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Targets from previous assignment 
	Target 1
	Read more around the topic so that you are able to expand on your knowledge and understanding and improve your reference list.

	Target 2
	All points should be able to be linked to some back up from the reading you've done. 

	Target 3
	[bookmark: _GoBack]Improve the accuracy of your referencing.



Reflective portfolio: Amelia-Grace Hughes 
Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to your experience in school showing secure understanding, identifying strengths and areas for development for each principle. 

Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest. 
Good teaching and effective practice are key to development and learning. Good learning is a testament to the effective teaching of the practitioner and effective preparation prior to teaching and learning. A teacher is effective if ‘he/she can accomplish the planned goals and assigned tasks in accordance with school goals’ Campbell et al. (2004). Is this however a true representation of an effective teacher? The ‘school goals’ are in accordance with the curriculum and many argue this should be a ‘values-led curriculum’, Barnes (2015). To ‘engage interest’ effective teaching and learning cannot simply be achieved by meeting the criterium of the ‘assigned tasks’ and ‘school goals’, only when evidence of effective teaching is shown through enjoyment and personal development is this the case. 
Every child is different. Every child learns in a different way, and at a different level. Therefore, differentiation in resources and lesson planning is crucial to accomplish holistic development. During PTE1 this was something which I found challenging; however, it was also interesting as different performance levels correlated to very different planned activities. According to a report on improving schools in Wales with
 ‘a high proportion of low performers…schools are unable to respond to all students’ needs… strategies for differentiated teaching and formative assessment are underdeveloped’, OECD (2014).
According to an OCED report in 2014; a year prior to ‘successful futures’, schools’ strategies for ‘differentiated teaching’ are ‘underdeveloped’. A child’s ability to become a ‘capable learner’, Donaldson (2015), is very much hindered if they lack the opportunity to access resources which have been tailored to suit their needs. In one of his pedagogic principles Donaldson states that effective teaching and learning ‘selects resources that build on previous knowledge’. It is of high importance that tasks, and resources are set which underpin previous knowledge and understanding. An effective teacher must learn to ‘experiment’ but also use ‘experience’ to produce ‘successful outcomes’, Hattie (2008). This equilibrium between experimentation and knowledge of previous successes applies to resource making and task setting, as well as teaching delivery. 
In every scheme of work there are learning outcomes, inevitably some are more challenging than others. However, these learning outcomes are accomplished by nurturing step by step progress. Building on previous knowledge is key, as I have found on PTE1. Before planning a lesson, I would look to see what the groups did in the lesson prior and what knowledge both myself and the group could build upon to embolden a successful outcome. For example, I planned and taught a lesson on subtraction in Mathematics and Numeracy. My highest ability group were subtracting numbers up to ten. The main activity was to choose two numicon pieces and take one away from another. This task could not have been carried out if the children could not draw upon skills previously mastered in prior lessons. Learning to take one away from a number was the starting point, and without this previous knowledge my lesson would not have been possible or worthwhile. 
I have also learnt through PTE1 that activities and resources must enthuse children and ‘engage interest’. To ‘engage’ with an activity the child must first ‘enjoy’ the task and can only show development when this occurs. A task which children see as work or as a chore becomes a hindrance to their school day. It goes without saying that a child would prefer to be playing and enjoying themselves than doing ‘work’. This is why tasks must be tailored to specific children and why activities must be enjoyable and enthuse the mind. Learning through concrete experience and/or through games, song and rhyme can also aid understanding. Once a child is enjoying an activity they will engage with it more so than if viewed as a chore and will participate more intently. Enjoyment in a lesson, task or activity is not always measured by the ‘smile’ but can be shown through ‘intricacy, concentration and application’ Barnes (2015). 
This is a prime example as to why enhanced provision is so key to planning lessons. It could be argued that resources may not always be in the form of an object or picture but can also take the form of enhanced provision. Enhanced provision is key to the flow of one’s lesson. ‘Intricacy, concentration and application’, can be achieved through activities such as mark making, and/or creative activities. Enhanced provisions such as painting, colouring and mark making can prove crucial assets to engaging children before or after a challenging task. Numerical activities and games can also have a positive effect on a child’s concentration. 
On PTE1 I found that harnessing a child’s concentration after physical activity can be challenging in many ways. After physical activity and enjoyment children become very excited and therefore concentrating after this can be difficult. Planning lessons correctly involves considering what the children will be doing before and after your lesson. When preparing a PE lesson, one must understand the excitement that the children will be feeling and must also appreciate that much academic work following this lesson will be a challenge. I found that playing calming music following physical activity, whether this be after a PE lesson or after a play time, had a positive effect on concentration levels. After listening to the calming music, the children were more engaged in the activities which followed and were more willing to listen to instructions. A Stanford study shows that ‘music engages areas of the brain’ which are involved with ‘paying attention’, Baker (2007). 
Good teaching and learning ranges within and across Areas of Learning and experience.
Cross curricular activities should be at the core of every curriculum in Wales. In particular the integration of the Welsh language and the importance of the Welsh Language Development Area of Learning is something which in Wales is vital to be embedded across all Areas of Learning. The Foundation Phase Framework states that ‘children should listen to Welsh being spoken’ and ‘respond appropriately’. This is something which can be achieved across the curriculum and within all areas of learning. On PTE1 this was an Area of Learning which I was particularly passionate about. During a PE lesson, within the Health and Wellbeing Area of Learning, I began the session with a warm-up traffic light game which really enthused the children and helped them to concentrate before beginning the activity. I used three Welsh colour commands which required the children to listen ‘to Welsh being spoken’, and thus they were required to ‘respond appropriately’ with the correct function. 
Knowledge and understanding of the Welsh language and heritage is key in order for children to harness the feeling of belonging in Wales and the World. In recent years ‘Wales has experienced an inflow of migrants’, OCED (2014), and our country is proudly becoming ever-more ‘multi-cultural’. What it means to be a citizen in modern Welsh society is rapidly changing and as a result schools are showing an ‘increasing interest in cultural and personal identities’, Barnes (2015). 
The Foundation Phase Framework encompasses this ‘twenty-first century’ modern Welsh society, through the Personal and Social Development, Well-being and Cultural Diversity Area of Learning. It focusses on the ‘cultural identity of all children’ and aims to create ‘positive awareness of their own and other cultures’. Through each and every lesson taught, and skill gained in school, children learn about their moral values and what it means to be a responsible citizen. Good learning occurs when children have the opportunity to develop in these areas through planned activities, and through child-led activities. Much of ‘self-identity’ is developed through children taking the role of practitioner and it could be argued that some of the most ‘successful outcomes’ occur when the ‘student becomes the teacher and…the teacher becomes the student’, Hattie (2008). This idea of the adult becoming the observer can often lead to beneficial identity development. Learning the moral values of sharing and ‘feelings’ often occurs when activities perhaps do not go as planned. This is when children begin to learn and understand their ‘own potential and capabilities’ but also when they begin to realise that others have ‘differing needs…beliefs and views’ Beck and Kosnik (2006). 
Effective teaching promotes children to become ‘good citizens’, to develop their ‘emotional and economic well-being’, Sammons (2013). Effective teaching and learning encourages children to develop inclusively and through the idea of ‘life-long learning’, Sammons (2013). Becoming ‘good citizens’ in our modern society is something which cannot be learnt through the impact of one lesson, or two or three, it is something which is continuous and is measured across all Areas of Learning. Children develop these skills through cross curricular activities. During PTE1 in a topic lesson, my lesson was based around the idea of planning a journey for a ‘Bee-bot’, and digitally programming a character on JIT5 Turtle. On the Bee-bot map we collectively looked at destinations for the Bee-bot and the children discussed what we do at these destinations, e.g. the shops. Prior to the lesson I printed and laminated resources – photographs of the locality so that the children could relate the activity to their every-day lives. This lesson followed on from a locality walk so that the children could learn about where their locality is, and the part that their community has to play in the wider world. All of this aims to achieve the goal of becoming ‘practically and informed citizens’, Donaldson (2015).
Understanding one’s locality and the people who live and work in it is crucial to a child developing a sense of belonging and self-identity. To form their own beliefs about the world children must understand a range of job roles, cultures and beliefs. Understanding that others have different beliefs can be a challenging concept, especially within the foundation phase. However, pupils within the foundation phase are arguably the most impressionable, and therefore to form a concept of a diverse world experiences with many cultures and many situations must begin from this age. 
The children in my placement school were fortunate to live in a very diverse sub-urban area. The children in my class in turn visited a Mosque in the city. Here they learnt not only about the religion associated with the place of worship, but also how these people prayed and learned. Comparing their social differences was beneficial to the children so that they could better their understanding about where they live and who lives in their society, and local community. This was then something which was the focus of many lessons over many Areas of Learning. Although clearly linking to Knowledge and Understanding of the World and Personal and Social Development, the children also used their new-found knowledge to experiment with their creative skills and mark making. The children found Arabic writing particularly interesting and this was shown within the mark making the children engaged with. 
The Creative Development Area of Learning is an area which, in my opinion, can offer wide cross curricular links. ‘Thought, emotion, and action’, Beck and Kosnik (2006), can all be accentuated through this Area of Learning. Following our trip to the Mosque the children enjoyed drawing what they had seen and learnt about on the trip. Side-by-side to this, some children had chosen to colour images of Welsh traditional dress. Nothing to me shows our unique, inclusive and ever-changing heritage more so than this moment. Our colourful and unique heritage, all encompasses what it means to be a ‘good citizen’ in Wales today, and this is something which is embedded across all Areas of Learning. Our society is one-of-a-kind, without equal, and the children growing up in our society today should be proud to call our country their home. The foundation Phase Framework sets to embolden this as it concludes the curriculum should encourage children to be free to express their own ‘identity… race, religion and beliefs, and sexual orientation’. 
Good teaching and learning means employing a blend of approaches including direct teaching.
To achieve excellent practice and good teaching and learning it is crucial to understand that children learn in a multiple of ways. Many teachers in the United Kingdom and across the world employ the direct teaching method. Essentially this is an approach whereby the teacher is ‘telling pupils or showing them what he or she wants them to know or be able to do’, Kyriacou (1991). This pedagogy is based around the practitioner and could be argued is not as child led as other approaches. On PTE1 direct teaching was often the approach I would use, especially within in the first week or so of teaching. It works well to explain to the whole class what it is they will be learning, however, I quickly learnt that for many individuals this approach was not effective. When using the direct teaching approach, overall, the class have a general idea, but it could be argued that the approach does not give the opportunity for individuals to input or discuss their ideas. On the other hand, social constructivism is an approach where ‘students too have a major role…to give input and discuss’, Beck and Kosnik (2006). This approach is arguably more child-led and allows individuals to ‘present their ideas’ but also promotes individuals to become more broad-minded as they begin to ‘understand the ideas of others’.
Another differing approach is independent learning. Although independent learning could be regarded as an approach more suited to more ‘mature’ pupils, it is also vital to early development, UNICEF (1999). In the foundation phase independent learning is key to good learning and for individuals to develop new skills and express themselves. This may take the form of drawing or mark marking. Throughout PTE1 I have learnt that children need time to experiment and this can be achieved through choice. Children using their prior knowledge and experience to undertake choices shows that they are capable of decision making and aids their problem-solving skills. 
Independent learning through the Creative Area of Learning is something which is also embedded into the Reggio Emilia approach. The Reggio Emilia approach, founded by Loris Malaguzzi, emboldens this within its philosophy which is ‘centred on children’. The approach is very much child-led and supports children’s curiosity. Children in Reggio schools are open to ‘rich encounters’ with the ‘environment…culture and creativity’. Independent learning and self-discovery is at the heart of all Reggio schools and curriculums. Similarly, another approach which encompasses these principles is the Te Whariki approach. 
Te Whariki is an approach from New Zealand, centred around children’s ‘belonging’ and connections with the environment. Te Whariki schools believe that a ‘child learns through active exploration of the environment’, which is noticeably similar to the Reggio Emilia approach. The Te Whariki approach has four embedded principles, which very much reflects Donaldson’s pedagogic principles. The principles are as follows: holistic development, family, community and relationships. Within the Te Whariki approach children are encouraged to play, as it is regarded as ‘meaningful learning’ and this involves learning activities indoors and outdoors, linking to the Foundation Phase Framework. 
Some of the foundations within the Te Whariki approach can be reflected within our curriculum for Wales. Outdoor learning, and connections with our locality and environment are key parts to the Foundation Phase Framework and across all Areas of Learning. Depending on the locality of the school, programmes such as forest school and beach school can be interesting and can contribute towards good learning. Connecting with the outdoors and learning what creatures live within it and how we can look after it and preserve our planet for the future are important lessons for our children to learn. 
Children learn very differently outdoors and within a wider space as opposed to the confinements and limitations of the classroom environment. Outdoor learning is a great place for independent learning but also collaborative work to take place. Being immersed within the environment is often a worthwhile experience, especially for those pupils who live within a city and may not have access to much outdoor space. 
In conclusion good teaching and learning takes place in the classroom and outside the classroom on a regular basis. A range of approaches, resources, tasks and cross curricular activities must all blend together to make the most of a learning environment. It is important and crucial to effective practice that practitioners remember that not just one approach and one way of learning works for all teachers and/or students. Good learning does not only occur with pupils, but perhaps the best teaching occurs when the pupils are the teachers. Child-led learning arguably creates successful outcomes for both practitioner and child. Child-led learning promotes choice, problem-solving development and decision making. 
I believe that good teaching cannot be measured by the twelve pedagogical principles. Good teaching and learning occur by practical experimentation by the teacher and the pupil. On PTE1 I have learnt that teaching and learning occurs on both sides. As much as pupils learn from the teacher it is important to realise that us, as student teachers and teachers, have much to learn from our pupils. 
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