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The Professional Learning Journey
Action Research in a Primary School Setting
This report sets to outline how we as a school strive to develop and embed the 12 pedagogical principles and become a learning organisation in preparation for the new curriculum in Wales (‘Successful Futures’ by Graham Donaldson). Our aim, as a country, is to develop ambitious, creative and ethically informed life-long learners. My ambition as a teacher in Wales is to advocate good teaching and learning and plan and prepare as best I can for the next generation of children. I believe Building Learning Power can assists with this. 
The methods discussed will be related to a whole school philosophy that has been underpinned by ‘Building Learning Power’ practices and developed within a school over 2 years. To gather relevant information about the impact of Building Learning Power, I decided to carry out some action research within my setting.
Action research can be demanding, complex, and challenging because you not only take responsibilities for doing the research but also for enacting change. This is supported by Merler (2009: 239) who says that ‘Enacting change is not easy- it requires time, patience, and sound planning, communication, and implementation skills.’  So, in establishing a starting point for conducting action research, I believe that starting with an unsure beginning is sometimes preferable to more ambitious ones. An increasing record of success’ is an excellent way to disperse the initial anxiety we as teachers may experience in undertaking action research which I was most definitely feeling at the start of this journey. 
This report will be written in the first person. According to Hamil (1999: P694), it is appropriate to write in the first person in academic writing for certain situations such as reflection, as it will provide a deeper understanding and critique for further development and learning. 




Introduction
School Context
The school where this research has been carried out is a large primary school consisting of around 500 pupils taught in 16 classes, including two nursery classes. Pupils are taught by 16 full-time and two part-time teachers and supported by 27 part-time teaching assistants. 
Around 14% of pupils are eligible for free school meals, which is below the national average of 19%. The school identifies around 15% of pupils as having additional learning needs, this is also below the national average of 21%. Most pupils are white British. English is the home language for many pupils. A few pupils speak Welsh at home and a very few pupils are looked after by the local authority. 
The aim at the beginning of this research was to develop a consistent approach in becoming a learning organisation in preparation for the new curriculum ‘Successful Futures’. In a school of any size, I believe consistency is key for all learners in that it gives a clear message to all, allows to track successes, maintains the strong messages of the school and sets out clear instructions for all stakeholders. 
Within our school we have a good group of teaching staff who are usually keen to take on new ideas and use them effectively within their classrooms, however our Senior Leadership Team – through learning walks and observations - had noticed some inconsistencies across the whole school. These areas included the environment, pedagogy and teaching and learning strategies. This steered us towards Building Learning Power which we had seen, in action, in a partnered school. 
What is Building Learning Power?
Building Learning Power (BLP) develops us as researchers within the classroom and allows individual teachers to trial new strategies and initiatives in a structured way. In doing this, teachers, learners and other stakeholders shift their thinking and pedagogy, this in turn budding a constructive culture across the whole school that systematically cultivates habits and attitudes that enable young people to face difficulty and uncertainty calmly, confidently and creatively.
Building Learning Power closely links to the 12 pedagogical principles, which I will explore and discuss in the main body of this report as well as the 7 dimensions that are needed in becoming a learning organisation. It is an approach to help young people become better learners, both in school and out of school. Professor Guy Claxton suggests there are 4 learning dispositions Resilience, Resourcefulness, Reprocity and Reflectivness (Appendix 1). 
Building Learning Power is allowing learners to become better learners, both in and out of school. Claxton (2018: 6) says that ‘Learners who are more confident of their own learning ability learn faster and learn better. They concentrate more, think harder and find learning more enjoyable. They tend to do better in their tests and external exam too.’  Since engaging with Building Learning Power I have collected and analysed data that has shown improved test results especially in More Able and Talented children across the whole school. This will be demonstrated in a graph later in this report.
Building Learning Power prepares our children for an uncertain future. Today’s schools need to be educating for lifelong learning. We need to ensure that children are well rounded by the time they leave secondary school. Claxton (2018) says that ‘To thrive in the 21st century, learners need to have learnt how to be persistent and resourceful, imaginative and logical, self-disciplined and self-aware, collaborative and inquisitive.’ Thus methodology marries up with the four core purposes of the new curriculum that will strives to develop all children as ‘Ambitious Capable Learners, Ethically Informed Citizens, Enterprising, Creative Contributors and healthy confident individuals.’ 
Main Body
Continued Professional Development
Megginson, D (2003: P3) implies that ‘CPD provides the opportunity to soar like an eagle and look at our career progress from a wider perspective. It challenges us to make time for regular personal reflection and review. It reminds us that we have the responsibility to develop ourselves not our line manger.’ At the heart of Building Learning Power is the Continued Professional Development (CPD) for staff. To make the shift in our way of thinking and to become facilitators of learning in the way that is required to become a learning to learn school. Pedler, Burgoyne and Boydell (1997: P3) says that ‘An learning organization is one that facilitates the learning of all it’s members and consciously transforms itself and its context’. We, as teachers, need to participate in wider reading of educational journals and writing as well as trialling new strategies and techniques. Building Learning Power provides staff with a login to an online portal that gives access to a thought out programme of wider reading. We as a school decided on the key habits that we would zoom in on and explore. These habits were linked to our School Improvement Plan (SIP) and School Evaluation Plan (SEP). This allowed us to develop key skills needed to improve teaching and learning. 
From learning walks and book looks, we needed to focus on perseverance (growth mindset), questioning techniques, self and peer assessment and collaboration. These skills lent themselves to a focus on the Building Learning Power habits of Perseverance, Questioning, Meta (Me)- Learning and Collaboration over a two year cycle. 
The online programme is put in the order of your choice and can then be used by all staff. I, as the Building Learning Power leader, discussed with staff (in a whole staff meeting) what habits they believed would best suit our school and they all too agreed on the above habits.  Fisrtly, teachers undertake a reading task during a staff meeting where they note down what level their class is currently at based on the Building Learning Power progression grid given for each habit. Teachers are encouraged to feedback on what their thoughts and ideas are that they intend to implement and trail in their classroom. The ideas are then taken back into the classroom where they trial them over a term. This allows teachers to take ownership to further improve pedagogy across the school. Thus research and CPD aspect of BLP covers one of the 7 dimensions (Create) set out in the document ‘Schools in Wales as Learning Organisations’. This document pinpoints 7 areas, to be developed by staff for the new curriculum to become a learning organisation (Appendix 2). 
12 Pedagogical Principles
Although the new curriculum does not set out or imply an emphasis on a certain teaching approach, it does include 12 Pedagogical Principles all of which start with ‘Good teaching and learning..’ Pedagogy is more than just strategies that we use everyday; it is a concoction of carefully selected methods that develop the curriculum skills and the needs and development of children within a class.  Donaldson,G (2018:P63 and 71) states that ‘Pedagogy is about more than ‘teaching’ in the narrow sense of methods used in the classroom…... It lies at the heart of what it means to be an excellent teacher.’ And he also says ‘Sound pedagogy will be an integral part of the successful implementation of the Review’s proposals on curriculum and assessment. It means much more than the implementation of a pre-determined repertoire of methods and requires high-quality teachers with a sound understanding of the ‘why’ and ‘how’ of teaching as well as the ‘what’.’ Pedagogy is what lies at the heart of our job. It requires an accumulation of skills to gather information which is used to plan for the ‘Good teaching and Learning’. Building Learning Power equips teachers and children with the ‘why, ‘how’, ‘what’ of teaching and learning that Graham Donaldson talks about here. It makes us dig deeper into the mind of children to understand why we are learning, how we learn best and what is going on at each stage of learning. 
Within our school I broke the 12 pedagogical principles down into an understandable format for all stakeholders and linked them to how Building Learning Power can provide teachers with the scope to trial new pedagogies but at the same time ensuring we are consistent in our approach. Below is a table to show how each principle can be developed with Building Learning Power underpinning it all,
Table 1
1.  Maintaining a consistent focus on the overall purposes of the curriculum. 
2. Understanding the importance of challenge: Set expectations that are high but achievable for them. 
Building Learning Power Habits
· Gives a consistent approaches across the school developed from staff CPD research.
· Perseverance- Develops a growth mindset in staff and children. I have developed our own Growth mindset cards which are displayed around the school and in all classes.
· Resilience- Flip the concept of failure to being the positive. FAIL- First Attempt In Learning.
· Me- learning- Children regard themselves as improving learners.
· Value making mistakes, taking on feedback and rising to challenges. We as a school have worked hard in developing a positive attitude in making ‘mistakes’. 
· Me- Learning habit develops the children in being conscious of their growth as a learner.
· Revising- Showing the learners how they can change as a learner.
· Perseverance- instills strong perseverance strategies and attitudes towards learning and life problems.
4. Providing activities that promote problem solving, creative and critical thinking.
5. Set tasks and provide resources that build on previous knowledge and experience which engage interest.
Building Learning Power Habits
· Questioning- shift teachers thinking into allowing the children to take ownership of their learning. Starting a lesson with a question, give the children an answer and let them explore what the question may be, allow opportunities for children to ask questions about their learning (creating a ‘Wonder Wall to stick questions on that can be answered at the end of the day/week or a curiosity corner displaying a wealth of artifacts/pictures with no explanation at the start of a new theme/ topic).
· Revising- Evaluate their/ their peers learning continuously throughout lessons and give feed forward. We now use ‘Pit Stops’ in lessons where we pause the lesson (where appropriate) to ‘check in’ on learning continuously. 
· Making links- Make links between learning and real life scenarios/ between basic skill and cross-curricular activities. This allows for a holistic approach to learning. 
· Questioning- (Re-Quest- On-the-line, between-the-lines, beyond-the-line) dvelop them as thinkers asking questions that are not obvious. 
· Planning- Knowing where they are in their ‘Zones’ (Comfort/Challenge/Panic). Giving children challenge but making sure theyre not going to go into panic mode. 
6. Create real life contexts for learning.
7. Using assessment for learning principles.
Building Learning Power Habits
· Planning- Plan activities and share context/ purpose and audience with learners
· BLP, through the CPD research, equips teachers with a range of strategies and methods to use within the classroom for formative assessments. 
· Tell me 3 (3 things from previous learning)
· Questioning- Connect- Extend- Challenge (make connections, new ideas to extend, what challenges/ questions do you have now?) 
· Planning/ Revising- KWHL sheets
· Pit Stops (encourage constant feedback and allow assessment and feed forwards to be throughout lesson)
8. Making connections and using transferable knowledge across different contexts. 
9. Using literacy, numeracy and digital competency skills across the curriculum, regularly.
10. Becoming independent learners and taking ownership of their learning.
Building Learning Power Habits
· Making links- accessing previous knowledge and understanding/ transferring skills from basic skill lessons to cross curricular theme activities 
· Planning- Carefully planned lessons which develop skills in equal measure
· Teach less, coach more!
· Pupil voice
· Growth mindset posters around the whole school which I developed. This has enables to shiftthe way the children think and approach learning opportunities. 
· Collaboration- Collaborative activities
· Being resourceful 
· Me- Learning- ‘Understanding how they learn.’
11. Support learners socially and emotionally and help them develop positive relationships
12. Encourage Collaboration
Building Learning Power Habits
· Resilience- Vulnerable children need support to build resilience (Inclusive)
· Develops good partner/group techniques
· Collaboration- Being collaborative will aid with well being (social and emotional)
· Use of puppets
· Encourages a ‘teamwork code’
· Questioning which also develops collaboration 
· ABC (Add to it, Build on it, challenge it)
The learner feedback about Building Learning Power (Appendix 4) has been very positive. They feel that it has linked everything together for us and made learning understandable and appropriate to individuals groups and settings. The pupils’ ability to collaborate has been enhanced.  Turn taking, peer tutoring and formative assessment are now exhibiting positive trends across the school. 
As pupils engage in learning in a more resilient manner the potential to enrich pupil voice mechanisms has allowed learners to guide their own learning and improve their interest levels across the curriculum. At the start of each theme, we will gather the children ideas of what activities they would like to carry out to cover the skills needed. At the start of our theme allotments, the children wanted to create an allotment area on our school grounds, grow vegetables and then sell them in our Summer Fair. This was a huge hit and developed such a range of skills and generated money for our school. 
The new Digital Framework has also played a huge role in our journey, as we are a digital school of excellence and wanted to maintain our high standards with the changing curriculum.  We used the research from Building Learning Power and tweaked them by using apps related. For example, we started a new theme with a KWHL sheet, which gets the children thinking about what they, Know, What they want to find out, How they will find out and what they have Learnt. Learners would find it difficult to write in the Know area at the start of a theme, so we began to use Socrative. This application allows learners to send up their ideas onto the shared interactive board in class and then their peers can add to the information given by their friends. This gives the ‘Ping Pong’ effect, where children are constantly building on their ideas and successes. 
Characters of Learning
In the classrooms, we have introduced effective characters of learning (puppets), which relate to each Building Learning Power habit as well as 4 super heroes to signify the 4 learning dispositions (Appendix 5). The learners are presented with the puppets (Appendix 6) at the start of each lesson where the Learning Objective, Success Criteria and Building Learning Power habits of that lesson are discussed and decided upon. This is called a ‘Split Screen’ lesson. Split Screen lesson allow the children to understand what they need to achieve academically in terms of outcome of the lesson (Lesson Objective and Criteria) but also what learning habits they will be using so that they are aware of the ‘how’ and ‘why’ of everything they do.  These Puppets are displayed in a 3D form in each class. The super heroes are in the colours of our sports day ‘house’ colours and can be found all around our school. This is linked to our positive restorative practice policy for behaviour as the children gain house points when they have used a Building Learning Power habit in or outside of the classroom. This strategy is used from Year 1-6. The Nursery and Reception teachers follow the CPD training with everyone however I devised different character for them, as they needed to be learner friendly and age appropriate for this age range (Appendix 7). 
Implications 
Embedding a shift in minset and a learning culture amongst staff and learners (which is where we started as a Building Learning Power School) isn’t going to happen overnight. I made sure that it was clear from the offset what our end goal was linked to our School Improvement Plan, School Evaluation Plan and the new curriculum, ensuring that messages were clear and concise. It was also important not to assume that staff knew what things like Growth Mindset were just because I had a sound understanding of it myself.
Like everything in a school, it is almost impossible to get 100% of staff on-board in the first instance. There’s always the question of “Is this another initiative?” In short, there is now easy solution. I, from past experiences, have learnt it is essential to guide and support staff as much as possible in something that you are confident will be worthwhile. I trialled Building Learning Power in my class for a couple of weeks before we rolled it out to other staff and I realised early on that it was important to make ‘buddies’. These are the members of staff that will take on things straight away, in turn, this usually brings on other staff a little later who are less keen at the start. You can otherwise find yourself spending a substantial amount of time and effort engaging with people that may never take on board things you have said. After listening to staff, making a few tweaks along the way and teachers realising that the shift we were making, in our teaching, was having a positive and effective impact on the children and outcomes, staff were soon engaging with the processes. 
Monitoring and Assessing Effectiveness
Monitoring and assessing impact of a whole school culture can be tricky, however we needed to ensure that Building Learning Power was having a positive influence on our learners and that staff were taking a step in the right direction in becoming learners and researches again themselves. At the beginning of this journey I asked myself three questions: 
1. How can we measure effectiveness?
2. How can we monitor?
3. How can we continue to develop and improve?
Over the course of the two years we have put systems in place, which run alongside our normal practices, thus has ensured no extra work for staff. We have carried out ‘book looks (work scrutiny)’ to check for consistency with the habits being developed across the whole school, evidence of ‘Split Screened’ lessons and how the stickers and house points were being used. I have carried out a learning walk to look at classroom environment, as it was key that certain areas/ display boards discussed, following the research, had been implemented across the school in all classes. 

Teachers share good practice in staff meetings at the end of each habit (per term) to encourage other members of staff to use the same strategies/ techniques in their own classes. Giving teachers time to ‘talk’ and read up to date research has been fundamental in the success of Building Learning Power. Pupil voice and listening to learners has allowed me to gain feedback on their thoughts as well as allowing learners to plan their own lessons. 

I also analysed data from the Welsh Government tests results (Appendix 8), this showed a substantial increase in the amount of More Able and Talented with a standardized score of more than 115 as well as a decrease in the number of results under the standardises score of 85. This, I believe, is the result of building on children’s resilience and perseverance skills over time.  They are more able to tackle complex problem head on rather than not attempting them at all they will at least give them a go.  

Conclusion 
I can see from the evidence in this report that Building Learning Power is having a positive effect on the learners and staff within our school. It has raised standards and has developed us as learners ourselves. Teachers are now actively researching and trialling new things to improve pedagogy ultimately, to develop life long learners who will be able to survive in the ever-evolving world we live in. 
Our teachers have shifted their style from teaching to coaching, using questions skilfully to gain solutions to complex problems and learners are more engaged in their learning as they have joint ownership in the planning of their lessons. Building Learning Power has given us ‘common language’ for learning across our school. The language is used by all stakeholders that helps everyone to talk about learning to learn.  This language is linked to all policies in the school including behaviour and teaching and learning.  
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Appendix 2- Welsh Government ‘Schools in Wales as Learning Organisation’ Document (Create) 
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Appendix 3- Growth Mindset Posters
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Appendix 4- Listening to Learners

Listening to Learners
“Building Learning Power has made us become collaborative learners. I now understand the skills required to work effectively as a team member and really enjoy all group that we do in school.” DT, Y5
“I love the Puppets. The tortoise helps me to persevere when I’m finding my work hard”  RT, Y2
“Bob the Builder helps  to get the job done” Small group, Nursery
“My mindset has changed massively since Mrs Bloomfield introduced the Growth Mindset posters. It took a while to start to think in this way but I have become much more resilient since.” AM, Y6
“I have learnt how to ask good questions. Questioning has been my favourite habit because now I feel like I can learn lots more by asking better questions.” TT, Y3
“A good question should start with who, what, why, where or how.” LP, Y2
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Appendix 6-Puppets
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Tortoise- Perseverance

Spider- Managing distraction

Cat- Questioning

Ant- Collaboration

Owl- Noticing

Chameleon- Me (Meta)- learning
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SLO — EXPLORING THE SEVEN DIMENSIONS - CREATING

Al staff engage in continuous
professional learning to ensure their
practice is critically informed and up to
date.

New staff receive induction support.

Al staff have access to coaching and
mentoring support.

Professional learning is focused on the
learner’s learning and the school's
goals.

Staff are fully engaged in identifying the
aims and priorities for their own
professional learning.

Professional learning challenges
thinking as part of changing practice.

Professional learning connects work-
based learning and external
expertise.

Professional learning is based on
assessment and feedback from a
range of sources including the
learner.

Time and other resources are
provided to support professional
learning.

The school's culture promotes and
supports professional learning.

The SLOs staff are responsible for their own professional learning.
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