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	[bookmark: cysill]Targed/Target 1- 
Please look at Using paragraphs - BBC Bitesize to improve your writing.
	 I have reviewed BBC bitesize as suggested and taken the points into account. 
	Throughout.

	Targed/Target 2-
Look at Harvard-eng_v.1.2.pdf to check how to write a reference list correctly.
	 I have reviewed the Harvard referencing guide.
	Throughout.

	Targed/Target 3-
Check your use of the possessive apostrophe, see  How to use possessive apostrophes - BBC Bitesize 
	I have viewed the suggested clip on BBC bitesize and taken them into account.
	Throughout.








	Module: Learners, Schools and Communities: where am I teaching?  
[bookmark: _Hlk95306776]Module code: ECAD6009
Student name: Saffron Robb
Student ID number: 2004033
Assignment title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 
(Part two)



Schools strive to provide a high-quality teaching and learning that meets the diverse needs of the pupils. To achieve this, schools often develop a School Development Plan (SDP) that aims to provide guidance to improve various aspects of the school’s performance. A SDP document consists of a school’s objectives, budgets and strategies to attain their goals and priorities appropriate to each specific school (Welsh Government, 2018a, P.2). In this assignment I will discuss one aspect from a SDP and critically reflect on the ongoing process and evaluation of priorities. The priority selected is titled “to reduce the impact of poverty and develop a whole school approach to emotional and mental wellbeing” (School X, 2022). 
The chosen aspect was emanated from the SDP from my previous professional teaching practice placement and identified as a priority by the school. Following the BERA ethical guidelines (2018, p.21) to protect privacy and the rights of confidentiality and anonymity, I will refer to the school as school X. School X is located in a deprived area within Swansea with around one hundred and eighty pupils on roll. Just above fifty percent of pupils are eligible for Free School Meals (FSM), which is much greater than Wales’s national average of just over twenty percent (SchoolGuide, 2023).


The legislation (The Education (School Development Plan) (Wales) Regulations (2014) identifies the need of an SDP and its contents. The Welsh Government provides guidance within an SDP document that has the intentions of supporting schools to improve overall educational performance (2014a, p. 2). It consists of a school development planning cycle with the overall aim to raise standards and improve learner outcomes which is allocated in stages that is formed from the school’s vision. In the sequence of one to four they are, Self-evaluation, Strategic planning, Making Improvement/action and reviewing impact (Central South Consortium, 2017, P. 2) The SDP is regarded as essential to support making accurate judgments of a school’s overall performance which can then lead to future improvements from highly effective planning (One education, 2017) therefore, attentiveness is necessary to ensure appropriate implementation that then results in effective educational outcomes. 
Well-being Is also a focus to the Welsh Government’s National mission (2023, P. 14) and it states that for children to have the best start in life, schools should be community focused and engage families and the local community. In correlation to this, School X is located within a deprived area and within their SDP it discloses that their school plays a vital role to support families in the community living in poverty and having the responsibility to allow access to food, literature, and a place to meet. Therefore, School X coordinate events within the community hall which is within proximity of the school. Various events involving the community such as a pupil run café, uniform and toy swap shop, opening during school holidays as a safe hub to the local community, to mention a few (School X,2022, p.15).
Although this may be made accessible to the community and believed to promote wellbeing there is however an element of caution to consider as the intervention can only be successful when the community, including parents is effectively engaged with the events. It has been made evident that most adults living in poverty have experienced feeling ashamed by others due to being deprived (Walker,2014, P. 97), this could contribute towards the parent’s avoidance of school X’s events.  To overcome this, the aimed activities could be labelled as something different without making them aware of it, as School X has demonstrated with ‘The Cwtch’ which is a pupil run café that supplies families with free food and beverages. 



The Community Kitchen is an intervention that School X established to have the intentions of providing families the opportunity to cook with their children and supplying ingredients to recreate the recipe at home while providing food to those families of disadvantaged backgrounds (School X, 2023). This has been made evident by the number of people that received emergency food parcels in the United Kingdom had increased extensively compared to previous years (Statista, 2023). The Pupils Deprivation Grant (PDG) guidance is the Welsh Governments (2015, p.5) objective to assist pupils from disadvantaged backgrounds to achieve their full potential by overcoming and preventing barriers.  The guidance suggests that schools should focus on pupils from deprived backgrounds and improving their attainment by obtaining clear expectations from an intervention and implementing it into the SDP (Welsh Government, 2015, P. 6). The Community Kitchen intervention that School X had implemented, is a model example of this and works towards their SDP priority of reducing the impact of poverty.
On the contrary, issues may arise due to parents/guardians becoming humiliated to take up the opportunity of this, as a consequence of a Tory MP causing controversy of stating that those in poverty are “out of touch” of cooking (BBC News,2022).  However, having actively participated in the Community Kitchen within School X, It has proven successful, with many families being involved and taking remaining food home, then being reassured knowing the families would have access to nutritious, cooked food at home that day. 

Developing a whole school approach to emotional and mental well-being is also part of School X’s priority of their SDP (School X, 2022). An organisation referred to as Collaborative for Academic, Social and Emotional Learning (CASEL) (2023) commits to developing pupils social and emotional learning and consider it an important element of many aspects of an education setting. To provide the skills, knowledge and understanding that allows pupils to manage and improve their competencies, an holistic approach to well-being being taught within schools is believed to achieve this (Cook & Cook,2019, P 393). It has also been considered that wellbeing is related to academic attainment (Woolf & Digby, 2023, P.5). On the other hand, academic progress can be viewed as being disregarded from the emphasis of a whole school approach to well-being (Kaya & Erdem, 2021, P.1751).  Nevertheless, Maslow and Rogers both agree that basic needs that contribute to wellbeing need to be fulfilled before advancing to the highest level which is self-actualisation which associates to personal growth, learning and progress (Roias et al, 2023, P 2; Servant-Miklos & Noordegraaf-Eelens,2021, P. 152).
Wellbeing is also a component of the curriculum for Wales referred to as the Health and Wellbeing Area of Learning and Experience (AoLE). It aims to foster a whole-school approach to develop pupils’ navigation life skills to grasp opportunities and overcome challenges (Welsh Government, 2020). Therefore, I feel that it is appropriate and relevant to conduct whole interventions to improve wellbeing and incorporate within the SDP. As part of the Welsh education reform, it has been expressed that there is a demand to improve overall teaching and learning and to develop sustainable school improvement strategies that are long-term (OECD, 2017, P.14). SDP’ s correlate to this.
  
School X has formulated their SDP as a result of staff, parents, pupils and governors’ input arising out of consultation through INSET days, questionnaires, twilight sessions, parent workshops, pupil voice meetings and SDP reviews (School X, 2022a, P. 4). Involving stakeholder in identifying priorities for school improvement has been recognised as effective practice by ESTYN (2017). Parents felt valued by being involved in the process, pupils felt empowered, and it had a positive impact on attitudes towards learning and overall wellbeing of pupils. Yet, some barriers may cause disruption to a successful SDP such as stakeholders being resistant to adjust, participate or commit to improvements planned due to them being comfortable with current arrangements (Maswela, 2010, P.80). This could be due to staff feeling they are not supported which may lead to them feeling anxious to adapt within any situation. It has been revealed that eighty six percent of staff within the UK feel they are not being supported (Education Support, 2022, P11).  Although this may be true, it could be resolved by staff receiving appropriate training and improving staff wellbeing. School X resemble this solution as within their SDP, staff training and staff wellbeing questionnaires being carried out are embedded (School X, 2022b, P. 17). 

As part of the self-evaluation process, School X conduct a structured system which all stakeholders have an input. That system is assigned as SAS which stands for ‘Sustain, Adapt and Start’, which corresponds to what the school want to keep doing, what the school wants to change and what they would like to start improving. This is also categorised into various sections which then feeds into the composition of the SDP (School X,2022c, P 8) (refer to appendix A for SAS table). The previous SDP and priorities are also reviewed and what has been achieved and what needs to be developed or embedded is generated to produce the new SDP (Refer to appendix B for review of previous SDP) (School X 2022d, P9). School X has made revising their approach to assessment a priority which was a priority within the previous SDP (School X 2022d, P 10). This suggests that the previous SDP has been evaluated and elements have been determined as requiring improvement or have not been concluded within the period planned, therefore School X desires to continue to develop that objective.  Priorities were also generated from a national priority as well as the school’s overall goals as the Welsh Government (2022) have a national priority of tackling inequality and poverty to produce a positive impact on children within Wales.

ESTYN inspections are performed in order to examine the quality of teaching and learning within schools, this then generates recommendations that then provides direction and could contribute towards a SDP (ESTYN, 2016, P.6). Meanwhile, being inspected as a school can be regarded as causing too much pressure on school staff (NASUWT,2023).  Despite this, it has proven to improve quality of teaching and overall academic achievement within various schools around Wales (ESTYN, 2018, P.2)

School X declare various actions within each priority that work towards the completion of the priority and what it could cost. It also indicates who is involved to ensure this has been achieved (School X, 2022e, P. 16). The SDP is revised annually. Elements within the SDP have specific start and end dates to expectantly achieve by. SMART goals have been applied to achieve the priorities, that being Specific, Measurable, Achievable, Relevant and Time-bound, all of which aim to provide a clear outline and understanding to achieving goals (University of California,2016, P. 3). SMART goals can develop effective measurable goals that are organised, by comparison, being aware of creating the appropriate timeline of completion is greatly considered, as it may seem achievable but could become difficult (Bierke & Rener,2017, P. 126).  Therefore, there is a need to ensure that the end date and time is further than planned as this provides flexibility if needed. 

[bookmark: _Hlk134828868]On the agenda of the priority at issue “to reduce the impact of poverty and develop a whole school approach to emotional and mental wellbeing”, School X had carried out a poverty proofing audit and then implemented recommendations from the results (School X, 2022f, p.17). This allows School X to obtain reliable results and provide specific and appropriate interventions to aid the process of attaining the priority. To comprehend if the priorities have significance to any element to educational outcomes, they should be monitored regularly (Welsh Government, 2014b, P. 17). School X follow these guidelines and review progress each term. However, this could be an issue as this can be time-consuming and added workload to staff. To manage this appropriately, effective time-management and teamwork would ensure the process would be successful (Santos, 2019, P.91).

Corresponding to the priority mentioned ““to reduce the impact of poverty and develop a whole school approach to emotional and mental wellbeing”, Although School X has considered many effective components to conclude this priority, reducing the impact of poverty can be deemed as a demanding and vast obstacle to overcome. For the Welsh Government, poverty has been a longstanding priority, in particular, child poverty (Audit Wales, 2022, P. 4) For that reason, I can highly anticipate this priority being established within School X’s SDP for the following year. In spite of this, opportunities for improvement within other areas may be missed due to this. Nonetheless, the priority states to reduce the impact of poverty. On that account, this is the foundation of resolving the issue of poverty and is therefore expected to be a prolonged process. 
A previous priority can be evaluated from the SDP process, it can then be alternated to become more efficient to acquire preferable results, this can be achieved by comprehending what has or has not been effective (Mintrop 2020, P. 7).  Alternatively, a priority that may be taken into consideration, contrary to the one School X currently has in place, is to improve the Welsh language throughout the school. As a result of observing and evaluating during my professional teaching practice, It was evident that the pupils were short of Welsh language skills. Although pupils were exposed to a lot of Welsh in school, very few were speaking it at home (School guide, 2023). There are also only eleven percent of the Swansea population that speak Welsh (Census, 2021). This illustrates the need for the Welsh language to be significantly encouraged, specifically within School X as it is unlikely for learners to be exposed to the Welsh language in any other circumstance. The Welsh Government also possess a vision to reach one million Welsh speakers by the year twenty fifty (Welsh Government, 2018b ,P.4). Therefore, adjusting the priority could contribute towards reaching this goal. On the other hand, poverty has been proven to have a negative impact on health and wellbeing which contribute towards educational outcomes (Maholmes & King, 2012, P.54). That being the case, I feel that it is with greater extent to focus on tackling poverty and remain as a priority. 
School X’s pupil deprivation strategy reveals their intended outcomes and the success criteria being that poverty will not be a barrier to learning, with their suggested budget cost of twenty-four thousand pounds, which is intended to provide various activities and workshops to work with the community as well as programmes to support parents and families (School X, 2022, P.5). This budget may seem excessive as school X have access to the community centre and most activities being free of charge, such as uniform and toy swap shop, yet, hidden costs are not accounted for and could occur (Knight,2017). An effective way of using the Pupil Deprivation Grant is suggested by developing a strong link with the community and community organisations programmes (Wales Centre for Equality in Education, 2018, P.28). School X have established this and have declared this within their SDP, therefore I feel they are using their budget effectively. 

In conclusion, this new understanding of the SDP process illustrates the importance of closing the attainment gap and improving the school’s academic performance. As stated previously, SDPs are generated to be designated to be appropriate to each specific school and in the case of my previous teaching practice placement, they had a priority that can be difficult to overcome as formally discussed, however the SDP aids to provide justice to all learners and increase emotional and mental wellbeing. Therefore, as a teacher, in future practice I will aim to endeavour the targets and follow action plans attentively to achieve the schools’ priorities. Some challenges and setbacks may arise throughout the SDP process and could potentially apply pressure to staff and pupils and then affect the SDP procedure, for that reason it has influenced me to be committed to continuous improvement and addressing any challenges to enhance the overall outcome.
On the whole, in my future teaching practice, I intend on applying a holistic approach to achieve the SDP objectives with the intention of being flexible to adjustments in order to attain the schools’ priorities. 
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Review of Previous SDP Targets

Priority
To develop the speaking and listening skills of pupils

from Nursery to Year 6 to create confident and
accurate speakers, building vocabulary that wil
impact upon both reading and writing.

What has been Achieved?

Staff have received oracy training
Craigfelen Oracy toolkit created and
‘embedded into school

More opportunities for oracy identified
‘within the curriculum

Vocabulary Ninja introduced to upper Ks2
Member of staff developing oracy at
playtimes

Peer observations focussed on sharing good
practice in oracy

Most parents have seen an improvement in
their pupils oracy skills

“To further develop or embed

v

v
v
v

m Q Search

Oracy assessment
Vocabulary ninja in year 2 and year 3/4
How we store oracy evidence

Continue to develop staff oracy skils

Priority 3.

Priority

o revise our approach to assessment in line with the

Curriculum for Wales and our school based
curriculum.

‘What has been Achieved?

To develop our approach to community engagement
to support the lfelong chances of our learners.

‘What has been Achieved?

Staff training in assessment and progression
led to a better understanding

Increase in quality of observations in Phase 1
following staff training

Maths and Literacy targets reviewed and use
adapted

Craigfelen Pledge created and virtually
launched

Activities within pledge mapped out
Wellbeing questionnaire developed and in
use.

To further develop or embed

Pledge to have official launch
Reflection diaries to be created and used by
pupils

Staff training in metacognition

KS2 to explore the use of success criteria for
assessment

v

v
v
v

Pupil voice groups restarted
Planning for low cost shop is n place
Uniform swap shop created

Staff visited and created virtual links with
other settings in areas of high deprivation.
‘Transition arrangements for Y6 pupils
improved

Reading Champions and Reading buddies
restarted

Community Voice group created and i
meeting held.

Community plan created and shared
following survey of our communi

To further develop or embed

v

Open the Cwtch Craigfelen once we have
received keys from City and County of
Swansea

Restart Community café

Open Low cost shop

Create parental groups
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