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1A: Blank observation schedule with operational definitions

Question: How the use of starters effects the level of pupil engagement in secondary schools

Pupil1  |Scale Number Comment

3 mins

6 mins

9 mins

Pupil 2 [Scale Mumber Comment

3 mins

6 mins

9 mins

Pupil 3 |Scale Number Comment

3 mins

6 mins

9 mins




Level Involvement Examples:

1 - Extremely Low

The child hardly shows any activity:

A) no concentration: staring, daydreaming;

B) an ahsent, pasive attitude;

C) no goal-oriented activity, aimless actions, not producing anything;

D) no signs of exploration and interest.

2-Low

The child shows some degree of activity but which is often interrupted:

A} limited concentration: looks away during the activity, fiddles, dreams;

B is easily distracted;

C) action only leads to limited results.

3 - Moderate

The child is busy the whole time, but without real concentration:

A) routine actions, attention is superficial;

B) is not ahsorbed in the activity, activities are short lived;

C) limited motivation, no real dedication, does not feel challenged;

D) the child does not gain deep-level experiences;
|E] does not use his/her capabilities to full extent.

4 - High

There are clear signs of involvement, but these are not always present to their full extent:

A) the child is engaged in the activity without interruption;

B) most of the time there is real concentration, but during some brief moments the attention is more superficial;
C) the child feels challenged, there is a certain degree of motivation;

D) the child's capabilities and its imagination to a certain extent are addressed in the activity.
5 - Extremely High

During the episode of observation the child is continuously engaged in the activity and completely absorbed in it:
A) is absolutely focused, concentrated without interruption;

B) is highly motivated, fells strongly appealed by the activity, perseveres;

C) even strong stimuli cannot distract him/her;

D) is alert, has attention for details, shows precision;

E) its mental activity and experience are intense;

F} the child constantly addresses all its capabhilities: imagination and mental capacity are in top gear
G|} ohviously enjoys being engrossed in the activity.



1B: Interview questions

b,uestion: How the use of starters has an affect on pupil engagement in secondary schools

Interview Questions

Sub guestions:

Experience of starters?

1. Have you ever done starters before?

2. Canyou give me a few examples of starter tasks you enjoy?

3. Are you familiar with the starter task you just did? Did you think it was a good starter?

Do you know why we do starters?

4, What do you think the point of starter is? Do you think starters help you focus at the start of
a lesson?

5. Do you like having a starter on the board at the start of the lesson?

6. Do you think starters take too much time?

Engagement in starters?

7. Do starters help to settle a class in your opinion?

8. Do certain starter activities work better than others in settling a class?



1C: ARC reflection model

Assisted Reflective Conclusions (ARC) Model

Date:

Critical incident (focus):

Experience

Feelings

“WWhat are your feelings regarding
the experience

Remember and
Understand

“Can you list the aspects aof the
incident in the context of learning

Evaluate and gnalyse

“What could be kept the same to
ensure gffective teaching and
learning in the future?

Conclusions and actions

“WWhat are your possible solutions
to the issue identiffed ?
“What couid be done next?”

Transformed experience
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for consent for and
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2A: Consent form — to be sent on school headed paper

CONSENT FORM - TO BE SENT ON SCHOOL HEADED PAPER
PROJECT TITLE: How the use of starters affects the level of pupil engagement in secondary
schools.

Mame of Researcher:

Please initial box

1.1 confirm that | have read and understand the information sheet dated 16/12/19 for
the above study.

2. | understand that my child's participation is voluntary and that | am free to
withdraw my child from the study at any time, without giving any reason.

3. l understand that my child can choose to withdraw at any time, without giving a
reason.

4. | understand that the information given by my child will be used in a university
assignment.

5. I understand that my child’s name will not appear at any time.

6. | agree for my child to take part in the above study.

oobn

Child's name Parent signature Date



2B: information sheet sent to parents

INFORMATION SHEET
PROJECT TITLE: How the use of starters affects the level of pupil engagement in secondary
schools.
16/12/19
Dear Parent / Guardian,
Our names are and ..o and we are studying for a PGCE qualification at

o Athrofa, University of Wales Trinity Saint David. We are currently student teachers within
Treorchy Comprehensive school and are teaching in your child’s class.

We would like to invite your child fo participate in our research project. The title of the project is
‘How the use of starters affects the level of pupil engagement in secondary schools’ and we
aim to identify how the use of starter activities in the classroom increase pupil engagemeant in
the lesson.

Your child will be observed in one lesson and asked to participate in an interview where they
give their feelings regarding the lesson.

All names will be kept stricthy confidential and will only be known by myself and my research
partner. Your child’s participation in this study is completely voluntary so you or yvour child can
withdraw from the study at any stage. Your child will also be asked to give their assent before
the beginning of the study.

After careful and precise analysis of the data obtained from the lesson observation and group
interview, | would be happy to provide you with a copy of the findings at your request. The
results of the research will be discussed in a university assignment that will contribute to my
PGCE course. The results of this study will be stored on encrypted cloud storage and all raw
data will be destroyed once the assessment has been marked.

| thank you in advance for your time. If any questions do arise, feel free to contact me at your
convenience.

Yours sincerely,
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3A: Observation of lesson 1
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3B: Interview for lesson 1

Question: How the use of starters has an affect on pupil engagement in secondary schools
Interview Questions

Sub questions:

Experience of starters?

1. Have you ever done starters before?

L Yes
2. YG/
3. Ves

2. Can you give me a few examples of starter tasks you enjoy?
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3. Are you familiar with the starter Qask you just did? Did you think it was a good starter?
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Do you know why we do starters?

4. What do you think the point of starter is?
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5. Do you like havmia starter on the board at the start of the lesson?
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6. Do you think starters take too much time? ‘_3
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Engagement in starters?

7. Do starters help to settle a class in your opinion and why?
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8. Do certain starter actl\vnt\\s work better than others in settling a class?
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observation for lesson 2
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4B: interview for lesson 2

Question: How the use of starters has an affect on pupil engagement in secondary schools
Interview Questions

Sub questions:

Experience of starters?

1. Have you ever done starters before?
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2. Canyou give me a few examples of starter tasks you enjoy?
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3. Are you familiar with the starter task you just did? Did you think it was a good starter?

i 13 \'4\ PS W oo o N | O 1 r,n i! 3 .
X V ~( v 1 N\ be

2. Mp LR o ':\(_‘r R\ \,)/\( I R r;xb(.\

3 { NN ‘ \

= *d oo ¥ 2 s
Do you know why we do starters?
4. What do you think the point of starter is?
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5. Do you like having a starter on the board at the start of the lesson?
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6. Do you think starters take too much time?
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Engagement in starters?

7. Do starters help to settle a class in your opinion and why?
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8. Do certain starter activities work better than others in settling a class?
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5A: Reflection from Researcher 1
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5B: Reflection fr
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“What are your feelings regarding
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Evaluate and analyse

“What could be kept the same to
ensure effective teaching and
learning in the future?”
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Conclusions and actions

“What are your possible solutions
to the issue identified?”
“What could be done next?”
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