Appendix

OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: Year 7, 9am, Monday 26th September 2022


	Where and When: 
· The observation took place in a mixed gender, English medium school in South Wales.
· The first incident was during the first lesson on Monday.
· It was a mixed-ability mathematics lesson, the class had full attendance and the year group currently has full capacity.
· The school year had only been in session for 3 full weeks prior to the observation.
· It was a non-participant observation with the aim to identify a critical incident. 


	What happened: 
During the lesson, students had been practicing their times table multiplication, more specifically, their 8 times table. At the beginning the teacher got the class to access their prior knowledge by asking them to demonstrate their 2 and their 4 multiplication, which had been covered in lessons previous. They then began to move onto learning and practicing their 8 multiplication. After practicing for an extended amount of time, the teacher then asked them to write down the work they had learned today, by filling in a 12X12 multiplication grid about half way through the lesson. The teacher verified that by this point, they should have already filled out the rows and columns for 2 and 4, now it was time to proceed with 8. It was at this point that ‘Student A’ raised their hand and called the teacher over. They displayed to the teacher that they had already completed the work in their own time and not just the 8 rows and columns, but the entire grid. The teacher seemed surprised, then praised the student with a ‘Well done’. They then proceeded to move around the class, scaffolding for the other students where necessary.


	Areas of possible exploration: 
The observation itself was extremely insightful, it was a shame to see both the student and teacher thrust into that situation, but has proved helpful to me as I am now more aware of some of the pitfalls when teaching. At no point could the teacher have expected the child to complete that amount of work in their own time, ending up a noticeable amount ahead of the class. It has also posed questions for me regarding differentiation and its importance every lesson, not just with regards to lower attainment students or ones that require scaffolding, but for the high attainment students too. I’d like to do my best not to end up in this situation during my own practice, so I will have to investigate how I can prepare for differentiation every lesson. Other areas of investigation could include that of more able and talented students, however, I feel it would be difficult to assume that regarding student A, based off of a single observation.


	Notes: 
· The environment was relatively settled and all students arrived on time as they came straight from registration.
· There still seemed to be a few students struggling to settle into secondary school routines, some were taking a while to remove their bags and unpack their equipment.
· Student A also became more unsettled as the lesson progressed, they were consistently one of the first students to raise their hand, the teacher however was employing Leahy & Wiliam’s (2015) No hands-up policy.


Record 2
	Date and time, year group: Year 7, 9am, Monday 26th September 2022


	Where and When:

· The observation took place in a mixed gender, English medium school in South Wales.
· The second incident was also during the same lesson as the first, which was first lesson on a Monday.
· It was a mixed-ability mathematics lesson, the class had full attendance and the year group is currently at capacity.
· The school year had only been in session for 3 full weeks prior to the observation.
· It was a non-participant observation with the aim to identify a critical incident. 


	What happened: 
As the class had been studying their 8 times multiplication as mentioned during record 1, the teacher had then assigned them a task which became progressively more difficult. These tasks consisted of multiplying different numbers by 8. As the lesson advanced, the numbers that students were multiplying were increasing in value. The teacher explicitly directed that students were to use the column method of multiplication in order to assist them. When the teacher was then asking the class for answers to some of the questions, Student B then raised their hand and outlined a different method to work out the answer as opposed to the column method, of which they were advised to use. The teacher agrees that there are other methods and the answer is correct, but then responds with ‘however, this lesson we are practicing the column method’. After setting the class further work, the teacher then proceeded to walk around the class and assess how the class were getting on. When getting to Student B, once again she had to remind them that they needed to use the column method when completing the work. This incident then repeated itself a further 3 times throughout the lesson. By the end of the lesson, the teacher had to redirect Student B onto the correct method they were practicing 5 times in total.  


	Areas of possible exploration: 
Reflecting on the incident, I feel that there are multiple areas that could be explored. The first of which is the importance of explicit instruction, explaining the ‘Why’ to students when outlining new theories and concepts and utlising formative assessment to check their understanding. Another could be the challenges of dealing with misconceptions within the classroom and how they can be harder to undo if not addressed on the earliest occasion. A final area for exploration could be the challenges of teaching students with English as an additional language, alongisde the difficulties of converting children to the Welsh curriculum after coming from abroad.


	Notes: 
· A key thing I noticed and confirmed with the teacher afterwards, was that Student B was a student with English as a second language.
· Student B had moved from an Eastern European country, but a school year before starting in the observation school.









Record 3
	Date and time, year group: Year 8, 10am, Monday 26th September 2022


	Where and When: 
· The observation took place in a mixed gender, English medium school in South Wales.
· The third incident was the second lesson of the day on a Monday.
· It was a lower ability English lesson, the class had low attendance of around 16 students and the year group is not currently at capacity.
· The last English lesson the students had a supply teacher, which the teacher outlined when starting the lesson, by giving the supply teachers feedback to the class.
· It was a non-participant observation with the aim to identify a critical incident. 


	What happened: 
Student C came into class, rowdy from the previous lesson and began to display low level disruption even before getting their equipment out. They were singing and making childish noises while the teacher was setting up the starter activity. The teacher immediately walked over to them before attempting to take the register, shaking her head and said ‘I’ll keep you in, you won’t have a break. Now write the heading’. The student began to settle down, but only for a moment. This low level disruption continued throughout the lesson, aside from when Student C was invited to read to the rest of the class. When this happened, Student C would immediately stop fidgeting and appreciate the acknowledgement. Student C really seemed to enjoy being involved in the lesson and would actively act out if the teacher asked someone else to read, when she had previously told them that they could be next. The teacher then tried to keep Student C as active and engaged as possible throughout the lesson in order to avoid any further disruption.


	Areas of possible exploration: 
Reflecting on this critical incident, there are many paths which we could consider for further exploration. We could explore the impacts of low level disruption on whole class learning and examine how big of a difference it can make to other students learning. We could look at the ideas of classroom consequences and whether or not the threat of break time detention actually encouraged Student C to cease the behaviour or presented them with a challenge. Finally, throughout the lesson, Student C also displayed many symptoms of additional learning needs, most notably, ADHD. We could examine how teachers can account for this during lessons, as well as how challenging it can be for both teachers and learners if ALN were undiagnosed.




	Notes: 
· Student C was continuously distracted through the lesson, whether it was their smartwatch, pen or even a toy skateboard that they had brought with them to the lesson. 
· Even some of the Students in the class were telling Student C to be quiet and settle down, so this could be before that they display regularly during lessons.
· It’s unfair to assume ALN, but in order to take everything into account, it is an avenue that should still be explored.
· It could just be the lesson that was the problem, as I also witness Student C in a coding lesson, during which they still craved attention from both the teacher and other students, but was in a much less disruptive manner as they clearly enjoyed the lesson.
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