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Script - What is Dyslexia?
According to Roitsch and Watson (2019) dyslexia is a specific learning difficulty that mainly affects a person's ability to read, spell, and decode words fluently. It is not related to intelligence or lack of effort, but rather to difficulties in processing the sounds of language which is a skill known as phonological awareness. Children with dyslexia may struggle to recognise words quickly or spell them correctly, even when they have received good support within the classroom. Roitsch and Watson (2019) also state that these difficulties can be unexpected when considering the child's other cognitive abilities. Dyslexia is a language-based disorder, which means it originates from how the brain interprets and processes spoken and written language. Understanding this helps educators and parents respond with appropriate support strategies that are tailored to the child's learning needs. Early identification and intervention are key to helping children manage their dyslexia.
Snowling (20i5) states that dyslexia can also occur alongside other challenges, such as language delays or attention difficulties. Early signs might include problems with rhyming, remembering letters, or learning new words. Spotting these signs early is important, so that the right support can be given, such as phonics-based teaching. 
According to Snowling and Hulme and Nation (2020) dyslexia is classified as a neurodevelopmental disorder, meaning it originates early in life and often runs in families. The main difficulty for children with dyslexia is learning how letters and sounds link together, which is a key part of learning to read. By recognising dyslexia as a challenge with this specific skill, parents and educators can better identify the signs early and give the right support to help children. They also state that as the definition of dyslexia has become broader, it has led to confusion and inconsistencies in how it is identified and supported. They suggest that a clearer and more focused way of describing dyslexia such as one that reflects the different ways reading difficulties can show up and the varied experiences of individuals are needed. The research also highlights that to effectively support children with dyslexia, it is essential to consider not only how they process information but also their biology and environment, as all these factors contribute to how dyslexia affects individuals.
It is important to recognise that thinking differently can be a positive strength. Many people with dyslexia often do well in areas like problem solving, creative thinking, and visual learning (British Dyslexia Association no date).
Types of Reading Disabilities
As shown on the poster:
· Phonological Deficit 
Struggling to break words into sounds, which can affect reading.
· Speed/Naming Deficit 
Leads to slow reading and difficulty with sight words, which is those words recognised instantly without sounding out.
· Comprehension Deficit 
Difficulty understanding what has just been read (Bates and Glass, 2025).
Around 10% of the UK population have dyslexia (Harding et al, 2023). And it is a recognised disability under the Equality Act 2010 (British Dyslexia Association, no date).
How Dyslexia is Identified and Diagnosed
According to Gonzalez and Brown (2019) many early years educators mistakenly believe that dyslexia is mostly about seeing words or letters incorrectly. However, the real issue often lies with phonological processing, how children hear, break down, and understand sounds in words. This misunderstanding can make it harder to spot early signs of dyslexia. The study highlights that a stronger focus on phonemic awareness could help teachers notice reading difficulties sooner. According to Gonzalez and Brown (2019) teachers need more training to better understand how phonological processing is linked to dyslexia so they can support children more effectively.
[bookmark: _Hlk196000829]According to Daniel and Clucas and Wang (2024) a recent study has looked at the challenges young children with dyslexia face in the UK. The study showed that different schools and settings use different ways to assess children, which can lead to delays in spotting those who need help. These delays often mean children struggle not just with reading and writing, but also with their confidence and well-being. The research highlights how important it is to have clear and consistent ways to assess dyslexia, so children can get support earlier. Identifying dyslexia in young children involves a combination of assessments and observations. Educators and specialists look for signs such as difficulties with phonological awareness, letter recognition, and reading fluency. Screening tools and teacher evaluations play a crucial role in early detection. However, the study highlights that there is significant variability in assessment practices across the UK, leading to inconsistencies in diagnosis. Daniel and Clucas and Wang (2024) also emphasise the need for standardised, evidence-based assessment procedures to ensure every child has an equal chance to be accurately identified and supported.
According to Snowling (2015)) children with dyslexia in the early years often face more than just trouble with reading and writing. Many of these children struggle with phonological awareness which is the ability to hear and work with the sounds in spoken words. This makes it harder for them to learn how to sound out and spell words, which can lead to frustration in the classroom. These challenges can also affect their confidence and willingness to engage in learning. Identifying dyslexia early is key. When children are supported at a young age with tailored teaching strategies, they are more likely to succeed academically and feel good about their learning. Addressing reading difficulties early allows children to develop essential literacy skills, which can lead to better educational outcomes. 
[bookmark: _Hlk196079055]According to Daniel (2024) children with SEND face challenges in achieving the same academic outcomes as their peers. Despite the introduction of key legislative frameworks such as the Children and Families Act 2014 (The National Archives, 2014) and the SEND Code of Practice (Department for Education, 2015), the gap in academic achievement remains wide. Studies reveal that by the time children reach year 6, those with SEND are significantly behind their peers, on average, 2 years behind in writing, and 1.7 years in maths, and 1.5 years in reading. This shows a worrying trend in the education system where policies may exist but do not always translate into meaningful classroom improvements.                                                                               Daniel (2024) also states that one reason for this is the limited access to high quality training and professional development for teachers and teaching assistants. Without the skills and knowledge to apply evidence-based strategies effectively, even well-meaning practitioners struggle to meet the needs of their SEND pupils. Therefore, greater investment in both resources and training is crucial to close this gap. Policy makers need to strengthen the link between policy and practice, ensuring that children with SEND receive the consistent, tailored support they need to succeed in mainstream education.
Barriers and Challenges                                                                                                      
[bookmark: _Hlk197804707]Sako (2016) states that the negative impact that young children with dyslexia can face who struggle with reading can reach much further. They may face emotional ups and downs, such as frustration or low confidence, and this can sometimes affect how they behave or get along with others. Simple tasks that others take for granted can feel overwhelming, making it harder for them to connect socially.                                                                                                    According to Nachshon and Horowitz‐Kraus (2018) children with dyslexia are more likely to feel anxious, down, or lack confidence when compared to their peers. These feelings can sometimes show up as challenging behaviours, like acting out or not following rules. Struggling with schoolwork can lead to frustration, which can build up over time and affect how they feel emotionally. This emotional stress can then make it very difficult for them to focus and learn, creating a cycle that impacts both how they feel and how they do at school. Recognising and addressing these issues early on is key to supporting their overall well-being and progress. 
As shown on the poster, according to the Children’s Commissioner for Wales (no date) to support children with dyslexia the social model of disability can be considered. This model highlights the difficulties people face that are not just due to their condition but also because of the barriers created by society, for example the lack of support in educational settings. This model encourages people to remove those barriers and promote inclusive practices.                                                                                                                                   The medical model of disability focuses on identifying any challenges that a person may have, especially in areas like memory and processing sounds in words through assessments and helping the person improve through specific support or interventions, rather than changing the environment around them (NeuroDiverCity, 2017).
According to the Early Intervention Foundation (2020) early support can make a real difference across important areas of a child's development, physical, cognitive, behavioural, and emotional. When children receive the help they need early on, this can boost their overall health and support their learning, improve their emotional well-being, and help them build strong social skills. These early improvements can benefit children and can lead to a more positive future as children grow into adults. Additionally, when early interventions work well, it can prevent bigger problems later and reduce pressure on public services, which can have a positive impact on the whole community.
Appropriate Support Strategies                                                                                
Snowling (2015) emphasises the importance of early evidence-based interventions tailored to children's developmental stages with structured literacy programmes that focus on phoneme awareness, letter sound correspondence, and integrating reading with writing activities. These interventions should be well organised and clear, aiming to support children at risk of dyslexia before they experience significant academic setbacks. Snowling (2015) also highlights the value of teacher assessments as valid tools for early screening of dyslexia.                                                                               Miciak and Fletcher (2020) state the importance of early support for children with dyslexia by focusing on how they respond to instruction. They explain that using a system like multitier systems of support (MTSS) help schools identify children who may be struggling early on. This approach starts with regular screening for all pupils, followed by high quality, evidence-based teaching. If some children are unable to make progress, they are then offered extra tailored support. The key is to keep checking how each child is doing and adjusting the support based on their needs. This strategy ensures that children with dyslexia get the right help at the right time.
Conclusion
To conclude, identifying and diagnosing dyslexia early is essential to give children the best possible start within their early years. Clear and consistent assessment methods and a good understanding of both medical and social perspectives can help to ensure fair access to help for everyone. With the right support in place, children with dyslexia can develop confidence, succeed in their learning, and reach their full potential.
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