between | theory to practice, but making theory to making well- | the two. Can
the two. practice, with | not always appropriate practice, developed identify
Very weak only making links between | making links between | routine and
problem- occasional logical links the two. appropriate the two. Can | non-routine
solving skills | evidence of between the Can identify links between | identify problems and
outside the making two. problems and | the two. Can | problems and | propose quite
context in appropriate Can identify propose identify propose sophisticated,
which they links between | problems and | mostly problems and | excellent, creative
were first the two. propose basic | appropriate propose creative solutions
studied. Weak solutions solutions appropriate solutions outside the
problem- outside the outside the solutions outside the context in
solving skills | context in context in outside the context in which they
outside the which they which they context in which they were first
context in were first were first which they were first studied.
which they studied. studied. were first studied.
were first studied.
studied. Evidence of
some
creativity.
Transferable | Communicati | Communicati | Can Can Can Can Can
skills for life | on medium is | on medium is | communicate | communicate | communicate | communicate | communicate
and inappropriate | poorly in a suitable effectively in | well, professionally | with an
professional | or misapplied. | designed medium for a suitable confidently confidently exceptionally
practice Work is and/or not the audience | medium for and and high level of
(Effectively poorly suitable for but with some | the audience, | consistently in | consistently in | professionalis
communicate ina | structured, the audience. | room for but may have | a suitable a suitable m, highly
;’::gteycic:”f;r;"nsd disorganised | Work is improvement. | minor errors. | medium for medium for | suitable for
non-specialist and/or poorly the audience. | the audience. | the audience.
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P | warowaLraL | SAGSACIONY | G000 T VERVEO0D | ot | ol
Category 0-29% 30-39% 40-49% 50-59% 60-69% 70-84% 85-100%
aﬂg:m‘;e;dthe confusingly presented in | Mostly Mostly Work is Work is Work is
osforable skills | €Xpressed. a disjointed ordered coherent, coherent, coherent, exceptionally
necessary for Very weak manner. Itis | presentation | organised fluent, well- very fluent coherent,
employment use of loosely, and and structure | work, in a structured and is very fluent
ST T language at times in which suitable and presented and is
personal and/or very incoherently, | relevant ideas | structure and | organised. proficiently. presented
responsibility and | inappropriate | structured, / concepts are | is for the most | Can work Can work professionally
decision-making.) . .
style. Failure | with reasonably part clearly very well autonomously | . Can work
to work information expressed. expressed. autonomously | with initiative. | exceptionally
effectively as | and ideas Work may Can work and/or as part | Where well within a
part of a often poorly lack effectively of a team, relevant can team,
group. Little expressed. coherence in | independently | with very work showing
or no Weak use of | places. Can and/or as part | good professionally | leadership
evidence of language work as part | of ateam, contribution to | within a team, | skills.
the skills for and/or of a group, with clear group showing Demonstrates
employment | inappropriate | meeting most | contribution to | activities. leadership exceptional
requiring the | style. Flawed | obligationsto | group Demonstrates | skills as skills for
exercise of approach to others but activities. very good appropriate, employment
personal group work, perhaps with | Demonstrates | skills for and meeting | requiring the
responsibility | meeting only | limited the skills for employment | obligations. exercise of
and decision- | partial involvement employment | requiring the | Demonstrates | personal
making. obligations to | in group requiring the | exercise of excellent responsibility
others. activities. exercise of personal skills for and decision-
Limited Demonstrates | personal responsibility | employment | making and
evidence of the basic responsibility | and decision- | requiring the | an appetite
the skills for skills for and decision- | making, with | exercise of for further
employment | employment | making, with | just personal development.
requiring the | requiring the | some areas occasional responsibility
exercise of exercise of of strength minor and decision-
personal personal and some of | weakness. making and
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Level 5 SATISFACTORY GOOD VERY GOOD EXCELLENT EXCEPTIONAL
e ARV (39 / Pass) (2.2 / Pass) (2.1 / Merit) (23t / Distinction) (13! / Distinction)
Category 0-29% 30-39% 40-49% 50-59% 60-69% 70-84% 85-100%
responsibility | responsibility | minor an appetite
and decision- | and decision- | weakness. for further
making. making, with development.
some areas
of minor
weakness.
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