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	Target
	What I have done in this assignment….

	Target 1
	Continue to extend your depth and breadth of knowledge, by reading the most current and relevant literature to the field of interest.
	To extend depth and breadth of my knowledge I have done my best to use up to date and relevant literature.

	Target 2
	When presenting the key ideas and themes from literature, give greater consideration to alternative or, where applicable, contending viewpoints to provide a balanced discussion.
	I have tried my best to be more critical and use alternative arguments to balance out.













Introduction
The object of this essay is to investigate year 1/ 2 pupils’ preference towards writing provisions in the classroom compared to the other provisions/areas, such as  the role play area and the reading area, and the factors that contribute to pupils’ engagement towards the writing provisions. My objective is to find out how they feel about the writing provisions and what could be done to increase their engagement in their area. I was interested in this topic because during my time on placement, I observed how the majority of pupils in the classroom preferred the other provisions such as the creative area and the maths area. I became interested in researching the reasons behind what influences a pupil not to choose the writing area and what are their feelings towards this area. For this assignment I will be conducting research in a Primary School in Swansea with approximately 120 pupils (Welsh Government, 2023).  The class that the research is being conducted in is a mixed year 1 / year 2 class with pupils from the age of five years old to seven years old. The class includes pupils with additional learning needs. Twenty out of twenty-seven pupils’ parents consented for the pupils to take part in the research. 
The research question that will be explored through this assignment is “to what extent do pupils in a year 1/ 2 classroom choose the writing provision?”
Literature Review 
Kokotaski (2022) found that for pupils in the foundation phase, writing can be seen as “cognitively challenging” because it requires an intricate set of skills to be able to write which takes time and patience to develop properly. This could be one of the reasons that pupils are hesitant towards actively choosing the writing provision as they lack confidence and the skills to properly engage with the activity, so they choose a provision that they have more skill and confidence in, such as the creative area where there are fewer limitations. Furthermore, it was found that to adequately support pupils, teachers can listen to their concerns and make adaptions to benefit their needs in their classroom. This is an area that will be explored further in the research because when creating writing provisions in the classroom teachers must take into account the needs of the pupils and their feelings, so that teachers can create writing provisions that benefit the pupils and can tailor them to their benefits. In the foundation learning area of a school there can be further limitations as to what teachers can provide in the writing area, as pupils need more support for their handwriting which causes additional limitations. Kokotaski (2022) supported this claim as they evaluated that, for pupils to be confident and be self-sufficient with writing activities, they must first have the consciousness to choose the provisions that will improve their handwriting. Grainger, Goouch and Lambirth (2003) concluded that there can be a lot of focus on statistics in schools for writing scores and reaching certain progression points at specific time, which means that the teachers and other teaching staff focus less on fostering an enjoyment for writing. This demonstrates that schools can often prioritise meeting targets for pupils’ writing standards rather than focusing on creating a love for handwriting, which then in turn creates a want to take part in handwriting provisions and wanting to improve their writing. By creating writing provisions that are tailor made to the pupils’ needs and interests there is more opportunity for enhancing pupils’ enjoyment for writing and encouraging pupils to take part in an activity that they usually might not. 
One factor that might deter pupils in year 1 and year 2 from choosing writing provisions in the classroom could be due to frustration.  Gardner (2011) confirmed that one factor contributing to pupils’ reluctance towards writing based lessons and activities centred around writing, can be partially put towards their frustration. This is because writing is a complicated process which involves the ability to be able to spell, form letters and fine motor skills. Pupils in year 1 and year 2 are still developing these skills, which can prove frustrating for them when they cannot have total control as the writer. When comparing this frustration in the writing area with other provisions in the classroom, pupils are more likely to experience a significant increase compared to the creative area where they have total control. They can bring their visions of life to the role play area where there are no restrictions. If pupils are nurtured in schools and encouraged to love writing, and think of themselves as writers, these issues should not be seen as hurdles to pupils but as milestones for them to conquer. Bingham, Quinn and Gerde (2017) supported this claim as they explained that for pupils to want to practice their handwriting, they must be taught that writing is a creation of ideas and that you can also be creative with your writing not just with expressive arts.
Another factor that may cause pupils some hesitation in choosing writing provisions could be anxiety. Clark and Teravainen-Goff (2018) found that pupils who struggle with their handwriting in comparison to their peers tend to have a negative relationship with writing. This can cause poorer mental well-being compared to pupils who have confidence in their handwriting. This could be because pupils with less confidence in their handwriting hold a lot of anxiety towards the activities as when compared to their peers because they find the activity a lot more stressful, or because they compare themselves to their friends who are more skilled or enjoy handwriting.
 Although pupils may not feel negative feelings towards writing provisions, they can also feel pride and excitement towards their writing skills and the achievement they can feel when they accomplish an activity within the writing area. Grainger, Goouch and Lambrith (2003) found that even though there can be a negativity for pupils surrounding writing, lots of pupils feel a sense of excitement when they use their writing skills to help them create something such as a Mother’s Day card or writing a fictional story. This because activities such as these in the foundation phase which are more popular, build up the pupils’ self-esteem and makes them proud of their accomplishments.
In conducting this literature review I have come to the conclusion that there is not a substantial amount of relevant research available regarding the feelings and perceptions of pupils in the foundation phase towards writing provisions in comparison to other provisions in the classroom. Additionally, there is a lack of recent research, as most studies previously conducted tended to be around thirty to twenty years old, which means that they have not got the same relevancy now than they would have had when they were published. This is because the curriculum and pedagogy have considerably changed in that time. I have concluded that there is a need for this gap in academic literature to be filled and I have attempted to achieve this with my research of the subject. 
Explanation of case study
Generally, a case study in an educational setting is a detailed investigation of a group, individual or an occurrence which provides qualitive data to be analysed (Bassey, 1999). Many researchers have differing opinions on what a case study is because some believe that a true case study is used to make generalisations about the wider public (Cohen and Manion, 1985). For the purpose of this research, the case study will be based on gathering qualitative data through semi- structured interviews and quantitative data from observations. This case study was chosen as it is something that I consider most likely relevant in primary schools across Wales. This means there is a need to explore the case study to gather detailed research and delve into the dynamics of pupils’ attitudes to writing provisions in schools compared to other provisions. 
A strength to case study research is that it allows for a holistic approach to gathering information. Stake (1995) explained that to create a holistic approach, researchers consider the relationship between the subject being observed and the context of which they are being observed in. This is a strength because the holistic approach takes into account the different perspectives and examines the socio-cultural environment to explore the links and gain a deeper understanding of the investigation. The aspect of this investigation, which is holistic, is the type of data gathered. This being qualitative data.  Qualitative data is holistic because it takes into account the interrelationship between the subjects and its context. In contrast, a limitation to case study research is that there is no structure or well-defined protocols (Yazan, 2015) which means that it can cause confusion when designing and implementing the research. Alternatively, this could be seen as a strength as it provides more freedom to gather and interpret date (Yazan, 2015). 
A limitation to case study research is that it can be difficult to ensure reliability throughout the process. Yazan (2015) explained that how investigators handle different aspects of quality control throughout the research process is crucial validity and reliability of an investigation. This is because, if conditions or research methods are altered during the research stage it can alter the results and void any such results as they are no longer seen as reliable. When conducting research for this study it is a priority to keep the reliability and validity of the results safe. This will be achieved by observing the participants in the same conditions throughout the process and ensuring that, when interviewing the participants, they are all asked the same questions and ensuring that no presence is used to guide the participants in the interviews to achieve the answers wanted. 
The participants in this case study are pupils in a year one/year two class ranging from five to seven years old. The pupils who took part in the case study had parental consent and consented themselves to taking part. In this study there will be no method used to gather a representative sample. This is because, for the purpose of the study, results are not focused on a statistically representative sample. Instead, it is focused on the qualitative research that is gathered and pupils’ feelings and willingness as to the writing provisions in the classroom. 
Research Methods
The two types of research that were used in the study were - observations and semi-structured interviews. These types of research were chosen because, for the objectives of the study, I considered that they were the best in order to gather reliable and trustworthy data. Observations were used to determine the number of pupils who used writing provisions over the period of a week. The type of observation which was chosen for this research was participant observation. This style of observation was chosen because it is the least intrusive and allows for the participants to forget that the observer is there and go about their normal activities (Cohen, Manion and Morrison, 2018).  An observer will watch and listen to the participants to gather information and data concerning the research topic. Cohen, Manion and Morrison (2018) explained that a limitation to observation is that it is time consuming because when you are observing you need to be able to fully immerse yourself in the observation whilst also needing to write up your findings. This is true, as when you are observing you need to make sure you are 100% available to observe the participants to obtain the details and data that is needed for the research. This made it more complex, as during the observational stage of the research it was not always possible to dedicate the time needed to observe the participants and their use of the writing provision in the classroom. On the other hand, a strength to observations is that it allows for behaviours or patterns to be seen which otherwise might go unnoticed in interviews (Cohen et al., 2018). This is because when observing you are able to spot and pick up on behaviours or actions that the participants themselves may be unaware of. A limitation that all researchers must be aware of when conducting observations is observer bias. Roberson (1998, p.7) explained that during classroom observations the observer should be aware of how their views and opinions on a subject could fog their judgment on the behaviours they see. This was very important to remember during my observations. Had there been any bias during the observation then the reliability and validity of the data gathered would be thrown into question and the data would be seen as void. To avoid observer bias, all observations will be conducted in the same manner and observer bias will be kept at the forefront of decisions to best avoid it. Finally, a strength to participant observations is that they work well in situations where the researcher is observing a small number of activities that last for a short period of time (Cohen et al.,2018, p.648). This applied to my research when conducting the observations, as they could only be conducted for a small period of time due to work commitments and limitations within the classroom, such as teaching a lesson, or not being available in the classroom at all times. As I was able to observe small activities like the writing provision it supplied me with the much-needed data.  The observation schedule took place over a week (five school days). The writing provision is available to pupils at all times throughout the school day. Observation was used to determine how many pupils used the writing provision during the week, and the gender of the pupils who used the writing provision in order to evaluate if there is a gender preference towards this particular provision.
The second type of data gathered during the research was semi-structured interviews which supplied quantitative data to be examined. Semi-structured interviews allow for the interviewer to ask questions which they know they want answered, but also allow for answers or questions to appear that they did not necessarily plan for (Cohen., et al., 2018, p.600). This was crucial for gathering research because when interviewing the pupils it was important for me to gather information such as their feelings towards the writing provision. It was also important to be open to any information they would provide that was not expected which could improve the data gathered and create a better understanding. One issue to interviews that is important to be aware of as the interviewer, especially when interviewing young participants, is that they might not fully understand the questions being asked (Cohen, et al,. 2018, p.600). This was avoided by using language the pupils understood, and asking the pupils after each question if they understood what was being asked of them, and if any further explanation was required. This was done because if participants do not understand the questions being asked, then the data gathered will not be reliable as the answers will not be correct. Furthermore, a strength to semi-structured interviews is that it allows the interviewer to receive clarity on responses from participants and follow up to gain more perspective (Brenner, 2012, p.357). This was beneficial during the interviews as it allowed for further questioning and to ask more clarification on certain answers when it was useful.
When conducting the interviews a mixture of open and closed questions was used (refer to appendix 1 for interview questions). This was because it provided both qualitative and quantitative data to be collected. The use of closed questions allowed for concise answers about the writing provision whereas the open-ended questions allowed for the answers to be elaborated upon and gain a deeper understanding of the writing provisions and the pupils’ feelings towards them. Weller, Vickers, Bernard, Blackburn, Borgatti, Gravelee and Johnson (2018, p.2) explained that open-ended questions allow for topics to be explored in depth and alongside other research methods, such as observation, allows for potential correlations to be spotted. This is true because when a participant gave an answer which was interesting it could be followed up on and explored to reveal more, which is not always possible with closed ended questions. 


Data Presentation and Data Analysis
To report the data, a thematic analysis will be used as it can be used to analyse quantitative data to spot any patterns or themes throughout the data (Xu and Zammit, 2020). Thematic analysis allows for any themes to be sought out as they are usually not obvious and prevents the researcher from interpreting truths from the meanings behind the answer (Xu and Zammit, 2020). This was useful as it prevented the researcher from identifying what they wanted to see in the results, and instead focused on what was actually there. Thematic analysis was used for the semi-structured interviews because it allows for researchers to become familiar with the qualitative data as it requires that the data transcripts and notes are re-read until the researcher has complete understanding and is able to identify any themes through the interviews (Xu and Zammit, 2020).
To ensure trustworthiness throughout the research stage of the case study there must be a high level of credibility throughout. Credibility is built by the researcher through the use of data triangulation (Stahl and King, 2020). This is more than one method used to gather research. For this case study there have been two types of research used – observations and semi-structured interviews. By using two types of data, it creates credible results because it ensures thorough results. Another way to ensure credibility when conducting research, specifically interviews, is to follow up on answers received during interviews to obtain clear results. This is because it avoids any interpretation from the interviewer which can result in less valid results. 
In addition to credibility, it is very important to ensure that dependability for the trustworthiness of the research is kept throughout the process. This is because Anney (2014) explained that dependability is the stability of data over a period which means that when participants and peers examine the findings, they are able to understand the strategy and findings.


Ethical Considerations
As previously explained in the ethics form (Appendix 2) the confidentiality and anonymity of the participants’ data was vital throughout the research process. To keep the participants’ identify anonymous throughout the process, all names and identifying information was removed so that the participants could not be identified. As mentioned in the ethics form, to keep the data collected confidential it was stored on OneDrive which only the researcher has access to and is password protected and needs two step authentication to gain access to. Furthermore, when collecting research, it was important to gain the consent of the parents of the pupils in the class where the research was being conducted and then, once given parental consent, it was imperative to gain pupil assent before continuing with the research. To gain parental consent for the research, consent forms (see appendix 3) were sent out to all the parents in the class informing them about what the research is and giving them the option to opt in or out for their children to take part. Out of 28 pupils in the class, 20 pupils were given parental consent to take part in the research. This means that the eight pupils who were not given parental consent were not included or mentioned in any data collection. Once parental consent was received it was pertinent to gain assent of the pupil before asking them to take part in the observation and semi-structured interviews. The pupil assent forms (appendix 4) were given to the pupils to ask them if they wanted to take part. The research was explained to the pupils using language they would understand. If they were happy to take part, they place a smiley sticker on the assent form and if not they placed a frowny face on the assent form. Out of the 20 pupils who had parental consent only 4 of those pupils gave assent to taking part in the semi-structured interviews.
Analysis of Results
To gather information for the observation on the writing provision, I planned writing provisions based on what the pupils were learning in class and tailored them towards the pupils’ interests. The writing provision that was planned for the observation was a creative writing activity. The pupils were given pictures relating to the jungle (class topic) and had to use the pictures to write a short story. The observation took place for one week and over that week, out of the twenty pupils whose parents consented for them to take part, seven of them chose to do the writing provision. Of those seven who did the writing provision five were girls and two were boys. The data showed that only around a third of the pupils took part in the writing provision during the observation. The data showed that whilst there was not an explicit gender preference towards the writing provision in comparison to other areas, there did seem to be a split between the ages doing the writing provision. Of the seven who did the writing provision, two were year 1 pupils and five were year 2 pupils. An explanation for this could be that the year 2 pupils are more skilled in their handwriting and have more confidence in seeing themselves as writers, whereas year 1 pupils are still practising their handwriting and building up their confidence as viewing themselves as writers. Ings (2009) explained that pupils in year 1 often need support with connecting and piecing their ideas in order to put them down on to paper. This could explain why so few of the pupils in year 1 took part in the writing provision whereas more of the year 2 pupils took part because they had the confidence to put their ideas onto paper. 
The semi-structured interviews were conducted in one group of three, and one interview with only one pupil. The reason that one pupil was interviewed on their own is because that particular pupil changed their mind about participating once they saw their peers take part in the interview and what it consisted of. At the start of the interview, it was explained why the interview was conducted and what type of questions they would be asked during the process. The first question that the pupils were asked was whether they liked the writing area. The responses were one ‘no’ and three ‘not sure.’ This showed that there was a clear dislike or uncertainty toward the writing area. The pupils were then asked to further explain why they felt this way about the writing area. The consensus of opinion amongst the pupils was that the area was too small for them to sit and do work at, a lack of resources, and the tasks were time consuming. When further asked what resources were lacking in the writing area, the pupils explained that there is not enough paper or pencils. These responses provided a very clear explanation as to why pupils chose not to use the area in comparison to others such as the creative area where there are a wide variety of resources available. The pupils were then asked what their favourite provision / area in the class was. They replied that they preferred the maths area, reading area, ICT area. One pupil liked all of the areas in the classroom. When asked why they enjoyed these areas the pupils said that all of the areas have more resources and better activities to complete. Finally, the pupils were asked what type of activity in the writing area is their favourite. The pupils’ response was ‘making presents for friends’, handwriting and creative writing. 
A great deal was learnt about the pupils’ feelings to the writing area from the interviews. As a result of the interviews, it was found that the reason that pupils did not enjoy the writing provisions was due to of lack of resources and unimaginative activities. Clark and Krageler (2005) found that a literacy enriched environment with an abundance of writing materials plays a major role in academic achievement and encourages pupils to freely choose the writing activities as there is new and innovative activities for them. This is true since if the pupils were given more resources and creative control, they might be more likely to choose the writing provisions. 
Conclusion
On reflection, if my research was to be undertaken again, a more reliable version of observations would be used where the writing area would be able to be observed more frequently throughout the school day. Due to other commitments within the school, it was not possible to always observe the writing area which means that not all pupils who used the area were successfully observed. However, the semi-structured interviews were found to be quite successful, and a great deal of information was gathered from them. Despite the sample being quite small for the interviews a substantial amount of information and feelings about the writing provision were gathered. This was were very useful in drawing a conclusion based upon the outcomes. The results gathered from the interviews were very consistent which meant that a generalisation was able to be made about the topic. If the research was to be repeated in the future, I would make some amendments in order to improve the process.  I would choose to conduct the research over a longer period of time and with more writing provisions accessible to the pupils in order to gather a more in-depth conclusion. 
I would link the research undertaken to the professional learning area of the professional standards and link it to wider research and research findings. I would link to this standard because I have demonstrated a confidence of undertaking research within the school setting and understanding the theory behind the research.
From the research gathered, I would recommend improving pupil feelings towards the writing area by installing more resources such as paper and pencils and providing more writing activity games. I believe that if these additional provisions were available for the pupils it would result in a largely increased interest and engagement within the area. 
 











Reference List
Anney, V.N. (2014). ‘Ensuring the quality of the findings of qualitative research: Looking at trustworthiness criteria.’
Bassey, M. (1999). ‘Case study research in educational settings.’
Bingham, G.E., Quinn, M.F. and Gerde, H.K. (2017). ‘Examining early childhood teachers’ writing practices: Associations between pedagogical supports and children’s writing skills’. Early Childhood Research Quarterly, vol.39, pp.35-46.
Clark, C. and Teravainen-Goff, A. (2018). ‘Mental Wellbeing, Reading and Writing: How Children and Young People's Mental Wellbeing Is Related to Their Reading and Writing Experiences’. National Literacy Trust Research Report. 
Clark, P. and Kragler, S. (2005). ‘The impact of including writing materials in early childhood classrooms on the early literacy development of children from low‐income families’. Early Child Development and Care, vol.175, no.4, pp.285-301.
Cohen, L., Morrison, K. and Manion, L. (2018). Research methods in education. 8th edn. London: Routledge. 
Gardner, P. (2011). ‘The reluctant writer in the primary classroom: an investigation of mind mapping and other pre-writing strategies to overcome reluctance’.
Grainger, T., Goouch, K. and Lambirth, A. (2003). ‘Playing the Game called Writing’: Children's Views and Voices. English in Education, vol.37, no.2, pp.4-15.
Ings, R. (2009). ‘Writing is primary’. Action research on the teaching of writing in primary.
Kokotsaki, D. (2022). ‘Pupils’ views about their learning in writing: a qualitative study of a primary school in the North East of England’. Education 3-13, vol.50, no.2, pp.252-266.
Stahl, N.A. and King, J.R. (2020). ‘Expanding approaches for research: Understanding and using trustworthiness in qualitative research’. Journal of developmental education, vol.44, no.1, pp.26-28.
Weller, S.C., Vickers, B., Bernard, H.R., Blackburn, A.M., Borgatti, S., Gravlee, C.C. and Johnson, J.C. (2018). ‘Open-ended interview questions and saturation’. PloS one, vol.13, no.6, p.e0198606.
Xu, W. and Zammit, K. (2020). ‘Applying thematic analysis to education: A hybrid approach to interpreting data in practitioner research’. International journal of qualitative methods, vol.19, p.1609406920918810.


